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ABSTRACT

The aim of this study is to investigate the role of coursebook evaluation in
Foreign Language Education in Turkey. Meanwhile, a mode! for the coursebook
evaluation is proposed for any English Lan""age Teaching situation.

It is argued that coursebook evaluation is a crucial issue in language
learning and teaching. Moreover, the disadvantages of wrong choices made in
coursebook selections are also highlighted.

To evaluate the relevancy of the coursebook (Cutting Edge) used at
Osmangazi University Preparatory Schoo!l tc this specific language-teaching
situation, the teachers views on the coursebook were investigated through a
checklist. Furthermore, a group of students (100) were alsc asked for their views
by means of a guestionnaire.

For the second purpose of this study, the relation between the students
achievement grades and their véews on the coursebogk is sought. Furthermore, the
researcher assighed a questionnaire grade for each student and the correlation
between their questionnaire grades and achievement grades was calculated.

Since the findings in this study are limited to a specific teaching situation,
{Osmangazi University Preparatory School), it may not be totally true to generalise
*he results of this research. Thus, it is poss‘b‘e to speculate about the results only

ith regards to the scope limited to the present study. However, the methodology
fol!owed may be a good starting point for the coursebook evaluation in English
Language Teaching in Terey
The completion of the study can be stated as follows:

Firstly, in a ‘Greag.. language environment, coursebooks exert an important
role, consequently their selection is crucial. As the teaching situations and the
needs of the learners may vary, different coursebooks may be suitable for different
teaching situations providing that the aims of the institution and the needs are
determined. Lastly, in the scope of the present research there existed no significant
relation between the students’ achievement grades and their views on the
coursebook.
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OZET

Bu calismanin amaci, Tlrkiye'de vyabanc dil egitiminde ders kitabi
degerlendirmesinin rolini arastirmaktir. Ayni zamanda, herhangi bir yabanc dil
dgretim ortam: igin bir ders kitabt degerlendirme modeli de onerlimekted-r

Dil egitim ve Ggretiminde ders kitabi dederlendirmesinin énemli bir konu
oldugu savunulmaktadir. Dahasi, ders kitabi secimindeki, yanhs dederlendirmelerin
dezavantajlan da vurgulanmaktadir.

Kullanilan ders kitabinin (Cutting Edge), Osmangazi Universitesi'ndeki
mevcut dil 6gretimi durumuna uygunlugunu degerlendirmek icin, ders kitabiyla ilgili
olarak &gretmenlerin gorisleri bir dederlendirme formuyla odlctildi. Ogrencilerin
kitap hakkindaki gérisleri de dikkate alinip bu gériisler bir anketle dederlendirildi

Bu ¢ahsmanin ikincil amac o!ara!' dgrencilerin basart notlanyla kitaba bakis
agilan arasinda herhangi bir iliski olup olmadid: arastiriidi. Bunun igin, arastirmaci
her 8grenciye bir anket puant verip bunlarla égrencilerin basarilan arasindaki
korelasyonu hesaplad:.

Bu calismadaki bulgular Osmangazi Universitesi Hazirlik Okulu ile sinirh
oldugundan, bu arastirmanin sonuclarini genellemek tam anlamiyla uygun
olmayabilir. Bu ylizden, sonuglarin sadece arastirmanin yapildigi baglam igerisinde
degerlendirilmesi gerekmektedir. Bununla birlikte, bu c¢alismada takip edilen
yéntem Tirkiye'deki Ingiliz Dili Egitiminde ders kitabi degerlendirmesi icin iyi bir
temel teskil edebilir.

Calismanin sonuglan sunlardir:

Oncelikle yabana dil editiminde ders kitabinin dnemli bir roli vardir. Bunun
sonucy olarak ders kitabinin segimi de énemlidir. Egitim ortamlar ve 6grencilerin

tiyaclan gesitlilik arz ettiginden, kurumun amagclarinin ve 6§rencilerin ihtiyaglannin
belirlenmesi kosuluyla farkli égretim ortamlan icin farkli ders kitaplant uygun
g6rilebilir. Son olarak, bu c¢alisma cergevesinde 6grenci basari notlart ile
6grencilerin kitaba bakis agilan arasinda bir iliski saptanmamustir.

iv



ACKNOWLEDGEMENTS

I would like to thank everyone who contributed to the production of this
thesis. I would also like to thank my supervisor Associate Professor Derya Doner
Yilmaz for her unfailing support and assistance throughout the completion of this
thesis. Without her help, this study could not have been realised.

Special thanks to my dearest Neslihan Dogan for her invaluable support and
patience during all stages of this study.

Moreover, I would like to thank all the instructors and students who
participated in the data collection procedure.

Last but not least, my sincere thanks to my administrators Professor Dr.
Adnan Konuk and Lecturer Giirbiiz Arslan for their full support and understanding.



to my dearest Neslihan



TABLE OF CONTENTS

LIS Of T S oo
LISE OF Graphis oot r e et

CHAPTER 1
INTRODUCTION
13, INErOGUCTION oo st
1.2, What 18 "Material™ ..
1.3. Terms used inthe Present Study ...,
1.3.1 Definition of Language Leamning and Teaching ...............
1.3.2 Definition of Syllabus ..o
1.3.3 Definition of Coursebook ..o
1.3.4 Definition of Evaluation ... N ...
1.4. The Turkish ELT situation ...
1.4.1 The Schools i TUTKEY oo
1.4.2 The Teachers of English in ELT in Turkey .o
1.4.2.1 Teachers’ perspectives of coursebocks and
their evaluation ...
1.4.3 The Language Learners in TUrkey .o
1.4.4 ELT CoursebookS in TUTKEY ..o
1.5. Background te the research problem ...,
1.6. The ReSearch Problem .o oo e

1.7, Crganisation of the TheSiS ...

CHAPTER 2
LITERATURE REVIEW
2L T OO 0N oottt e e e e eeeaeeenneseeteeeeernaeesraeeaan

2.2.1 Coursebooks in the market ..o s
2.2.2 Various teaching situations ...,
2.2.3 The Publishers’ attitudes and the reviews on the

[y



coursebooks on the market oot 14

2.3 Factors in coursebook evaluation ... i4
2.3.1 Curricutum and SyHabus ..o, 15
2.3.2 Learners ......... ekeaebereaenesartetantestete et be bt atateeteeteeteesnssennis 16
2.3.3TACKEIS .o 17
G T B =Ty ] o T USRI 19
2.3.5 The Unity of Interrelated Factors ..o 20
2.4 Defining “Effective” Coursebooks ......coviiiireceiiicireee e 20
2.5 Types and Models for coursebogk evaluation ..., 24
2.6 Methods for coursebook evaluation ..., 28
2.6.1 The types of checkhists ..., 2
CHAPTER 3
METHODOLOGY AND DATA COLLECTION
3.1 INEFOQUCTHION oot 32
3.2 RES5EETCH DESIGIT oo et 32
3.2.71 THE SUBJETES coireee e 3
3.2.2 Data collection instruments ... 33
3.2.2.1 The coursebook evatuation checklist ............ 33
3.2.2.2 Student Questionnaire .........ccooceee e 39
3.2.2.3 Students’ Achievement Grades ........................ 490
3.3 Data Analysis ProCedUIe. ..o 41
3.3.1 The coursebook Evaluation Checklist ...........c..o.ocoooien. 41
3.3.2 Student QuestionNaire ..o 41
3.3.3 The correlation between students’ attitudes
towards the coursebock and their achievement grades ...... 42
CHAPTER 4
PRESENTATION OF RESULTS
4.1 Introduction ..o ettt te et b areeeeennnn 43
4.2 The analysis of the data obtained from the coursebook
evaltuation checklist ... 43

4.3 The analysis of the data obtained from the student
U O IIBI S e e er e e e e e e et e eemeeeeeaeeeenn 130
4.4 The correlation between the achievement scores of the



learners and their questionnaire SCOreS ..o 154
4.5 The evaluation of comments in the coursebook evaiuation

Checklist .. ..o e eenernen 154
4.6 The evaiuation of comments in the student guestionnaires ...... 156
CHAPTER 5

DISCUSSION OF THE RESULTS

5.1 INErOdUCION oo 158
5.2 The attitudes of the instructors towards the coursebook

Y LS ettt s 158
5.2.1 The results obtained from the analysis of the data
from the macro evaluation ... 158
5.2.2 The results obtained from the analysis of the data
from the micro evaluation ... 161
5.2.3 The results obtained from the analysis of the data
from the supplementary materials evaluation ..................... 167
5.3 The attitudes of the students towards the coursebook
Y UGB et aae e . 168

PR

5.4 The results of the correiation between the students’

achievement test scores and their attitudes towards the coursebook 172
CHAPTER S

CONCLUSION

6.1 Summary and ConCIUSION ..o e e e 173
6.2 Limitations of the present study ..o 174
6.3 Implications of the present research ... 175
6.4 Suggestions for further research ... e 176
BIBLIOGRAPHY ..ot 177
APPENDICES

APPENDIX A: Coursebook Evaluation Checklist ......oocoviiieeia 178
APPENDIX B: Student Questionnaire ..., 179

AU D O AP c oot 180



LIST OF TABLES

COURSEBOOK EVALUATION CHECKLIST

Macro evaiuation

Table 4.2.1:
Table 4.2.2:
Table 4.2.3:
Table

[
[an]

NN
ok ek
W N

[
4

i8]

NI
(%Y
(&)

NN NN NN
P ' ok ;-.L ook
© @ N o

N
@

[ary
v

¥
N
N

Table 4.2.23:

The frequencies

The frequencies

and the percentages
and the percenta

or

s for

The frequendcies and the percentages for

The frequencies
The frequencies

he frequencies

-
1

m

=P
=t

®
O
e
m
5
o)
]
i

—
2
I
—y
")
@
Q
-
®
o
s
@
n

=
o
(U]
=
(0]
L
o
[0]
=3
o
[}
(74}

=
1

-
s S
w M m
= oh
- -t
) M
L O
L oo
[ ()]
=003
0 0
m o
voow

~h
¢

[5:3

2

[

[0

o |

'3

[0}

]

-1
or
(]
=5
-
X
t
ol
o
=3
0
()]
[v;

-
o
[¢1)

=1
=

-~
T
®w o MO
“h
o -3 v,
®
9 "

[l
D
pn
0
(0]
7]

Micro evaiuation

Table 4,2.24:

Table 4.2.25
Table 4.2.26

Table 4.2.27:

Table 4.2.29:
e 4.2.30:

Table 4.2.31:

« Thpe

The frequencies

The frequencies a

. The frequencies an

The frequencies

LR 1

frequencies

=
=
h

and the percentages
and the percentages

and the

d the percentages 1
the percentages

ayc
the percentages

the percentages

and the percentages

and the percentages

and the percentages fi

and the percentages
and the percentages
and the percentages

and t

d the percentages f

for

for

s for

L%

-
Ui

for

for i

£,

he percentages fo

i Pk
i

item
item
item
itemn

item

item
ritem

item

item
item

item

E
B

b
~ Oy Ut

Ja

£
w

ur I
Q@ W

(®]
[

@ S o . W A T & ) W ) B O Y 2 S0 B O B O 2 T % B ¥/
HOW N O WS W

h
w

~J
(]

|
[y

MI

~J
(¥4

~d
Py



Table 4.2.32: The frequencies and the percentages for item 2C..........occcce.

Table 4.2.33: The frequencies and the percentages for item 3a.........ceeen
Table 4.2.34: The frequencies and the percentages for item 3b...............
Table 4.2.35: The frequencies and the percentages for item 3C...........ocoes
Table 4.2.36: The frequencies and the percentages foritem 3d.......oceoee
Table 4.2.37: The frequencies and the percentages foritem 3e........cooes
Table 4.2.38: The frequencies and the percentages for item 3f..........
Table 4.2.39: The frequencies and the percentages for item 3G.......c.cccceeees
Table 4.2.40: The frequencies and the percentages for item 3h.. .
Table 4.2.41: The frequencies and the percentages for item 3i................... .
Table 4.2.42; The frequencies and the percentages for item 3j..................

Table 4.2.43: The frequencies and the percentages for item 3K...........cccoo
Tabie 4.2.44: The frequencies and the percentages for item 3h................

Table 4.2.45: The frequencies and the percentages for item 4a......cccceevnen
Table 4.2.46: The frequencies and the percentages for item4b..................
Table 4.2.47: The frequencies and the percentages for item 4C..................
Table 4.2.48: The frequencies and the percentages for item 4d...................
Table 4.2.49: The frequencies and the percentages foritem 4e..................
Table 4.2.50: The frequencies and the percentages foritem 4f................

Table 4.2.51: The frequencies and the percentages for item 4g.....ccoooeveeeee
Tabie 4.2.52: The frequencies and the percentages foritem 4h............... .
Table 4.2.53: The frequencies and the percentages for item 5a...................
Table 4.2.54: The frequencies and the percentages foritem 5b.................

Table 4.2.55: The frequencies and the percentages for item 5C...................
Table 4.2
Table 4.2.
Table 4.2
Table 4.2.
Table 4.2.6

Tabie 4.2.61: The frequencies and the percentages for item Si.o.oovvviis

.56: The frequencies and the percentages for item 5d......cooes

: The frequencies and the percentages for item 5.,

oW
N

w

I
: The frequencies and the percentages for item 5f...............

The frequencies and the percentages for item 5G............ N

u

: The frequencies and the percentages for item Sh..............

(=)

Table 4.2.62: The frequencies and the

Table 4.2.63: The frequencies an

[
o
=3
Q

Table 4.2.64: The frequencie

.
i
Table 4.2.66: The frequencies and the percentages for item 7a...................

“J “~J ~J
~Nooy

w

~J

~J
w

<«

m W o o @
W N =

(2]
[ 2 B N

0

(@)}

[e5]
~4

w0

w o
(o2

WO

W W W
W N e O

o)

Y

w

(@3]

w

o]
(&)

“J

W W
w w

[Ty
(o= B e
=

[y

[Ty
[\

[y
w

-

QO O O O
[ TN

| O T 'y
[ I o T o
I o))

W0 W

frery

Q



Table 4.2.67: The freguencies
Table 4.2.68: The frequencies
Table 4.2.69:

Supplementary materials

The freguencies

Table 4.2.70: The frequencies
Table 4.2.71: The frequencies
Table 4.2.72: The frequencies
Table 4.2.73: The frequencies
Table 4.2.74: The frequencies
Table 4.2.75: The frequencies
Table 4.2.76: The frequencies
Table 4.2.77: The frequencies
Table 4.2.78: The frequencies
Table 4.2.79: The frequencies
Table 4.2.80: The freguencies
Table 4.2.81: The frequencies
Table 4.2.82: The frequencies
Table 4.2.83: The frequencies
Table 4.2.84: The frequencieas
Table 4.2.85: The fregquencies
fable 4.2.86: The frequen’.es

Tabie 4.3.1: The frequencies
Tabie 4.3.2: The freguencies
Table 4.3.3: The frequencies
Table 4.3.4: The frequencies
Table 4.3.5: The frequencies
Table 4.3.6: The frequencies
Table 4.3.7: The freguencies
Table 4.3.8: The frequencies
Table 4.3.9: The frequencies
Table 4.3.10: The freguencie
Tabie 4.3.11: The frequencies
Table 4.3,12: The fmqwnr! 5
Toia

and the percentages for item
and the percentages for item
and the percentages for item
and the percentages for item
and the

and the perc

percentages for item

-

o o
=
[= %
o Y o (B o o
=3 Zr 2
m @ m
T Tl
2 e
O O
g g
8 &
0 ©
™ O
W wn
o
-y

he percentages for item

t
the percentages for item

Qﬂﬁﬂ

the percentages for it

the

c:_acn.m.i::.m.

=h
Q

ant ritem

o
=3

erc ge

o1}
5]

Q

-t

ercenta v item

Q)
-
[« )
cr
@
U)

age

T

)

-ty

or item

<y
e
oy
m

w

S and erce
and th
th

and the pe

ntage
percentages for i

<

=l
LZERA"

3

percentages for item

rcentages for i

W M N NN s
[ T o TR w N ]

5]

...................

...................

..................

[ sl
[y
o

(3
[
(oY

[y (=Y
[y [
8

(=TS [y Jrats b [ (53 ek = (=Y (oY - b [ [N [
N N N DN N R N N N P b d b b s
W N Y U B W N RO WSO DN W

f
N
W

bbb
w W
| S S )

Yok
[FV A O]
[#Y]

[y
)
N

[y
[€7)
(#5]

[y

[y
W W W w
W o N o

(WY

el b ek
45 Do
L

N

ek



=4
o)

1=
»
bt
[y
4>

=

o)

T o
(]

m

> on
[

w W
(%3]

v

(]
[y

.—..4
o

[s1]
@ o
[y

R

HoWwoWw o b

cr

]
o

[y
o)

cr

E»;I
=
0]
W

[

W W oW W

]
W
=
(]
N

(]

—..‘
o4

)
S
[

_..l
o

a
I
N
N

a;‘
O T T o
)
Ll
NN
Ul

~
[+
)

B

]
&
[y

£

: The frequencies and the percentages for item 14.................

p
: The frequencies and the percentages for item 15..................
The frequencies and the percentages foritem 16................
The frequencies and the percentages for item 17,
The frequencies and the percentages for item 18..................
The frequencies and the percentages for item 19.................

=
o
—_
=
4]
0
c
2
a]
M
]

[y

[
N
U b

[y
FY
(@)}

[
Y
~d

N
(o]

[

[y
IS
w0

[a=y
(@]
(e8]

u

[y [
N s

(Y
Ul
w

ok
5



PHS

LIST OF GR

JRSEBOOK

Q
W

<t
<t

The distribution of th

Graph 4.2.1:

L
4-

w
<

%)

™~

<+

<
<r

(o))
4

Q
L

i
LN

(9]
K]

< W W

LN

L

LM

1N
L

w
B 10
O ™~
£ E
2 3
2 8
[%)] n
[ ]
N n
_W m
[ [
Qo 0
N
v
Qo
K Sl e
s ]
Yoo Yo
(o T
= e
o o
s R
3 o |
L0 0
FLRR)
L= I o
v @
L2 =
[ =
B O
‘-im Lo ]
ooy
<F <
[
2 0
T o
O 0

[an IS
0w
o 0
w o
£ &
W
=&
2 8
N W)
DL W
%] 2]
=
Q O
Q
vy 4]
g e
L W
JE S o
i
Yo Hors
() (&)
(= o
o O
[ R
o B |
o
.
doed s
now
DT
[V ]
[RoniN
ey
~
L
a./._ o]
¥ ¥
42 L
a Q
T @
O 0

™~
55

o
0

o

o

i

item

to

€ responses

ol
w

ises to item 106

e respo

[
[le)

toitem 1a...ooeiiis

o
O

[#))]
w

(o)
[

wd
™~

™
[



vy
[

i

te

ihution of the responses to i

<t

M~

LN
I~

N

\D

P~

™
™

Graph 4.2.34: The di

w

P~

(@)
I~

ban |

o

L
O

o
w

Lo
e}

w
w

o))
o8]

[
()

Lanl
(&)}

e

ol

[
o

A -

s 1o iten

nses

¥y

: The distribution of the responses to itém 4g...coveveecnane.

2:

LN
(4

ibution of the responses toitem 4h..................

str

he di

-
i

-
o

Graph 4.2.

[\]
<

[
[e))

()
h

Q
(&)
vl

4

(o)
vl

tion of the responses to item S5F. ...

it
=

ph 4.2.58: The distrib

ra

G

4
(]
v

on
O

<

w1

e}

[

OO O o

i

-l

v

i



Graph 4.2.65: The distribution of the responses to item 6d....ocooovviin s
Graph 4.2.66: The distribution of the responses to item 7a......coeeeeens
Graph 4.2.67: The distribution of the responses to item 75,
Graph 4.2.68: The distribution of the responses to item 7¢C.......oo .

Suppiementary materials

Graph 4.2.70: The distribution of the responses to item 18....ccoooeenn.e. .
Graph 4.2.71: The distribution of the responses tc item 1b.................. -
Graph 4.2.72: The distribution of the responses to item iC...ccvienne
Graph 4.2.73: The distribution of the responses to item 1d......occooeen
Graph 4.2.74: The distribution of the responses to item et
Graph 4.2.75: The distribution of the respenses toitem 2a....................
Graph 4.2.76: The distribution of the responses to item 2b..cocovvveveeeee.
Graph 4.2.77: The distribution of the responses to item 2C..cc.oooeee e
Graph 4.2.78: The distribution of the responses to item 2d.......c..cocco......
Graph 4.2.79: The distribution of the responses to item 3a..................
Graph 4.2.80: The distribution of the responses to itemi 36,
Graph 4.2.81: The distribution of the responses to item 3¢
Graph 4.2.82: The distribution of the responses to item 4a...ooeveieens
Graph 4.2.83: The distribution of the responses to item 4b...................
Graph 4.2.84: The distribution of the responses to item 4C..coooivvvevennen
Graph 4.2.85: The distribution of the responses to item 4d......................
Graph 4.2.86: The distribution of the responsesto item 4€..ovvevveveenn.
STUDENT QUESTIONNAIRE

Graph 4.3.2: The distribution of the responses to item 2.....ooovveees
Graph 4.3.3: The distribution of the responses toitem 3.t

Graph 4.3.4: The distribution of the responses to item 4...................
Graph 4.3.5: The distribution of the responsestoitem 5.l
Graph 4.3.6: The distribution of the responses to item 6.....................
Graph 4,3.7: The distribution of the responses to item 7. .
sraph 4.3.8: The distribution of the responses to item 8................
Graph 4.3.9: The distribution of the responses to item S,
Graph 4.3.10: The distribution of the responses to item 10...................
Graph 4.3.11: The distribution of the responses to item 11................

(]
w

ey

[y

Q

ot
[y
© W

[y
Ty

.
[y
[x8)

[y
(Y
W

fouk
'w—l
S

[
[y
ul

ik
[y
[¢s

ok
~J

Bt e
v}

sy

ok
[y
W

M
[}

[

(3
NN
-y

frok
3]

[y
M
W

ek
MJ
S

[
(28]

[y
oM
[#)}

[y
N
~d

[T
N
ow

oy
™)
w

W
Q

(WY

[
[#8]
[

(3]
W W
 pJ

ey

[y
[¥8)
Fa

%3]

b
[¥8]

[
W W
(o))

pd ek
W W
GWowm ~d



4

4

istribution of the responses to item 12...............

The di

ol
<
v

ibution of the responses to item 13......ocee

istri

v

[T 3

<t

Ll

A
v

<t

i

tion of the responses to

ibn
7: The distribution of the responses to item 17...coiis

o]
<
vt

3.1

<+

s
<
Rl

the responses to item 18...cvenees

<]
4
L]

(@)
<

Lo}

N
£

LS =13

he responses t

o

Q
n
i

L
LD
Lo

responses to item 22

N
Ln
v

o™
Lo

it



CHAPTER 1
INTRODUCTION

1.1, Introduction

Th

role of coursebook evaluation in Foreign Language Education (FLE

m

hereafter) in Turkey is an important but often a neglected issue. There are iots of
published mater on the Turkish market on English Language Teaching (ELT
h

j processes urge us to take into account the significance of these materials.
Low (158%) draws our attention to the fact that in recent communicative
programmes, language-teaching materials [i.e. commercially available
coursebooks] are taken as one of the essential components in the language
teaching operation. Nunan (1991:208) states that materiais are an important
element within the curriculum because they are “the most tangible and visible
aspect of the curriculum”. Sharing Nunan’s (1991) peint of view, Van Els et al.
{1584) argues that research into the use of coursebooks in schools, and their
effects on teaching and learning can significantly play a very important role in
coursebook selection. The latter further states that wrong choices in selecting
coursebocks may have unexpected results in the teaching of the target language on
the part of both learners and teachers. As Miller {1895) aiso states that there are
many coursebooks on the market and they are prepared for all categories of
iearners. She goes on to state that despite the variety of the published materiais,
complaints about the unsuitability of some coursebooks can still arise. In the rest of

iy

er article, she advocates the benefits of teachers' preparing their own material.
of this study but the

researcher also believes that there may be many disadvantages of the teachers'

However, this argument is not directly related to the aims

preparing their own coursehooks especially in a2 Foreign Language Teaching
Environment. For instance, as Cunningsworth {(1984:1) claims; "...it would not
make practical or economic sense for teachers to spend long hours dup-ﬁcating one
another's efforts creating huge quantities of individually -produced material”.
Agreeing with Cunningsworth (1984), Brown {(2001:137) alsc states that since
there are lots of coursebooks that can be adapted and used in the classroom
environment, there is no demand for teachers to add more stress to their lives



trying to create brand~new materials.

