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ABSTRACT

This study has investigated the effect of dictionary use considering

dictionary types on vocabulary retention and reading comprehension.

Participants of the study were selected among 4™ year students in the
English lLanguage Teaching Department of Education Faculty, Uludag

University. There were 88 participants in total.

The instruments used to collect data were a vocabulary test — used as
both a pre-test and a post-test, a reading passage supplied with dictionary-like
glossaries, and a reading compgrehension test. There were four groups
altogether three of which were dictionary groups called Bilingual Dictionary
Group, Monolingual Dictionary Group, Semibilingual Dictionary Group and one
of them is No Dictionary Group consisting of non-dictionary users. A cloze

test was used to make sure of their proficiency level equality.

In the first stage, the vocabulary pre-test was given to the students. In
the second stage, one week later, the participants were asked to read the
passage by using glossaries and then answer the comprehension test
questions. In the third stage, immediately following the tests in the second
stage, the same vocabulary test as the pre-test was handed out in order to

determine vocabulary gains as a result of dictionary use.

Statistically, the results revealed a significant difference among groups
in terms of vocabulary retention. In other words, the findings showed that
dictionary use is a facilitating vocabulary learning technique regardless of
different dictionary types. However, there was no strong evidence to suggest
that specific type of dictionary use is a facilitating factor in reading
comprehension because the results revealed no significant difference among

dictionary groups in terms of reading comprehension.
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1.0 Introduction

The general area of research in the present study is the effect of
dictionary use on second language learning. This study focuses on comparing
and contrasting the specified dictionary types, monolingual, bilingual, and
semibilingual, in terms of both reading comprehension and vocabulary retention
in a Second Language. The reason for studying about L2 dictionary usé is due
to the learners’ constant questions ,such as what type of dictionary to use, to all
language teachers about dictionary types and their effectiveness. Besides, to
our knowledge, most of the language educators find this issue troubling to deal
with. However, usually the first thing bought by a language learner is a
dictionary as dictionaries are frequently used by second language learners in
word leamning. In the light of this reality it has been expected to contribute this

area through the present study.

On the other hand, some researchers argue against using dictionaries
frequently and generously in language learning. They claim that dictionary use
interrupts and slows down reading as well as it reduces comprehension.
Hulstjin(1996), in his study with Dutch advanced students of French, found out
that dictionary use interferes with the process of constructing a mental
representation of text meaning and he aiso claims that consuilting dictionaries in
reading reduces guessing skills that students should develop and might need

when time is restricted in some cases.

Another study by Luppescu & Day (1995) showed that dictionary use
had an important function for vocabulary retention but as opposed to this
advantage, it decreased the learners’ reading speed and the dictionary group
looked up or checked many words to be sure even if they knew most of them.
So, learners might incorrectly come to Lelieve that every single new word has to
be looked up.



Contrary to these findings and arguments, some researches concluded
that the use of a dictionary positively affects vocabulary learning from reading.
In Knight's (1994) study, American students of Spanish who had read two
Spanish texts while using a dictionary later remembered more word meanings

than those who did not have a dictionary at their disposal.

Also, in Gonzalez(1999), it has been stated by the learners that using
dictionaries made them feel more independent and self-confident because
dictionary replaces the teacher as a source of reference about the second
language. The learners have another reliable alternative in hand when the

teacher is not available to consult for information.

It is undeniable that dictionaries provide a variety of input about second
language. With a good dictionary orie can look up the meaning of an English
word one sees or hears; finds the English translation of a word in his language;
checks the spelling or origin of rare words; checks the plural of a noun or past
tense of a verb; finds the synonym or antonym of a word; looks up the
colliocation of a word; finds out how to say a word and checks the part of
speech; finds out about the register of a word and finds examples of the use of

a word in natural language.

Walz (1990 in Koren 1997), argues and shows some reasons about why
teaching skills of how to use dictionary is an essential process for getting
information about words. Also, he indicates that it is a tool for lifelong learning
as the students will learn vocabulary during their whole lives and it is not a
simple reference book but also it can be used for more different kinds of

vocabulary practices in the classroom.

There have appeared different types of dictionaries recently and naturally

there are some studies on the effectiveness of dictionary types such as



monolingual, bilingual or semibilingual (Nakamoto,1995;
Baxter,1980;Koren, 1997).

All in all, the need for further research stems from insufficient number of
researches in this field not from the confusing results of the previous studies.
When all these are considered, there is a need for further research investigating
the effectiveness of different dictionary types in second language learning and

which dictionary type is more conducive to learning.

Therefore, the aim of this present research is to fill the gap in terms of
lack of sufficient research about L2 dictionary use and to search for the effect
of some specific type of dictionaries on both vocabulary learning and reading

comprehension.

The study consists of six chapters. Following the present introductory
chapter, the review of the relevant literature will be presented in Chapter Two.
The chapter starts with an overview of dictionary use in second language,
dictionary skills and then gives information about the related research.

The third chapter describes how the study was designed to answer the
research question and the hypotheses. The subjects, the data-collection
materials and procedures, scoring are explained in detail.

Chapter Four includes the results gathered from the data collection
process. In the analysis of the data One-way ANOVA was used to test the
hypotheses and Tuckey unequal HSD was used to make multiple comparison
among dictionary group scores. In order to see if there is a significant difference

between pre and post-test scores t-test was performed.



The fifth chapter uses the results and the information collected from the
data to investigate the effect of dictionary use. The hypotheses are discussed
in the light of the findings presented in the preceding chapter.

Finally, in Chapter Six conclusions are presented. Firstly, a brief
summary and the conclusions of the present study are presented. Then, some
suggestions for further research including the limitations of the study are given.
Lastly, some possible implications for language learning and teaching are

suggested.



2.0 Review of Literature

The main three research questions investigated in the literature are if the
use of a dictionary has an effect on learning, which skills by second language
learners are needed for effective use of dictionaries and which dictionary is
better. Therefore in section 2.1 of this chapter research on dictionary use in a
second language and its function in language classes and among language
learners will be discussed and some of the important research findings will be
presented. In section 2.2 dictionary skills and the need for improvement of
them will be discussed. Then, in section 2.3 dictionary types available to EFL
learners will be compared and contrasted in a detailed way and research

findings will be presented for each type.

2.1 Dictionary Use in a Second Language

There are not many researches on dictionary use in the literature and most
studies have dealt with comparing and contrasting dictionary use with non-use

of a dictionary.

Luppescu and Day (1993) conducted an experiment among 293 Japanese
EFL university students. Participants were randomly assigned to a treatment
(dictionary ) group of 145 and a control ( no dictionary ) group of 148 and they
were asked to read a short story. The group used a bilingual English-Japanese
dictionary of their own choice. On the other hand, the control group were not
allowed to use any dictionaries. Neither group were told of the multiple choice
vocabulary test that was administered immediately after reading. The results of
the study suggested a significant advantage for the dictionary group in



vocabulary learning through reading whereas the dictionary group took almost
twice as long to read the text as did the control group.

Several researches have also investigated which factors might promote
incidental vocabulary learning. In this sense, Hulstijn, Hollander and Greidanus
(1996) conducted a study using 78 first year advanced university students of
French. The students were asked to read a French short story in three
conditions: Marginal Glosses that L1 translation was provided in the margin for
the targeted, unfamiliar words, Dictionary (students were free to use a dictionary
they liked) and Control in which the students were not given marginal glosses
and dictionary. After reading, the students were tested for targeted words that
had appeared at least once or three times in the text. The results showed that
frequency of occurrence enhances incidental vocabulary learning more with
using marginal glosses or dictionary. Furthermore, according to the study the
effect of marginal glosses is more than dictionary since the students did not
often consult dictionaries. However, it was also revealed that when students
used dictionaries fully incidental vocabulary learing would be as good as it is in

marginal glosses.

Nesi and Meara (1991) conducted two experiments to replicate Bensoussan,
Sim and Weiss’ (1984) studies, paying special attention to the dictionaries used,
how they were used and what questions were asked in the reading
comprehension tests. The experiment results were surprisingly in line with the
findings of Bensoussan et al in that the using of dictionaries was not related to
reading comprehension scores. On the other hand, experiments revealed that

the use of a dictionary considerably slowed down reading speed.

Also, Summers (1988) reported the results of three experiments done on the
effectiveness of the Longman Dictionary of Contemporary English in vocabulary
learning and in reading comprehension among EFL Ieamers.’TFue first two

experiments focused on reading comprehension. and the results revealed that



comprehension was significantly improved by the use of the dictiopary. In the
third experiment the participants were asked to produce nine of the tested
words in sentences. The results suggested that the mix of definition plus
example in the dictionary entry was the most successful and that the use of the
dictionary in all conditions tested was more conducive to the successful

production of new words in sentences.
2.2 Dictionary Skills

Dictionaries have been recognised as a useful and very important learning
tool for everyone who is learning a new language. Needless to say, it requires
certain skills such as the ability of reading and writing or basic vocabulary
knowledge, to use a dictionary effectively. In Gonzalez(1999), both studies by
McKeown (1993) and Parry (1991,1993) indicate that adept dictionary skills are
necessary for the learners. They found out in their studies that dictionary
consuitation requires some lexical, linguistic, or semantic skills to make use of
and handle the dictionary efficiently.

It is known that a large number of learners cannot manage the dictionary by
themselves. Neubach and Cohen (1988 in Gu (unpublished), studied six
learners at three different levels. of L2 proficiency - 2 high, 2 intermediate, 2 low-
level EFL leamers. They found that “ advanced students do not need the
dictionary so much, while weak ones cannot use it to their advantage” (p.14).
As for the intermediate learners, the researchers explained that these students
generally have difficulty in determining the part of speech of the word and are
mislead in the definition if monolingual dictionary is used.

However; there are some attempts in ELT field to teach dictionary skills
through some kind of supplementary ‘materials. Some popular leamers’

dictionaries. fry to help learners by providing workbooks. to the dictionaries. For



example, COBUILD dictionary has Learning Real English workbook for the
learners: Also, The Longman Dictionary Skills Handbook is aimed to help the
learners understand how the dictionary explains meaning (McCarthy, 1992). In
terms of developing dictionary skills thanks to exercises and guidance, the aim
of the workbooks is to  encourage the fearners to learn how the dictionaries can
be made use of properly and to discover the fruits of these profitable tools. in
spite of the fact that many learners are not aware of these supplementary
materials.

Generally speaking, learners need guidance of some kind. It is usually very
difficult for students to be able to use a dictionary efficiently because they are
generally not taught how to use a dictionary systematically. In most of the
student’'s books that are centred on integrated skills such as reading, writing,
speaking, vocabulary..etc., dictionary use which has an important and
facilitating function in strengthening these skills is often ignored or not given the
emphasis it deserves. Only a few of the course books ( e.g. New Headway)
have sections including instructions and tips about dictionary use both for
students and teachers.