As Jones (1999:2) states, in general, language teaching and learning has
many variables that one has to consider carefully and these variables make the
learning and teaching a complex process because they are interacted. These
variables incorporate the learner, teacher, the malterials used, syilabus, and
assessment (testing). She also claims that since these variables have an
interaction, it would be faise toc make judgements on the effect of one variable. The
researcher agrees with Jones and sees it necessary 0 add one peint to these
variabies not only have an interaction, but also prone to be dynamic within & given
context. Naturaily, this feature makes it hard to come to general conclusions or

make comments on the effect of a single variable.
1.2. What is "material”?

"Materials" have been defined by various experts such as Brown, J. Dean
{1995), Tomtlinson, 8. {1998), Brumfit and Roberts (1583), McDonough and Shaw
(1993} and many others in the literature.

According to Brown J. Dean {1995:1329), materials can be defined "as any
systematic description of the technigues and exercises to be used in classroom
teaching. " On the other hand, Tomlinson, B. (1998:xi} defines materials as
“anything which is used to help to teach language learners” and goes on to say that
"materials can be in the form of a textbook, a workbook, a cassette, a CD-ROM, a
video, a photocopied handout, a newspaper, a paragraph written on a whiteboard:
anything which presents or informs about the language being fearned. ”

The researcher in this study accepts a similar definition of Tomlinson. Any
device, equipment, technique, and methodology brought into the teaching/learning
environment to provide the igarner with benefits in her/his learning <an be termed

material.

Although the term “materials” incorporates a wide range of items, for the
aim of this study, the term "materials” is intended to mean “coursebooks” and
supplementary elements such as workbooks and cassettes.

1.3. Terms used in the Present Study

This section aims at the explanation of the definitions of the terms used in

the present study.

[}
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1.3.1. Definition of Language Learning and Teaching

Although it is not the scope of this resesarch, the researcher believes that
anyone teaching a fanguage must have an idea or view about language learning. As
Stern (1983), Brown, H.D. (1987), Littlewood (1584) claim, language learning
covers many areas whether the tanguage to be learnt is the first language or the
second or a foreign language. They also state that this process (language learning)
can be the result of a natural event or instruction. At this point comes the debate
between learning and acquisition, but this will not be discussed in this research.
The researcher aiso agrees with Littlewood {(1984:3) who ciaims that it is not very
reliable to make a distinction in learning as being conscious or subconscious.

U

Brown (1987.7) defines ianguage teaching as ‘guiding and facifitating
fearning, enabling the fearner to fearn, setting the conditions for learning. On the
other hand, Stern (1983:21) defines language teaching as 'the activities, which are
intended to bring about language learning.’

In this study, the focus is on learners, teachers and the materials they use
in the class. Any activity that is facilitated by the teacher in the language
classrooms to support the learners' achievements in the target fanguage can b
another alternative definition of language teaching.

1.3.2. Definition of Syllabus

Ur {1986:176) defines the syllabus as ‘a document which consists,
essentially, of a list and mentions about ten different types of syllabuses, which are
grammatical, lexical, grammatical-lexical, situational, topic based, notional,
functional-notional, mixed or 'multi-strand’, procedural and process. Nunan
{1999:73) signifies that the syliabus is ‘g fist of content to be taught through a
course of study’. Harmer {2001:285) mentions that the syilabus is a ‘ceniral
organising strand of the materials’, and he asserts six different types of syllabuses:
The grammar syllabus, the lexical syllabus, the functional syfiabus, the situational
syllabus, the topic-based syllabus and the task based syllabus. Whereas Harmer
mentions six types of syllabuses, Nunan refers to ten types that include six of
Harmer's. Moregver, Harmer refers to 'the multi-syllabus syllabus' ¢n which most of

m

the coursebooks are based. In order to solve the problem of attaching more
importance on one type of syllabus, the combinations of syllabuses are used in one

book. For the purpose of this thesis, the syllabus is taken as the principles that

3



determine the organisation what is to be taught and learned (Prabhu, 1987).
1.3.3. Definition of Coursebook

In ELT, a coursebook is one of the elements under the umbrella term
"materials”. In this study, the term coursebook or textbook refers to the same
concept, which we call coursebook hereafter. In the Dictionary of C
English (3™ ed , 1995, Longiman), a coursebook is defined as "a book that you
use reguiarly duriﬁg a set of iessons on & particular subject”. Ur (1996:183) defines
the coursebook as "a textbook of which the teacher and, usually, each student has
a copy, and which is in principle o be followed systematically as the basis for a
language course”. Sheldon (1987: Introduction) describes the textbook '...as a
pubiished book, most often produced for commercial gain, whose explicit aim is to
assist foreign learners of English in improving their linguistic knowledge and/or
communicative ability’. In this study, the researcher will adapt Sheldon’s definition

of the term coursebook.
1.3.4. Definition of Evaluation

There are various definitions of “evaluation” in the ELT context. Among
these definitions, Jones {1999) defines evaluation as follows:

“In LL (Language Learning) and LT (Language Teaching) evaluation generally refers to
the theoretical or empirical assessment of the curriculum itself and its components
from wvarious perspectives; i.e. assessment of teacher performance, learner
achiavement, materials, and so on. " (p.9)

Tomiinson (1998:xi), on the other hand, describes materials evaluation as

'the systematic appraisal of the value of materials in relation to their objectives and
o the objectives of the iearners using them.' Ellis \199/} in his article in ELT
Journal divides the materials evaluation into two: predictive and retrospective
evaluation. Predictive evaluation is the concern of the teachers who make the
choice of which materials to use for their purposes. After using these materials,
they may probably want to evaluate whether the materials proved to be successful
worked for them, and this is called retrospective evaluation. It is clear from Ellis's
definition that both types of evaluation are interrelated. Indeed, one needs another.

In the present study, the term "materials” is limited to "coursebook” and by
materials evaluation, the researcher intends to mean coursebook evaluation. The
detailed information on the wvarious coursehook evaluation models is given in

Chapter 2 (section 2.5).



1.4. The Turkish ELT Situation

In Turkey, English is taught at schools and English Language Teaching is
mostly confined to school and the classroom environment. As Jones {1999:1)

quotes in her doctoral dissettation, the role of English in Turkey where:

"Neither English nor any other foreign language is used as & means of sodia

nunication within Turkey... English is by far the most popular foreign language {a
tertiary educationj chosen [by the students] as the compuisory foreign languag
ubiect... it ig increasingly realised that competence in English is important for th
development of the country" (The British councii, 1 :

P -

™

e

As stated at the beginning, English is taught and learned in Turkey a&s a
foreign language. It is taught in schools and the learner has nearly no chance of
practising her/his achievement in English cutside the teaching environment. In this
section, the schools, teachers and the iearners in Turkey will be described in terms
of their crucial roles in ELT.

1.4.1. The Schosls in Turkey

In Turkey, formal education can be categorised under three headings:
primary, secondary and higher education. Itkokul and Ortaskul are under Primary
Education whereas the Lise under the Secondary Education, and Universities fall
under Higher Education category as determined by the Ministry of Education.
English is taught in all of these institutions as a foreign language.

However, there are some problems in ELT in schools in Turkey. From Trim's
(1987) report, these problems can be analysed under four categories. These four
categories are as foliows: Firstly, the shortage of teachers of tnglish in Primary and
Secondary Education is still 2 sericus problem especially with the ingrease in the
number of the schools (Emiakbank Capital Guide: 1994). This issue will be analysed
in section 1.4.2 in a detailed way. Secondly, the need for competent teachers in
ELT is another probiem to be viewed. Thirdly, language-teaching hours may vary in
schools. Lastly, the methods used in language teaching are far from being up-to-
date.

i.4.2. The teachers of English in ELT in Turkey

The shortage of foreign fanguage teachers in primary and secondar
education is a serious problem. Unfortunately, most of the teachers of E
no pedagogical education on language teaching since their main branches are

different from ELT. For instance, due to the shortage of teachers of English,



teachers of maths, physics, history or geography teach English. In this case, it is
inevitable for the classes to be teacher-centred and coursebeook based (Jones,

19%9). In order to be a teacher of English, one has {o enter the UEE {U

if s/he achieves encugh points, they proceed to study at a Faculty of Education or
Literature Department.
have a (T{Uaiiﬁiiéﬁf)ﬁ in pedagogy, which is given to the training teachers through

edagogical information courses by the Education Facuities.

'Cﬁ

However, the faculties of education are not very soughi after since young
£
5

In schoois, nearly atlt language teachers are non-native speakers of English.
Maybe at some universities it is possible to find native speaker teachers.

1.4.2.1, Teachers’ perspectives of coursebogcks and their evaluation

For a new teacher, the benefits of the coursebook cannot be disregarded
{(Kahraman et a. {2002). In Turkish EFL situation, the role of the teacher, learner
and materials are crucial. Because of the fact that learners have nearly n¢ choice of

using the language outside the classroom, the important role of teacher and

On the other hand, most of the coursebooks represent the methodological

belief of its writer/s (Harmer, 2001). Aiso, this r‘nethcdoiegiﬁa% aspect may not be
suitable for the learner or the teacher. Thus, in ord establish a prolific teaching

and learning environment, a teacher shouid be aware of the methodology of the
coursebook and the needs of her/his pupils. Moreover, the methodology of the
coursebook will in return determine the methodology the teacher uses. Thus,
choosing a convenient coursebook plays a very crucial role to enhance the teaching
and learning environment.



1.4.3. The language learners in Turkey

Language learners start to learn English at Primary Education even though it
is a recent phenomenon. Students proceed to Secondary and Higher education. In
general, learning a foreign language, especially English, is seen an important issue
by Turkish people in order tc follow scientific and technological developments and
be able to participate effectively in the varicus fields of science and technology, in
and outside Turkey. As a result, there has been a huge interest in learning English,
which cai be evidence of the miushrooming of the private language courses all over
the country. The motivation for language learning in Turkey may be seen as a good
start which turns paralle! with globalisation, and Turkey’'s attempt to be a member
of the £U.

1.4.4. ELT Coursebooks in Turkey

Turkey is seen as the good source for a coursebook market. Different kinds
of coursebooks are used in Anatolian High Schools whose curriculum heavily
consists of ELT. On the other hand, State Schools, apart from Anatolian High
Schools and Private Schools, have to follow the coursebook prepared by Ministry of
Education. However, this coursebook has some deficiencies. As quoted in Jones
(1999}, Ersoz (1990) summarises these deficiencies as follows:

t is amazing but sad to cbserve how many times these coursebooks have been

pubiished, but never been updated or changed. Even though the analysis and the

evaluation of these course books should normally take place every two or three years,
no researcher or educator has attempted such a study. (p.3-4)

Apart from the coursebook prepared by the Ministry of Education, the other
ELT materials used in Secondary Level Education and University Level Prep Schools
in Turkey are the commercially available coursehbooks imported from the United
Kingdom (UK} or the United States of America (USA).

There is a plethora of coursebook on the Turkish market. The publishing
companies such as Longman, CUF, and Heinemann etc. entitie their representatives
r the schools to market their books. It is the salesmen’s function to market the

&

coursebooks and manipulate or influence the language teachers and the school
administration to use the coursebooks they advertise.

On the teachers' side, it is really hard work to decide on which book to use
as material in their classes. The difficulties they face with mostly depend on
shortage of time and inadequate knowledge of coursebook evaluation.

~J



Since the concern in this study is the Prep School at Osmangazi University,
it would be wise to mention the coursebook (Cutting Edge). In Prep Schools at
Universities in Turkey, the selection of a coursebook is generally fulfilled by a
“predictive evaluation”, which is defined by Ellis {(1597:36) as the type of evaiualion
designed to make a decision regarding what materials to use. However, the
importance of both a predictive and retrospective evaluation- an evaluation
designed to examine materials that have actually been used- are two of the main
concerns of this research. These two types of evaluation are explained in detail in

Chapter 2.

i.5. Background to the Research Probiem

According to Sheldon {1988), there are three main reasons why teachers

use a coursebook
- First of all, constructing one’s own materials is a demanding process.
- Secondly, teachers have limited time in their teaching profession.
- Thirdly, external pressures restrict many teachers.

Despite the fact thatl coursebooks are indispensable elements of EFL classes,
there has been surprisingly iittie research done in terms of fiow and why materials
are selected by teachers {Garinger, 2002). The reason for this is the fact that no

k

expert, who advises using a courseboo
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environment of a teacher better than her/him.

Jones (1995) reveals that the literature review on ELT in Turkey and the
survey resulls obtained by herself in a previous research disciose that most of
Turkish students depend on their teacher and language materials to learn English.
Moreover, their schools are the only place where the students are exposed to the
lariguage. The fact that teaching and learning take place only in the classroom may
be seen to put a great responsibility on the teachers and coursebooks (Aydelott,
1989). Therefore, as Sheldon {1988:237) points out:

Selection of & particular course signals an executive, professional, financial and even

political investment. This high profile means that the definition and application of
systematic criteria for assessing materiais is vital.

Language teaching is an investment, especially in developing countries like
Turkey, and therefore it is undesirable that the human resources and financial

resources are wasted as a resuit of wrong choices being mad



It is a fact that not all of the coursebooks on the market are suitable for
learners and teachers in ELT. Teachers are aware of what ELT materials are, but
they are not really aware of how {0 evaluate coursebooks {Jones, 1999). This
problem is faced at OCsmangazi University Foreign Languages Department
Preparatory School, where the researcher teaches. 38 English instructors decided to
change the coursebook at the beginning of the 2001-2002 academic year due to
some probiems. First of alt, the previous book (Reward) had been used for 3 years
and needed revising. Considering the feedback from both the Preparatory Schoo
graduates and the lecturers in their faculties, where they study after the
P f

reparatory Schoai, the teachers of English at the Preparatory School found that
the aim of the coursebook Reward is not completely parailel with the goals of the

obtained via this research. The Internet was also used for this purpose. Thanks to
these procedures the foundation of this study was laid down.

As indicated above, there were loads of coursebooks on hand. What should
follow is to decide which coursebook to use. But "How?” This "How?" constitutes the

L

organisation of this thesis. The coursebooks were analysed in many aspects and

this took nearly 3 weeks. The instructors in the department held several meetings.
However, teachers were not able to follow a systematic approach, which is a must
in the evaluation process of a coursebook. This resulted in waste of much more
time and energy needed

As a resuit of all these studies- although they are not much scientific- a new
book (Cutling Edge Series) was sefected as a new coursebook. Even at this point,

the instructors were not sure whether the selected coursebook was relevant to their

teaching context. They seemed to have a trial and error attitude. Here, in this

situation, the role of coursebook evaluation appeared as a very important and

sensitive issue. Consequently, the researcher decided to make a research on thi
matter.



Although there exists some questionnaires and checklists for the coursebook
evaluation, none of these devices are used maybe due to the teachers’ being
inaware of the necessity for a thorough evaluation of materials. The researcher
believes that this may alsc be derived from the fallacy in determining the needs of
the learners. Therefore in this study, the role of the coursebook evaluation in ELT in
Turkey with speciai reference to a Preparatory School at Osmangazi University in
skisehir is studied in terms of both the teachers' and the learners' aspects and the

This study aims at finding out the importance of in-use evaiuation of Cutting
cursebock at Osmangazi University Prep Schoo! with regard to the

C
iearners and teachers responses to the data collection instruments. In addition
Le

can be successful” or ‘those who like the coursebook may get poor marks in
chievement tests’ as well. However, Yloving a book’ is just one aspect of the
evaiuation of the success of a coursebook. There are other facts to be considered
apart from 'loving the book’. Whether & student loves a coursebook or not, if sfhe i

able to give what s/he is expected to achieve, the coursebook can be counted as a
successful one with the other elements consisting specific teaching flearning

armer, 2001:303). Therefore, in the evaluation process, the scores
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CHAPTER 2
LITERATURE REVIEW

The aim of this chapter is to provide the reader with the review of literature on

coursebook evaluation and issues related to it: firstly, the need for evaluating
b

Why are the materials important in language teaching? To answer this question,
Allwright (1981) emphasises that materials controf learning and teaching whereas
O'Neili {1882} emphasises that they help learning and teaching. Kitac (1897), agreeing
with Allwright {1981}, claims “it is true that in many cases teachers and students rely

learning, that is they control the content, methods, and procedures o
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Therefore, in many cases, materials are the ¢
mportant influences on what goes on in the classroom. Here comes the necessity for

evaluating the materials.
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- There agre numerous coursebooks in the market
- With regard to the above mentioned fact, there are various teaching
situations

- Theé Publishers’ attitudes and the Reviews on coursebooks in the market



2.2.1. Coursebooks in the market

As Sheldon (1988) claims 'ELT coursebogk publishing is a multi-millicn pound
e whole business of product assessment is haphazard and under-
" {p.23). These various ELT coursebooks evoke a range of different

responses such as the perception that ™ they are valid, and labour-saving tools, or they
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s
2.2.2, Various teaching situations

teacher should do when he has to make a choice and select a particular bock from
what i5 available is to consider his own particular teaching situation”. Brown, 3. D

t
particular programme can best be determined by considering the degree to which

materials fit to the curriculum {approach, syllabus, needs, goals and objectives,
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As Dubin and Oishtain (1986) assert, it is crucial to estabiish the role of a
foreign language place in the community and within a nationai educational system,
which is specified by the national educational policy. The aims for providing ELT
courses in schooils may differ from one country to another, depending on if the

j untry (Ellis,

language teaching materials. As already stated, the rationale underlying the teaching
of English in Turkey lies beneath the fact that English is taught as the main foreign

In terms of syllabus, there is no one definition. This term is defined differently

by different writers as it has been stated in the introduction section of this thesis,
According to Hutchinson and Waters {1987), syllabus can be defined in terms of its

.......

organisation what is to be taught and learned (Prabhu, 1987). As Ur (1596:184)
states, “in many places, if it {the coursebook) is followed systematically, and a



PR N

med and balanced selection of language is covered, the courseboo

as a syllabus”. This i5 generally the case i
the teaching and serves as a mean to achieve the
goals of the curriculum. This shows us that syllabus plays an important role in two-

consideration while choosing a coursebook or the conten

rather than teachers the centre of language learning (Kitao, 1987). According to this
approach to teaching, learners are c¢bvipusly the most important element of the
lan , ing and teaching process since this process circles around them. The
learners’ reaction to the materials, tests, and the methodology are very important
{Har atter of fact, curriculum, materials, teaching methods, and
eval designed for learners and their needs. While cheosing the
materiais, it s ept in mind that the leamers have different needs and wants,
and the itribute their own individua! characteristics to the language class.
differences in their educational, economical, and socdial
backg learner behaves differently because of some individual variables
such as owards {anguage fearning, attitude, ability to learn, personality

-7

As Jones (1995:33) recommends, when choosing materials, the learners’ ages,
educational, economical backgrounds and their proficiency level in the target language
are among the important factors to be considered. In the same way, Chambers
{1997:30) also advises us that we have to bear in mind the extent to which a
coursebook will be useful to a specified audience while establishing a criteria for 'good

materiais’.

mieet the conditions and the needs of learners in the best possible ways (Stern,
file P - . J— . S S (O SU. J. S
1883:21). Therefore, neads analysis becomes a vital requirement when organising,
14
v



and sequencing of course content, methodology, the course length, intensity and

:89) claim the determination of the needs o

e 3
iearners is vita! because it provides bases on which the teaching and learning process

and its review will take piace. Once determining the learners
€

o

coursebooks can easily be selected in accordance with pre-determined needs of the

jearners.

In order to evaluate available coursebooks in relation to the learners’ needs, the
general suitability of the materials for the learners has to be considered in terms of
age level, linguistic level, learning purpose and ieaming styie (Candlin and Breen,
1979; Williams, 19832; Matthews, 1985; Hutchinson and Waters, 1987; Kitte, 1987,
Leckey, 1887; Sheldon, 1988)

environmen m
directors, syilabus designers, testing officers, or only be limited to classroom teaching.

However, the above-mentioned roles of teachers may not be performed efficiently a

they are often under pressure in limited time periods {1



Olshtain, 1986). Since many teachers are busy and preparing extra materials is

time-consuming duty, coursebooks are very important in the language teaching an

can be seen as helpers of the teachers, especially for the novice cnes (Garinger,

Teachers who are inciuded in the specific teaching environment should air their

opinions or expectations from the coursebook to bé used. The more teachers involved,

the more variety is provided in this process. As Harmer {(2001) claims, these opinicns
or expectations will form the elements of a checklist that will be used in the pre-use
assessment of the coursebook. In fact, these opinions an pectati are closely

degree to which the teacher can provide the content and conditions for success
h

handle (select and evaluate) modern teaching materials, which leave a considerable
amount of decision making to the teacher” (Dubin and Olshtain, 1986:31).

The important point to be kept in mind is the general suitability of the
coursebook for the teachers, especially for non-native teachers. As Jones (1999)

claims this is to be taken into account in terms of the advice and the guidance

&
o

g

provided. “If a bogck fails to guide a non-native teacher, it may not be welcome
E age teaching situations” (p.72). Moreover, how much teacher

=
&
)
o
o
Ut
o
-h
¢
@
&
-
&
g
@

input is required by the material and if the teacher will be happy with this requirement
i
i

1988). Whether the coursebooks are manageable to the teachers or not is another
aspect that should be kept in mind while choosing and evaluating the courseboock.
Grant {1997:118) proposes, "the best book in the world will not work in the classroom
if the teacher has good reasons for disltiking it; t

coursebook to suit the teacher”,



of teaching materials -varying from totally free {0 extremely limited- effectively is &
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bilities in a specific area {Brown, H.D,,
s fines testing as “... an activity whose

main purpose is to convey (usually to the tester) how well the testee knows or can do
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are for various purposes {Hughes 158%; Bachman 1990).
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.if the syllabus is designed badly, or if the coursebooks are not chosen carefully, if the

explicit specification of course-chjectives is not realised, the results may indicate less about
’ Y
the learners than the course and may therefore be misleading (p.37}.

Consequently, tests shouid be paraliel with the goals of a language-teaching

programme,

19



2.3.5. The unity of the interrelated factors

The above-mentioned factors arg all inseparable parts of a language learning
4
£

and teaching process (Jones, 1999; Cunningsworth,
\ 7 ' Y

&
o

ohnson (1989 ciaims that when chosen carefully, language-teaching materi

L.J

provide the body of a {anguage-teaching programme. In other words, if the materials
a

re selected in relation to the needs of the learners, the teachers, the curriculum and

Jones (1999:39) argues, a major cause of ﬁiverger:ce in a language programine may
e to the differences between the level of the learner assumead by the materials

T any
t

writer and the actual proficiency of the learner. Moreover, the unsuitability 1
he

anguage-teaching materials- especially with regard to EFL situations, in which
guay Y

L‘

language ciasses, teachers

\

fearners’ exposure 1o the target language is limited to t
and peers- will cause trouyble, Therefore, it is vital to evaluate them thoroughly in
advance with keeping these faciors in mind. Through evaluation, the main aim is {o
discover how well the language learning and teaching materials would cover the needs
of the learners in a certain %aﬁguagexteaﬁhiﬁg

s
mismatch that derives from materials {Jones, 1999:39).

2.4. Defining “Effective” Coursebooks

This section tries to define the characteristics that good coursebooks should
have in addition to physical characteristics and availability of them. The question as to
which coursebock to use should be answered by examining the definitions of the
values and aims of the teaching. In one way, these characteristics discussed below

determined the criteria upon which the coursebook was evaluated.

]
o



A. Language Teaching methodology

Coursebooks vary in their design depending on the language teaching approach
their writers subscribe to (Ur, 1996:1%94; Jones, 199%:40; Brown, J.D., 1995:160). A
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aim of the particular language-teaching situation and with the needs of the learners.

Under the main category of four skills: receptive {(listening, reading) and
productive (speaking, writing), there are a number of more detailed sub-skills. As
Cunningsworth (1984:20) states it is common to ask what language skills the
coursebook teaches. Nunan {(1989) claims that in order to maximize language learning

potential, these skills are given as integrated skills. We shoutd, therefore, ask not oniy

[ d

what emphasis the coursebook places on each of the four skills but also the axtent to

(

which “it provides practice in integrating the skiils in modeis of real communication”

{Cunningsworth {1984:20).

activities should be to encourage the leamers to use the language purposefully to
complete the activity rather than only practicing the language.

E. Cultural! Factors
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Stern {(1582:215) states

the language remains an empty code and lacks credibility from the learners

a Y
referance to target culture. However, an effective coursebook should avoid excessive
bias and prejudice towards any particular culture, race, and idea.

{hitp:www.phiisefisupport.com/coursebook_evaiuation.htm)



F. Adaptability and Flexibility

It is impossible to find the perfect coursebook, which will mateh to a particular
o)

w
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teaching and learning situation. Therefore, when necessary, as

suggests, the teachers should find their own way of adapting and adjusting the
t

=
&
m
©

coursebook. For example, some parts of the units or activities tha
learners’ interests and needs can be left cut or modified. Such decisions can be
inevitable as every teaching situation is unigue due to variables like individual
interests, age, needs, program goals, attitudes, motivation, and so on.

G. Others

Brown, 1.D. {1995:161) lists the other factors thought to be important in

s \Visuais 5, pluu,nc and text

s ghilighting

s Giossary

1.c. Editorial Guatiities
s Content is accurate
s Directions clear and easy to foliow
= Examples clear

1.d. Material Quality

2. Logisticai Characteristics



2.a. Price
2.b. Auxifiary Parts

s Audio-visual aids

s Answer t!y
s Annotations to help teachers explain, plan activities

and so on.

3.c. Acceptability among teachers

0l

All the factors stated above are important within the learnin

IVE R |

considered all these factors in the present study.

2.5. Types and Models for coursebook evaluation

Chambers (1957) have suggesied various coursebook evalugtion modeis, some ©
which will be explained below, to assist teachers when selecting materials.

Harmer (2001:301) distinguishes the two terms ‘assessment’ and ‘evaluation’ of

a coursebook. While he defines the former one as an out-of class judgement to have

information about how well a new book will perform in class, the {atter one is defined

a judgement as a resuit of process, that is how well a book has performed in fact.

Furthermore, the importance of applying both pre-use assessment and post-course

evaluation is emphasised by Harmer (2001). A post-course evaiuation will enfighten us



about the judgemenits we had through pre-assessment.

components that contribute to each cther.
Eilis (1997:36) expressas two types of materials evaluation and names what
Harmer {2001) calls pre-use assessment as predictive evaluation, which is to make a

decision on what materials to use; and post-course evailuation as retrospective

are some limitations of having solely a predictive evaiuati in terms of being
‘scientific’. While this is the case, the need to evaluate maLermIs aetrospectively gairis
special importance, because as Sheldon (1988:245) states “it is clear that coursebook

assessment is fundamentally a subjective, rule-of-thumb activity, and that ne neat
formula, grid or system will ever determine a definite yard stick”. Therefore, it is

arg that they should be applied jointly to obtain better results from the evaluation
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action level, the purchasing and delivery of a definite number of coursebooks to the

teaching environment is organised. In the review tevel, the coursebook is monitored

within the teaching environment context and it is evaluated. In the evaluation
rocedure the followings are examined: ‘
a- The goais of the institution, the learner and the teacher.

it of the coursebook

o
i
=1
_
o
a
P‘ﬂ‘
..3

d- The guidance provided in the coursebook.

However, as McDonough and Shaw {1993) discuss, there are some limitations
in this model: It is better to evaluate the materials on the bases of previous experience

before purchase, because some institutions have limited budget, so they have to make



A four-step procedure proposed by Hutchinson and Waters (1087:37-44) is as
L
foliows

i1~ ™“Define the criteria”: the bases on which the language teaching must be determined
previously. The teachers shouid examine this to become aware of their needs.

2- “Subiective analysis”: Since various institutions or teachers may have different views
on the importance of some Criteria, the realisations of this oriterion will be determined
accordingly. For example, in some situations reading may be considered more

t speak

3-
coursehook in
coursebook.

4.

Hutchinson (1987:41) argues that materiais are an integral part of the whole

teaching and learning situation, and materials evaluation is "essentially a matching

Gints cul: The priority should be given to the needs because

T o

) 0 5
giving solutions the priorily is controversial for the teachers. In other words, the needs
e

should be kept in the foreground.




study. In this research, the publishers and the materials writers are not taken as ti
t

VR Y S = H
1

information since the researcher believes that their conicerns are different

[

rom those of the institutions, the teachers and the learners when evaluating the

_____ 14

fact represenits a feature that should be taken into consideration. C refers to

comimurifcative? A refers

impression? S Student interest? and T Tried and tested?.

r
presenting itself so that the learners will be able to iearn to use the language in a
comimunicative way. Aims refer to whether the coursebook is parailel with aour

objectives. Teachability is related with whether the course seems teachable. By

Available Add-ons additional materials such as teachers' books, tapes, workbooks and
other resources are mentioned. Level questions the ievel of both the learner and the

L
tassroom environment(s); if so what are the resuits

2- Detailed evaluation: After applying the CATALYST test, especially the last
phase {Tried and Tested), a detailed evaluation of the
ideal one is, of course, trying out or piloting the book, however this may not be

possibie in many cases. So, the teacher has to rely on her/his own criteria.

3~ In use evaluation: In this part, the in-classroom use of the book is



r

level as an external evaluation, the second level as an internal
overall evaluation. External evaluation is for the assessment of the organisation of the
book in terms of the audience, the language-teaching situation, the language

and the methodology of the coursebook. The internal evaluation is

adaptability and flexibility factors. After these preliminary phases, the coursebooks’

process model the researcher suggests for this study. The external analysis of the
materials corresponds to the macro stage in the checklist used in the study. This stage

is important because there is ne sense in doing a full evaluation of a coursebook if it

does not meet some basic requirements needed for the aim of the programme. The
internal and overall analysis match micro evaluation in this study. In this section the
coursebook and its uppiementary materials are evaiuated in a detailed way in terms
of language, methodolegy etc. In the course of present study, McDenough and Shaw’s
modet was based upon because this model seemed the most comprehensive one to the

researcher.

2.6. Methods for coursebook evaiuation
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checkfist analysis in terms of their both advantages and disadvantages. As she
explains, a flip-through analysis developed by Low {1987} will give the evaluators a
chance to make a “survival evaluation” -as mentioned above- which may be the only

or
~
O
P
oy
@
@
o
-y
=3
=7
1)
e
s}
[¢]
7}
o
<
[N
(@]
ja}
-
o
-r
[0
o+
[(
o
le]
sy
=3
[(a]
[¢]
s
s
o]
2
=
(¢}
=
.
C
w
=
(e}

@
-y
%
@]
[+1)
=3
3
¢}
ol}
=3
[«
(@]
Ci
[¢]
<
T
=
(o]
e}
-
—
@
-y
“,
<.
@
b
Q
or
)
c
=
[}
[
=
T
o1}
P
&
<
o
=

rd the characteristics of checkiists. It sh

pu dq
that as Cunningsworth (1984:2) points out that “we are not attempting to make



the scoring system used in the checklist.
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Cunningsworth (1584:5) a coursebook shouid serv

In the course of the present research, Cunningsworth {1984) checkiist is
accepted to be a thorough cne. As Jones (1999:67) states, Cunningsworth's {1984)
checklists provides the evaiuation of materiais in terms of its methodology, language
d gi o
language items, skills component, and relevance to the students. (See Appendix A).

ading of language items, presentation and practi
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content, seiection a
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METHGCDOLOGY AND DATA COLLECTION

3.1 Introduction

he design of the study, which comprises the following:
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subiects used in the study, data collection instruments including teachers’ coursebook

evaiuation checkiist, student questionnaire, students’ achievement grades, and data

Edge as a coursebook used at Osmangazi University Prep School in terms of the

— ~

iearners’ and teachers’ responses {0 the data coliection instruments. Cutling Edg

¥

coliection, as a foliow-up (o the pi
: -

Osmangazi University, Cskigehir, during the 2001-2002 academic y
+
o

Y
the teachers’ views on the pre-determined coursebook taught at Osmangazi

various questionnaires were aiso used as data in the present study. In order o find out
whether there exists g relation between the students’ success and their views of the
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coursebook, the researcher also used students’ average grades in

tests during the two semesters. Except for the writing sections in these exams,

listening, grammar and reading sections include both multiple-choice and fill in the
blank type questions. These tasts consisted of the questions parallel to the coursebook

the iearners studied during the academic year.

The participants were 22 instructors, who were experienced for at ieast three



years in ELT and 100 first year Prep School learners, who were divided into three
proficiency levels- elementary, pre-intermediate, and intermediate- determined by a
proficiency examination prepared by the Foreign Languages Department of Osmangazi
University. The students were randomly chosen, paying attention to the equal
distribution to each proficiency level as seen in Graph 3.1. In terms of both the
teachers and learners, age and sex variables were not taken inte account since they
were not related to the purpose of this present research.

Graph 3.1 The number of the learner participants in proficiency levels

elementary (40)

& pre-intermediate (36)

Ointermediate (24)

As seen in Graph 3.1, although the numbers were determined randomly, the
distribution of the learners in the elementary group is higher than the other two
groups. The elementary group studies the whole set of the coursebook: elementary,

re-intermediate, intermediate and upper-intermediate. On the other hand, pre-

intermediate group studies only three sets, which are pre-intermediate, intermediate
and upper-intermediate. The intermediate group studies only two coursebook from the
set: intermediate and upper-intermediate.

3.2.2. Data coiiection instruments

3.2,.2.1. The coursebook evaluation checklist

For the purposes of the present study, the researcher adapted a checklist
prepared by Jones (1999) who adapted the checklist originally from Cunningsworth
(1984). As Jones (1999) suggests, among the checklists found in the literature, it is
the most detailed one {p.86). This checklist was applied to some coursebooks by a
number of experienced ELT teachers in 1993 and was found satisfactory {Jones, 1995).

The researcher alsc made some adaptations to make the checldist relevant to the
33



teaching context at Osmangazi University {See Appendix A). The checklist was given

to 22 instructors in its original language, English. Although there are 36 instructors

totally, as stated in 2.3.3, only 22 are engaged in ciassroom teaching. The remaining

has other duties apart from classroom teaching. The criteria in the checklist used are

D

explained below, Each item in the checklist is analysed in Chapter 5, Discussion of the
Resuits and the Conclusion.

3.2.2.1.a An explianation of the coursebook evaluation checklist

1. Factual Detaiis

The first section is devoted to the descripticn of the factual details, and it is

seif—expiaﬁatory. The researcher filled in this section. It provides a general overview

is intended to provide information on the following: the title of the book; the name

of the author(s); the name of the publisher; the target ievel the coursebook is

intended for; target skills included in the coursebock; the price of the coursebook;
number of units and the number of pages it has.

. Y

This section aiso informs about the description of the target learner by whom
the coursebook will be used.
2. Macro Evaluation Checklist

N

The first section is the macro evaluation checklist, which is to be completed by

..L,

the evaluator teachers by marking on a five-point scaie ranging from “1” to “5”. Eacl

o

number represents a frequency phrase of agreement ranging from “strongly disagree”
to “strongly agree”. It consists of 10 ‘higher-order' parameters, seme having sub-

parameters.

Most of the expressions are easy to understand; however, some additiona!l
notes are presented: Statement 2 "It is easy to obtain" was added to the original
checklist adapted by Jones (1999) as this may somstimes be a problem in the Turkish
market. It is highly possible that this expression might elicit "5” (Strongly Agree) or

3

%]

4" (Agree), the reason of which is students are obliged to buy the original books

the case of Prep School of Osmangazi University. This is performed by the pre-pai

c:_'

price of the books during the registration in the faculty. Statement 3 is an inquiry on

the reievance of the methodoiogy used in the coursebook to this particular LT

34



situation.

Statement 9 inquires how much culturai bias there is in the materigl. If there is
any, to what extent it wiil be welcomed is explored in the sub-section of statement 9.
This sub-parameter is thought to be important, particularly in the case of teachers and
students hoping to travel abroad. Statement 10 "Certain equipments are required to
make use of the supplementary materials (i.e/ tape-recorders, language labs) and "If
s0, these equipments are available in your institution” were added to the original
guestionnaire by Jones (1999) and the researcher found valuable to use as the
availability of certain facilities can sometimes be a problem.

A guestion, which was in the original checkiist "Was the book piloted before
publication?” was not included in this checkiist. As 1o the best of the researcher's
knowledge, the evaluators in this context are already informed on this matter by the
author himself {(Peter Moor). This point was highlighted by Peter Moor in a meeting

eld by the institution. Therefore, the instructors already knew that the book was
piloted prior to its usage.

3. Micro Evaluation Checklist

The second section is the micro evaluation checklist, and it has seven sub-
sections of 46 parameters. There is another section provided in this section labelled as
"comments”, to allow the participants to point out the weakrniesses or the strengths of
the coursebook, and alsc to give a more detailed assessment on particular questions if
they wish.

Section 1: Technical Details

In this secticn, technical details about the coursebook Cutting Edge are
inquired. Among the items in this section, 1d is divisive since some teachers may not
want the learners to write in the books. However, this can be useful if students buy

e = A

their own boocks. In this particuia' LT situation the coursebooks were on special
=

purchase for the mstitution because of the high amount ordered. In other words,

students have their own books.

The researcher aiso considers le important because of the crucial role of
contents page in a book. A teacher should not face any difficulty in looking for
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particular areas of language and skills. Furthermore, the way the coursebook prese

new vocabulary is evaluated throu

o

Section 2: Methodcology

o
()
Q
[
[™ N
0
o}
[
@
o)
o
(&)
Q
CAN
3
fod
1%)]
Ll
o
A
[»]
w
=,
)
)
P
oy
w
Ll
ot
o
®
®

4
24
[+
-
g
“-
]
o
(4]
r
]
U3
o

graimimar are necessary, as 1 urkish students have some difficuity with the grammaticail
structures of English, for example 'the present perfect tense' {Jones 1999). The
guestions related to grammar are taken from Cunningsworth (1984:76). Teaching the
grammar in context is seen as an important issue espediaily for the learners who learn
English as a foreign language.

3h may seem difficult to judge, but it is generally stated in the glossary, or

introduction. Also, a list of words is provided in some coursebooks, at the end.

3i and 3j are considered particularly significant as Turkish students have
difficulty in grasping the pronunciation of certain sounds in English, which do not exist
in the Turkish phonetic system. The students find the pronunciation of certain sounds

difficult, for exampie /a:/ as in 'car’; /5i/ as in 'sing’; /G/ as in 'three” /fw/ as in

is very important for communication, and this is an area, which is often

K
ignored by non-communicative coursebogcks.



many teaching materiais and there will be situations in which they will prefer efficiency
in the language teaching and learning process to authenticity (Van Eis et al,
1984:2?7)

Section 4: Skilis

listening, readingj, and productive (i.e. speaking, and writing) skilis. The statements
mainly focus on the variety and relevance of the skills presented in the coursebogk, as
the topics should be of real interest to students.

Section 5: Activities

students ar xcht@d to us
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This section aims at finding out cultura! aspects of the coursebook. The
¢oursebook is not expected to be of any particular cultural factors. The statements 6a
and &b are for the degree of 'cultural biasness'. If it is very high, the teacher or the
learner may develop some offénsive characteristics to the target culture. 6¢ is a
controversial area. However, some students are interested in other cultur
to travel abroad. It is better to have some awareness of different cultures. 6d is a

statement including the situations that some learners may need to use the language

~
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Section 7: Other Factors

This section focuses on other criteria reiated to the coursebook. 7a wiii teii us
how much teacher input is required when using the course book. This is a highly
relevant criterion in our context.

7b is again considered relevant to our context, because if a book fails to guide a

Comments
This allows the whole evaluation of the coursebook: evaluators are requested to
comment on areas in which the coursebook is particularly strong or weak, and to

This section is on the supplementary materials of the coursebook, and was
prepared to find out if supplementary materials are necessary according o the
teachers. The checklist was about the supplementary materials provided with the
courseboolk. It will alsc enable the teachers 10 assess the quality of these materials.

The Teacher's Book: ’

section informs the teacher whether the given supplementary materials are described

(95
o



The Workbook:

1599) claims that many teachers prefer to check work in class, or set homework from
h

why no questions on the 'answer key' is included in the checklist

were aiso examined by means of a questionnaire, which was based on the
guestionnaires suggested by Cunningsworth, {1984); Ur, {1996); Jones, {1599);
Harmer, (2001), adapted by the researcher. The guestionnaire was piloted prior to its

usage. For this, 100 students were randomly chosen and they were given the

4

questionnaire. STATISTICA 5.0 ® was used to measure the validity and the reliability

of the questionnaire. The Alpha value was found 0,83 and for each item the alpha
s

seif-scoring questionnaire consisting o

questions, the last of which was an open ended guéestion aiming at finding out the

students’ views other than the earlier 24 ones. Students gave answers on a five-point
u

scale (Likert’s Scales) ranging from "1" to "5". Each number represents frequency
phirases of agreement

"i" "strongly disagree”

"2" "disagree"

(%)
N



"3" "notsure

14

Since the main concern of this research was not evaluating the learners

roficiency in the target language, the questionnaire was given with the instructions in

B

the mother tongue of the participants. We hoped that this would minimise the anxiety

and the mistakes due to misunderstandings. The iast item of the questionnaire was an
opéen ended question, which s thought to be appropriate for the purpose of this
study to support the quality of the data to be obtained {See Appendix B). What each
item in the questionnaire is thought to measure is given bejow:

o ot

o
students’ points of views through item 9. Item 10 and 16 are related to the suitability
d resource book. The activities in the courseboock

£ [

hie supplementary materials of th
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coursebook are assessed by items 14 and 15. Items 7, 12, 17, 18 and 20 are ali
related to the physical characteristics of the coursebeok such as expense, obtainability,
durabiiity, having attractive visuals and easy to foliow iayﬁut. Items 19, 21, 22, 23 and
24 mainly focus on the relevancy of the skilis presented in the coursebook to students’
needs and interests.
2.2.2.3. Students’ achievement grades

o iod, the iearners at Osmangazi

University Prep S5chooi have saome exams stated below. Their contribution to the

general average is as follows:

+ Announced Quiz average (%5)}+ Quiz av



3.3.1. The coursebook evaluation checklist

In the present study gualitative and quantitative research methods were us
to analyse the data. In order to inquire the teachers’ attitudes towards the coursebook,
a coursebook luation checklist was given to the 22 instructors

being recorded in the Microsoft Office 2000 Excel Programme, the
item were calculated in order to find out total scores granted per item and section.

Then the percentage distribution for each item was calculate

The researcher also needed qualitative methods when analysing the last part of
the checklist because he wanted his respondents’ free criticism, comments, and

recommendations on the coursebook evaluated.

3.3.2. Student Questionnaire

As indicated in 3.2.2.2, the student questionnaire was piloted prior to the

.}

Lae

main data collection. Here, the students who were used in piloting procedure were

O

included in the main data collection procedure. Again, the data obtained was described
by using descriptive statistics considering each item in the checklist. The results wer
presented in the form of graphs and tables. The researcher repeated the same

statisticai procedure that was applied to the coursebook evaluation checklist.



3.3.3. The correiation between students’ attitudes towards the

ursebook and their achievement grades

score by 24, which is the number of the questions.

Secondly, within the statistical software STATISTICA 5.0 ®, correlaticns were

m
P
o
72}

sought for the

v bies achievernent scores and the guestionnaire scores. r value
found as 0,027 al
u

aria
733. In order to mention

meaningful.



CHAPTER 4
PRESENTATION OF RESULTS

£.]i Introduction

checklist was done item by item. Section 4.2 is followed by the analysis of the

'r F

students’ questionnaires item by item. In section 4.4, the correlations between the

achievement scores of the learners and their questionnaire scores were analysed. In
section 4.5, the qua!itatéve data ¢btained from the teachers’ checklist w evaluated,
Following this s , the qualitative data gained from the students’ guestionnaires

were evaluated.

4.2, The analysis of the data obtained from the coursebook avaluation

checklist
This section describes the responses given by the instructors who participated
in this research to each item in the macro, micro and supplementary sections in the



MACRO EVALUATION

Itemi: The book is attractive in terms of design, iHlustrations; and typeface.
The following graph and table present the results obtained from responses to

item1 in the mater

ial evaluation checklist.

rach 4.2.1 The distribution of the participant instructers’ responses to item

71 of the Macro Evaluation
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Tabie 4.2.1 The freguencies and the percentages of the responses given for

item 1 of the Macro Evaluation

Item 1 Number %
1 Strongly Disagree 0 0
2 Disagree 0 0
3 Not Sure 0 0
4 Agree i1 50,00
| 5 Strongly Agree 11 o 50,00

All 22 instructors who participated in this research strongly believe that the

book is appealing in terms of design, illustrations, and typeface. As the actual figures

shown above, there were no negative or neutra! responses tc iteml. These results

show that instructors have approved the book in terms of its physical characteristics as

stated in Chapter 2, literature review.
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Item2: It is easy to obtain.

The following graph and table present the results obtained from responses to

item2 in the material evaluation checklist.

Graph 4.2.2 The distribution of the participant instructors’ responses to item

2 of the Macro Evaluation
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Table 4.2.2 The frequencies and the percentages of the responses given for

item 2 of the Macro Evaluation

Item 2 Number %
1 Strongly Disagree 0 0
2 Disagree g 0
3 Not Sure 5 22,73
4 Agree 10 45,45
5 Strongly Agree 7 31,82

The values given above show that of 22 instructors, 77,27% agreed that the

coursebook is easy to obtain. However, the remaining 72,73% had declared no clear

opinion on the matter and remained hesitant. The reason for this may be due to the

fact that the students are already provided with the coursebook at the beginning of the

term by the school administration. Also, there was no negative response concerning

this item.