Many researchers state that dictionary skills should be integrated into the
English syllabus and taught explicitly, in class. In this case, teachers play an
important role in bridging the gap between the lexicographers and unskilled
learners of English. At this point Bejoint's (1994:168) words need to be
considered:

The most efficient way to. educate dictionary users js. no. doubt through. the
educational system, in class, as part of the normal curriculum. This is not much
practised in éducational establishments; but some experimental results indicate

that it works.



Scholfield (1982) offers a number of dictionary use strategies to teach
second language learners. In his article, he gives seven steps to ease the
learners’ burden of using a dictionary efficiently. He claims that looking up a
dictionary is not a passive activity but it is a complicated and complex skill which
requires the participation of the learner actively. He presents some strategies to
fit the unknown words in a context while reading in a second language. These

strategies can be summarised as follows :

¢ Locate the word(s) or phrase you don't understand,

+ If the unknown is inflected, remove the inflections to recover the form to
look up (the canonical form);

3 Sea‘rch for the unknown in the alphabetic list;

+ [f you can't find at least one main entry for the unknown, try the following
procedures: a) If the unknown seems to be a set phrase, idiom, or
compound word, try looking up each main element. b) if the unknown
seems to have a suffix, try the entry for the stem. c) if the unknown appears
to be an irregularly inflected form or spelling variant, scan nearby entries.

d) if there is an addendum, search there;

¢+ If there are multiple senses or homographic entries, reduce them by
elimination;

¢ Understand the definition and integrate it into the context where the
unknown was met;

+ If none of the senses entered seems to fit, attempt to infer one that does
from the senses you have. If more than one fits, seek further contextual

clues in the source text to disambiguate.



10

2.3 Dictionary Types in Second Language Learning

There are a number of types of dictionaries recognised in the literature such
as monolingual, bilingual, semi-bilingual or bilingualised , and electronic
dictionaries. These are described, compared and contrasted below.

2.3.1 Types of Learner Dictionaries

2.3.1.1 Monolingual Dictionary

A Monolingual dictionary is one that uses only one language. The definitions
of all the words are in the same language as the words that are defined.
Historically, it is known as the outcome of the Direct Method in foreign
language teaching. This method advocates the complete use of the target
language without the use of the mother tongue . In other words, translation in
L1 (mother tongue) is not used. (Nakamoto :1995).

Since most of the learners do not have a large number of vocabulary in the
target language, the learner's monolingual dictionaries use a limited, basic
vocabulary to explain meanings and to give example sentences showing how
the word is normally and naturally used. Some of them also reminds specific
possible problems about the grammatical use of a word, its spelling, or its
pronunciation.

Most of the professionals and teachers accept the superiority of monolingual
dictionary and support the use of these dictionaries rather than the others.
According to them, if you are looking up an English word , it is often best to use



i1

a good monolingual dictionary. The main reason of this is that you will not
have to keep switching between twa languages in your mind and you will get
extra reading practice in this way.

Baxter(1980 in Gu, unpublished) strongly supports the use of monolingual
dictionaries for another reason and states that they encourage “conversational
definition.” By this' term he means that the definitions. are also usable and
helpful in daily life conversations. Also, he claims that it “not only demonstrates
that definition is an alternative to the use of lexical items, but it also provides the
means to actually employ definition.”

There are also arguments against the superiority of monolingual dictionaries.
For one thing, unfamiliar words in a definition discourage learners to use the
dictionary more often and it is like a vicious circle when learners start

searching for the definitions.

Secondly, the structure of sentences or phrases used in the definitions might

be too complex for lower level learners to understand and infer meaning easily.

Next, there is no supply of a translation equivalent in the learners’ L1.
Although it is considered as a negative feature sometimes learners might need
to understand the L1 equivalent for complicated words. Also, it might be
demanding, in some cases, for learners to understand and fit the meaning into
a context without getting its L1 translation.

Finally, monolingual dictionaries are viewed as the ones which are targeted
on anonymous users regardless of the L1 and are used by all learners with’
different language backgrounds. So it might be difficult to handle them for
learners (Nakamoto, 1995).
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Owing probably to the negative -sides stated above, researchers
(Nakamoto,1995;Kernerman, 1994) have observed = that monolingual
dictionaries are not frequently used by learners although they are encouraged
by most of the educators.

2.3.1.2 Bilingual Dictionary

A bilingual dictionary gives translations and éxplanations of words in a
different language and most of the leamners are familiar with bilingual
dictionaries. Apparently, bilingual dictionaries remain the choice of most
learners if given a choice. Foreign language learmners opt to and tend to use
them rather than the other types of dictionaries.

It is argued that bilingual dictionaries are especially useful for beginner
and elementary level learmners of English because of their restricted
vocabulary and linguistic knowledge that makes it difficult to use monolingual
dictionaries.

Furthermore, it is widely acknowledged that the vital element in the
acquisition of a new language is one’s native tongue (Kernerman,1994). If
the case is really as it was stated then bilingual dictionaries can be

considered useful to some extent.

Finally, bilingual dictionaries can be appropriate for helping learners as it
seems to be a psychological need to have a better understanding of the
meaning of a word in the second language since learner feels confident due

to the confirmation of his guess in mind.



13

However, in the literature, it is mostly the deficiency of these dictionaries
that has been argued so far. For example, Baxter(1980 in Gu unpublished)
argues in favour of monolingual and against bilingual dictionaries saying that
bilingual dictionaries encourage translation and foster one-to-one
correspondence at word level between two languages. However, this
correspondence is not always possible because of the difference in nature.

and culture of the languages.

The uniquely unsatisfying factor about the bilingual dictionary i1s an
overall lack of translational equivalence that is readily usable; either there are
too few equivalents (exemplified or not) or there are too many partial
equivalents without any sense or usage discriminations, Quite often there
isn't an exact translation of a word from one language into other.
Sometimes a translation of a word has to be met by more than one word or
by a phrase to give the meaning. In addition, Nakamoto (1995) states that
simple translations given by bilingual dictionaries might hot cover the same
semantic area as the L2 word translated. Also, according to him, a
translation is expected to convey the same meaning and message with the
same aesthetic of an L2 lexical item. So, the difference in semantic range
causes trouble for leamners in this sense.

Another counter argument, which might be considered as a different
explanation why the encouragement of translation by the bilingual dictionary
seems a negative side, is to know a word in English only can improve
fluency. Because you do not have a translation of the word in your head, you
can avoid the problem of thinking in your first language and then translating it
into English. Thinking in L1 can also lead to many mistakes in students’
productions that bilingual dictionaries are thought to be responsible for. In
fact, these dictionaries have drawbacks such as incorrect lexical translations.
Scholfield (?) points out that the learners should start thinking in the second
language and “they will not be efficient comprehenders and users of English
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if they operate always via an extra step of translating into their first

language.”

Another negative side of bilingual dictionaries is again described by
Baxter(1980) as the failure to explain sufficiently the syntactic behaviour of
words, in other words, according to him bilingual dictionaries fail to explain
grammatical ‘arrangement of words or grammatical rules and grammatical
relationship between words sufficiently.

In spite of their shortcomings, bilingual dictionaries are still popular
among learners because of the fact that it takes shorter to find out the new
words. It is the easiest way for learners. Atkins(1985 in Nakamoto 1995) ,
who also argues against bilingual dictionaries, stresses this point with a
good analogy : “ Monolinguals are good for you (like wholemeal bread and
green vegetables) ; bilinguals (like alcohol, sugar and fatty foods) are not,
though you may like them better.”

2.3.1.3 Semibilingual Dictionary

This is a new type of dictionary which has appeared recently in the market. It
is also named “bilingualised’, “mono-bilingual”’, “glossed”, or “translated”

dictionary in the literature.

In a semibilingual dictionary the definition of the words is given in the second
language and also a translation equivalent is supplied in the users’ mother
tongue. Example sentences are presented as well. Semibilingual dictionaries
are different from monolinguals because they supply translation equivalents and

also from bilinguals because they provide semantic equivalents. Semantic
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equivalent is different from translation equivalent in that different meanings of a
word are presented and treated separately with L1 equivalent. Also, it is
possible to see the synonym in L1 of the word for each different meaning.

Sermibilingual dictionary was a natural progression in dictionary development
since it contains the advantages of the monolingual learner’s dictionary, such as
having no need to keep switching between two languages, combined with the
native tongue translation found in the bilingual dictionary. The ambiguity (more
than one meaning) of the bilingual dictionary is thus automatically eliminated in
that for each of the meaning there is an example sentence in the L2. Learners
are encouraged to read the definitions and examples of usage in English, since
only the headwords are translated.

Besides, as they are also designed for learners of a foreign language like the
others, the foreign language section is much longer than the section listing
words in the user’s native tongue. There is more room for the information the
learner needs to know, and less emphasis on information the learner already
possesses. Semibilingual dictionaries are not widespread among the learners
as they have appeared recently. Because it is the combination of the best sides
of mono- and bilingual dictionaries, it is the favourite one according to many
researchers in this field (Koren, 1997). '

2.3.1.4Electronic Dictionary

Electronic dictionaries are usually bilingual dictionaries. They are seen
as high-tech gadgets. The Electronic Oxford Student’s Dictionary is one of
the examples of this kind.
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According to many researchers (Yonally&Gilfert, 1995 ; Koreh, 1997), the
main advantage of this dictionary is speed. It is accepted as a great time-

saver for learners.

On the other hand, there are. some shortcomings about electronic
dictionaries. Firstly, user of the dictionary can see only the entry of the word.
On the contrary, a printed dictionary may allow the user to see a whole page
with other words from the same family, phrases, idioms, phrasal verbs
related to the same word. Secondly, electronic dictionaries usually provide
limited or less information than printed dictionaries. Steiner ( in Koren, 1997)
expresses :

Types of information such as varieties of word meanings, word families, parts of
speech, tense, usage, idioms etc. are not available yet in most electronic
dictionaries. All these are benefits of the print dictionaries as a learning tool.

To sum up, while printed dictionaries help learners learn about words in a
detailed way, electronic dictionaries help leamers find words easily.
Furthermore, the retention of words is expected to be greater in printed
dictionaries because in electronic dictionaries it takes very short time to find
and see the meaning. In printed dictionaries, the learners have to think about
the word for a longer time.

23.2 Researche§¢ on Dictionary Types in Second Language
Leaming

In this section of the study, the researches that were conducted and research
findings will be presented about dictionary use in Second Language learning.
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Some of the studies have been dealt with comparing and contrasting the
effectiveness of ‘certain types of dictionaries on vocabulary learning or reading

comprehension.