Item3: The methodology basically suited to your teaching situation.
The following graph and table present the results obtained from responses to

item3 in the material evaluation checklist.
Graph 4.2.3 The distribution of the participant instructors’ responses to item
e

Macro Evaluation
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Table 4.2.2 The frequencies and the percentages cf the responses given for
item 3 of the Macre Evaluation

Item 3 Number %

1 Strongly Disagree 2 9,09

2 Disagree i 4,54

3 Not Sure 3 13,63

4 Agree i 50,00
| 5 Strongiy Agree - 5 B L 22,72 -

As seen from the graph above, 16 out of 22 instructors were positive in
response to item3 which is related to the relevance of the methodology used in the
coursebook to this particular language teaching situation. While 72,73% agreed on the

opinion that the coursebook suits their teaching situation, 13,64% were negative in

response. The remaining 13,64% were unsure. What becomes evident here is that the
majority of the participants found the methodology of the coursebook relevant.
46
IZDraaw NOASYINYIGYOq

Mnaany WLLIHIOMEsgA oL,




Graph 4.2.4 The distribution of the participant instructors”’ responses to item
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Table 4.2.4 The frequencies and the percentages of the regponses given for

w3

item 4a of the Macro Evaluation

Item 4a N Number %o

1 Strongly Disagree 0 0

2 Disagree 0 0

3NotSure | a7 18,18 o
4 Agree it 50,00

5 Strongly Agree 7 31,82 ~




Item4b: The coverage of the grammar is adequate.
The following graph and table present the results obtained from responses to

item4b in the material evaluation checklist.

Graph 4.2.5 The distribution of the participant instructors’ responses to item

4b of the Macro Evaluation
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Table 4.2.5 The frequencies and the percentages of the responses given for
item 4b of the Macre Evaluation

item 4b Number %o

1 Strongly Disagree G G

2 Disagree 5 22,73

' 3 Not Sure 10 45,45

4 Agree o) 27,27

5 Strongly Agree | 1 ¢4 455

According to the findings presented above, for item 4b, 7 out of 22 instructors
{31,82%) believed that the grammar is dealt with sufficiently whereas 10 {45,55%)
were not able to decide. On the other hand 5 (22,73%) of them didn't agree with those

31,82% and gave negative respenses.
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Itemdc: The coverage of the vocabulary is adequate.
The following graph and table present the results obtained from responses 1o
item4c in the material evaluation checlklist.

Graph 4.2.6 The distribution of the participant instructors’ responses to item

4c¢ of the Macro Evaluation
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Table 4.2.€ The frequencies and the percentages of the responses given for

item 4c¢ of the Macro Evaluation

Ttem 4c NMumber S

| 1 Strongly Disagree 0 0

Z Disagree 0 {

3 Not Sure 2 5,05

4 Agree ii 50,00

|5 Strongly Agree | I B 44691 |

Concerning item 4¢, a great majority of the participant instructors (80,21%)
shared the same opinion that the vocabulary coverage of the coursebook is
comprehensive while only the remaining 9,08% were not clear on that opinion. There

was o one who disagreas with the statement in item 4c.
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Itemd4d: The coverage of the discourse is adequate.
The following graph and table present the results obtained from responses {o

Graph 4.2.7 The distribution of the participant instructors’ responses to item

4d of the Macro Evaluation
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Table 4.2.7 The frequencies and the percentages of the responses given for

item 4d of the Macro Evaluation

item 4d Number %o

1 Strongly Disagree 0 0

2 Disagree 0 0

'3 Not Sure 1 A 4,55

4 Agree 8 36,36

5 Strongly Agree i3 59,09 T

il

For item 4d, nearly all instructors (95,45%) thought that the discourse
coverage of the coursebook is sufficient. Only 1 out of 22 instructor was not certain to

decide, This means that they all agreed with item 44d.
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Item4e: The coverage of the pronunciation is adequate.
The following graph and table present the results obtained from responses to

item4de in the material evaluation checklist.
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Table 4.2.8 The frequencies and the percentages of the responses glven for

item 4e of the Macro Evsluation

Item 4e Number %o
1 Strengly Disagree g 0
2 Disagree 0 0
3 Not Sure 0 Y
4 Agree i5 68,18
| 5 Strongly Agree - 7 31,82 -
In terms of the coverage of pronunciation, all the participants strongly claimed
that the coursebook deals enough with the pronunciation business. There was no
unsure or negative response to that item in the materials evaiuation checklist

administered in the present study.
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Item4f: The coverage of the register is adeqguate,

=
-
(e}
—r
o]
)
2
o
(]
(o]
-
a)
T
=
o
ra
-
s3]
(o
o
]
=4
(
%3]
m
—
-~
-
o
4]
-
M
7]
'-
ey
7))
[w]
or
=r
[sY]
—
)]
[
g
@]
-
)
g
m
[7)]
i
<
i
7))
M
il
or
<

2
n
fad
e
=2
[
Q
b+ }
Q
vy
[
e o
(1]
L*)
0
b 1
o
0,
")
]
w
e
in
[ d
g
[
€
"
Q
]
m~
"s
']
n
ke
[*]
wl
7]
V]
1]
(g
[+
.3
o
3

‘)2 e —
20
18
16
14 ‘
12 18 pr————y
13 - |Bitem 4f |
U | SNSUOURME————.
8
8
4
2 g
0 T
Strongly Disagree Not Sure Agree Strongly Agree
Disagree
Table 4.2.9 The frequencies and the percentages of the responses given for
item 4f of the Macre Evaluation
Item 4F Number ]
1 Strongly Disagree 0 0
—~ =
2 Disagree 2 9,09
3 Not Sure ] 4 18,18
4 Agree iG 45,45
5 Strongly Agree 6 27,27
It is evident from the graph above that most of the instructors {72,73%)
believed in the adequateness of the coverage of different styles of writing / speaking in




Item4qg: The coverage of the communication strategies is adequate.
The following graph and table present the results oblained from responses to

itemd4g in the materiai evaluation checkiist.

Graph 4.2.10 The distribution of the participant instructors’ responses to item

4g of the Macro Evaluation
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Table 4.2.10 The frequencies and the percentages of the responses given for
item 4g of the Macro Evaluation

Item 4qg Number %

1 Strongly Disagree 0 0

2 Disagree 0 o

'3 Not Sure 3 i 13,64 |
4 Agree i2 54,55

5 Strengly Agree 7 31,82 R

With regard to the coverage of communication strategies in the coursebook, the

majority {86,36%) agreed on the opinion that they are

with this percentage,

only 13,64% didn’t decide either to agree or disagree.

Y
dealt with well, In comparison
O
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temSa: The proportion of the text devoied to reading skilis is appropriate.

The following graph and table present the results obtained from responses {o

item5a in the material evaluation checldist.

Graph 4.2.11 The distribution of the participant instructors’ responses to item

Sa of the Macro Evaluation
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Table 4.2.11 The frequencies and the percentages of the responses given for

item Sa of the Macro Evaluation

Item 5a NMumbar %o

1 Stronagly Disaqgree 0 0

2 Disagree 7 31,82

3 Not Sure T 4 18,18
4 Agree 10 45,45

5 Strongly Agree 1 4,55

in terms of the amount of the text devoted to reading skill, half of the
participant (50%) agreed that the proportion is appropriate and exact. However,
B82%

Jere unsuve.

J'

believed in the opposite indicating that they are not sufficient, and 18,18%
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Itemb5b: The proportion of the text devoted to writing skills is appropriate.
The following graph and table present the results gbtained from responses to

item5b in the material evaluation checkiist,

[}
[/}]
b}
]
b
[
]
7]
g
(+]
o
]
3

Graph 4.2.12 The distribution of the participant instructors’r
5b of the Macro Evaluation ’

22
20
18
16
4
2 R R
10 | E Item 5b |
2 5
4
2 —&— !
G T 1] i l
Strongly Disagree Not Sure Agree Strongly Agree
Disagree

Tabie 4.2.12 The freguencies and the percentages of the responses given for
item 5b of the Macro Evaluation

{tem 5b Number %
1 Strongly Disagre 0 0
2 Disagree 7 31,82
3 Not Sure 5 22,73
4 Agree g 40,91
5 Strongiy Agree 1 4,55

As seen from the graph and table above, nearly half of the instructors (45,45%)

CU

n the coursebook sufficient. However, 31,82%

o

found the devotion to writing sections
claimed the opposite whereas 22,73% remained unsure. This may mean that writing,
as it is the case for reading, needs to be supported with extra material according to the

instructors.
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Itemi5c: The praoportion of the text devoted to speaking skills is appropriate.
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The following graph and table present the results obtained fron

item5¢ in the material evaluation checklist.

Grapgh 4.2.13 The distribution of the participant instructors’ responses to item

S5c of the Macrs Evaluation
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Table 4.2.13 The frequencies and the percentages of the responses given for

item 5c of the Macro Evaluation

Item 5¢ Number %o
i 1 Strongly Disagree 0 g
2 Disagree 1 5
3 Not Sure 1 5
4 Agree 9 41
5 Strongly Agree i1 50

In connection with item 5¢, 20 out of 22 participanis (50,91%) agreed with the
statement and found the proportion devoted to speaking skill appropriate. While one

participant disagreed, the remaining one was unable to decide.
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Item®&: The level of the language is appropriate.
The following graph and table present the results obtained from responses to

item®6 in the material evaluation checklist.

Graph 4.2.15 The distribytion of the participant instructors’ responses to item
§ of the Macro Evaluation
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Table 4.2.15 The freguencies and the percentages of the responsas given for
item & of the Macro Evaluation

Item 6 Number Ya

|1 Strongly Disagree 1 0 0 B
2 Disagree i 4,55

'3 Not Sure 3 - 1364 |
4 Agree ii 50,00

5 Strongly Agree 7 31,82

L

What becomes evident from the figures concerning item 6 is that 81,82% of the
participants agreed on the idea that the language level of the coursebook is relevant.
On the other hand, 4,55% gave negative responses while 13,64% were unable to
decide.




Item7: The topics are likely to be really interesting for the learners in terms
of their age, interest, and educational backgrounds.

The following graph and table present the resulls obtained from responses to

fai]

item7 in the material evaluation checkiist.

Graph 4.2.16 The distribution of the participant instructors’ respenses to item

7 of the Macro Evaluation

jmitem 7

Fal
14

Fal
&

4
B

Strongly Disagree Not Sure Agree Strongly Agree
Disagree

Table 4.2.16 The freguencies and the percentages of the responses given for

item 7 of the Macro Evaluation
Item 7 Mumber )
1 Strongly Disagree g 0
2 isagree g 0

3 Not Sure 0 0
4 Agree 12 54,55
5 Strongily Agree 10 45,45

In relation to item 7, all the participants shared the same idea that the topics

are likely to be of genuine interest 1o the learners in terms of age, interest, and
educational backgrounds. This means that withcut any hesitation or cppositicn, the

instructors find the topics interesting for the learners,



Item Ba: There is a variety of exercise type.
The foliowing graph and table present the resulis obtained from responses to

item 8a in the material evaluation checldist,
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Table 4.2.17 The frequencies and the percentages of the responses given for

item 8a of the Macro Evaluation

Item 8a Number S
1 Strongly Disagree Y 0
2 Disagree 3 13,64
3 Not Sure 4 i8,18
4 Agree 11 50,00
5 Strongiy Agree 4 18,i8
In connection with the various types of exercises, more than half of the

participants (68,18%) agreed on the opinicon that the coursebook includes a variety of
exercise types. On the other hand, 13,64% gave negative responses and the

remaining 18,18% remained uncertain.




Item 8b: There is a variety of text type.
The following graph and table present the results obtained from responses to

item Sb in the material evaluation checklist.

Graph 4.2.18 The distribution of the participant instructors’ responses to item

8b of the Macro Evaluation
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Table 4.2.18 The frequencies and the percentages of the responses given for

jtem 8b of the Macro Evaluation

item 8b Number %
i Strongly Disagree Y 0
2 Disagree 2 9,09
3 Not Sure 4 18,18
4 Agree 15 68,18
5 Strongly Agree B i 4,55

As seen from the graph and the table above, what becomes evident is that

=

Z

72,73% beiieved that the coursebook is rich in text type& However, 18,18% were

N
.




The following graph and table present the results obtained from responses to
item 8¢ in the material evaluation checklist,
Graph £.2.19 The distribution of the participant instructors’ responses to item
8c of the Macro Evaluation
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Table 4.2.192 The freguencies and the percentages of the responses given for
item 8¢ of the Macro Evaluation
Item 8¢ Number %o
1 Strongly Disagree 0 0
2 Disagree 1 4,55
3 Ri~® —— - ~ A
3 Not Sure 3 13,64 ]
4 Agree 9 40,91 ]
5 Strongiy Agree 9 40,91




Item®: There is a cultural prejudice in the materials.
The foliowing graph and table present the results obtained from rasponses to

item9 in the material evaluation checklist.

Graph 4.2.20 The distribution of the participant instructors’ responses to item

9 of the Macro Evaluation
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Table 4.2.2C The frequencies and the percentages of the responses given for

item 9 of the Macro Evaluation

Item ¢ fNumber Sin ]
1 Strongly Disagree 5 22,73
2 Disagree 9 40,91 ]
3 Not Sure 4 18,18
4 Agree 3 13,64
5 Strongly Agree i 4,55 _J

Concerning item9 inquiring how much culturai bias there is in the coursebook,
18,18% agreed that the coursebook includes a cultural prejudice. While 18,18% were
not sure, more than half of them {63,64%) didn't believe that the coursebeook includes

)

a cultural prejudice.
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Item Sa: If there is a cultural prejudice in the materials, this is accentable to
the learners and the teachers.

The following graph and table present the results obtained from respenses to

o)
(-n-

item Sa in the
Grapﬁ 4.2.21
a of the Macro Evailuation
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Table 4.2.21 The frequencies and the percentages of the responses given for
item 9a of the Macro Evaluation
Item Sa Number % (4 instructors agreeing
with itern 10)
1 Strongly Disagree 0 g
2 Disagree 0 G
3 Not Sure 0 Y
4 Agree 3 75
5 Strongly Agree 1 25 |

This item was analysed according to the positive responses given to item 9 {4
instructors among 22). The extent to which the cultural prejudice in the materials is
welcomed was inquired by item 9a and according to the graph above, 100% thought
that it is tolerable for the learners and the teachers.



I*em 10: Certain egquipments are required to make use of supplementary
materials (j.e./ tape recorders, language labs).
The following graph and table p

item 10 in the materiai evaluation checkiist.

Graph 4.2.22 The distribution of the participant instructors’ responses to item
10 of the Macro Evaluation
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Tabie 4.2.22 The frequencies and the percentages of the responses given for
item 10 of the Macro Evaluation

item 10 Number %o ]
1 Strongly Disagree 0 0

2 Disagree 0 0

3 Not Sure i 1 4,55

4 Agree i3 59,09

5 Strongiy Agree 8 36,36

For item10, 3 great number of the participants {95,45%) agreed that in order to
use supplementary materials, some equipment is needed. However, 4,55% remained

i

unsure,
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Table 4.2.23 The frequencies and the percentages of the responses given for
item 10a of the Macro Evaluation
Item 10a Number %%
1 Strongly Disagree 0
2 Disagree g 0
3 Not Sure 1 4,55
4 Agree i5 68,18
5 Strongiy Agree 6 27,27
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Graph £.2.24 The distribution of the participant instructors’ responses to item
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item 1a of the Micro Evailuation

Item ia Number /o

1 Strongly Disagree 0 3

2 Disagree g 0

3 Not Sure 4 18,18

4 Agree 14 03,64
|5 Strongly Agree ] 4 {1818

I

In terms of durabifity of the coursebook, most of the participants (81,82%)
s

agreed on the opinion that it is durable. Only 18,18% were hesitant to decide

"

there was no one to disagree with the statement in item 1a.
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Item 1ib: This coursebook has attractive visuals.

The following graph and table present the results obtained from responses to

item 1b in the material evaluation checldist.

Graph 4.2.25 The distribution of the participant instructors’ responses to item

1b of the Micro Evaluation
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Table 4.2.25 The frequencies and the percentages of the responses given for

item 1b of the Micro Evaluation

ftem 1b Number o
1 Strongly Disagree 0 0
2 Disagree 0 (Y
3 Not Sure 0 0
4 Agree 17 77,27
5 Strongly Agree 5 22,73

What becomes obvious from the graph above is that all the instructors shared

the same positive opinion in terms of the attractive visuals the coursebook has. There

was no one to disagree or {o remain unsure,




Item 1c¢: This coursebook has visuails which are relevant to the text.
e

results obtained from responses o

The following graph and table present the

Graph 4.2.26 The distribution of the participant instructors’ responses to item

ic of the Micro Evailuation

| R |
Hitem 1¢

Fal 5 Fad
A4 A4 A4

T T 1
Strongly Disagree Not Sure Agree Strongly Agree
Disagree

Tahble 4.2.26 The frequencies and the percentages of the responses given for

P

item 1c of the Micro Evaluation

Item 1c Number Sio
i Strongly Disagree 0 0
2 Disagree 0 8]
3 Not Sure 0 0
4 Agree 15 038,18
5 Strongiv Agree 7 31,82




Item 1d: This coursebook has attractive design and allows space for students
to write in the answers.
The following graph and table present the results obtained f responses to

item 1d in the material evaluation checklist.

Graph 4.2.27 The distribution of the participant instructors’ responses to item

id of the Micro Evaluation
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Table 4.2.27 The frequencies and the percentages of the responses given for
item 1d of the Micro Evaluation
Item 1id Number %
1 Strongly Disagree 1 4,55
2 Disagree 3 13,64
3 Not Sure 8 36,36
4 Agree 9 40,91
5 Strongiy Agree 1 4,55

Concerning the attractive design and the space provided for students to write in
the answers, nearly half of the participants (45,45%) had positive opinion whereas

36,36% were hesitant to decide. The remaining 18,18% disagreed with the opinion in

FeAs § 2




Item le: This coursebook has a useful contents page.
The following graph and table present the resuits obtained from responses to

item le in the material evaluation checkiist.

Graph 4.2.28 The distribution of the participant instructors’ responses te item

ie of the Micro Evaluation
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Table 4.2.28 The freqguencies and the percentages of the responses given for

Item le Number %o
1 Strongly Disagree i 4,55
2 Disagree 0 0
3 Not Sure 3 13,64
4 Agree 14 63,64
5 Strongly Agree 4 18,18

In relation with the necessity of a useful contents page, most of the participants
t

the courseboolk has a useful contents page while only 4,55%

!
o
®
0
&
o

disagreed with them. Moreover, the remaining 13,64% were unable t




Item if: This coursebock b

as
The following graph and table present the results obtained from respenses to

item 1f in the material evaluation checklist.

Graph 4.2.29 The distribution of the participant instructors’ responses to item

if of the Micro Evaiuation

12 s [Dtem 17]

Strongty Disagree Not Sure Agree Strongly Agree
Disagree

Table 4.2.29 The frequencies and the percentages of the responses given for
item 1f of the Micro Evaluation

Item 1if MNumber S

1 Strongly Disagree 2 9,09

2 Disagree 5 22,73

3 Not Sure z 5,05

4 Agree 5 22,73

5 Strongly Agree 8 B 36,36
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Item 2a: This coursebook is based on a theory of learning which is suitable
for your school,
The following graph and table present the results obtained from responses (o

item Za in the materiai evaluation checklist.

Graph 4.2.390 The distribution of the participant instructors’ responses to item

2a of the Micro Evaluation
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Table 4.2.30 The fraquencies and the percentages of the responses given fo
item 2a of the Micro Evaluation

Item Za Number %

1 Strongly Disagree 1 4,55
Z Disagree i 4,55
3 Not Sure 6 27,27
4 Agree i2 54,55
5 Strongly Agree 2 9,09

Concerning the relevance of the learning theory of the coursebook to the
school, more than half of the participants (63,64%) found it suitabile for their teaching
institution. However, 9,09% did not share the same opinion with them while 27,27%

were uncertain.
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Item 2b: This coursebook aliows for a variety of learning and teaching st

The following graph and table present the results obtained from responses to

-

item 2b in the material evaluation checklist.

Graph 4.2.31 The distribution of the participant instructors’ responses to item

2b of the Micro Evaluation

10 [Eitem 2b |

QN B O DL
ol

Strongily Disagree Not Sure Agree Strongly Agree
Disagree

Table 4.2.21 The frequencies and the percentages of the responses given for

item 2b of the Micro Evaluation

Item 2b Number So
1 Strongly Disagree 1 5
2 Disagree 0 0
3 Not Sure 5 27
4 Agree 12 55
5 Strongly Agree 3 14

What becomes clear from the graph and table given above, 68,18% gave
positive responses in relation with the variety of learning and teaching styles the
coursebook offers. While only 4,55% disagreed with the statement in item 2b, 27,27%

were unsure.
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Item 2c: This coursebook is suitable for self-study.
The following graph and table present the results obiained from responses to

item 2c in the material evaluation checklist.

Graph 4.2.22 The distribution of the participant instructors’ responses {o item

2< of the Micro Evaluation
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Table 4.2.22 The fraguencies and the percentages of the responses given for

item 2c¢ of the Micro Evaluation

Item 2¢ Mumber %

1 Strongiy Disagree i 4,55

2 Disagree 6 - 27,27

3 Not Sure il 45,45 |
4 Agree 5 22,73

| 5 Strongiy Agree (V. 0 o
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Items 3a: This coursebook teaches structures which are relevant to your

students’ neeads.

ot

able present the resulls obtained from responses {o

(1)

The foilowing graph and

!

item 3a in the material evaluation checklist.

aph 4.2.33 The distribution of the participant instructors’ responses 1o item
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a of the Micro Evaluation
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Table 4.2.33 The freguencies and the percentages of the responses given for
item 3a of the Micro Evaluation
Item 3a Number %0
i Strongly Disagree 0 0
2 Disagree 1 4,55
| 3 Not Sure 3 13,64
4 Agree 15 08,18
5 Strongly Agree 3 13,64

Concerning item 3a, the majority of the participants {81,82%) found the
coursebook appropriate with regard to the relevancy of the structures taught to the
studenis’ needs. While only 4,55% were negative in response, 13,64% remained

nhesitant,
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Graph £.2.34 The distribution of the participant instructors’ responses to item

2b of the Micro Evaluat
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Table 4.2.24 The frequencies and the percentages of the responses given for

item 3b of the Micre Evaluation

item 3b Number % ]
1 Strongly Disagree 0 0

2 Disagree 0 g

3 Not Sure 4 18,18

4 Agree 13 59,05
| 5 Strongly Agree 5 o 22,73 ]

As seen from the graph above, most of the instructors {81,82%) claimed that
the coursebook has a systematic order of grammar. There were 4 (18,18%) who



Item 3c: This coursebook teaches grammar in context.
The following graph and table present the resuits obtained from responses to

ftem 3¢ in the materia! evaluation checklist.

3

Graph 4.2.35 The distribution of the participant instructors’ responses to ite

3¢ of the Micro Evaluation
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Table 4.2.35 The frequencies and the percentages of the responses given for

item 3¢ of the Micro Evaluation

Item 3c Mumber %e
1 Strongly Disagree 0

2 Disagree Q
3NotSure 1 7 o -

4 Agree i6 72,73
5 Strongly Agree & 27,27

What becomes obvious from the graph above is that the coursebook is totally
{100%) approved by the instructors in terms of feaching grammar in context.
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tem 2d: This coursebook uses s variety of technigues for the presentation of

new language.

or
<

The following graph and table present the resuits obtained from responses

-

item 3d in the material evaluation checldist,

Graph 4.2.36 The distribution of the participant instructors’ responses to item

3d of the Micro Evaluation
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Table 4.2.26 The frequencies and the percentages of the responses given for

item 3d of the Micro Evaluation

Item 3d Number o
1 Strongly Disagree 0 Y
| 2 Disagree 2 3,09
3 Not Sure 4 18,18
4 Agree 12 54,55
5 Strongly Agree 4 18,18

The variety of techniques of the coursebook for teaching the new language was
inquired through this item and as it can be seen, nearly three quarters (72,73%) of the
participants thought that the coursebook suggesis different ways to teach new

language. While 18,18% remained unsure, only 9,02% were negative in response.