A study by Bensoussan, Sim, and Weiss (1984) revealed the results of
four ( Pilot, N=900; Study1, N=91; Study2, N=670; Study3, N=740 )
experiments among advanced EFL students in lIsrael on the relationship
between dictionary use and reading comprehension tests. Students read the
texts in three conditions: monolingual, bilingual or no dictionary. Their reading
comprehension was tested immediately after reading via multiple choice
questions. In all four studies, it was found out that the use of bilingual
dictionaries while reading had no effect on scores on a comprehension test.
More surprisingly, using dictionary did not significantly slow down the reading
speed of the dictionary users in contrast to Luppescu and Day’s (1993) study

results.

Like Bensoussan, Aust, Kelley and Roby (cited in Koren,1997) compared
monolingual and bilingual dictionaries. Similarly, no significant differences were
found in reading comprehension.

As a different study from the studies mentioned so far, Laufer&Melamed
(1994, cited in Koren,1997) in their study compared the three types of
dictionaries: monolingual, bilingual and semibilingual dictionary. Their study
revealed that the semibilingual dictionary is more appropriate than monolingual
and bilingual dictionaries regardless of proficiency levels of learners as a tool in
comprehension.

As it was seen so far, the researchers usually designed their studies in
order to find out the effectiveness of dictionary use either on reading
comprehension or on vocabulary reterition. These two important issues have
not been considered together in the same study under three different conditions
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: Monolingual, Bilingual and Semibilingual Dictionaries. Also the effect of using
a dictionary on comprehension and vocabulary retention in contrast to not using -
a dictionary is often not included in other studies. In the light of these studies
and findings mentioned above, the present study aims at comparing and
contrasting three types of dictionary in terms of both reading comprehension

and vocabulary retention.

There is one research question and seven hypotheses guiding the study
four of which are related with vocabulary retention and three with reading
comprehension. More specifically, the following research question and.

hypotheses will be addressed in the present study.

- Research Question : Do the use of some dictionary types lead to better
comprehension and vocabulary retention in a second language compared to
non-use or use of other types?

For vocabulary retention, the hypotheses are as follows :
H¢ : The group that does not use a dictionary will be less successful than other

dictionary type groups in vocabulary retention.

Hz : Monolingual dictionary will be more effective than other dictionary types in
vocabulary retention.

Hs : Bilingual dictionary will be the least effective dictionary type.

H4: Semibilingual dictionary will be more effective than bilingual but less
effective than Monolingual dictionary in vocabulary retention.

For reading comprehension, the hypotheses are as follows :
Hs : Non-use of dictionary will be less effective than dictionary use in reading
comprehension.
Hs : The Semibilingual dictionary wili be more effective than Bilingual and
Monolingual dictionaries in reading comprehension.
H; : The Monolingual dictionary will have the least effect on reading
comprehension.



3.0. Methodology

In this chapter the aim is to describe the methodological procedure of the
study. First, the participants who contributed to the study are described. Then,
the materials used to collect data, the way the data were collected and also how
the scores were given are explained and presented.

This study was conducted at the English Language Teaching Department
of Education Faculty at Uludag University in Bursa, Turkey. The study was
carried out during the first term of 2001-2002 academic year, before the visa

exams.

3.1. Participants

The participants were 88 fourth year students studying in the English -
Language Teaching Department and they were all native speakers of Turkish.
Because the gender and age were not considered as variables, they were not
taken into consideration in the present study.

In the study four groups of students who had the same proficiency level
in English were used. Each class was treated as one group. One of the groups
was Bilingual Dictionary Group consisting of 28 students, another group was
Monolingual Dictionary Group of 23, and other group was Semibilingual
Dictionary Group of 17 and the last group was No Dictionary Group of 20
participants. Since one of the requirements is to maintaih homogeneity in terms
of proficiency across the groups and among the students within groups, a cloze
test was used. The passage (App. I) in the cloze test was drawn from
Intermediate New Headway English Course Book by Liz & John Soars ( 1996 ).
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The passage was 285 words long and the heading was “Living in the City". The
cloze test was prepared according to the seventh-word deletion technique. The
first and the last sentences were full sentences and starting from the second
sentence every seventh word was removed from the cloze passage at regular
intervals. The text included 36 blanks. The cloze test was piloted with 20 night
class students at the same department before it was applied to the participants
for the main study. The participants were asked to reconstruct the passage by
filling in the missing words. Clarity of the instructions as well as the average
time they needed were observed and checked throughout the pilot
administration. The results of the pilot study revealed that it was suitable for the
proficiency level of the participants. In order to achieve the reliability of the
cloze test the participants in the pilot study were excluded from the cloze test
as well. The cloze test was applied to the participants in their usual class hours.

The participants were instructed that each gap should be filled in with
only one word. They were also reminded that the words to be put in the gaps
could be grammatical (i.e. the, is, that...) as well as lexical ( i.e. city, although
... etc). The participants were allowed to guess if they were unsure and also
they were asked to fill in every gap as much as possible. Instructions were

given orally in Turkish to avoid any misunderstanding by the participants.

The exact word method was used in the scoring of the cloze passage
since it was considered to be quicker, more objective, easy to judge and
evaluate in contrast to the synonym method. The exact word method requires
that the correct answer should be exactly the same as the original word in the
passage. Any word is not acceptable as a correct one if the word is different
from the original word eventhough that alternative word might be quite
appropriate in the context. For that reason, this method has been preferred to
synonym method, since all answers in the latter which are synonymous to the
original word are accepted as correct, which might cause difficulty in deciding
the synonyms and in scoring all answers reliably. Because the total number of
gaps in the passage was 36, the maximum score was 36 points.
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The cloze test scores were established and listed according to groups.
Mean score of each group was calculated to see if the groups were equal in
proficiency. As it can be seen from Table 3.1 below, Bilingual group had 15,75;
Monolingual group had 17,56; Semi-bilingual group had 16,17 and No
Dictionary group had 16,35 mean score. Taking these results into
consideration, any confounding proficiency difference among groups was not

established.

Table 3.1 Descriptive Statistics for Cloze Test

GROUP MEAN STD.DEV.
NO DICTIONARY _ 16,35 3,787445
MONOLINGUAL D. 17,56 2,272885
BILINGUAL D. 1575 3647678
SEMIBILINGUAL D. 16,17 3,186599
OVERALL 16,44 3,307456
Table 3.2 ANOVA for Cloze Test Scores
Df MS Df MS
Effect Effect Effect Error Error F p-level
1 3 14,59772 84 10,80860 1,350564 263593

After performing the cloze test, one-way ANOVA was performed on the

cloze test scores and it was seen that there was no significant difference in
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terms of proficiency between the groups statistically ( Fos=1.35 , p<.263593 ).
Therefore, there was no need to make elimination among the participants.

3.2. Materials

In the present study a cloze test ( see 3.1. participants section ) a
vocabulary test (as a pre vocabulary and post vocabulary test ), a reading
passage, glossaries, and a reading passage test were used. These instruments

were described below.

3.2.1. Reading Passage

In order to have a task o be studied on with vocabulary and dictionaries
a reading passage was chosen and given to the participants (Appendix I ).

The reading passage used in the study was 429 words long and the title
was “Into the Clouds of Everest”. It was chosen from the Newsweek ( April 30,
2001 ) since authenticity is believed to be one of the most important features of
reading activities and vocabulary leaming. Furthermore, it was intended to
attract the participants’ or leamers’ attention and be interesting as well as
challenging. Before using the passage for the main study a pilot study was
conducted and the results seemed to indicate that it contained a sufficient
number of unfamiliar vocabulary to be used for the vocabulary test in the next
step and it was not particularly easy or difficult for the learners.
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3.2.2. Vocabulary Test

In order to check the participants’ vocabulary knowledge a 25 word
multiple-choice test was prepared (Appendix ilf). 17 of these words were taken
from the reading passage. (The selected words were underlined in the reading
passage available in Appendix Il.) During the selection procedure, the reading
passage was given to a group of students and they were asked to underline the
unknown words in order to choose the items for the vocabulary test in the next
step. Those who participated in this part of the study were excluded from the
main data for the reliability of the study. Then most frequently underlined 17
unknown words were chosen to be used in the vocabulary test. Moreover, in
order not to discourage the students by presenting them with unfamiliar words
throughout the test, 8 extra words, supposed to be known by the learners, were
added to increase their motivation positively. The extra words were not from

the passage.

The students were expected to choose from four alternatives and circle
the correct definition of the words listed. In four choices all the definitions for a
given word were in the same type according to their word class. Although the
class of the words were not written next to them such as adjective, noun,
verb.... etc. The students could understand the class of the word thanks to

these congruent options.

In addition, length of choices were proportioned and long options were
eliminated because they are commonly perceived as correct answers by
learners. The definitions were prepared in such a way that they did not include
unknown words to maintain the clarity of the choices. In the pilot study, it was
tested to make sure of its reliability and clarity and after positive reactions and
the students’ positive oral confirmations this critical side of the test was

supposed to be eliminated safely. Also, the definitions in the test were not
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identical to any of the definitions in the glossaries to be provided to the
participants for the reading of the passage. An example of a vocabulary test item

was provided below:

nag

a) to be angry with someone
b) to be surprised
c) to cause worry continually

d) toarive

Moreover, to form the vocabulary test two different test formats, Form A and
Form B, were developed. In order to prepare these forms, random numbers table
was used and the words were randomised for Form A first. After that, this form was
counterbalanced by dividing into two parts and the first 12 words were placed at
the end and the other half, 13 words, was placed in the beginning to make Form B.
Therefore, two different forms with the same words were made. The main reason
of this formation was to prevent boredom and fatigue to effect responses on the
part of participants and was to prevent cheating and talking to some extent since
they did not feel like in the exam atmosphere. Also, the same vocabulary test was
used both as a pre-test and as a post-test.

In order to test the appropriateness and reliability of the vocabulary test
items an Item Analysis was on the scores obtained in a pilot study including 20
students. The students who participated in piloting were excluded from the main

study in order not to affect main study results.

As it can be seen from the table below, the highest score is 80% and the
lowest is 35%. According to the ltem Analysis rules, the item percentage between
0.15 and 0.85 is considered acceptable, that is, not too easy or too difficult for the
participants and conditions. (Oller, 1979). Therefore, considering the results of
pilot study, the results show that there is no problematic item in the vocabulary test

to be excluded or corrected.
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Table 3.3 The Results of item Analysis on Vocabulary Test

1F. %

tems Students who answered ( ltemn Facility)
correctly
Nag 1 | 55
Exploitation 9 | 45
Audience’ | 1 ‘ 80
insatiable | 10 50
Canister 9‘ A8
Employ’ 15 75
Invisible’ 14 ’ 70
Reduce’ T 75
innocent’ 16 80
Consequence’ | 15 k .75
TExpedition | 1@ T s
Amuse’ 14 .70
Elevation 8 40
Track 7 60
Gruesomé ' T .36
Discard 9 A5
Cofpsé 13 | S 65
imply . N 14 J0
Companion 15 | 5
Goggles 11v ‘ 55
Solution’ R ’ 20
Outraged ' ) 40
' Enthusiast T 50
Controversial 11 55
Vanish | 13 65

‘Non—targetv words used as facllitators in the vocabulary test

After the main data had been collected, the same ltem Analysis was also
made on the main data with 88 students since the number of participants was not

so many. Table 3.4 shows the results of item analysis made by using whole data
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gathered from vocabulary test. As it can be seen below the highest percentage is

84 and the lowest percentage is 38, which are accepted as normal values.

Table 3.4 The Results of Item Analysis on Vocabulary Test

LF. %
Iltems Students who answered ( Item Facility)
correctly

Nag 40 45
Exploitation 45 .51
Audience’ 60 .68
Insatiable 70 .79
Canister 74 .84
‘Employ 35 .39
Invisible’ 62 .70
Reduce’ 63 .M
Innocent 59 .67
Consequence’ 69 .78
Expedition 34 .38
Amuse’ 49 55
Elevation 47 53
Track 59 .67
Gruesome 45 51
Discard 53 .60
Corpse 63 71
imply 70 .79
Companion 72 .81
Goggles 61 .69
Solution’ 70 79
Outraged 46 .52
Enthusiast 55 .62
Controversial 60 .68
Vanish 71 .80

"Non-target words used as facilitators in the vocabulary test.
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3.2.3. Glossaries

Three types of glossaries which are Bilingual, Monolingual, Semibilingual
(App. IV, V, VI ) were prepared and each of them was a shéet of paper long.
Only the definitions of the 17 target items were included in the glossaries and
other 8 words excluded as they were not target items but external facilitating
items.

The glossaries were formed with dictionary extracts by making use of
widely-used learner dictionaries chosen to fulfil the researcher's purpose. The
extracts were cut and pasted alphabetically. Each glossary was prepared in
order to represent a type of dictionary to be tested in the study because it was
demanding and hardly ever possible to afford and provide all the participants
with the dictionary types needed. The second reason for using dictionary
extracts instead of the usual single definitions in the preparation of the
glossaries was to achieve a close representation of the dictionaries without
degenerating their special features &nd originality such as word meaning
orders, the format of the page, example sentences and abbreviations. A
sample item of each glossary is presented under its heading.

Also the number of senses given for the same words in different
dictionary extracts was equated and the same senses for a given word were
presented to learners across the dictionary extracts. Besides, the senses which
are not included in every dictionary were excluded. Some of the words were
polysemous originally and they were not changed not to make the task too easy
for the learners. All illustrations were removed because not all dictionaries had
illustrations for each word.
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In order to form a Monolingual Glossary, Collins Cobuild Essential
English Dictionary (1990) was used (App.VIl). The definitions in this dictionary
are given in English and it also contains example sentences to show the usage

of the words in context. It was observed that it has been preferred by the

majority of Foreign Language Learners in Turkey and in wide use due 10 its

carefully controlled defining vocabulary.

nag /ngzg/, nags, nagging, nagged. 1 If someone v+oorv

nags you, they keep complaining to you in an
irritating way. ec He used to nag me endlessly
about money... Daddy, you don't have to nag at me.
2 If a doubt or suspicion nags at you, you keep v+at
thinking and worrying about it. ec Something thal
she had said had been nagging at him. ¢ nagging. o an

ec I have a nagging suspicion that one of the wheels CLASIF:

Is loose... She had a nagging sense of inadequacy.  *

3.2.3.2 Bilingual Glossary

In the formation of the Bilingual Glossary, Longman-Metro, English-
Turkish Dictionary (1998) was preferred (App.VIil) because the dictionary users

can easily find Turkish translation equivalents of English words.

In this

dictionary the senses are numbered and there are translation equivalents and

Turkish explanations for each different sense.

nag fgg-1(T1 (of ile);3; 18 (at, for ile); V3] dirlar.
mak, dirdirlanmak, dirdir etmek, bagimn etini ye-
mek; durmadan kusur bulup yakinarak (birisini) ra-
hatsiz etmek veya inandirmaya ¢aligmak: His wife
nags (at him) all day.|She kept nagging (her husband)
Jor a new carlto go.‘ll wish you’d stop nagging (at
me)\The children are always nagging me for new
toys.\He’s been nagging me all week to mend his shirt
2 (Wv4;T1; 10 (at ile)] araliksiz rahatsiz etmek; hig
rahat vermemek: a nagging headacheinagged by

_worriesidoubts : o
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3.2.3.3. Semibilingual Glossary

in order to prepare this type of glossary, Metro Collins Cobuild Essential
Dictionary (1994) was chosen (App.1X). As it was mentioned in earlier parts of
the present study, this dictionary includes from English to English and Turkish
definitions. Muitiple senses are treated separately and for each one a
translation equivalent is provided. Besides, there are example sentences to
indicate the usage of words for learners. In addition to these features, another
reason to choose this dictionary was its popularity among the similar types and

among learners since there are only few ones in this sense.

nag /nzg/, nags, nagging, nagged. 1 If someone V+OOR V
nags you, they keep complaining to you in am ir-"
- ritating way. % dirlanmak, dir cir etmek, hic rahat verme-

mek. ..-in basin etini vemek. £¢ He used to nag me end-

lessly about money::. Daddy, you don’t have to nag

at me. . . . .

2 If a doubt or suspicion nags at you, you keep V+at
thinking and worrying about it. % bevaini kemirmek,

devamh rahalsis etmek: EC Something that she had caid .

had been nagging at him. ®mpagging. 56 have a "ADI .

nagging suspicion that one of the wheels is loose... apor:
. She had a nagging sense of inadequacy. = oigsling

3.2.4. Reading Comprehension Test

The Reading Comprehension test (App.X) was prepared by the
researcher as a multiple-choice test with 4 alternatives containing one correct
answer and three wrong answers that are distractors. The reading
comprehension test was based on the reading passage which was desctibed
before. In the test inference questions with closed responses were employed as
an example of a test item could be seen below:
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30 years later two climbers ..............

a) got lost in Mount Everest, too.
b) could not succeed in reaching the summit.
c) found out something about Mallory and irvine.

d) were believed to manage to reach the summit.

In the preparation process, special care was taken in order not to include
target words chosen for the vocabulary test. In the pilot study, the test structure
and the reliability of the items were fried out. This part of piloting was
administered informally since the participant number was not so many. As a

result of piloting except some words no remarkable change was needed.

Later an item analysis was performed on the main data again because of
the reason explained above. Total number of the students who answered the
questions was 88 as it was stated before. As it can be seen from the Table 3.5,
the lowest percentage is 0.38 and the highest is. 0.85, which were considered
normal according to Item Analysis rules (Oller, 1979 ).

Table 3.5 The Results of item Analysis on Reading Comprehension Test

Students who answered LF. %

Questions corractly » { item Facility)
Q1 34 38
Q2 | 59 | 67
Q3 58 | ' 65
Q4 71 .80
Qs 80 68
Qs 72 81
Q7 75 85
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3.3. Data Collection Procedure

In the present study, there were four different classes that mean four
groups and each one represented different experimental conditions. Three of
them were experimental groups named according to dictionary types they
represent and one was the control group which is named no dictionary group as

a dictionary was not used.

Whole data were gathered during usual class hours in two sessions. It

took two weeks to collect the data.

During the first week, first of all the cloze passage and the vocabulary
test were administered. The cloze passage took 15 minutes for participants to
complete. In order to eliminate any anxiety over the tests, the participants were
not informed of the real purpose of the tests and they were told that they were
taking these tests to contribute to a Master's Degree Study and the results
would not affect them or their course grades in any way. Also it was explained
that the scores of the task with the name of the participants would not be
revealed to third parties and they would be accessible only by the researcher to

interpret the results.

The participants were asked to write their names and classes because of
the next steps of the study. Since there were two steps to collect the data the
researcher had to find and use the same participants to follow the

improvements or any changes on the participants.

The Vocabulary Test was used as a pre-test at this stage. Its function
was to determine how many of the words the test takers were familiar with prior
{o the experiment. In both of the tests (i.e. vocabulary and cloze ) instructions
were written in Turkish and also they were given orally in order not to cause any

misunderstanding on the part of the participants.
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it is important to indicate here that the participants in general were willing
to take part and contribute to the study except a small group which was

excluded later for the sake of the reliability of the results.

The Vocabulary and The Cloze Test were given to the participants in
groups interchangeably, within a group, for example, half of the participants
took The Cloze Test first and the other group took The Vocabulary Test first or
vice versa. The purpose was to prevent focus on specific items and to balance

fatigue and inattention across the two tests.

Secondly, the Reading Passage with Glossaries, Reading
Comprehension Questions and Vocabulary Post-Test were given to the
participants a week after The Cloze and The Vocabulary Pre-Test. The reading
of the passage completion of the comprehension test took 25 minutes
altogether, 10 minutes for the passage and 15 minutes for the questions. As
usual the participants were reminded that there would be no negative effect or

critical view due to the results of the task.

The students were also reminded to make use of the glossaries while
they were reading the passage. Because of the fact that the glossaries

replaced dictionaries it was an essential requirement of the procedure.

After the participants completed the task of reading and answering the
questions in front of them, The Vocabulary Post-Test was handed out in the rest
of the class hour. It was the same version of the Pre-Test and the participants
took the Vocabulary Post-Test with no reading passage and glossary before
them. It was mentioned before that the Vocabulary Test was prepared in two
different forms ( A and B ). In the dictionary groups half of the participants took
the Test A and the other half took the Test B in order to prevent inattention and

fatigue.
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3.4. Scoring

In the Vocabulary Test, as indicated before, there were 25 items.
However, 17 of these items were target words. The other 8 items were out of
text and their only function was to increase the motivation of the participants
positively. Therefore, the test was scored out of 17.

As for the Reading Comprehension Test, there were 7 questions.
Therefore, the scoring was made out of 7 according to the answers marked
correctly.



4.0. Results

The aim of the study was to investigate the effect of dictionary use, by
focusing on the specific dictionary types explained before, on vocabulary

retention and reading comprehension.

In this chapter, the results obtained from the data analysis will be
presented in the form of tables and figures for the main data collection

materials.

4.1. Vocabulary Test

As it was explained before, the vocabulary test which was used for the
present study, had two functions as pre-test and post-test. Therefore, two sets
of scores were appeared for tests. The comparison of groups was made on the
basis of gain scores. The gain scores were computed by subtracting post--test
scores from pre-test scores to determine gains in vocabulary as a result of
dictionary use. Then three types of scores were recorded. These were minus
scores which show vocabulary loss, plus scores which show vocabulary gain,
and zero scores which indicate neither loss nor gain in terms of vocabulary. In
the study the gain scores were expected to reveal meaningful results about

vocabulary learning.