Item 3e: This coursebook teaches functions which are relevant to your
students’ needs.
The following graph and table present the results obtained from responses to

item 3e in the material evaiuation checkiist,

»"l'

Graph 4.2.37 The distribution of the participant instructors’ responses to item

3e of the Micro Evaiuation
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Tabie 4.2.37 The freguencies and the percentages of the responses given for

A

item 3e of the Micro Evalusation

Item 3e Number %
1 Strongly Disagree 0 0
2 Disagree i 4,55
3 Not Sur 5 22,73
4 Agree iz 54,55
5 Strongly Agree e 4 18,18
In connection with the relevancy of the functions taught in the coursebeok to

the students’ needs, nearly three quarters (72,73%) admitted that the coursebook

teaches functions which are relevant to students’ needs. Only 4,55% rejected this,

2
)
d

he remaining 22,73% was uncertain.




Item 3f: This coursebooclk teaches vocabulary which is relevant to your
students’ needs.

The foliowing graph and table present the results obtained from responses to

item 3f in the material evaluation checklist.

Graph 4.2.38 The distribution of the participant instructers’ responses to item

3f of the Micro Evaluation
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Tabie 4.2.38 The freguencies and the percentages of the responses given for

itam 3f of the Micro Evaluation

Item 3f Number %
1 Strongly Disagree G Y
2 Disagree i 4,55
3 Not Sure 4 18,18
4 Agree i4 63,64
1 5 Strongly Agree 3 13,64
As seen from the graph above, 77,27% agreed on the opinion that the

J._I

vocabulary taught in the coursebook is relevant to the studenis’ needs. Whereas

4,55% objected to the views of 77,27%, 18,18% were hasitant.

7]
ymend




(43

Item 32g: This coursebook selects vocabulary with regard to frequency ica
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Tabie £4.2.39 The frequencies and the percentages of the responses given for
item 3g of the Micro Evaluation
item 3g Number e
1 Strongly Disagree i 4,55
2 Disagree 0 0
3 Not Sure 4 18,18
4 Agree i5 68,18
5 Strongiy Agree 2 9,09

selects the vocabulary with regard to their frequency, ioad, etc. While 4,55% disagread
with hem, 18,18% remained unsure




Item 3h: This coursebook usaes a variety of technigues for teaching the
meaning of new vecabulary.
The following graph and table present the resulis obtained from responses to

item 3h in the material evaluation checklist.

Graph 4.2.40 The distribution of the participant instructors’ responses to item
2h of the Micro Evaluation
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Table 4.2.40 The frequencies and the percentages of the responses given for
item 3h of the Micro Evaluation

Item 3h Number %

1 Strongly Disagree 0 0

2 Disagree 4 18,18

3 Not Sure 6 27,27

4 Agree 8 36,36

5 Strongly Agree . 4 o 18,48 |

In terms of a variety of techniques to teach the meaning of new vocabulary,
54,55% believed in the opinion that the coursebook uses different ways to teach
students the new vocabulary, but 18,18% opposed them and gave negative responses.

¥ §

The remaining 27,27% were not certain.



item 3i: This coursebook teaches recognition and production of phonemes.
The following graph and tabie present the results obtained from responses to

item 3i in the material evaluation checldist.

Graph 4.2.41 The distribution of the participant instructors’ responses to item

3i of the Micro Evaluation
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Table 4.2.41 The frequencies and the percentages of the responses given for

item 3i of the Micro Evalustion

Item 31 Number Y%e
1 Strongly Disagree 0 0
Z Disagree 0 0
3 Not Sure 4 18,18
4 Agree i2 54,55
5 Strongiy Agree 6 27,27
Most of the participants (81,82%) agreed on the idea that the teaching of
recognition and production ¢of phonemes is fulfilled well by the coursebook. On the
same item, there were only 18,18% who remained unsure,
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Item 2i: This coursebock teaches recognition and production of stress and
intonation patterns.

itemn 37 in the material evaluation checkiist.

3
'’

Graph 4.2.42 The distribution of the participant instructors’ responssas to item
3j of the Micro Evaluation
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Tabie £.2.42 The frequencies and the percentages of the responses given for

item 2j of the Micro Evaluation

Item 3j Number % |
1 Strongly Disagree 0 0

2 Disagree 0 0

3 Not Sure 1 4,55

4 Agree 12 54,55 ]
5 Strongiy Agree i 9 40,91

Concerning item 3j, nearly all participants (95,45%) confirmed that the

[¥3}

coursebook teaches the recognition and production of stress and intonation pattern

Only the remaining 4,55% was uncertain.
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Item 3k: This coursebook teaches conversational strategies {asking for /
giving clarifications,; avoidance, efc.}.
The following graph and table present the results obtained from responses to

item 3k in the material evaluation checklist.

Graph 4.2.43 The distribution of the participant instructors’ responses to item
3k of the Micro Evaluation
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Table 4.2.43 The frequencies and the percentages of the responses given for
item 3k of the Microe Evaluation

item 3k Number Yo
1 Strongly Disagree 4] 0

| 2 Disagree 0 0

3 Not Sure 1 4,55
4 Agree 10 45,45
|5 Strongly Agree | e L 50,00

95,45% of the participants gave a positive response to item 3k which is related
to the conversational strategies thought in the coursebook. As seen from the graph

and table above, only 4,55% remained hesitant.
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Item 3i: This coursebook uses authentic or authentic sounding ianguage.
The following graph and tabie present the results obtained from responses to

7!'

item 31 in the material evaiuation checkilist.

Graph 4.2.44 The distribution of the participant instructeors’ respenses to item

31 of the Micro Evaluation
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Tabie 4.2.44 The freguencies and the percentages of the responses given for

item 3! of the Micro Evaluation

.y

Item 3i Number Sin
1 Strongly Disagree 0 0
2 Disagree 0 0
3 Not Sure 3 13,64
4 Agree 11 50,00
5 Strongiy Agree 8 36,36
In connection with the authenticity, more than three guarters {86,36%) agreed

on the opinion that the coursebook uses authentic or authentic sounding language.

While there was no one to disagree, 13,64% were unsure,




Item 4a: This coursebook has a variety of reading texts.

The following graph and table present the results obtained from responses to

item 43 in the material evaluation checklist.

Graph 4.2.45 The distribution of the participant instructors’ responses to item

4z of the Micro Evaluation

| Iﬂ!tem 4a |

”~

Strongly Disagree

Disagree

Not Sure Agree

trongly Agree

Table 4.2.45 The frequencies and the percentages of the responses given for

item 4a of the Micro Evajuation

| Item 4a Number %
iSFron ly Disagree 0 0
2 Disagree 4 18,18
3 Not Sure 4 18,18
4 Agree i1 53,00
5 Strongiy Agree 3 i3,64

More than half of the participants (63,64%) agreed with the statement in item

4a claiming that the coursebook has a variety of reading texis while only 18,18% were

negative in response, the remaining 18,18% were hesitant to decide.
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Item 4b: This coursebook has reading texts which are relevant and
interesting for learners.
The following graph and table present the results obtained from responses to

item 4b in the material evaluation checklist.

Graph 4.2.46 The distribution of the participant instructors’ responses to item
4b of the Micro Evaiuation
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Table 4.2.46 The frequencies and the percentages of the rasponses given for
item 4b of the Micro Evaluation

Ttem 4b Number % ]
1 Strongly Disagree 0 0

2 Disagree 2 2,09 N
3 Not Sure 2 3,05

4 Agree i6 72,73

5 Strongly Agree ] 2 ] 9,09 o

Concerning the statement in item 4b, 18 out of 22 (81,829%) participants
accepted that the reading texts in the coursebook are relevant and interesting for

learners. However, 9,09% objected to them while the remaining 9,09% were not sure.
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Item 4c: The coursebook has an appropriate amount of speaking activities.

r")
U)
]
[}
=
i

graph and table present the results obtained from respon

Graph 4.2.47 The distribution of the participant instructors’ responses to item

22
20
18
i6
14
3
8
&
4
2 —g5— —&
o 7
Strongly Disagree Not Sure Agree Strongly Agree
Disagree

Tabie 4.2.47 The frequencies and the percentages of the responses given for
item 4c of the Micro Evaluation

item 4c dumpear Sip

1 Strongly Disagree 0 0
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Item 4d: This coursebock has a variety of listening texts.
The following graph and table present the resulis obtained from responses to

item 4d in the material evaluation checklist.

Graph 4.2.48 The distribution of the participant instructors’ responses to item

44d of the Micro Evaluation
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Table 4.2.48 The frequencies and the percentages of the responses given for

item 4d of the Micro Evaijuation

Item 4d Number %a

1 Strongly Disagree 0

2 Disagree 1 4,55
|3 Not Sure 1 M_IESM
4 Agree i4 63,64
5 Strongly Agree 6 27,27

In relation with the variety of the listening texis, 20 out of 22 {90,91%)
participants gave positive response while 1 {4,55%) participant disagreed with the

statement in item 4d and the remaining 1 (4,55%) was not sure.
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Item 4e: This coursebook has listening te
interesting for learners.
The following graph and table present the results obtained from responses to

Graph 4.2.49 The distribution of the participant instructors’ responseas to item

4e of the Micro Evaluation
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Table 4.2.42 The frequencies and the percentages of the responses given for

item 4e of the Micro Evaluation

item 4e pMumber %
1 Strongly Disagree 0 Q o
i 2 Disagree 4 18,18
|3 Not Sure - I ] a5
4 Agree iz 54,55
5 Strongly Agree 5 22,7
Concerning item 4e, 77,27% of the instructors found the listening texts relevant

and interesting whereas 18,18% gave negative responses. The remaining 4,55% was

A0

unstre.
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Item 4f: This coursehook has an appropriate amount of authentic jistening
texts.
The following graph and table present the resulis obtained from responses to

item 4f in the material evaluation checklist.

Graph 4.2.50 The distribution of the participant instructors’ responses 1o item
4&f of the Micro Evaluation
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Table 4.2.50 The frequencies and the percentages of the responses given for
item 4f of the Micro Evaluation

| Item 4f Number %
1 Strongly Disagree 0 0
2 Disagree i 4,55
3 Not Sure 5 22,73
4 Agree 12 54,55
5 Strongly Agree 4 ) 18,18 .
What becomes evident from the graph above, 72,73% of the participants gave

o item 4f indicating that the coursebook has appropriate amount of
authentic listening texts. While 22,73% remained unsure, 4,55% disagreed with the

statement and gave negative responses.



Item 4g: This coursebook has a variety of relevant and authentic writing
texts.

The following graph and table present the resuits obtained from responses to
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Graph 4.2.51 The distribution of the participant instructors’ respenses to item
4g of the Micro Cvaluation
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Table £.2.51 The freguencies and the percentages of the responses given for

item 4g of the Micro Evaluation

Item 4g T Number %
1 Strongly Disagree 0 T 0 )
2 Disagree 5 22,73
'3 Not Sure e 1 a0t ’
4 Agree 6 27,27
5 Strongly Agree 2 3,49
S
In terms of the variety of relevant and authentic writing text, only 36,36% gave

positive responses while 40,91% were unable to decide. Moreover, 22,73% claimed
the opposite, rejecting that the coursebook has a variety of relevant and authentic
writing texis,
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1e following graph and table present the results obtained from res

item 4h in the material evaluation checklist,

Graph 4.2.52 The distribution of the participant instructors’ responses 1o item
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Tahle 4.2,52 The frequencies and the percentages of the responses given for

item 4h of the Micro Evaluatior

Item 4h Mumber %o |
1 Strongly Disagree 0 0

2 Disagree 2 11 B
3 Not Sure 4 18,18

4Agree L 8B 36,36 B
5 Strongly Agree 8 36,36 ]
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Item 5a: This coursebool has activities which are relevant and useful.
The following graph and table present the results obtained from responses to

item 5a in the material evaluation checklist.

Graph 4.2.53 The distribution of the participant instructors’ responses to item

5a of the Micre Evaluation
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Table 4.2.52 The frequencies and the percentages of the responses given for

item Ba of the Micro Evaluation

Item 5a Number %
1 Strongly Disagree 0 0
2 Disagree G 0
3 Not Sure 2 9,09 o
4 Agree 14 63,64
5 Strongly Agree 6 27,27
90,21% of the participants, as seen form the graph above, thought that the

activities in the coursebook are relevant and useful, and the remaining 9,09% were

unable to decide, There was no negative response,
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Item 5b: This coursebook contains activities from controlled to free.
The following graph and table present the results obtained from responses to

item 5b in the material evaluation checklist.

Graph 4.2.54 The distribution of the participant instructors’ responses 1o item
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Table 4.2.54 The frequencies and the percentages of the responses given for
item 5b of the Micro Evaluation
item 5b Number %o
|1 Strongly Disagree 0 0 B
2 Disagree ] 0
3NotSure | 1 455
4 Agree 17 77,27
5 Strongly Agree 4 18,1

It is agreed on by a great majority of the participants (95,45%) that the
coursebock has both controlled and free activities. Only 1 ocut of 22 participant

{4,55%) remained unsure.
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Ttem 5¢: This coursebook has pace.

item 5¢ in the material evaluation checklist,

Graph 4.2.55 The distribution of the participant instructors’ responses to item
5c¢ of the Micro Evaluation
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Table 4.2.55 The frequencies and the percentages of the responses given for
item 5¢ of the Micro Evaluation

Item 5S¢ Number S

1 Strongly Disagree 0 o a

'2 Disagree T 0 0

'3 Not Sure - 3 1364
4 Agree 16 72,73

5 Strongly Agree 3 13,64

[

In connection with the pace the coursebook has 19 out of 22 participants

e

4]

{86,36%) claimed that it has a pace whereas only 3 participants {13,64%) were not

sure.
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Item 5d: This coursebook has activities with a problem-zolving slement.
The following graph and table present the results obtained from responses to

item 5d in the material evaluation checklist.

Graph 4.2.56 The distribution of the participant instructors’ responses to item

5d of the Micro Evaluation
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Table 4.2.56 The frequencies and the percentages of the responses given for
item 5d of the Micrc Evaluation

Item 5d Number %e
1 Strongly Disagree 0 0
2 Disagree 0 | 0
3 Not Sure 2 9,09
4 Agree i5 03,18
5 Strongiy Agree 5 22,73

80,91% of the participants had positive views on item 5d. While 9,09% was

unsure, there was no negative response.




Item Se: This coursebook has exercises which may be set for homework.
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Table 4.2.57 The frequencies and the percentages of the responses given for
itermn Bea of the Micro Evaluation
item 5e Number %
i Strongly Disagree 0 0
2 Disagree 0 8]
3 Not Sure 3 13,64
4 Agree i4 63,64
5 Strongiy Agree 5 22,73
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Item 5f: This coursebook has activities which shouid be enjoyable for
students.

item 51 in the material evaluation checklist.

Graph 4.2.58 The distribution of the participant instructors’ responses to item
5f of the Micre Evaluation

22
20
18
16
1
i2 o Trores £F
" i ltem Sfi
8
8
4 ]
2 —- & :
0 ¥ R T
Strongly Disagree Not Sure Agree Strongly Agree
Disagree

Table 4.2.58 The frequencies and the percentages of the responses given for
item 5f of the Micro Evaluation

Item 5F Number %o
i Strongly Disagree 0 0
2 Disagree 0 0
3 Not Sure 1 4,55
4 Agree 15 68,18
5 Strongly Agree _ 6 27,27

Just like the previous item, item 5f has the votes of the majority of the
P i
participant (86,36%). There was again no one to disagree with regard to item 5f;

however, {13,64%) participant remained hesitant.
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Item 54¢: This coursebook has simple, clear instructions for activities.
The following graph and table present the results obtained from responses to

item 5g in the material evaluation checklist.

Graph 4.2.59 The distribution of the participant instructors’ responses to item

5g of the Micro Evaluation
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Table 4.2.59 The frequencies and the percentages of the responses given for

item 5g of the Micro Evaluation

Itemn 5g Number %o
1 Strongly Disagree 0 0
2 Disagree 1 4,55
3 Not Sure 2 5,09
4 Agree 11 50,00
5 Strongiy Agree 8 36,36
When we handie item 5g, as seen from the figures above, 86,36% of the

instructors had positive views on the statement. On the other hand, 2 (9,09%)

instructors remained uncertain while 1 {(4,55%) objected to item 5g.
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Item Bh: This coursebook uses situations which are

The following graph

item 5h in the material e

and table present the resuits obt:

valuation checklist.

relevant and realistic.

ained from responses to

Graph 4.2.60 The distribution of the participant instructers’ responses to item

Bh of the Micro Evaluation
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Table 4.2.60 The frequencias and the percentages of the responses given for

item Bh of the Micro Evaluation

item 5h Mumber Yo

1 Strongly Disagree Y 0

2 Disagree 0 0

3 Not Sure 1 4,55

4 Agree i3 59,05

5 Strongiy Agree 8 36,36 N

With regard t© item 5h,

ises

instructor who remained hes

itant, no

instructors {95

one had

,45%) agreed that the coursebook

situations that are relevant and realistic. While there was oniy

4

i {4,55%)

negative views concerning this item,

[—y



/

Graph 4.2.61 The distribution of the participant instructors’ responses to item
5i of the Micro Evaluation
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Table 4.2.61 The frequencies and the percentages of the responses given for

item 5i of the Micro Evaluation
Item 51 Number Yo
1 Strongly Disagree N 0 ]
2 Disagree o O
3 Not Sure T o R 0 - 1
4 Agree i4 63,64
5 Strongly Agree 8 36,36
With the whole instructors’ choice, item 5i has 22 (100%) supporters. No one

|

was hesitant or disagreed.
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Item G6a: This coursebook serves for different and appropriate religious an

social envircnment.
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Item 6a Number /o B
1 Strongly Disagree o 0 i
2 Disagree 2 ,0

3NotSure | 2 - 909
4 Agree i3 ,09

5 Strongly Agree 5 22,73




Item &b: This coursebook does not show standardised, inaccurate or offensive

views of gender, race, class, etc.
item &b in the material evaluation checklist.

Graph 4.2.63 The distribution of the participant instructors’ responses to item

&b of the Micro Evaluation
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Table 4.2.62 The frequencies and the percentages of the responses given for

item 6h of the Micro Evaluation

Item 6b Number %%
1 Strongiy Disagree 0 g

2 Disagree 1 4,5
| 3 Not Sure i 4,55
4 Agree S 40,91
5 Strongiy Agree il 50,00

20 (80,21%) instructors agreed that the coursebook does not show
7 =

standardised, inaccuraie or offensive views of gender, race, class, etc. While 1
(4,55%) participant remained hesitant, the other 1 (4,55%) disagreed on this item.
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Table 4.2.64 The frequencies and the percentages of the responses given for
item 6c¢ of the Micro Evaluation
Item 6cC Number %
1 Strongly Disagree 0 0
2 Disagree 1 4,55
3 Not Sure 2 9,09
4 Agree 15 68,18
5 Strongly Agree 4 18,18

In terms of item 6¢, 19 instructors (86,36%) were positive towards the
statement in item 6c¢. 2 participants {(9,09%) were uncertain and 1 participant {4,55%)

i

had negative views on item 6¢.
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Item 6d: This coursebogk teaches relevant and appropriate styles of writing
and speech.
The following graph and table present the resuits obtained from rasponses to

item 6d in the material evaluation checklist.

Graph 4.2.65 The distribution of the participant instructors’ respenses to item

&d of the Micro Evaluation
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Table 4.2.65 The frequencies and the percentages of the rasponses given for

item 6d of the Microe Evaluaticon

Ttem 6d Number Yo

i Strongly Disagree 0 0

2 Disagree 2 9,09
|3 Not Sure 5 B 22,73

4 Agree i1 50,00 N
5 Strongly Agree 4 i8.i8

Lond

With regard 1o the relevant and appropriate styles of writing and speech tha
the coursebook teaches, 68,18% of the instructors had positive views. While 5

(22,73%) instructors unable to decide, 2 (9,09%) instructors did not share the same
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Item 7a: This coursebook requires a high degres of input from the teacher.
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The following graph and table

item 7a in the material evaluation checklist.

Graph 4.2.66 The distribution of the participant instructors’ responses to item

7a of the Micro Evaiuation
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Tabie 4.2.66 The freguencies and the percentages of the responses given for

Item 73 Number %o
1 Strongly Disagree 1 5
2 Disagree 3 14 .
SNotsure : B T A—
4 Agree 9 41
5 Strongly Agree 3 i4

With regard to item 72, 4 (18,18%) instructors disagreed while 6 {27,27%)

instructors agreed on the statement that the

]

AY
7
coursebook requires a high degree of input from the teacher.
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Table 4.2.67 The frequenciss and the percentages of the responses given for

item 7b of the Micro Evaluation

item 7b Number 7]

1 Strongly Disagree 0 0

2 Disagree G 0

3 Not Sure T - 455 J
4 Agree i6 72,73

5 Strongly Agree 5 22,73 I
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Item 7¢: This coursebock provides necessary basis for EAP.
The foliowing graph and table present the results obtained from responses to

item 7cC in the material evaluation checklist.

Graph 4.2.68 The distribution of the participant instructors’ responses to item

7¢ of the Micro Evaluation

|Bltem 7c'[

Table 4.2.68 The frequencies and the percentages of the responses given for

item 7¢ of the Micro Evaluation

Item 7c Number %

1 Strongly Disagree 0 0

2 Disagree 6 27,27

3 Not Sure T 10 45,45 )
4 Agree 5 22,73

5 Strongly Agree 1 455 O

Concerning item 7¢, which is related the basis for EAP, 27,27% of the
instructors agreed. While 10 (45,45%) were unable to decide, the remaining 27,27%

disagreed.
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Item 7d: This coursebouok is not specifically produced for foreign iearners.
The following graph and table present the resuits obtained from responses to

item 7d in the material evaluation checklist.
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raph £4.2.69 The distribution of the participant instructors’ responses to item
d of the Micro Evaluation
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Table 4.2.69 The frequencies and the percentages of the responses given for
item 7d of the Micro Evaluation

Item 7d Number S

1 Strongly Disagree 4 18,18
2 Disagree i3 59,09
3 Not Sure i 4,55
4 Agree 3 13,64
|5 Strongiy Agree | oy 4,55

In terms of item 7d, 17 (77,27%) instructors disagreed indicating that they do
not agree that the coursebook is not specifically produced for foreign learners, While 1
(4,55%) remained uncertain, the remaining 4 {18,18%) did not share the same

opinion with those who agreed.
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SUPPLEMENTARY MATERIALS

The following graph and table present the results obtained from responses to

itemn la in the supplementary material evaluation checklist,

raph 4.2.70 The distribution of the participant instructers’ responses to item

ia of the Supplementary Materials Evaluation
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Table 4.2.7C The frequencies and the percentages of the responses given for
item 1a of the Supplementary Materials Evaluation

item 1a Number %

1 Strongly Disagree 0 0

2 Disagree o G
'3 Not Sure o 0 B B
4 Agree 7 31,82

5 Strongly Agree 15 68,18

disagreed.




Item ib: The teachers’ book gives guidance for the needs of both experienced
and novice teachers.
The foliowing graph and tabie present the resuits obtained from responses

itemn 1b in the supplementary material evaluation checklist.

Graph 4.2.71 The distribution of the participant instructors’ responses to item

1b of the Supplementary Materials Evaluation
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Table 4.2.71 The frequencies and the percentages of the responses given for
item 1ib of the Supplementary Materials Evaluation

Item 1ib Number %

1 Strongly Disagree 0 0

2 Disagree 0 0

3 Not Sure 2 9,09 o
4 Agree 7 31,82

5 Strongly Agree i3 53,09

20 {90,91%) instructors agreed on the statement in item 1b. While 2 (9,09%)

instructors unsure, there was no one to disagree concerning item 1b.