Table 4.1. shows the basic statistics for vocabulary gain scores in each
dictionary group. In the table the means indicate the average vocabulary gain of
each dictionary group. The overall mean score 3.77 indicates that by using a
dictionary a learner gained 3.77 words on the average. According to the results
showed on the table, the minimum gain is -1, which means vocabulary loss and
the maximum gain is 9, which means students learned 9 words.
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No Dictionary Bilingual Monolingal Semi-bilingual | Overall
Group Dictionary Gr. | Dictionary Gr. | Dictionary Gr.
(N=20) (N=28) (N=23) (N=17) (N=88)
Mean 2.15 3.82 3.78 5.58 3.77

. Std.Dev. 1.56 1.12 1.73 1.46 1.82°
Minimum -1 2 1 4 -1
Maximum 6 7 8 9 9
Median 2 4 4 5 4

Figure 4.1. shows the general picture of the dictionary effects on

vocabulary retention according to the mean scores.
presented in Figure 4.1. it could be seen that there were gain in all groups. The
highest gain was in semibilingual dictionary group with a mean score of 5.58

and the lowest gain was in no dictionary group with 2.15 target vocabulary gain

on average between pre and post-tests.

Distribution of Vocabulary Gain Scores

Regarding the results

Figure 4.1 Distribution of Vocabulary Gain Score Means

One-way ANOVA was performed on the gain score results and the

conclusion drawn from the statistics is that there was a significant difference

among dictionary groups ( F.o5= 16.85 , p<,00000 ).
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Table 4.2. ANOVA for Vocabulary Gain Scores

SS df MS SS Df MS
Effect Effect Effect Error Error Error F P
108,7667 3| 36,25557| 180,6878 84| 2,151046] 16,85486| 0,000000

For the next step Post-hoc comparisons were made using Tuckey
unequal samples HSD to see which differences are significant. Since the
participant numbers in each group were not equal, Tuckey unequal samples

HSD was used.

Table 4.3. shows the one-to-one comparison of each dictionary group.
According to the results of the Tuckey HSD presented in Table 4.3 , the marked

values show the significance of results.

Hy suggested that non-use of dictionary would reveal less success than
use of a dictionary. As the Table 4.3 shows below No Dictionary group has the
lowest gain scores and No Dictionary group has also a significant difference
from all other dictionary groups therefore Hi is supported according to the
results. It can be seen that the highest vocabulary gain scores are in Semi-
bilingual dictionary group and it is statistically significantly different from ali
others. In contrast to these two groups, Bilingual and Monolingual groups are in
between and nearly equal and as the results are not marked on the table, a
non-significant difference is established between monolingual and bilingual

dictionary groups.

When all these above are considered, H; which was suggesting that
monolingual dictionary would be more effective than other dictionary groups
was not supported since there was less vocabulary gain than both bilingual and

semibilingual dictionary groups.

In the present study Hi suggested that bilingual dictionary would be the

least effective dictionary type since it was suggested to encourage translation in

T.C. YOKSEKSERETIM KURULU
DOKOUMANTASYOH MERKEZS
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L1. However, the results revealed the opposite of this hypothesis and showed
that bilingual and monolingual dictionary groups have nearly equal mean

scores. As a result, Hz was not supported.

The last hypothesis was about the superiority of semibilingual dictionary
over bilingual dictionary but inferiority of semibilingual to monolingual dictionary
group. According to the mean score of 5.58 of semibilingual dictionary group, it
could be seen that it was more effective than both bilingual and monolingual
groups but semibilingual dictionary was not less effective than monolingual
dictionary group. This result can be interpreted that this hypothesis was half
supported in that the first part revealed the expected results but the second part

did not revealed the same.

Table 4.3 Comparison of Vocabulary Gain Scores for Dictionary Types

No Monoiingual Bilingual Semibilingual
Dictionary Dictionary Dictionary Dictionary
(M=2.15) (M=3.78) (M=3.82) (M=5.58)
No
Dictionary — ,003934 ,003030° ,000146"
(M=2.15
Monolingual
Dictionary - ,999773 ,004032°
(M=3.78)
Bilingual
Dictionary - ,003174"
(M=3.82)
Semibilingual
Dictionary -
(M=5.58)

T-test was performed between the pre and post-test scores for each

dictionary group fo see if there is a significant difference between

them.

Furthermore, it was necessary to see if the treatment ,in other words reading
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and dictionary use, had any effect. \When Table 4.4 is examined it can be seen
that probability values are smaller than 0,05 therefore, according to 0.005 level
the difference of the pre and post test score means is significant for each
dictionary group. Especially it can be said that in the tests which have higher t-
values, the difference is more significant and remarkable.

According to the findings displayed in Table 4.4, there is a significant
difference between pre and post-test score means of each dictionary group.

Table 4.4 The Results of Dependeint Samples t-test

Dictionary Pre-test Post-test Probability
Groups Mean Mean Scores t-value df (p)
Scores
No Dictionary 8,000000 10,15000 -3,28728 38 0,002183
Monolingual D. 9,695652 13,47826 513463 | 44 0,000006
Bilingual D. 8,464286 12,28571 -6,71721 54 0,000000
Semibilingual D. 7,705882 13,29412 -9,16795 32 0,000000

As Figure 4.2 displays below, there is an increase in post-test scores of
each dictionary group. The scores show the pre and post-test score means of
each dictionary group. For instance, pre-test mean score of bilingual dictionary
group is 8.464286 and the post-test mean score is 12.28571 therefore the

increase of vocabulary learning of this group can be stated as 3.82.



14

12

10

Results of Group Mean

Pre
B Post

0
Bilingual Semi Mono No
Pre 8,464286 7,705882 9,695652 8
|| Post 12,28571 13,29412 13,47826 10,15

Figure 4.2 Distribution of Pre-test and Post-test Mean Scores
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Considering all these results, the sequence of significance among the

dictionary groups can be stated as Semibilingual dictionary, Bilingual dictionary,

Monolingual dictionary and No dictionary.

After main data collected, four weeks later delayed post-tests were given

to the participants in order to see the long-term effects of the same dictionary

types. The delayed post-test was the same of the previous vocabulary pre-and

post-tests. This part of the study was conducted informally and statistical study

was not performed on the delayed post-test results because there were

participants loss, nearly half of the participants could not be reached. Below

Table 4.5 shows the results of both immediate vocabulary test and delayed post

test results.
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IMMEDIATE VOCABULARY TEST

DELAYED VOC. POST TEST

(N=88) (N=54)
Bilingual | Semi Mono Mo Bilingual | Semi Mono No
MEAN 12,28 13,29 13,47 10,15 10,38 9,88 12,90 9,46
STD.DEV [2,070197 |1,928883 |2,660649 |2,158825 {1,961535 |2,260777 {2,343269 |1,761410

Figure 4.3 displays the distribution of Immediate Vocabulary test and

Delayed Post-test scores for each dictionary group. According to the figure,

each dictionary group still has vocabulary gain after four weeks. When the

Figure 4.3 examined, it can be easily seen that for bilingual dictionary group
vocabularj'tjgm is 1.9, which is the difference between Immediate and Delayed

Jpost-test, for -semibilingual dictionary group 3.41, for monolingual dictionary

group 0.57 and for no dictionary group 0.69. After four weeks’ period still

semibilingual dictionary has the highest score in terms of vocabulary retention.

Monolingual dictionary group has the lowest score.

Distribution of Immediate and Delayed Post-test Mean Scores

16 -
14 -
12
10 -

O N D O

SEMI

M immediate Voc. Test

12,28

13,29

B Delayed Voc. Post-test

10,38

9,88

Figure4.3 Distribution of Immediate and Delayed Vocabulary Test Mean

Scores
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4.2. Reading Comprehension

In addition to vocabulary retention, reading comprehension was
also considered as a second dependent variable in this study. The reading test
scores were calculated for each dictionary group and their mean was
determined. Table 4.6 displays reading comprehension score evaluation for
dictionary groups below. The highest possible score was 7 but the mean

scores show that learners answered 5 out of 7 questions on average.

Table4.6 Reading Comprehension Scores of Dictionary Groups

No Dictionary Bilingual Monolingal Semi-bilingual | Overall
Group Dictionary Gr. | Dictionary Gr. | Dictionary Gr.
(N=20) (N=28) (N=23) (N=17) (N=88)
Mean 5.00 5.07 5.17 5.05 5.07
Std.Dev. 1.16 1.41 1.11 1.02 1.19
Minimum 3 1 3 3 1
Maximum 7 7 7 6 7
Median 5 5 5 5 5

In the present study there were three hypothesis dealing with reading
comprehension. the first one was concerned with the effectiveness of using a
dictionary against not using a dictionary. Although there seems to be some
difference between the groups, the results established no significant difference.
Therefore the first hypothesis was not supported.

H, was about the effectiveness of semibilingual dictionary over bilingual
and monolingual dictionaries. As far as the mean scores show, with a slight
difference monolingual dictionary group can be accepted more successful with
a mean score of 5.17. So H; does not seem to suggest a positive answer and it
can be said that the second hypothesis was not supported in the way it was

expected.

The third hypothesis was that monolingual dictionary would have the

least effect on reading comprehension. The results displayed on Table 4.6 and
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Figure 4.4 do not suggest any evidence to support this hypothesis. Monolingual

dictionary group has answered more questions correctly than other groups.

Distribution of Reading Comprehension Scores

i Reading Comp.

5,07

5,17

Figure4.4 Distribution of Reading Comprehension Scores

As it is shown below in Table 4.7, One-way ANOVA was adopted to the

results and the findings showed that there was no significant difference among

dictionary groups in terms of reading comprehension. (F gs= 0,076, p< 0,973)

Table 4.7 ANOVA for Reading Comprehension Scores

SS Df MS SS df MS
Effect Effect Effect Error Error Error
0,340515 3| 0,113505| 124,1027 84| 1,477413| 0,076827| 0,972346

( F0s=0.076 , p<0,972346)
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As for the tendencies, it could be easily seen also from the examination
of means and statistics that all dictionary types have nearly same effect on

reading comprehension.



5.0. Discussion

This study was undertaken with the intention of investigating the effect of
dictionary types and use in terms of vocabulary retention and reading
comprehension. In this chapter the resuits presented in the previous chapter
~ will be discussed. There was one research question and seven hypothéses
guiding the study four of which were related with vocabulary retention and three
with reading comprehiension. More specificaily, the following research guestion
and hypotheses were addressed in the presenit study.

For vocabulary retention, the hypotheses were as follows :

H+ : The group that does not a use dictionary will be less successful than other
dictionary type groups in vocabulary retention.

H; : Monolinguai dictionary will be more effective than other dictionary types in
vocabulary retention.

Hs : Bilingual dictionary will be the least effective dictionary type.

H4 Semibilingual dictionary will be more effective than bilingual but less
effective than Monolingual dictionary in vocabulary retention.

For reading comprehension, the hypotheses were as follows :

Hs : Non-use of dictionary will be less efféctive than dictionary use in reading
comprehension.

Hs : Semibilingual dictionary will be more effective than Bilingual and
Monolingual dictionaries in reading comprehehsion. |
H7 : Monolingual dictionary will have the least effect on reading comprehension.
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The discussion of findings and their references with hypotheses will be
presented both in terms of vocabulary retention and reading comprehension

below.

5.1. Vocabulary Retention

Firstly, the H; suggesting that dictionary users would be more successful
than non-users of dictionary needs to be interpreted. Dictionary groups were
more successful in understanding and learning vocabulary than no dictionary
group. In the light of the findings, the results revealed that dictionary use
facilitates vocabulary retention from reading. In fact, the result is not surprising
because to use a dictionary may be better than never use it.

In relation to this, when the participants in groups were compared as
dictionary groups and no dictionary groups then the matter in hand to be
discussed tumns into the discussion of dictionary versus context because for the
non-users of dictionary the only material was the text itself.

In addition, it is possible to say that no dictionary groups had to support
their vocabulary learning from context by guessing word meanings. In ¢hapter
4 No Dictionary group’s pre and post-test scores were displayed to show this.
Although the dictionary groups revealed better results, it should be considered
that guessing has also its own place because of the fact that dictionary might
not be available or accessible whenever it is in need. On the other hand, one of
the important points is not only to discuss if dictionary use is a facilitating factor
on vocabulary retention but also to what extent different types of dictionaries
facilitate vocabulary retention.
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Secondly, in Hz which is based on the effectiveness and superiority of
monolingual dictionary, the results did not support the conclusion which was
expected that monolingual dictionary would be more successful.  This
hypothesis was put forward due to the idea of mental effort. Since the
definitions were in second language it was thought that the participants would
make more effort and learn better in monolingual condition but the results
indicated the opposite in that monolingual dictionary group was inferior to

bilingual and semibilingual dictionary groups.

These results were contrary to the hypothesis that monolingual
dictionary would be the most effective. There was less vocabulary gain than
semibilingual dictionary and monolingual dictionary was nearly equal to bilingual
dictionary in terms of effectiveness. This might be because of the individual
differences in terms of mental effort among the participants. It is very difficult to

guarantee sufficient mental effort on th2 part of participants.

Also, monolingual dictionary might mean new concepts in dictionary
definitions, in other words, the definitions may in¢lude new words to the learner.

Dictionary definition may not have been elaborate enough to form the
concept in mind for the word that is looked up or concept learning may not have
been realised in a short time. ’

Furthermore, in monolingual dictionaries since the definitions are
provided in L2, this type of dictionary may not reveal a successful result in
vocabulary learning when there is a shortcoming in leamer's language
competence. |

As for the Hs, Bilingual dictionzry was expected to be the least effective
type since the mental effort was expected to be at a minimum level thanks to its

translation equivalents.
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Generally speaking, the findings showed that Semibilingual dictionary is
more successful than all other dictionary types whereas bilingual and
monolingual dictionaries give nearly equal results in terms of effectiveness in
vocabuiary retention.

Jacobs and Dufon (1990) reported that glossing in the target language
“had no effect on vocabulary knowledge tested approximately four weeks after
students had read a passage. Glossing could be accepted as similar to
bilingual dictionary but there is a difference. In glossing, the word meanings are
given to learners as they appeared in the text therefore learners make less
mental effort than a typical bilingual dictionary as they have to choose the
appropriate meaning according to the context in the latter. The difference
between the present study and the study mentioned above was that vocabulary
knowledge was tested immediately in the present study not four weeks later.
The evidence do not strongly go against this hypothesis but they indicate that
bilingual dictionary is not worse than monolingual dictionary. The reason of this
might lie under multiple alternatives for word meanings that bilingual dictionary
provides when the amount of mental effort was considered in contrast to
glossing. That is, choosing appropriate meaning among the other meanings
may have required some effort on the part of participants.

In brief, according to the resuits, although there was not statistical
significance, there is a slight difference between bilingual and monolingual
dictionaries with the mean scores of 3.82 and 3.78 respectively. Also
semibilingual dictionary is superior to all other dictionary types with a mean
score of 5.58. Semibilingual dictionary seems to be more effective than bilingual
and monolingual dictionary as well. So the last hypothesis can be accepted as a
half supported one since the findings did not show a strong evidence completely
against it. S‘emibilingual dictionary proves so superior because the participants

might have an opportunity to cross-check each sense given for the words since
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semibilingual dictionary is a kind of combination including both monolingual and
bilingual dictionary features with L1 and L2 definitions and example sentences.

When the main study completed four weeks later a vocabulary delayed
test was handed out fo the participants in order to test long-term effects of
dictionary types. this part of the study conducted and calculated informally
because of participant 16ss with respect to main study. When delayed post test
results interpreted, it can be stated that each dictionary group has gain in terms
of vocabulary. The superior group is still semibilingual dictionary group with
vocabulary retention of 3.41 words and the least successful group is
monolingual dictionary group with 0.57 vocabulary retention. Bilingual dictionary
group is in between 1.9 vocabulary gain. When the delayed post test results
compared with immediate vocabulary test results, it can be seen that success
order of dictionary groups do not change in terms of vocabulary retention.

5.2. Reading Comprehension

The second variable of the study involving three hypotheses was reading
comprehension. The first hypothesis was about the effectiveness of using a
dictionary against not using a dictionary. This assumption was expected to give
similar results like vocabulary retention. However, surprisingly, although there
seems to be some difference between the groups, none of them reached
significance. This means that the hypothesis was not supported. Similarly, the
findings of the present study are very much in line with the research results
obtained by Bensoussan, Sim and Weiss (1984 cited in Koren 1997). They
reached the same results and they found no significant differences between the
scores of dictionary users and non-users. In addition, they found no

relationship between the use of a dictionary and reading comprehension scores.
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It is interesting to see that there is no significant difference and this result
might reflect some possibilities. Firstly, the group without dictionary may have
compensated their deficiencies by guessing or inferring the meaning from the
context itself because the participants who had to refer to the context itself
without dictionary, may have more possibility to interpret or comprehend the
text than the others since dictionary checks interrupt reading and therefore
might interfere with overall comprehension of the text by dictionary users. On
the other hand, one disadvantage might be that they had no chance to check or
confirm the correctness of their predictions.

Another reason may have stemmed from differences in dictionary using
skills of the participants in dictionary groups or differences in $ense selection
ability. Since the participants, for example, had to choose the correct definition
from among the multiple meanings that dictionary provided they may have
decided the wrong meaning or misunderstood some of the parts. It might be
possible that dictionary users were not as successful as they should be if they
were all equally competent in dictionary using.

When the tendencies are considered, monolingual dictionary with a mean
score of 517 seems to have more effect than all others. Because the
participants in monolingual dictionary group may have made use of the
advantage of not to keep switching between two languages in their mind and
they may have got extra reading practice by this way and understood better. In
addition, monolingual dictionaries are richer with explanations and example
sentences for the word that is looked up. When these are all taken into account,
it could be interpreted that bilingual dictionary group answered 5.07 and
semibilingual dictionary group answered 5.05 out of 7 comprehension
questions correctly that suggest nearly equal effects whereas the group who
did not use a dictionary answered 5 of the questions correctly on average
because of the possible situations discussed above.
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Therefore, the second hypothesis about the prediction that semibilingual
is more effective than monolingual and bilingual dictionaries seem to suggest a
negative answer with a mean score of 5.05 for semibilingual dictionary group.

Next, the third hypothesis which was put forward was that monolingual
dictionary would have the least effect on reading comprehension. The results

drawn from the study do not suggest any evidence to support this hypothesis.

Monolingual dictionary group did more questions correctly than all others.
This may have stemmed from the possibility that the input in monolingual
dictionaries is richer with examples and definitions in target language than
bilingual dictionary and also the task being studied on was written in target
language, so the mean score of 5.17 puts it in a more effective position than
bilingual dictionary (5.07). The tendency is towards the superiority of
monolingual dictionary but inferiority of bilingual and semibilingual dictionaries.

As a result, not only the first hypothesis but norie of the hypotheses for
reading comprehension were given support by the data.

in addition, obviously, the task with dictionary takes longer time
according to the findings (15 minutes with dictionary and 20 minutes without
dictionary using) and the researcher’s observations but leaming is faster.



6.0. Conclusion

6.1. Summary and Conclusions

This study has investigated the effect of dictionary use considering
dictionary types on vocabulary retention and reading comprehension. There is

one research question that the study has dealt with:

Research Question : Do the use of some dictionary types lead to better
comprehension and vocabulary retention in a second language compared te non-
use or use of other types?

Statistically, the results revealed a significant difference among groups in
terms of vocabulary retention. In other words, the findings showed that dictionary
use is a facilitating vocabulary learning technique regardless of different dictionary

types.

While dictionary use is facilitative of vocabulary learning, it is not facilitative
of reading comprehension because the results revealed no significant difference
among dictionary groups in terms of reading comprehension. Explanation of why
dictionary use is facilitative of vocabulary learning might be that during diétionary
consultation, word learning is in focus of attention and this leads to concentrated
mental effort. So extra input for word learning might be gained. As for the reason
why dictionary consultation does not facilitate comprehension might be that while
reading a passage , attention may be diverted from comprehension to vocabulary.
This concentration might stem from the idea that if words are known, the passage
can be understood better. As a result, these might reduce comprehension causing
mental models to be less coherent. Garnham (1985) sees mental models as an
essential element in text comprehension and describes the function of mental
models :
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‘The theory of mental models...explain how expressions...are assigned meaning,
and hence how the information in sentences containing such expressions in

incorporated into an overall representation of a text (171).

As for the effectiveness of dictionary types, it was seen that Semibilingual
dictionary is the most effective dictionary type in vocabulary retention. The reason
might be explained as the opportunity for multiple checks at the same time. The
participants could check the meanings from the English definitions, from example
sentences and confirm them with Turkish definitions in semibilingual dictionaries
while Monolingual dictionary sometimes leads to vague understanding with L2
definitions, which do not allow confirmation. In Semibilingual dictionary the L1
supplement provides clear understanding by L1 equivalents. Also, in
Semibilingual dictionary the learner has a chance to reduce the incorrect or
incomplete learning caused by bilingual dictionaries due to a large number of L1
equivalents under the headword by checking the meanings of unfamiliar words in
L2 definitions L2 example sentences as well as L1 equivalents. In that way,
wrong sense selection possibility has beén lessened in semibilingual dictionaries.
If the understanding is correct then learner has an opportunity to confirm it with an
L1 equivalent which a monolingual dictionary does not allow. In addition, it meets
a psychological need on the part of the learner of not only being confident about
the meaning but also knowing the translation of a new word in L1.