Item 1c: The teachers’ book gives enocugh guidance to the teacher who is not
lassroom management, atc.

c
nd table present the results obtained from responses to

Graph 4.2.72 The distribution of the participant instructors’ responses to item

ic of the Supplementary Materials Evaluation
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item 1c of the Supplementary Materials Evaluation

Item ic Number %

1 Strongly Disaqree 0 0

2 Disagree 0 0
ey ]
3 Not Sure 2 a,09

4 Agree 11 50,00

5 Strongly Agree g 43,51

With regard to item 1c¢, 20 (90,91%) instructors indicate positive views while

only 2 {9,09%) were uncertain. There was no one {o disagree on the statement.
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Item 1d: The teachers’ book gives advice about

material or 1o present the lessons in different ways.

The following graph and table present the results

~

item 1d in the suppl

ementary material evaluation checklist.

how %o supplement the

optained from responses to

Graph 4.2.73 The distribution of the participant instructors’ responses te item

id of the Supplementary Materials Evaluation
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Table 4.2.72 The freguancies and the percentages of the responses given for

item 1d of the Supplementary Materials Evaluation

Item 1d Number %o

1 Strongly Disagree 0 0

2 Disagree o o

3 Not Sure 2 9,00 |
4 Agree 7 31,82

5 Strongly Agree i3 59,09

In connection with item 1d, as in the same numbers in the previous item, 20

(90,91%) instructors gave positive responses while

(1011

y 2 (9,09%) were unsure.

Again, there was no one to indicate negative views concerning this issue.
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Item ie: The teachers’ book contains correct and suggesied answers to the

exercises.
The following graph and table present the results obtained from responses to

Graph 4.2.74 The distribution of the participant instructars’ responses to item

ie of the Supnlementary Materials Evaluation
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Table 4.2.74 The freguencies and the percentages of the responses given for

item 1le of the Supplementary Materials Evaluation

item if Number %

1 Strongly Disagree 1 4,55

2 Disagree i 4,55

3 Not Sure A 4 18:~1?§hum—fﬁ
4 Agree i0 45,45

5 Strongly Agree 6 27,27

A great majority of the instructors (72,73%) indicated positive respenses for

item 1If. While 4 (18,18%) instruciors remained hesitant; the other 2 {9,09%
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Item 2a: The cassettes have good sound guality.

Graph 4.2.75 The distribution of the participant instructors’ responses to item
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Item 2b: The casseties socund natural.
The following graph and table present the results obtained from responses to

item 2b in the supplementary material evaluation checklist,

Graph 4.2.76 The distribution of the participant instructors’ responses to item
2b of the Supplementary Materiais Evaluation
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Table 4.2.76 The frequencies and the percentages of the responses given for
item 2b of the Supplementary Materials Evaluation

Ttem 2b Number %o

1 Strongly Disagree 0 0

Z Disagree 0 0

|3 Not Sure 1 1 ﬂwm’ﬁﬂ
4 Agree 12 54,55

5 Strongly Agre 9 40,91

For item 2b, 21 (95,45%) instructors agreed that the recording is natural. While

1 {4,55%) instructor was unceriain, there was no one to disagree on this item.
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The following graph and table present
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item Z2¢ in the supplementar

Graph 4.2.77 The distribution of the participant instructors

2c of the Supplementary Materials Evaluation
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Table 4.2.77 The frequencies and the percentages of the responses given for

item 2c of the Suppiementary Materials Evaluation

Item 2¢ Number %

1 Strongly Disagree 1 4,55

2 Disagree 1 4,55
3 Not Sure 6 27,27

4 Agree 9 40,91

5 Strongly Agree 5 22,73

In terms of the variety of non-native accents the cassettes offer, more than half

of the participants (63,64%) agreed that the casseties include different n
accents. However, 27,27% remained unsure and the remaining 9,09% d
those 63,64% of the participants
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Item 2d: The cassettes are easy to cue {i.e. the unit and exercise numbers are

given).
The following

item 2d in the suppiementary material evaluation checklist.

graph and table present the results obtained from responses to

Graph £.2.78 The distribution of the participant instructors’ responses to item

Zd of the Supplementary Materials Evaluation
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Table 4.2.78 The freguencies and the percentages of the responses given for

item 2d of the Supplementary Materials Evaluation

Ttem 2d Number %

1 Strongly Disagree 0 0

2 Disagree 2 5,09

3 Not Sure 1 4,55
4 Agree i0 45,45

5 Strongly Agree g 40,91

Concerning item 2d, most of the participants (86,36%) believed that the

casseties are easy to foliow while only 9,09% were negative in response and the

remaining 4,55% were unsure.
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Item 3a: The workbook is suitable for self-study.
The following graph and table present the results obtained from responses to

ist.

item 3a in the supplementary material evaluation check

Graph 4.2.79 The distribution of the participant instructors’ responses to item

3a of the Suppiementary Materials Evaiuation
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Table 4.2.79 The frequencies and the percentages of the responses given for

item 3a of the Supplementary Materials Evaluation

Item 3a Number 2]

1 Strongly Disagree 0 0

= " -

2 Disagree 2 9,09

3NotSure | 1 4;‘2‘3 7777777777777777 -
4 Agree i3 59,05

5 Strongly Agree 6 27,27 T

A great majority of the participants {86,36%) thought that the workbook is
suitable for self-study whereas 9,09% disagreed with the statement and 4,55% were

unsure in response to item 3a.



item 3b in the supplementary material evaluation checklist.

Graph 4.2.80 The distribution of the participant instructors’ responses to item

i ltem 3b
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Item 3b Number ' %
1 Strongly Disagree 1 4,55
2 Disagree 3 13,64
3 Not Sure 2 9,09 T
4 Agree 10 45,45
5 Strongly Agree 6 27,27
Nearly three quarters {(72,73%) agreed on the opinion that the workbook has
materials that are complementary to the main coursebook. While 18,18% thought that

ust repeats the material in the coursebook, 9,09% were unable to decide.

i

-
o
(W8]




Item 3c: The workbook contains useful and interesting activities.
The following graph and table present the results obtained from responses to

item 3¢ in the suppiementary material evaluation checklist.

Graph 4.2.81 The distributicon of the participant instructors’ respenses to item
3¢ of the Supplementary Materiais Evaluation
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Table 4.2.81 The frequencies and the percentages of the responses given for
item 3¢ of the Supplementary Materials Evaluation

Item 3c Number %

1 Strongly Disagree 0 0

2 Disagree 1 4,55

3 Not Sure o 3 1364
4 Agree 14 63,64

5 Strongly Agree 4 18,18

With regard to item 3¢, 81,82% of the participants shared the same positive
opinion that the workbook inciudes useful and interesting activities. Only 3 out of 22
participants {13,64%) remained unsure while 4,55% gave negative response to this

item.
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Item 4a: The tests are discrete items.

The following graph and table present the results obtained from responses to

item 4a in the supplementary material evaluation checklist.
Graph 4.2.82 The distribution of the particinant instructors’ responses to item

4a of the Supplementary Materials Evaluation
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Table 4.2.82 The frequencies and the percentages of the responses given for
item 4a of the Suppiementary Materiais Evaluation

Item 4a Number %

1 Strongly Disag 0 0

2 Disagree 2 3,09

3 Not Sure s 22,73
4 Agree 12 54,55

5 Strongly Agree 13,64

In connection with the tests the coursebook offers, 68,18% of the instructors

agreed that they consist of discrete items. However, 9,09% disagreed with them and
22,73% were hesitant.
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Item 4b: The tests are communicative.
The following graph and table present the results obtained from responses to

item 4b in the supplementary material evaluation chacklist.

Graph 4.2.83 The distribution of the participant instructors’ responses to item

4b of the Supplementary Materiais Evaluation
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Table 4.2.83 The frequencies and the percentages of the responses given for

item 4b of the Supplementary Materials Evaluation

Ttem 4b Number % N
1 Strongly Disagree 1 4,55
2 Disagree 2 3,09
'3 Not Sure B 9 ' 40,91
4 Agree 9 40,91 —
5 Strongly Agree 1 4.55

10 out of 22 participants {45,45%) believed that the tests are communicative. 9
(

participants {40,91%)} were not surg, and 3 (13,64%) disagreed that they are

communicative.
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Item 4c: The tests are combination of both.
h and table present the results obtained from responses to

D
i

The following gra

itemn 4c¢ in the supplementary material evaluation checklist.

Graph 4.2.84 The distribution of the participant instructors’ responses to item

4c of the Supplementary Materials Evaluation

22
20
18
16
14
i2
10

|8 ltem 4c}
| S—— |

s
4

C N B o

Strongly Disagree Not Sure Agree Strongly Agree
Disagree

Table 4.2.84 The frequencies and the percentages of the responses given for

item 4c¢ of the Supplementary Materials Evaluation

Item 4c Number o

1 Strongly Disagree 0 0

2 Disagree 2 3,05

‘3 NotSure | 7 31,82 |
4 Agree S 40,91

5 Strongly Agree 4 18,18

13 participants (59,09%) thought that the tests are combination of both
discrete items and communicative elements, While 7 (31,82%) were unable to decide,

2 {9,09%) were negative in response to item 4c.
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raph 4.2.85 The distribution of the participant instructors’ responses to item
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Table 4.2.85 The frequencies and the percentages of the responses given for
item 4d of the Supplementary Materials Evaluation
Item 4d Number %%

1 Strongly Disagree 0 0
Wﬁ%ﬁv
'3 Not Sure T T 45,45

4 Agree S 40,51

5 Strongly Agree i 4.55 B

Concerning item 4d, 45,45% of the participant thought that the tests relate well

to the learners’ communicative needs. However, 45,45% were unsure and the
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remaining 9,09% disagreed with the statement in iter
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Item 4e: The tests relate well to what is taught by the course materials.
The following graph and table present the results obtained from responses to
5]

item 4e in the supplementary material evaluation checklist,

Graph 4.2.86 The distribution of the participant instructors’ responses to item
4e of the Supplementary Materials Evaluation
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Table 4.2.86 The frequencies and the percentages of the responses given for
item 4e of the Supplementary Materials Evaluation

item de Number %

1 Strongly Disagree 0 0

2 Disagree 3 - 13,64

'3 Not Sure 5 S 22,73 )
4 Agree 9 40,91

5 Strongly Agree 5 22,73

For item 4e, 14 participants (63,64%) agreed with the opinion that the tesis are
related to what is thought by the course materials. While only 3 (13,64%) disagreed

with item, 5 participants (22,73%) were unsure.
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4.3. The analysis of the data obtained from the studenis’

questionnaires

This section describes the responses given by the students who participated in

-

this research to the each item in the questionnaire,

Item1: A Coursebook should be followed in language classes

50 _ 4 leigem 1]

<

- ) )

<O

<

Strongly Disagree Not Sure Agree Strongly Agree
Disagree

Number %o
1 Strongly Disagree 5 5
2 Disagree 3 3
3 Not Sure ig i0
4 Agree 38 38
5 Strongiy Agree 44 44
TOTAL T 100 100% ]

In connection with the first item in the guestionnaire, a great majority of the

-
students {82%) agreed on the idea that a coursebook should be followed in language
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classes. 10 out of 100 were not sure while only 8 percent did no

necessity of the coursebook use in learning English.
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Item2: Coursebooks should definitely be evailuated by the instructors /[

administrators prior to their usages in language classes.

Graph 4.3.2: The distribution of the responses for Item2 in the students’

questionnaires
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Table4.2.2 The frequencies and the percentages of the responses given for

item 2 of the Student Questionnaire

—_— —_— Number L %

1 Strongly Disagree 4 4

Disagree 0 0

'3 Not Sure 2 2

4 Agree 12 i2

5 Strongiy Agree 82 82
TOTAL 100 100%

S seen above, S4% of the students believed that the

N

Concerning item

i @

instructors or administrators shouid definitely evaluate the coursebooks prior to their

use in the classrooms. With regard to this statement, only 2% of the students

=3

item.

remained unsure while 4% of them strongly disagreed with tha



Graph 4.2.3: The distribution of the responses for Item2 in the students’
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Itemé&: Coursebooks are systematic resources for the learners.

Graph 4.2.4: The distributicn of the responses for Item4 in the students’
questionnaires
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Tabled 2.4 The frequencies and the percentages of the respoenses given for
item 4 of the Student Questionnaire

Number Yo
1 Strongly Disagree 4 4
2 Disagree 6 6
3 Not Sure 20 20
4 Agree 49 49
| 5 Strongly Agree 21 21 -
TOTAL 100 100%

What becomes evident from the table and graph 4.3.4 is 70 students had
positive attitudes towards item4 saying that coursebooks are systematic resources for
the learners. Less than a quarter (20) were not sure while only 10 students disagreed

with this item in the guestionnaire.
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Item5: Courseboaoks provide learners with self-confidence.

Srap-- 4.3.5: The distribution of the responses for Item5 in the students’
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Tabile4£.3.5 The frequencies and the percentages of the responses given for

item 5 of the Student Questionnaire

Number T % ﬁ;

1 Strongly Disagree 6 6

2 Disagree 21 21

'3 Not Sure - 34 34

4 Agree 3 33

Gt..mgiy Agree 6 6
oAl T e e

Vith regard to item5, 39% of the studenis agreed con the statement that
coursebooks enabie learners to feel secure. However, 34% of the participants were

unable to decide whether they agreed or not, while 27% had negative responses
e

I
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Item&: OQur courseboock makes the classes boring and monotonous.

Graph 4.3.6: The distribution of the responses for Itemf in the students’

auestionnaires
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Table4.3.6 The frequencies and the percentages of the responses given

item 6 of the Student Questionnaire

Number %
1 Strongiy Disagree i0 10
2 Disagree 32 32
3 Not Sure 31 31
4 Agree is i5
5 Strongly Agree 8 8 ]
TOTAL i00 100%
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he questionnaire. On the other hand, nearly half of them {(42)
believed that was not true. Simply put, the coursebook did not bring about boredom

and monotony in the classroom.
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Item7: Our coursebock is very expensive.

Graph 4.3.7: The distribution of the responsas for

questionnaires
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” Number % '
1 Strongly Disagree 5 5
2 Disagree 8 8
'3 Not Sure 15 5
- I
4 Agree 32 32
5 Strongly Agres 44 40
TOTAL | w0 100% |
For item 7, which is related to the price of the coursebook, 72 students agreed
that their coursebook is very expensive, whereas 15 students neither agreed nor
disagreed. 13 of the students thought that it is not expensive



Graph £.3.8: The distribution of the responses for ItemB in the students’

questionnaires
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Tabie4.3.8 The frequencies and the percentages of the responses given for -

item 8 of the Student Questionnaire

Number e
Mum

1 Strongly Disagree 8 8

2 Disagree 40 40

3 Not Sure 32 32

4 Agree 12 i2

5 Strongiy Agree 3 8

TOTAL 100 100%

As seen from graph and table 4.3.8, 20 students had negative attitudes towards

the fact in item8 that their coursebook is relevant o their needs. While they agreed on
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Item9: The teaching method(s) / technique(s} used in cur coursebock is /are
not heipful.

Graph 4.3.2: The distribution of the responses for Item? in the students’
questionnaires
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Table4.2.9 The frequencies and the percentages of the responses given for
item 9 of the Student Questicnnaire

Number %e
i Strongly Disagree 10 ig
2 Disagree 52 52
3 Not Sure 21 21
4 Agree 12 12
5 Strongiy Agree 5 5
TOTAL 100 100%
As graph and table 4.3.9 suggest, for 17 students that the method(s) and
technique(s) used in the coursebook are not helpful. 21 didnt have a clear idea about

it; however, more than half of them (62) thought that the coursebook includes helpful

and useful method{s) and technique{s) for their learning.




Item10: Gur coursebook is suitable for self-study.

Graph £.2.10: The distribution of the responses for Item10 in the students’

questionnaires
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Table4.3.1C The frequencies and the percantages of the responses given for
t

he Student Questionnaire

Number S/
i Strongly Disagree i3 i3
2 Disagree 42 42
3 Not Sure i9 i5
4 Agree ] 21 21
5 Strongiy Agree 5 5
TOTAL 100 100%

With regard to item10, the aim is to get the students ideas about whether they

'S

find their coursebook esasy for seif-study or not. 26 students agreed that they can
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Item1l: Activities in our coursebook are enjovable and useful.

Graph 4.3.11; The distribution of the responses for Itemil in the students’
guestionnaires
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Table4.3.11 The frequencies and the percentages of the responses given for
item 11 of the Student Questionnaire

NMumber S

|

1 Strongly Disagree 6 6
\—.r = =

2 Disagree 21 21

3 Not Sure 15 15 o
4 Agree 34 34

5 Strongly Agree 24 24

TOTAL w0 1 100%

Concerning itemtl, the researcher tries to find out if the students find the
activities in the coursebook enjovable and useful. 58 students believed that the
activities are enjoyable and useful while 27 disagreed with them. The neutral

responses were 15,
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Itemi2: Our coursebook has attractive and interesting visuals.

Graph 4.3.12: The distribution of the responses for Iteml2 in the students’

guestionnaires
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Number e
1 Strongiy Disagree 6 )
2 Disagree 14 i4
3 Not Sure iS 15
4 Agree 51 51
5 Strongiy Agree 10 i
TOTAL 100 100%
Item12 is related to the atiractive and interesting visuals the coursebook has.

61 students found the visuals interesting and attractive as seen from the table4.3.12.

Only 20 of the students disagreed with the statement and found them not interesting
and attractive. However, 19 out of 100 students were hesitant to either agree or
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Tabie4.3.
itam 13 o
I - .
Number S
1 Strongly Disagree 3 3
2 Disagree 17 i7
3 Not Sure 23 23
4 Agree 46 46
5 Strongly Agree D D & it ]
TOTAL 100 100%

What becomes evident from graph and table 4.3.13 is that more than half of
the students {57) agreed on the statement that their coursebook has clear and simple
instructions and easy to understand explanations. However, 23 were unsure and 20
had negative attitudes about the statement in the guestionnaire.
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Itemi4: The workbook and other supplementary materials are

complementary to the coursebook.

Graph 4.3.14: The distribution of the responses for Itemi4 in the students’

guestionnaires
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item 14 of the Student Questionnaire

Number S
1 Strongiy Disagree 3 3
2 Disagree 5 5
3 Not Sure 8 8
4 Agree 53 53
5 Strongly Agree ] 31 31
TOTAL 100 100%

In connection with item14, the graph and the table above claim that the
majority of the students (84%) believe that the supplementary materials are
complementary to the coursebock. 8 remained unsure, while the other 8 students
disagreed with the statement above, indicating that there is no co-ordination between

the workbooks, supplementary materials of the coursebook,



Item15: The gquestions in exams and quizzes are relevant to the coursebook.

Graph £.3.15: The distribution of the responses for Itemi5 in the students’

guestionnaires
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Table4.3.15 The frequencies and the percentages of the responses given for

itam 15 of the Student Questionnaire

Number %
1 Strongly Disagree 3 3
2 Disagree 19 19
3 Not Sure ii ii
4 Agree 49 45
5 Strongly Agree 18 18
| TOTAL 100 100%

As seen form the graph and table 4.3.15, most of the students (67) believe that
a th

the questions in exams and quizzes are related to what they all learn through the
coursebook. With regard to the same item, 22 students expressed the opposite and
disagreed with the statement. 11 students were not sure about the relevancy of the

exam questions to the coursebeok.
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Graph 4.3.16: The distribution of the responses for Iteml16 in the students’

questionnaires
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Tabled 3,16 The frequencies and the percentages of the respenses given for

item 16 of the Student Questionnaire
L Number %

i Strongly Disagree 5 5

2 Disagree L g g

3 Not Sure i8 i8

4 Agree 59 59

5 Strongiy Agree w10 —
TOTAL 100 100%

Item1i6 is related to whether the coursebook is a helpful resource in language
P Y

learning or not, as seen from the
useful resource for them to learn English. While

did not think so, by disagreeing with the statement in itemi

graph above, 69% of the students thought that it a

18 students were unsure, 12 of them
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mi7: Qur coursebook is easy to abtain.

r

Ite
Graph 4.3.17: The distribution of the responses for Iteml1? in the students

guestionnaires
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Table4.3.17 The frequencies and the percentages of the responses given for
item 17 of the Student Quastionnaire

Mumber %% '
1 Strongly Disagree 7 7
2 Disagree 20 20
3 Not Sure 38 38
4 Agree 28 58
5 Strongly Agree 7
JOTAL i 100 I 100% |

in terms of the obtainability of the coursebook, 35 students agreed that their
coursebook is easy to obtain, whereas 27 were negative in response to iteml?.
a

Surprisingly, the remaining 38 students were not sure a
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Graph 4.2.18:; The distribution of the responses for Item18 in the students’

questionnairas
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Numbar S

1 Strongly Disagree 3 3

2 Disagree 11 i1
3 Not Sure 13 S 13

4 Agree 58 58

5 Strongly Agree 15 i5
TOTAL ] 100 100%

Of the 100 students, 73% were positive in response to item 18, which is related
t

o follow layout of the courseboolk. What becomes evident from the graph

=
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Item1%: The coursehook teaches relevant and appropriate registers and

stvies.

Graph 4.3.19: The distribution of the responses for Iteml9 in the students’
questionnaires
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Tabie4.3.19 The frequencies and the percentages of the responses given for
item 19 of the Student Questionnaire

) Number s
1 Strongiy Disagree 4 4
2 Disagree i3 13
3 Not Sure 30 30
4 Agree 46 46
5 Strongly Agree 7 7
TOTAL 100 100%

Concerning iteml19, more than half of the students (53) were positive in
response to item related to whether the relevant and appropriate register(s) and
style(s) are taught in the coursebook. 30 out of 100 were not sure, while 17 students

disagreed with the statement in item19.
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Item?20: Qur coursebock is durab

Graph 4.3.20: The distribution

questionnaires
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Item21: The reading texts in cur coursebook are interesting and enjoyable.

raph 4.3.21: The distribution of the responses for Item21 in the students’

questionnaires
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Table4.3.21 The frequencies and the percentages of the responses given for

item 21 of the Student Questionnaire

Number S
1 Strongly Disagree 8 8
2 Disagree 20 20
SNotsSue A T TR
4 Agree 44 44
5 Stmng ly Agree 7 ] 7
TOTAL ) 100 R - 100% -

More than half of the students (51) who participated found the reading texts in
the coursebook interestin rable. However, 28 students disagreed with the

statement in item 21 and 21 students remained uncertain.
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Item22: The listening sections in the coursebook are interesting and

[+

enjoyable.

Graph 4.3.22: The distribution of the regponses for Item22 in the students’

Table4.3.22 The frequencies and the percentages of the responses given for

item 22 of the Student Questionnaire

Number o
1 Strongly Disagree 12 12
' 2 Disagree 33 33
'3 Not Sure 28 28
4 Agree 26 26
5 Strongly Agree i i
oAl T e oo

In terms of listening activities in the coursebook, as seen from table 4.3.22, 45
students gave negative responses, while 28 students were hesitant to decide. On the

er h?ii'iL, L_ﬁ s 27 students found the listeni ng activities interestin a and enjayab!e,
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Tabled.3.22 The frequencies and the percentages of the responses given for
3]

item 23 of the Student Questicnnaire

Number %
1 Strongly Disagree 13 13
2 Disagree 29 29

4 Agree 29 29

5 Strongly Agree 2 2

TOTAL - 100 1 100%
Concerning item23, 31 students found the writing activities in the coursebook
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Item24: Our coursebook is useful to develop speaking skills in language

learning.