As far as reading comprehension is concermned, it was found that there was
not a significant difference between dictionary types used during reading
comprehension. However, the tendencies suggest monolingual dictionary to be a
step further than other types.

6.2. Suggestions for Further Research

The present study dealt with data gathered from 4™ year ELT Department
students who were advanced learmners of EFL. Further research could investigate
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the effectiveness of dictionary use at different proficiency levels in contrast to non-
use of dictionary. Different proficiency levels should be considered because
dictionary use might be more problemadtic or difficult in some proficiency levels
than others as it was indicated in Kernerman’s (1998) and Parry’s (1991, 1993)

studies.

Also, the appropriate type of dictionary to be used for different proficiency
levels is still neéds to be investigated because when learners make progress in
language the tasks, activities and needs might change and might require to use a
different type of dictionary for different needs.

In this study, the most commonly used and popular dictioharies were
preferred. In further research, other commercial dictionaries might be included. In
that way, factors in dictionaries that facilitate vocabulary learning and reading
comprehension could be investigated or the most effective factor could be found
out. Therefore, suggestions for optimal dictionaries for general language learning
or optimal dictionaries for different purposes depending on the activity might be put
forward ( Koren, 1997).

Since time was limited because of the exam terms during the collection of
data for the present study, short term effects were able to be tested and long term
effects could be tested informally because of the participant loss and no statistical
study was performed so it remains for future studies to try to conduct longitudinal
studies and assess long-term effects of dictionary use on vocabulary learning and
on overall proficiency that is, better processing of input due to increased

understanding of vocabulary.

A limitation for the study was that it was impossible to provide the
participants with dictionaries themselves because of the cost. For that reason, the
dictionaries themselves could not be employed, instead, dictionary-like glossaries
were prepared by cutting and pasting dictionary extracts. Further research in this
area may attempt to use dictionaries themselves instead of glossaries if it is
possible to supply. The difference between using dictionaries themselves and
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dictionary-like glossaries might lie under the time consumed or the effort that is

made while using them.

This study was designed to explore the effect of dictionary use on
vocabulary retention and reading comprehension. Alterriatively, as a further step,
effectiveness of dictionary use on grammar learning needs to be investigated
since some dictionaries include short grammatical accuracy hints, explicit or
implicit grammatical information. (Herbst, 1989). Similarly, Bishop (1998) indicates
that dictionaries are not only used for meaning but also for grammatical
information. In relation to this also the question “What grammatical information do
learners consult dictionaries for?” should be considered.

Due to many other studies accepting guessing from context as an important
word leaming technique ( Knight, 1994) , it would be beneficial to compare and
contrast dictionary use with guessing and with other vocabulary learning
techniques like explicit teaching in terms of amount, accuracy, and long-term

tetention of learned words as further research.

6.3. Implications for Teaching

In the present study since dictionary use was established as an effective
and important factor in vocabulary learning and partially in reading
comprehension, teaching students effective use of dictionaries while consulting
them is suggested as a need in language courses. Also, awareness of information
provided in dictionaries and training of dictionaries will help students use
dictionaries efficiently to their advantage ( Kernerman, 1998).

Apparently, it was seen that the results suggest the use of dictionary as an
effective word learming technique and for learners semibilingual dictionary is
advisable due to its positive contributions explained before.
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On the other hand, as it leads to interruptions, frequent use of dictionary is
not recommended in reading activities for general understanding. As for detailed
reading, more frequent dictionary use may be suggested because for this kind of
reading activities general understanding is not the focus of attention but specific
text items are the focus of attention. On the basis of the findings drawn from the
present study, for reading comprehension guessinig can be a basic strategy and
dictionary consultation might be the last resort for confirmation of guessing. Hunt's
study (1996), similarly, concludes that a dictionary is to be used if needed to check
the guess.
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APPENDIX |

THE CLOZE TEST
NAME / CLASS:

Asadida verilen metni dikkatlice okuyunuz. Pargamn biitiinliigiinii de dikkate
alarak her bosluda gelecek kelimeyi, gerekirse tahminde buiunarak, hi¢chbir secenegi
bos birakmadan yerlestiriniz. Her boslukta_yalmzca bir_ kelime kullantlacaktir. Bu
kelimelerin her tiir kelime cinsinden ( isim, sifat, zamir, edat, baglag¢,...vs.)
olabilecedini de dikkate aliniz.

LIVING IN THE CITY

Living in a city has both advantages and disadvantages. On the plus side,

itis(1) ......... easier to find work, and there(2) .......... usually a choice of public
transport,(3) .......... you don’t need to own a(4) .......... . Also, there are a lot of
(5).......... things to do and places to(6) .......... . For example, you can eat in
(7).......... restaurants, visit museums, and go to (8).......... theatre and to concerts.
What is (9).......... , when you want to relax, you (10).......... usually find a park
where you (11).......... feed the ducks or just sit (12).......... a park bench and read a
(13).......... CAllin all, city lifeis(14) .......... of bustle and variety and you(15) ..........

never feel bored.

However, for every (16).......... there is a minus. For one (17).......... , you
might have a job, but (18) ......... it is well-paid, you will (19).......... be able to
afford many of (20).......... things that there are to do, (21).......... living in a city is
often (22).......... expensive. [t is particularly difficult to (23).......... good, cheap
accommeodation. What is more, (24).......... transport is sometimes crowded and
dirty, (25).......... in the rush hour, and even (26)........... parks can become very
crowded, especially (27) ........ Sundays when it seems that every (28).......... -
dweller is looking for some open (29)........ and green grass. Last of all,
(30).......... all the crowds, it is still (31).......... to feel very lonelyina (32).......... )

In conclusion, | think that city (33).......... can be particularly appealing to
young (34).......... , who like the excitement of the (35).......... and don’t mind the
noise and (36).......... . However, many people, when they get older, and
particularly when they have young children, often prefer the peace and fresh air of
the countryside.
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THE COMPLETE VERSION OF THE CLOZE TEST

LIVING IN THE CITY

Living in a city has both advantages and disadvantages. On the plus side,
it is often easier to find work, and there is usually a choice of public transport, so
you don’t need fo own a car . Also, there are a lot of interesting things to do and
places fo see . For example, you can eat in good restaurants, visit museums, and
go to the theatre and to concerts. What is more, when you want to relax, you can
usually find a park where you can feed the ducks or just sit on a park bench and
read a book . All in all, city life is full of bustle and variety and you need never
feel bored.

However, for every plus there is a minus. Forone thing, you might have a
Jjob, but unless it is weli-paid, you will not be able to afford many of the things that
there are to do, because living in a city is often very expensive. It is particularly
difficult to find good, cheap accommodation. What is more, public transport is
sometimes crowded and dirty, particularly in the rush hour, and even the parks
can become very crowded, especially on Sundays when it seems that every city-
dweller is looking for some open space and green grass. Last of all, despite all the
crowds, it is still possible to feel very lonely in a city.

In conclusion, I think that city life can be particularly appealing to young people,
who like the excitement of the city and don’t mind the noise and pollution .
However, many people, when they get older, and particularly when they have
young children, often prefer the peace and fresh air of the countryside.
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THE READING PASSAGE

INTO THE CLOUDS OF EVEREST

It is the greatest mystery in the history of mountaineering. At 12:50 p.m. on June, 1924,
British climber George Mallory and his young companion, Andrew (Sandy) Irvine, disappeared into
the clouds some 600 feet below the windy summit of Mount Everest. It wasn't until nearly 30 years
later that two climbers- Sir Edmund Hillary and Sherpa Tenzing Norgay — were credited with
reaching the peak. But for years, questions about the events of 1924 have nagged at climbing
enthusiasts. Could Mallory and Irvine have reached the summit before vanishing into their snowy
graves?

Last week a team of the world’s top mountaineers set out from base camps on Everest
hoping to find the body of Sandy Irvine- and the answer to that question. Irvine, 22, was carrying a
Kodak Vestpocket camera- with film that Kodak officials believe could survive in alpine
temperatures. The team will also be searching for discarded oxygen canisters and climbing
apparatus at various elevations. “ The answers are high on the nerth face of Mount Everest waiting
for discovery,” says a team statement. The expedition is focusing on the general area where British
climbers discovered Irvine’s ice ax back in 1933, and where Chinese climber Wang Hongbao in
1975 found a body he described as “old English dead.”

The team has a good track record. Two years ago the same group of international explorers,
led by an American guide, N. Simonson, made headlines after discovering Mallory’s corpse on a
rock shelf at 27,000 feet. Though that mission didn’t answer the question of whether he reached
the summit, it did reveal new clues: Mallory’s_goggles, typically worn in daylight, were discovered
inside his jacket- implying that he was still alive after dark. Since he was last seen around
funchtime, that would have given him plenty of time to reach the summit before he died.

Yet the new expedition is controversial. After 1999 discovery, Simonson sold gruesome
photographs of Mallory’s frozen, sun-bleached body to the press. Members of Mallory’s family and
some climbing enthusiasts were outraged. “| felt desperately sorry for Mallory’s son,” says Sandra
Noel, whose father, John, served as the expedition photographer'in 1924. “He was only about 4
when his father died, and those pictures were in the paper before he even knew about them.” This
time critics are already speaking up. The prestigious Alpine Club recently issued a statement
urging against “exploitation” and warning of “the media’s insatiable desire for images of the body
and ... gruesome details.” “ We're just asking please don’'t show his body partly clothed or
wounded,” says lrvine's nephew John.

( From Newsweek April 30, 2001 )
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THE VOCABULARY TEST ( FORM A)

THE COUNTERBALANCED VERSION OF THE VOCABULARY TEST (FORM B )



(A)

Asagidaki kelimelerin
tanimlarmi veren secenegi
isaretleyiniz.