Graph 4.3.24: The distribution of the responses for Item24 in the students’

questionnaires
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Table4.3.24 The frequencies and the percentages of the responses given for
item 24 of the Student Questionnaire

Number %
1 Strongly Disagree S 9
2 Disagree 21 21
'3 Not Siire 25 29
4 Agree 20 26
5 Strongly Agree 15 i5
TOTAL 100 100%

For item24, 41 students agreed that their coursebook is helpful to equip them
with necessary speaking skills in English, whereas 30 students did not agree on the
statement that it is helpful to develop required speaking skills and strategies. On the
other hand, 29 students remained unsure.




4.4, The correlations between the achicvement scores of the learners

and their questionnaire scores

Tabie £4.4.1

e

orreiations {netpoint.staj

Marked correlations are significant at p < ,05000

£~

N=100 (Casewise deletion of missing da‘ta)‘[,
7

1 PUAN iﬂﬁSARI
PUAN 1 10,027733
i
BASARI | 0,027733| 1
1 } |

Hg is accepted meaning that there is no meaningful relation between the variables, If r

was not egual to 0 (r+0), there would be a meaningful relation between the variables.
As a result, we can come to a conclusion that, for this study there is not any significant
relation between the students’ success and their attitudes towards the coursebook they
study
4.5. The evaluation of comments in the coursebook evaluation checklist
In this section, teachers’ comments in the last part of the coursebook
evaluation checklist by the instructors were analysed. The researcher examined all the

comments written by the participants to find cut the opinions on the coursebock.

These opinions given below are generally the ones that are not evaluated via items in

(s

he checklist. The opinions that are related to i s in the checklist were discussed in

r 5 when necessary. 10 out of 22 instructors {(45,45%) made comments on the

‘Lv

coursebo ook, while the others do not see it necessary. Most of the comments they

made were related to the supplementary materials the book offers. Some of the
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opinions about the supplementary materials

“Some of the resource bank activities are really useful and can easily show how
much has been learnt, but some of them are really boring.”

* Resource bank materials take too much time when applied, and some of them
are not very relevant. That is why teachers might have some troubles in practicing them.”

1

“There are respurce bank aclivities which I find very useful and heipfui for
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practice, but if we had more time to praclice them in the classes, it wouid be a great
chance for the students.” :

“Resource banks are communicative, but they do not meet the needs of the
students. They do not serve for the testing system in the school.”

“Cutting Edge Series has got respurce bank materiais which I strongly believe in
its usefulness”. My students also found tb m interesting. However, same of the instructions
radquate or not easily understandable. Moreover, because of the

in these activities are i
limited time, soms of the

“Resource bank activilies include sometimes confusing instructions even for the
teacher and the activities related to stress and intonations are not found useful by either
me or the students.”

When we read the above comments on the ceursebook, we can come to a

One of the participants commented on the supplementary materials as follows:

“The teachers book does not fully give all the answers and explanations to the
language taught in the coursebook. Also, it contain n tests
are OK but they do not correspond with the activities in
interesting and understandable.”

From the statemen

laid

above, it is claimed that the answers and explanatlions in

the teacher's bock have some deficiencies. Also, the tests are not seen relevant with
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the aclivities in the coursebook. Videos as sup

interesting and clear.

40,91 % of the instructors who commented in the cheacklist claimed that some
extra supplementary is needed for different skills, Here are some examples:

“Specificaily for the new learners of English, extra grammar and vocabula
upplnmnni‘s are needed Mereovnr studnnts nend thra vocabu!ary study, therefore some

e
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. It needs to be supplied with
ions which aim EAP, it should

" This is a really useful book; however, in my oninion
soime extras 85“:: 'a Ev for writing r}d reading. For the institut
be definitely supplied.”

“Suppiementary materiais for reading and writing can be added to meet the
students’ needs.”

problem for me. It seems to
ents to use without having
have suppiied the models, In

the maodels suggested by us

"The us
me thatitis a d
saen same mode
order to rﬂmedy
on the Power Poi

“There :s not encugh emphasis on reading and writing skills that will meet our
students needs.”
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As seen from the abov
coursebook should be supporied by extra materials especially for some specific skills

reading, writing, and vocabulary). For reading and writing, exitra supplementary
materials are said 10 be needed. The Usefu/ L anguage Box in the coursebook should be

supported with models in their usage.

3 i‘:uve difficuity in
% of the class to

“The
understanding

understan .*.!;th

In terms of the cultural issues handled in the coursebook, a statement reads as
foliows:

“The book gives different ideas about various cultures, believes, traditions and
these sttracts the attention of the students. I appreciate the writer's making learners
g

Hain

aware of many different ways of lives and facts related to many different things.”

4.6. The evaluation of comments in the student guestionnaires

The feedback from the students’ questionnaires can be categorised mainly
under four: a supplementary grammar book, the mini dictionary at the back cover of
the book, speaking skill, and the vocabulary in the bock.

38 students made comments about the issues mentioned above. More than half
of the commentators {23) wanted to have extra grammar supplementary especially in

the form of a book. Some of the comments are as follows:
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CHAPTER S
DISCUSSION OF THE RESULTS

5.1. Introduction

In this chapter, the different results obtained from the data analysis in Chapter
4 are discussed in terms of the research questions defined in Chapter 1. It is
attempted to fulfil each purpose of the present research through discussing the resuits
obtained from data collection instruments. The results are discussed in three main

groups as follows:

Section 5.2: The results of the data analysis related to the teachers” attitudes

towards the coursebook they use.

Section 5.3: The resuits of the data analysis related to the students’ attitudes

towards the coursebogk they use,

Section 5.4: The results of the correlation between the students’ achievement

test scores and their attitudes towards the coursebook.

5.2. The attitudes of the instructors towards the coursebook thev use

This question was answered in the light of the resulis obtained from the
analysis of the coursebook evaluation checklist including the participants’ comments in
the checklist.

5.2.1 The resulits cbtained from the analysis of the data from the macro

evaluation

Macro evaiuation part is a general overview and can be completed by flicking
through the coursebock and looking at the description. As Jones (1999:174) claims “if
a book does not fulfil the requirements of the macro evaluation, there is no need to
continue with a detailed checklist and the procedure can finish there”.

Taking our evidence from the analysis of the coursebook evaluation checklist as
presented in graphs and tables 4.2.1-4,2.23, the related coursebook Cutting Edge
seemed to fulfil nearly all the requirements of macro evaluation.
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To start with, the data presented in table and graph 4.2.1 suggest that the

kK was found to be attractive in terms of design, illustrations and typeface
without any opposition by the participant instructors. In terms of obtainability which
was an issue about a coursebook’s factual details, it was agreed that it is easy to
obtain by the majority of the partic:pa nis (77,27%); however, 22,73% had no clear
opinion {see table and graph 4.2.2). The possible explanation for those who were
unsure can be that both the learners and the instructors had already been provided
with the coursebook by the schoo! administration. In fact, the book has a great market
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With reference to the data presented in graph and table 4.2.3, the methodology
+

s

of the coursebock was found to be relevant this particular teaching situation a

st

Osmangazi University. The reason why 13,64% of the participants were negative in
response may be due 1o the coursebook’s having a communicative approach (o

guage teaching, which may miss some parts of EAP,

According to the data presented in graphs and tables 4.2.4 - 42,10, the
coverage of functions, vocabulary, discourse, pronunciation, and communication

strategies elicited high ppmvai from the participants; however, in terms of coverage
n

of grammar and appropriate and relevant registers, there were some participants who
were not satisfled with the coursebook. According to the comments, the reason why
45% remained unsure and 22,73% believed the gramimar coverage of the coursebook

is not sufficient is the need for extra grammar supplements for the upper levels.
Agreeing with the instructors who saw the grammar coverage inadequate, some
students also made some comments on the need for a supplementary grammar book.
Concerning the coverage of the registers, there were 2 out of 22 {9,09%) participants
who were negative in response commenting that it should have taught more various
styles of writing ~ speaking (see tables and graphs 4.2.4 - 4.2.10). However, in a
foreign language environment, learners should not be expected to write and speak as a
native {Stern, 1992).

The analysis of the data as presented from the graph and table 4.2,11 10 42,14

re

is related to the proportion of the text devoted to four skills (reading, writing,
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speaking, listening). Most of the instructors {80,91%) shared the same idea that the
devotion to listening and speaking is appropriate. Howeéver, for reading 32% of the
participants found the proportion insufficient indicating in their comments that this skill
needs to be supplied with extras. Moreover, again the same amount of partlicipants
{(31,82%), as it is the case for reading, claimed that wiiting also needed to be
supported with extra materials. Teachers may want to see some EAP texts and this

may be the possible reason for the need to supplement reading and writing.

Most of the participants thought that the language level of the coursebook is
appropriate, whereas only 13,64% remained hesitant and 4,55% found it difficult for
the learners (see Table and Graph 4.2.15). The reason for opposing the idea in this
item may be due to the requirement of a high degree of input the coursebogk asks

from the teacher.

As seen in the results from the macro evaluation item-7, it is evident that all

the teachers had the same idea that the topics are likely to be genuine interest to the

lfi

Tables from 4.2.17 o 4.2.19 also provide us with positive results that thereis a

variety of exercise, text and interaction type as indicated by most of the instructors.

For the inquiry about how much cultural bias exist in the coursebook, more than
half of the instructors believed that it does not include any cultural bias, whereas
18,18% thought the opposite indicating that it includes some cultural prejudice. This
may be an indication that those participants (18,18%) took the presentation of
different religious and social environment in the coursebook as including prejudice
against other social and religious contexts {see table 4.2.20). The same 18,18%
claimed that although there was a cultural prejudice in the coursebook, it was tolerable

for the foreign leamers and teachers of English (see table 4.2.21).

The elicited responses to item 10 and 10-a are the expected ones. As the
results are presented in tables 4.2.22 and 4.2.23, certain equipments are required to

make use of the supplementary materials and they are available in the institution.

To sum up, maao evaluation part of the criteria checklist was highly

appreciated by the participants, Since the results are satisfactory in this section, the
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coursebook can be evaluated in the micro evaluation section.

5.2.2 The results cbtained from the analysis of the data from the micro

evaluation

The micro evaluation is a detailed checklist consisting of 7 sections that
basically cover the following areas:

Section 1: Technical details

Section 2@ Methodology

Secticn 3: Language

Section 4: Skills

Section 5: Activities

Section 6: Cultural Factors

Section 7: Other Considerations

The details of the analysis of the data obtained by means of the 46 items on the
criteria in the micro evaluation have been justified in Chapter 4. Section 4.2, Here the
findings are highlighted:

Section 1: Technical Details: With reference to the data presented in table
and graph 4.2.24 ~ 4.2.29, the criteria related 1o coursebook factual details, such as
durability, having attractive and relevant visuals, presentation and layout, useful
contents page, list of new vocabulary were guestioned. It was agreed on by almost ali
participants that the coursebook seems permanent and has attractive and relevant
visuals (see table 4.2.24, 4.2.25, and 4.2.26). However, the insufficient space allowed

-h

or the students to write in the answers made the participant instructors disagree

o~

18,18%) or remain unsure {36,36%) for item 1-d as it can be seen from table 4.2.27.
The reason for opposition and hesitations for this item becomes clear in the comments
that the coursebook has an attractive design, but does not have enough space for
students. to write in the answers. The possible basis for the 36,36% of the instructors
remained uncertain is that two criteria were given under the same item {see item 1-d).
The separation of these two criteria (... attractive design and ..allow space for students)
will result in the decrease in the number of uncertain participants. Therefore, the
researcher felt this item could have been expressed separately.
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The coursebook has a useful contents page (see table and graph 4.2.28). The
findings are surprising with regard to the criterion related to the list of new vocabulary.
According to the data analysis in table 4.2.29, it was suggested by 31,82% that the
coursebook should have a complete separate list of new vocabulary. On the other
hand, 59,09% claimed that the coursebook has a list of new vocabulary whereas
9,09% remained uncertain. The reason for the 40,91% of the participants to disagree
oOr remain unsure may be due to the fact that the coursebook presents the vocabulary
niot in the form of a list but provides the learner with a mini-dictionary at the back
cover of the coursebook;Thcsse who agreed with the statement in the item 1-f possibly

regarded the mini-dictionary as a list of new vocabulary,

Section: Methodology

According to the results presented in table 4.2.30, the coursebook was found to
be based on a learming theory that is suitable to the needs of the institution. This point
has been highlighted in the literature by various researchers and scholars (see, for

—

example Van £ls et. af (1984), McDonough and Shaw (1993)). However, 27,27% ¢
the participants were uncertain and 10% gave negative response to item 2-a. This may
be due to the fact that the learners will heavily rely on the transiation method when
they graduated from the prep school and started to study in their departments. On the
other hand, the coursebook has a communicative aspect of teaching English. Thus,
those who were negative or uncertain about the suitability of the theory cf learning for
the institution may assume that the theory of learning on which the coursebook is
based on is not exactly suited to EAP. However, the overall aim of the prep school is
not taotally based on EAP. As indicated in the regulation of the Osmangazi University
Prep Schoo!l, the learners should be equipped with the ability to communicate
effectively in the target language (www.ogu.edu.tr/~ydb/vonet.htm). Moreover,

contrast to most of the coursebook which rely on 3Ps (Presentation, Practice and
Production} as their methodological procedure, Cutting Edge presents the recent
enthusiasm for other teaching sequences as applving communicative language
teaching and task based teaching and learning.

Similarly, 69% of the participants thought that the coursebook allows for a
variety of learning and teaching and learning styles (see table 4.2.31). However,
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27.27% were unsure and 4,55% were negative in response. Those who were uncertain
and negative in response may think that the coursebook heavily relies on
communicative method of teaching, disregarding some of the early methods such as
grammar translation method, the direct method, and the audio-lingual method.

Item 2-c in the micro evaluation was tc be assessed in a negative manner in
our data analysis (see table 4.2.32). Only 22,73% of the participants believed that th
coursebook could be used for self-study; however, 31,82% gave negative responses
and nearly haif of them remained unsure. Since self-study books are considered to be
different from the coursebocks, the result obtained from this data was an expected
one. This supports Tomlinson (1998:321) who differentiates access-self materials as
materials which enable learners to work on when they need in their own time and at
their own pace without reference to a teacher.

*Lypicaily such materials are used to supplement dassroom learning activities and usually

they focus on providing extra practice in the use of specific language items or skills which
are problematic for the students {p.321)"

The instructors commenied that the workbooks could be thought 1o be self-
study books. Those who were not sure {45,45%) may have thought this,

Section3: Language

This section focuses on the language of the coursebook. To motivate students,
refevance and variety are the key words. As seen in the analysis of the data in tables
4.2.33, 4.2.37, and 4.2.38, the relevance of the structures, functions and vocabulary
taught in the coursebook to the students’ needs seemed highly appreciated by the
participants, The vocabulary taught in the coursebook was selected according to both
the relevancy and usage frequency and load factors (see table 4.2.39).

Similarly, tabie 4.2.34 and 4.2.35 suggest that the participants agreed on the
coursebocok’s presenting grammar in context and in a systematically sequenced way.
This aligns with many scholars and researchers who highlight the importance of
teaching grammar in context and in a systematic fashion (see Mitchell (1994:33), Ur
(1996:82), Harmer (2001:156).

In terms of variety of technigques for the variety in teaching the meaning of new

vocabulary, the coursebook seemed to be highly appreciated by 54,55% of the
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instructors, The reason why 27,27% remained unsure and 18,18% disagreed may be
due to the fact that, as Harmer (2001:304) also poinis out in restrictions of using a
coursebook, “the techniques although varied are often in an unrelenting format that
he sameness of them eventually make the students and learners demotivated”(see
table 4.2.40).

=~

the coursebook. This runs parallel with Stern (1992} who suggested proper
pronunciation, although not necessarily at the level of a native speakers’, is desirable.
The availability of the teaching of conversational strategies in the Coursebook

was alse highly approved by the participants as the data in table 4.2.43 suggested.
e by Di Pietro (1975), seems

q
o
o

Teaching conversationa! strategies, as underl

important for especially communicative aspect of the language.
According to the data analysis in table 4.2.44, it was agreed by 86,36% of the
ngla

participants that the coursebook included authentic or authentic sou nguage.

\"‘r ‘l
'3

already discussed in Chapter 2, a demand for the pure authentici iay not b
realistic one; therefore, the researcher felt the need to use the phrase authentic
sounding {see Jones, 1999).

Section 4: Skills

o~

As seen in the data analysis presented in tabies 4.2.45 and 4.2.46, reading
texts in the coursebook elicited a considerable amount of positive responses in terms

of variety and relevance.

In connection with speaking, it was approved by the maijority of the participants
that the amount of speaking activities in the coursebook was appropriate (see table
2.47).

Concerning listening texts in the coursebook, mast of the participants found the
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listening texts varied, relevant and interesting (lable 4.2.48 and 4.2.49). The amount

of authentic listening texts was also found to be proper (table 4.2.50}.

With reference to the data presented in table 4.2.51, the participants pointed
out the problem related to the writing texts in the coursebook. The reason why
22,73% disagreed and 40,91% were unable to decide on the statement in the item 4-g
may be explained by the participants’ own comments. They commented that models
and variety of micro skilis for writing were needed to be supplied for the coursebook.

[ - R R

For the amount of integrated skill activities in the coursebook, as underiined by
Nunan {1588} and Brown, H.D. {2001), the participanis were positive in response to
the item related to the appropriate amount of integrated skills activities the
coursebook has (see table 4.2.52).

Section 5: Activities

This section related to the actlivities in the coursebook received a very high
approval from the participants {see tables 4.2.53 - 4,2.59). The activities were found
to be relevant, useful (see table 4.2.53) and enjoyable (see table 4.2.58) by the
participants. The data presented in table 4.2.54 suggest that the coursebook graded
the activities from controlled to free which can be completed with table 4.2.55

including participants who claimed that the coursebook had a pace.

x.

The results presented in tables 4.2.56 and 4.2.59 can be put more simply as
the coursebook was approved to have activities with a problem solving elements and
simiple, clear instructions provided for each of the activities. The situations in the

coursebook were also found relevant and realistic {see table 4,2.60).

Similarly, the exercises that may be set for homework were included in the
coursebook (see table 4.2.57). With reference to the data presented in table 4.2.61,
the importance and relevance of the role-playvs was alsc considered and given place in

the coursebook,
Section 6: Cultural Factors
This section focuses on the cultural aspects of the coursebook. The coursebook

is not expected to be sterile, with no reference to culture. However, the degree of the

cultural biasness is important for the coursebook evaluation.



With reference to the data presented in table 4.2.62, the coursebook seemed to
serve for different and appropriate religious and social environment. It was also found
to have materials to help cross-cultural awareness (see table 4.2.64). As indicated in
table 4.2.63, the coursebook did not show any standardised, inaccurate, offensive
views of gender, race, class, etc. Similarly, on the grounds that some learners may
find themselves in a variety of language situation, the coursebook seemed to teach

relevant and appropriate styles of writing and speaking (see tabie 4.2.65).

Section 7: Other Factors
This section focuses on cther issues related to the courseboek.

The analysis of the dats in table 4.2.66 suggests a highly relevant issue in our
EFL context: the degree of input the coursebook requires from the teacher. It is not
surprising that more than half of the instructors (54,55%) found that the book requires
a high degree of input. This may mean that the coursebook was not easy to use,
possibly not having “finely tuned” input and not guiding students without much effort
on the teachers’ behalf, or this may be the indication of the fact that teachers do not
have enough time for preparation due to heavy teaching load, or they may not feel
comfortable with the challenge the coursebook provides for the teachers’ linguistic
competence (Thomas (1987). As Grant {1997:118) stated, “the best book in the world
will not work in the classroom if the teacher has good reascons for disliking it;

therefore, it is important for the coursebook to suit the teacher”.

The data presented in table 4,2.67 provided us with interesting results although
the coursebook was found to require high input from the teacher; participants thought

that it did not fail to guide a non-native teacher of English.

In terms of necessary basis for EAP that the coursebook provides, nearily half of
the participants (45,45%) were unable to decide and 27,27% gave negative responses
(see table 4.2.68). The reason may be again lying under the communicative, task

based teaching the coursebook possesses.

As seen in table 4.2.69, the coursebook was found to be suitable for EFL
situation. Only 18,18% indicated that it was not specifically produced for foreign

iearners.
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In the micro evaluation part of the checklist, positive respenses were high.
However, for some items the researcher encountered some unsure participants and

tried to comment the reason{s) why they remained unceriain.

5.2.3 The results obtained from the analysis of the data from the

supglementary materials evaluation

The supplementary materials evaluation is a detailed checklist consisting of 4
sections that basically cover the following areas;

Secticn 1: The teachers’ book

Section2: The audiocassettes

Secticn3: The Workbook

Section4: The tests

The details of the analysis of the resuits obtained from the 18 items on the
criteria in the supplementary materials evaluation have been discussed in Chapter 4
(Section 4.2}, Here the findings are highlighted:

Section 1: The teachers’ book: With reference to the data presented in graph
4.2.70 - 4.2.74, the criteria related to teachers’ book, such as necessity, guidance for
both experienced and novice teachers, guidance for lesson plan and classrcom
management to the non-native teachers, advice about how to supplement or present
the material in different ways, having tape scripts, and having correct and suggested

answers to the exercises were inquired.

It was agreed on by all participants that the teachers’ book is necessary (see
table 4.2.70). The teachers’ book is thought to be giving guidance for the needs of
both experienced and novice teachers, is agreed by most of the instructors. The
adequate guidance the teachers’ book provides to the non-native speaker teachers on
lesson planning and classroom management received a high approval from the
instructors (see tables and graphs 4.2.71 and 4.2.72). Whether the teachers’ book
gives advices about how to supplement the material or to present the lessons in
different ways was assessed via item 1d. With regard to the item 1d, nearly all of the
instructors agreed that the teachers’ book does the above-mentioned statement. (see
table and graph 4.2.73). With reference to the item 1-e, which includes the statement

that the teachers’ book contains correct and suggested answers to the exercises,
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10% of the instructors gave negative responses while 18% was uncertain and 72,73%

agreed (see table 4.2.74).

Section2: The audiocassettes:

This section deals with the audiocassettes as supplementary materials with
regard tc their sound quality, natural sounds, variaticn of non-native accents and
finding the numbers of the units and the exercises numbers easily in the cassettes.
Generally the positive responses were taken from the participants related to the issues
mentioned in the preceding sentence (see table 4.2.75 - 4.2.78).

Section3: The Workbook:

This section deals with the workbook in terms of its convenience for self-study,
containing complementary materials that do not repeat the materials in the
coursebook, and the activities. The workbooks seem suitable for self-study and they
have materials that are complementary to the main coursebook. With regard to the
activities, most of the participants indicated positive views that the workbook includes
useful and interesting activities (see table 4.2.79 - 4.2.81)

Sectiond: The tests:

This section gives us information about the tests as supplementary materials.
The tests the coursebook offers were inquired about being discrete items,
communicative, the combination of both (discrete and communicative), being related
to the jearners’ communicative needs and being parallel what is taught by the course
materials. The tests are generally incorporate the combination of discrete items and
communicative. Besides, the tests were seen well related to the learners’ needs and
there is a relation with the tests and what is taught in the coursebook (see tables and
graphs 4.2.82 - 4.2.86).

To sum up, supplementary materials of the coursebock are seen satisfactory by

the majority of the participants.

5.3. The attitudes of the students towards the coursebook they use

Students’ attitudes towards the coursebook were studied in the light of the

resuits obtained from the analysis of the student questionnaires including 25 items,
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last of which was provided for the individual comments of the students on anything

elated to their opinions about the coursebook they study.

Item 1 in the guestionnaire was related to whether the students believe in the
necessity of using a coursebook in learning English or not. As the data presented in
e 4.3.1 suggest, a great majority of the students (82%) thought that a coursebaak
should be followed in language ciasses. This may be due to the fact that a coursebook
provides learners with the awareness of where they are going and what is coming
next. Therefore, in using a coursebook “there is a sense of structure and progress” (Ur,
1996:184). In items 3,4 and 5 some benefits of using a coursebook were presenied to

get the students’ opinions on them. Among the reasons provided, the most highly

b
w
g
0
e
=
o
@
o
[
@
0.
o3
o)
0
hy
o
[
o
(‘*
b
&)
s
Y
3
8}
)
\‘:
o
:'%
0
o
A

approved cnes were the courseboo

e
[@]
b
)
m
cr
)
(@)
-~
o
]
(e}
[ Y}
=
(7))
[§)]
-y
1]
)
jt]
o
-
f'ﬂl
%]
Lo
=
]
:‘J
)
’&
ﬁu
"'\
T‘
}
Nt
[
L]
53’
o
1%
0]
Q
L
“)
)
—
G
D
X3
\h—'

coursebock is the easiest teaching

In addition to these, for item 2, 94% of the students strongly suggested the

necessity of the evaluation of the coursebocgks prior te their use in language

classrooms either by the teachers or the administration. This implies that nearly all of
the students are aware of the need for the coursebook evaluation, which is pleasing, as

highlighted by many researchers (Cunningsworth, 1984; Dubin and Olshtain, 1986;
McDonough and Shaw, 1993). Related to item®6, as can be seen in table 4.3.6, 27%
believed that their coursebook was making the classes boring and monotonous while
42% claimed the opposite and showed positive attitudes towards the book and the
remaining 31% were unsure. From the comments made by some of the students who
remained unsure, it becomes clear why the classes are beoring and monotonous. Some

of the comments are as follows:

P

..it is the teacher not the coursebook that makes the class boring.
«

*... no matter whatever the coursebook, the teacher makes the classes unbearabie.

.. with or without this coursebook, the language classes are monotonous and boring.”



Item B was an inquiry on the students’ ideas about whether they found the
coursebook relevant to their needs or not. 48% suggested that it was relevant, while
32% were hesitant and 209% were negative in response. The reason why these many

£ 3ia

students were unsure may be due 1o the fact that they are not yet aware of their own

needs in language learning.

As a response to item 9, more than half of the students (62%) found the
2 3
b i

methods ane techmques used in the coursebook helpful {see table 4.3.16). Similarly,
for item 16, 69% thought that the coursebook they study was a useful resource in
their learning. However, students did not agree that their coursebook was easy for
self-study. This aligns with th

e resulis obtained from the instructors for the same item
{see table and graph 4.2.32). Therefore, it may become clear that the coursebook
Cutting Edge was not designed in the form of self-study material.

B sem

item 11 and 13 were related to the activities in the coursebook.
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to the data presented in table 4.3.11, more than half of the students

nicyable and useful. Moreover, the instryctions

‘Jd
e}

e
ind a—x;:»!auatmﬂs in the coursebook were found to be simple, clear and easy t
wots

stand by more than half of the participants (see tabie 4.3.13).

s:.'.'

In terms of the physical characteristics of the coursebook, the first related item
7 proved that 72% of the students found their coursebook very expensive for them.
When the economic backgrounds of the students were taken into consideration, it can
be claimed that the book was expensive {85 million Turkish Liras 1 set). However, ali
these original books are imported from abroad as a result of which their prices may
seem high. In addition, most of the students found the visuals in the coursebook
interesting and atiractive as seen in table 4.3.12. In terms of obtainability, with
reference to the data presented in table 4.3.17, the reason why 38% were not sure
and 27% disagreed that the coursebook is easy to obtain may be due to the fact that
they spend no effort to get the book. They were already provided with the book during
their registration. Moreover, they might have stated negative ideas since they found
the book expensive, The layout of the coursebook was found to be easy to follow, and

the coursebook seemed durable for the participant students {see tabie 4.3.18 and
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According to the data presented for items 14 an

o

students (84%) believed that the supplementary materials were complementary to the
main coursebook and the questions in the tests were relevant to the coursebook (

table and graph 4.3.14 and 4.3.15).

Items 19, 21, 22, 23 and 24 were all re to the skills presented in the

ated
coursebook. With reference to item 19 {see table 4.3.19), it can be concluded that
more than half of the students believed that the relevant and appropriate registers and
styles were faught in the coursebook. The reading texts in the coursebook were

assessed via item 21 in terms of their being interesting and enjoyable. More than half

f the students {51%) showed positive manners towards the item while 21% was

neutral in response. 28% were negative 1o the statement in the item. The negative
and neulral responses may derive from that, generally, learners are not fond of
reading, even in their mother tongue. Basides they generally do not read anything in
the target language except in the class sessions. For listening, nearly half of the
learners are not positive (see table and graph 4.3.22). This may be again due to the
fact that in a foreign language environment students are not exposed to any listening

text except for the lessons. The researcher believes that learners have some problems
in comprehension of the listening materials, as a result of which the neutral and
negative responses are high. In terms of writing, students possessed negative
manners (see table and graph 4.3.23). From the teachers’ checklists, the same
negative attitudes towards the writing activities (see table 4.2.51) were obtained. As a
skill, writing is not presented in a rich way in the coursebogk; the sameness of the
.

ctivities (i.e. personal letter writing is handled over and over again) may be one

A%

o
™

reason for the negative responses. In addition, since they want a

4"'1‘

here is concentration on writing academic essays, the book appears inefficient to fulfil

rati
this requirement (Harmer, 2001:10). Variety in the writing models, tasks and exercises

might have been supplied within the coursebook. For the speaking, nearly half of the

students agreed that the coursebook is helpful to equip them with necessary speaking
skills; however, as it ¢can be supported from the comments of the students that it
needs scme additional supplementary materials.
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5.4: The resiilts of the correlation between the students’ achievement

test scores and their attitudes towards the coursebook

The researcher has not found any significant relation between the success of
the students and their attitudes towards the coursebook they study (see table 4.4.1).
Therefore, for the present study, he is unable to establish a theoretical link betwee
the achievement scores of the learners and their altitudes towards the coursebook. As

*

Harmer {2001:304) sug f5, there are some criteria for the evaluation of the
gt

es
coursebooks; however, the evaluation should be set against other measures such as

b
i

achievement scores. The researcher also appreciates the responses from the studen

73}

-y

about if they enjoy the coursebook they use and believes that students’ perception of
their own progress in language learning will influence their responses to the
coursebook they are using. In other words, if the students become agware of their

progress in language learning, their attitudes and views on the materials will vary.



CHAPTER ©
CONCLUSION

6.1. Summary and Conciusion:

This study was carried out to find out three main issues:

1- To evaluate the coursebook by investigating the instructors’ attitudes

2- 70 examine what the studentis feel about the coursebook they study

3- To find out whether there exists any effect of the students’ attitudes towards
the coursebook on the hievement scores

in the light of Chapters 4 and 5, it can be indicated that the instructors in
general seem ent with the coursebook they evaluated. However they believed that

it should be supplied with additional materials in some skills. In terms of techni

details, the coursebook seems durable and 1o have relevant design and attractive
visuals. It has also a useful contents page but no reference or index section. Moreover,

on the coursebook part because it is considered important especially for the students

Qsmaﬂgazi University. Nevertheless, the researcher believes that it is better to

investigate whether it is possible to pursue this approach to the full especially where
English is taught as a foreign language mostly by non-native teachers {Durmusoglu,
1989).

As stated in Chapte the learners go on their education in technical faculties

if they succeed in preparatory school. In other words, after they graduate from the
l

preparatory school, they will mostly use English for their professional and academic
A

purposes. However, according to the instructors the relate



does not seem to provide necessary basis for EAP {see table 4.2.68). Maybe, students

should be provided with some EAP texts as supplementary materials.

The language of the coursebook is generaily appreciated by the insiructors in
terms of being authentic, relevant to the students’ needs and having variety. Skills,
activities and cultural factors elicited positive impressions in general. The participant
instructors also assessed the guality of the supplementary materials provided with the
coursebook positively.

With reference to the responses obtained from the students, their general
attitudes are positive except for the price, and the atiractiveness of the texis devoted

to the four skills

Finally, there was no relation between the achievement scores and the attitudes
of the leamers towards the coursebook.

&.2 Limitations of the Present Study

This research has been designed tc evaluate the coursebock studied at
Osmangazi University Prep School in terms of both the instructors’ and students’
attitudes. Since the research is limited to this learning and teaching environment, the
research has presented the data which does not Lompi etely fulfil the normal research
criteria which can be generalised. Thus, it is possible to speculate about the research
findings only with regards to the scope limited to the present study. However, they
may serve for those who consider using the coursebook Cutting Edge within the same
conditions and situations.

This study provides a methodolegy for the evaluation of the coursebock when
both the instructors and the students are using them in language classes. In other
words, as termed by Grant (1997) this study can be counted as an in-use evaluation of
the coursebook Cutting Fdge. This may be followed by what Harmer (2001) calls post-

course evaluation.

A number of improvements can be suggested for both coursebook evaluation
checklist and student questionnaires. They are as follows:
1. To reword the item 1-d in micro evaluation of the coursebook evaiuation
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checidist so that it will be divided into two indicating separate expressions for the
attractive design and allows space.
2. To include an additional item in student gquestionnaires, for example an item

about the grammar taught in the coursebook.

Maoreogver, interviews with both the student and instructor participants may be
used in order to gather more detailed information about their attitudes towards the
coursebook and to explain the reasons for the existing resuits obtained from the
guantitative data. For the items in which unsure responses were high, the researcher

felt the necessity for an interview with those participants who remained unsure.
6.3 Implications of the present study

it has been stated earlier that ELT coursebooks exert an important role in

Turkey since most of the leamers depend on their teachers and language learning
g

Y]

materials to learn English. The reason for this may be the fact that language classes
are basically the only places for exposure to the language {(Aydelott, 1989; lones,
1995). This situation may be seen to put a great responsibility on the teacher and the

coursebook.

Choosing coursebooks for an educational programme without giving carefut
thought may be as inefficient as shooting at a target while blindfolded {gtd. in Madsen,
1978:195). Therefore, as classroom teachers, supervisors, or members of a
coursebook committee many of us have had the responsibility of evaluating the
coursebooks. As Tucker {1975:355) suspects that often “we have taken such an
evaluation reluctantly and with the feeling that we were not sure what to base our
judgements on, how to quaiify these judgements, or how to report the results of our
assessment”. In short, we found ourselves lacking an efficient and systematic
approach to evaluation. In this study, the researcher aims at providing this systematic
approach for the in use evaluation of the coursebook Cutting Fdge. Although the
findings of the present research cannot be claimed to have implications for all
coursebooks and teaching situations, these findings may contribute to the evaluation
method of the other coursebooks in different teaching situations.

Through the evaluation of the coursebooks it can be understood that

coursebooks that seem very thorough on the surface lack many of the criteria of a
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really good book. Therefore it is necessary for the teachers to be well equipped with
the skills to evaluate materials to ensure that students’ language learning experience
is enhanced, not hindered by the coursebook used in the classroom. Moreover,
Sheldon (1987:42) states that the coursebock evaluation process, if used effectively,
can take on an awareness-building role, “In this way teachers can construct a more
coherent teaching programme that exploits the full potential both of the materials
{coursebook) and the teaching / learning situation” (p.43).

6.4 Suggestions for further research

This study focused on the in-use evaluation of the coursebook Cutting Edge
used in the preparatory school at Osmangazi University. It would provide a more
complete set of evaluation results if it were firstly carried out with a pre-use evaluation
followed by a post course evaluation. In addition, in this research no study was carried
oul concerning needs analysis, and the researcher believes that it would be wise to
identify the students’ needs prior to coursebook selection. Mareover, further similar
researches could be carried out by using the coursebook evaluation checklist provided
in the present study to assess the value of other published language materials,

keeping in mind the specific teaching situations.
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APPENDIX A
COURSEBOOK CRITERIA CHECKLIST

Dear Instructors,

This is a detailed questionnaire including a checklist for coursebook
evaluation and it will be helpful to have a concrete data on the coursebook we are
using. The data obtained from this questionnaire will be used in a Master Thesis.
The aim of this study is to come to a conclusion on both the suitability and success
of the coursebook used in our department. Since the dats will be used only in the
thesis, feel free to express your thoughts.

1 appreciate your valuable contributions to this study in advance.
Mesut Aydemir

Name / Surname:

COURSEBOCK

EVALUATION

FACTUAL DETAILS

Title: CUTTING EDGE

Author{s): PETER MOOR/ SARAH CUNNINGHAM

Publisher: PEARSCN FDUCATION LIMITED {1999)/LONGMAN

Target Levels: ELEMENTARY/ PRE-NTERMEDIATE/INTERMEDIATE/UPPER
INTERMEDIATE

Target Skilis: GRAMMAR, READING, VOCABULARY, LISTENING, SPEAKING,
WRITING

Target Learners (age/profession): 17-22 (age groups) / STUDENT

Components: SB, TB, WB, TESTS, CASSETTES, VIDEQ, ONLINE SERVICES

Price: 85 MILLION TURKISH LIRAS -ONE SET {(ELEMENTARY/ PRE-

INTERMEDIATE/ INTERMEDIATE/ UPPER INTERMEDIATE)
Ng of Units (elementary): 15
No of Units {pre-intermediate): 1
No of Units {intermediate): 12
No of Units {upper intermediate): 12
No of Pages (elementary): 159
No of Pages (pre-intermediate): 168
No of Pages {intermediate): 167
No of Pages (upper intermediate}: 176

Adapted from lones 1999



MACRO EVALUATION

1} Strcﬁgiy Disagree 2} Disagree 3) Not Sure 4) Agree 5) Strongly A gree
1 2 3 4 5

1} The book is attractive in terms of design, illustrations, and

typeface(i.e. Times New Roman-12)7? o o o o 0
2) It is easy tc obtiain. oo o o 0
3) The methodology basically suited to your teaching situation 0 0O 0O 0O [
4} The coverage of the following is adeguate:
a) functions o0 0o o
b) grammar o o0 o o
¢) vocabulary oo o o o
d) discourse (communication) oooooO oo
&) pronunciation oo o o 4
f} ‘egmer (qty{_ e of speaking or writing) o o o o o
g) communication strategies O S
5) a)} The proportion of the text devoted to reading skill is
appropriate. o 0o o o 0
b} The proportion of the text devoted to writing skill is
appropriate. ooooo o ooon
c: The proportion of the text devoted to speaking skill is
appropriate. oo o ogo oo
d}) The proportion of the text devoted to listening skills is
appropriate, oo oo oo
6) The level of the language is appi sf;‘ﬁiat:: oo o o
7) The topics are likely to be really interesting for the learners
in terms of their age, interest and educational backgrounds. 0O O 0O 0O O
8) There is a variety of:
a) exercise type oo o o 0
!’,_‘})g text l_ pe il 0 O i O
ﬁ)- interaction T I R A N S
} There is a cultural prejudice in the materials. oo o o oo
If so, this will be acceptable to the learners and the teachers. 0 O O O 0O
13} Ceirtain equipment are required to make use of oo o o O
supplementary materials {i.e/ tape recorders, language labs)
If so, these equipment are available in your institution oo oo oo oo

Adapted from lonas 1999



MICRO EVALUATICON {Put a cross {X) in the box indicating your opinion)
1) Strongly Disagree 2) Disagree 3) Not Sure 4) Agree 5) Strongly Agree

This coursebook:
SELCTION ONE i 2 3 4

4]

1 2} Seems durable/iong lasting/permanent

b) Has attractive visuals

C) Has visuals which are relevant to the text

d) Has an attractive design, allow space for students to write
in the answers

e) Has a useful contents page

f} Has a list of new vocabulary

SECTION TWO
2 a) Is based on a theory of iearning which is suitable for
your school

b) Allows for a variety of learning and teaching styles

¢} Is suitable for seif-study

SECTION THREE

33 } Teaches structures which are reievant to your students’
needs

b) Has systematic order of grammar

¢) Teaches grammar in context

d) Uses a variety of techniques for the presentation of new
lanauade

&) Teaches functions which are relevant to your students
needs

f) Teaches vocabulary which is relevant to your students'
needs

g) Selects vocabulary with regard to frequency, ioad, etc.

=

h}) Uses a variety of techniques for teaching the meaning of
new vocabulary

i} Teaches recognition and production of phonemes

i} Teaches recognition and production of stress and
intonation patterns

k) Teaches conversationa! strategies (asking for / giving
clarification, avoidance, etc.)

1} Uses authentic or authentic-sounding language

Adapted from Jones 1999



1) Strongly Disagree 2) Disagree 3) Not Sure 4) Agree 5) Strongly Agree
This coursebook:

SECTICN FOUR i 2 3 4

4 a) Has a variety of reading texts

b) Has reading texts which are relevant and interesting for
learners

€) Has an appropriate amount of speaking activities

d) Has a variety of listening texts

e} Has listening texts which are relevant and interesting for
the iearners

f) Has an appropriate amount of authentic listening texts

@) Has a variety of relevant and authentic writing texis

h) Has an appropriate amount of integrated skills activities
)] pprop g

SECTION FIVE

5 aj Has activities which are relevant and usefui

b) Contains activities from controlled to free

¢) Has pace

d) Has activities with a problem solving element

€} Has exercises which may be set for homework

f) Has activities which should be enjoyable for students

g) Has simple clear instructions for activities

h) Uses situations which are relevant and realistic

i) Has relevant and appropriate role-plays /simulations

SECTION SIX

E
6 a) Serves for different and appropriate religious and social
envircnment

b) Does not show standardised, inaccurate or offensive views
of gender, race, class, etc.

¢) Has material to help cross-cultural awareness

d) Teaches relevant and appropriate styies of writing &
speech

SECTION SEVEN

7 a) Requires a high degree of input from the teacher

b} Is suitable for a teacher who is not a native speaker of the
English Language

c) Provides necessary basis for EAP (English for Academic
Purposes)

d) Is not specifically produced for foreign learners

Adapted from Jones 19589



COMMENTS:
Is there anything not covered by the questions you would like to comment

on?

Egmmﬁ on any of the above points if you wish to.

(Please write down the number of the question and you can continue writing at the
back of this page.)

SUPPLEMANTERY MATERIALS (IF APPROPRIATE)
1) Strongly Disagree 2) Disagree 3) Not Sure 4) Agree 5) Strongly Agree

1} The Teachers' BooOK:
a) Is necessary.
b) Gives guidance for the needs of both experienced and novic

2 3 4 5
0o r

L

teachers, non non

¢) Gives enough guidance to the teacher who is not a native

speaker on lesson plan, classroom management, efc. oo o oo

d) Gives advice about how to supplement the material, or to

present the lessons in a different way. oo oo o 4

e) Contains correct and suggested answers to the exercises. 0 0O 0O O O

2} The cassettes

a) Have good sound quality. oo o o

b} Scund natural. oo o o o0

c} Have a variety of non-native accents. N O R R N

d) Are easy to cue {ie. The unif and exercise numbers

are given) O g o g o

3) The Workbook

a) Is suitable for self-study. o o o o o

b) Contains material which complements but does not repeat

the material in the coursebook, o o oo oo

¢} Contains useful and interesting activities. o000 o

4) The Tests

a) Are discrete items. o o oo on

b) Communicative, oo - g 0

¢y Combination of both. o o o o o

d} Relate well to the learners' communicative neads. oo o o B
I I 1 i

3

e) Relate well to what is taught by the course materials.
5} Other supplementary materials (Please comment}:

Adapted from Jones 1999



_ APPENDIX B
OGRENCI ANKETI

Degerli Ggrenciler,

Bu calisma, su an Ingilizce dersinizde takip ettifiniz ders kitabint nasi
algiadifimzi ve bu ders kitabt hakkinda ne distndtgunizi anlamak igin
dizenlemistir. Bu anketin sonucu bir Yiiksek Lisans Tezinde kullanilacagindan lutfen
istenen biigileri higbir baski aitinda kaimadan doidurun.

Yardimiariniz icin Tesekkdr Ederim.
Mesut Aydemir

Yiiksekokui / Fakiite: ‘ Bolim:
Adi / Soyadi: O&renci No:
() Bay ( ) Bayan {) Yas

Liitfen asadidaki sorular: cevaplaymn:z.
{1)Kesinliklie Katidmivorum
{2)Katilmiyorum

{3)}Kararsizim

(AYKatihyorum

{5}¥esinlikle Katilivorum

1- Bsliimiimde gdrd(i§iim Ingilizce Derslerinde ders kitabi

kullandmahdr, oo oo g
2- Ders kitaplan sinifta kullanilmaya baslanmadan énce

dgretim elemanlar veya idare tarafindan incelenip

dederlenmelidirier. oaoooon
3- Ders kitaplar kullaniimahdir cink{i uzmanlar tarafindan

yazilmislardir. ooo oo
4- Ders kitabimiz kullanan &grenciler igin sistematik bir

kaynaktir. O 0o n o
5- Ders kitabimiz, kullanan &grencilere gliven saglar. o ooo o
6~ Ders kitabimiz, dersi sikici ve monoton hale getiriyor. oooo o
7- Ders kitabumiz cok pahahidir. o ooo o
8- Ders kitabimiz benim ihtiyaclarima uygun degildir. ooo oo
9- Ders kitabimizda kullanilan yéntem (ler) faydalidegildir. 0 0 0O O O

10- Ders kitabimiz, 6Jrenci tarafindan tek basina takip

edilebilecek bir kitaptir. oooo o
11- Ders kitabimizdaki aktiviteler edlenceli ve faydaldir. oooo g
12- Ders kitabimuz ilging ve renklidir, oooo oo
13- Ders kitabimiz aciklamalan net ve anlastlirdir. OO0 o o
14- Workbook ve diger destekleyici materyaller ders kitabini

tamamityor. o ood o
15- Quizler ve ara sinavlar ders kitabimiza paralel sorulardan

olusuyor. oo oo oo
16- Bu kitap, dil 6greniminde faydah bir kaynaktir. O oooan
17- Ders kitabimiz ediniimesi kolay bir kitaptr. oo oo



18- Ders kitabimiz, takip edinilmesi kolay bir sayfa dizenine
sahiptir,

19- Kitapta vararh ve uygun dslup (hitap sekii) ve stiller
Sgretiliyor.

20- Kitabimiz uzun vadede kullanilabilecek bir kitaptir.

21- Kitabimizdaki ockuma parcalarn {(reading) liging ve de
eglencelidir.

22- Kitabimizdaki dinleme (listening) ilging ve de eglencelidir.(

23- Kitabimizdaki yazma becerilerini gelistirme (writing)
kisimlari ilging ve de eglencelidir.

24- Kitabimiz Ingilizce konusma becerisini {speaking)
gelistirme agisindan faydal bir keynaktr,

25- Bunlarnin disinda belirtmek istedikleriniz:

|

[

-}

]

[

30

[

1

3

]

5]

0

-
L

[ 3

L1

.

a0

-
i

[

]

1







OzGeEcMisim

1976 yilinda Askale’'de doddum. Ik 8grenimimi burada tamamladim. 1994
vilinda Erzurum Fen Lisesi'nden, 1999 yilinda Uludag Universitesi Yabanci Diller
B&iami Ingiliz Dili E§itimi'nden mezun oldum.

Eylil 1999°da Eskisehir Osmangazi Universitesi Yabanci Diller Bélimii'nde
asistan clarak géreve basladim.

Yrd. Dog Dr. Derya Déner Yilmaz danismanhiginda “Tarkiye'de Yabanci Dil
Egitiminde Ders Kitabi Dederlendirmesinin Rol{i” konulu teze basladim.

Mesut AYDEMIR

T.C. ¥ DR SEK HCRETIM KURULD
DOKUMANTASYON MERKEZL