1. track

a) along, narrow road

b) avery large area of land

¢) asmall amount of something
d) the main part of a machine

2. gruesome

a) something extremely difficult

b) something concerning death or
injury

¢) aperson or object that is very
dirty

d) something that seems
important, superior

3. discard

a) to throw away something that
is useless

b) to disagree with someone

c) to find or learn about
something

d) toorder something

4. corpse

a) alarge number of articles
b) adead body

¢) amusical instrument

d) an explosive substance

5. imply

a) to suggest something indirectly

b) to bring goods from another
country

c) to force someone to accept
something

d) to give secret information

6. companion

a) a business organisation

b) someone you spend time with
¢) aspecial part of a container
d) money paid to someone for

damage

7. goggles

a) large glasses to profect your
eyes

b) small useful tools or devices

¢) agroup of animals making a
lot of noise

d) things that have been thrown

away

8. solution

a) an answer to a problem

b) the state of being alone

c) alarge amount of something
d) something that can be heard

9. outraged

a) extremely shocked or very
angry

b) extremely excited

c) old-fashioned

d) unusual and unacceptable

10.

a)

enthusiast
a person who is very ambitious

b) aperson who is very brave

c) aperson who is very interested
in an activity

d) aperson who always argues
against an idea

11. controversial

a) something causing a lot of
discussion

b) something that is confusing

c) something that is certain and
planned

d) ideas that are completely
different

12. vanish

a) to go away

b) to make more modern

¢) to disappear suddenly

d) to remove something

13. nag

a) to be angry with someone

b) to be surprised

c) to cause worry continually

d) to arrive

14. exploitation

a) selfish and unfair behaviour
for profit

b) aloud burst of energy

c) investigation for better
alternatives

d) apiece of writing about a
mysterious event

15. audience

a) the study of speech sounds

b) alisting of pastevents

c) agroup of listeners

d) an instrument used for hearing

16. insatiable

a) unable to be satisfied

b) very strange

¢) unacceptable

d) not safe or well-protected

17. canister

a) astrong metal container

b) awooden box

c) akind of animal in Himalayas

d) along stretch of water

18. employ

a) to cause strong feeling

b) to give somgone a job

¢) to hide something

d) to stop an activity

19. invisible

a) unable to be eaten

b) unable to be seen

c) unable to be corrected

d) unable to be heard

20. reduce

a) to make a choice

b) to become larger in degree

¢) to make less in amount

d) to measure the size of
something

21. innocent

a) capable of doing something

b) not guilty of a crime

c) impossible to understand

d) not suitable to stay in

22. consequence

a) observation for a study

b) alogical result or conclusion

c) something happened by chance

d) aletter or symbol

23. expedition

a) an amount of money spent on a
specific thing

b) aspecific test on a theory

c) an organised journey for
exploration

d) an action of breathing air out

24. amuse

a) toremember a memory

b) to entertain somebody

€) to limit something

d) to explain a problem

25. elevation

a) a higher piece of ground

b) aperson that is mysterious

¢) ahard grey metal

d) amachine used for lifting



(8)

Asagidaki kelimelerin
tanimlarim veren secenegi
isaretleyiniz.

1. nag

a)
b)
c)
d)

to be angry with someone
to be surprised

to cause worry continually
to arrive

2. exploitation

a)

b)
c)

d

selfish and unfair behaviour
for profit

a loud burst of energy
investigation for better
alternatives

a piece of writing about a
mysterious event

3. audience

a)
b)
)
d)

the study of speech sounds

a listing of past events

a group of listeners

an instrument used for hearing

4. insatiable

a)
b)
)
d)

unable to be satisfied
very strange
unacceptable

not safe or well-protected

5. canister

a) astrong metal container

b) awooden box

¢) akind of animal in Himalayas
d) along stretch of water

6. employ

a) to cause strong feeling

b) to give someone a job

¢) to hide something

d) to stop an activity

7. invisible

a) unable to be eaten

b) unable to be seen

c) unable to be corrected

d) unable to be heard

8. reduce

a) to make a choice

b) - to become larger in degree
c) to make less in amount

d) to measure the size of

something

9. innocent

a)
b)
©)
d)

10.
a)
b)
<)
4

capable of doing something
not guilty of a crime
impossible to understand
not suitable to stay in

consequence

observation for a study

a logical result or conclusion
something happened by chance
a letter or symbol

16.

. expedition

an amount of money spent on a
specific thing

a specific test on a theory

an organised journey for
exploration

an action of breathing air out

. amuse

to remember a memory
to entertain somebody
to limit soinething

to explain a problem

. elevation

a higher piece of ground

a person that is mysterious
a hard grey metal

a machine used for lifting

track

a long, narrow road

a very large area of land

a small amount of something
the main part of a machine

. gruesome

something extremely difficult
something concerning death or
injury

a person or object that is very
dirty

something that seems
important, superior

discard

to throw away something that
is useless

to disagree with someone

to find or learn about
something

to order something

. corpse

a large number of articles
a dead body

a musical instrument

an explosive substance

imply

to suggest something indirectly
to bring goods from another
country

to force someone to accept
something

to give secret information

. companion

a business organisation
someone you spend time with
a special part of a container
money paid to someone for
damage
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20. goggles

a) large glasses to protect your
eyes

b) small useful tools or devices

¢) agroup of animals making a
lot of noise

d) things that have been thrown

away

21. solution

a) ananswer to a problem

b) the state of being alone

c) alarge amount of something

d) something that can be heard

22. outraged

a) extremely shocked or very
angry

b) extremely excited

c) old-fashioned

d) unusual and unacceptable

23. enthusiast

a) aperson who is very ambitious

b) aperson who is very brave

c) aperson who is very interested
in an activity

d) aperson who always argues
against an idea

24. controversial

a) something causing a lot of
discussion

b) something that is confusing

¢) something that is certain and
planned

d) ideas that are completely
different

25. vanish

a) to go away

b) to make more modern

c) to disappear suddenly

d) to remove something



APPENDIX IV
BILINGUAL DICTIONARY GLOSSARY

can-is-ter /kznistst i 1 (icine, genl kuru bir mad-i
de konulan) metal kutu; 8rn. ¢ay, vb. kutusu 2 (bir.
silahtan ateslenip atildizinda patlayip icindeki mad-!
_ deler etrafa sacilan) metal bir kap, bir kutu
com-pan-ion /ksm'pzmsn/i {C]arkadas, dost, 2b-
bap, yoldas, es; bir yolculukta, vh. birlikte bulunt-
lan eski bir tamidik veya yeni tamisilan kimse: My
Jellow travellers made/were good companionsfmec.) If
You decide to join our party remember that fear of
imprisonment will be your daily companion
con-tro.-ver-sial / kontra'va:fsl| kantra'varfal/ s tar-
tismah, cekismeli, ihtilafh; tarnismaya veya anlas-
mazhga yol agan ya da acabilecek olan: a controver-
sial speechldecisionipersonipolitician/book
corpse /kompsjkorps/ i ceset, kadavra; 6l beden; 6zL
6lii insan viicudu
dis-card jhis'’ka:dj-ard/ / [T1) atmak, 1skartaya ¢r-
karmak; kovmak; yararsiz sayarak basindan.atmak,
defetmek: discard an old coatione’s old friends
el-e.va-tion /ell'veifan/ i 1 [US,(U)] rsm. kaldirma,
~ terfi ettirme, yiikseltme; terfi (etme), yitkselis: His
1 efevaiion 10 the rank of a lord has made him very
proud 2 {S} (deniz diizevinden) yiikseklik, irtifa:
Their house is al an elevation of 2,000 metres _
en-thu.si-ast inBjumzizsthnBu/ i [CY, 621 apout ile:
(C)] (bir sey) delisi, {6zl belirtilen seye) hayranlk du-
van kimse, atesli taraftar, (bir seye karsi) cosku do-
lu olan birisi: a bicycling enthusiasi\He’s a real enthu-
siast about wild flowers
“ex-pe-di-tion /ekspidifen/ i [C] sefer, gezi seferi;
arastirma seferi, kesif seferi; belirli bir amac¢ icin ya-
pilan (uzun) bir yolculuk; sefer heveti; bir gezi, aras:
tirma, vb. seferine katilan kisiler, araclar, vh.: fo
formisendltake part in a small expedition to photograph
wild animals in Africalan expedition to the North
.. Pole , r_
ex-ploit- Ak'sploit/ f[T1] 1 asagl sémiirmelk, istis-
mar etmek; (6zL bir in

exploir the poor by making ¢
The firm exploits its workers disgracefully|\The world
economic system exploits the developing countries in
Javour of the developed ones.|The opposition parties
are sure to exploit the government
issue 2 {kazanc amaci ile) (bir seyi) tam olarak kul-
lanmak, gelistirmek: 1o exploit the oil under the
sealto exploit the country’s mineral resources -
~ation /eksplorterfon/ i [U] —~er hk'sploita i
gog-gles /gogolz| gaf i koruma gozliEd, karuyucu
“gozliik, dalgic gozligii, vb.; gozlere toz, riizghr, su
girmesini énlemek icin kullamian ve gozlerin cev-
resine sikaca oturan bir gergeveye yerlegtirilmig, yu-
varlak tek veya cift camdan veya plastikten olugan
bir gozlisk: mororcycle gogglesiski goggles
grue-some /gruzsom/ s (6zL 6lim veya istirap ile -
gili seyler hk.) korkunc, irkiitacii, dehsetl, tayler
iirpertici, afallatici, gasirtic, igreng, mide bulandi-
nc: a gruesome repoh‘ about torture in a prison camp

sani) kendi yararina haksiz -
bicimde kullanmak, yararlanmak, istifade etmek: 10
hem work for less pay.|

67

im-ply Am'play f[T1,5) 1 gezindirmek, ima etmek,
demeye getirmek, dolayh olarak belirtmek, ihsas et-
mek: Their failure to reply to our letter seems to imply
a lack of interest.|She didn’t actually say she had been
there, but she certainly implied that she had.|Are you
implying that we are not telling the truth?an implied
threaticriticism —INFER'deki (KULLANIM)'2 bakin
2 demeye gelmek, belirtmek, olas: imis gibi goster:
_mek: Refusal to answer implies guilt
in-sa-tia-ble /in'se1fabsV/ s doymaz, doyrnak bilmez,
kanmaz, a¢ gézlii, obur: an insatiable love for musid
You can’t be hungry again—you’re insatiablellan inso-
tiable desirelappetite|They were insatiable for news of
the royal family .
nag fgg-1I[T1 (of ile);3; 18 (a1, for ile); V3] dirlan-
mak, dirdirlanmak, dirdir etmek, basinin etini ye-
mek; durmadan kusur bulup yekinarak (birisini) ra-
hatsiz etmek veya inandirmaya ¢alismak: His wife
nags (at him) all day.|She kept nagging (her husband)
Jor a new carito goll wish you'd stop nagging (at
me)\The children are always nagging me for new
loys.\He’s been nagging me all week to mend his shirt
2 [Wv4;T1; 18 (at ile)) araliksiz rahatsiz etmek; hig
‘rahat vermemek: a nagging headachelnagged by
worries/doubts - , -
outrage- f [Wv5;T1] (siddetli bicimde) kirmak, in-
citmek, rencide etmek, hiddet uyandirmak, sars-
mak, miiteessir etmek: The closing of the hospital hes
- outraged public opinion
track Arz=Xk/ i1 [cogk. bic
cog. ama anl. tek.) iz; daha.
tnce gegmis olan bir kim-
senin, bir hayvanin, bir
aracin, vb. yerde birakt:-
B ¢izgl veya ¢ok sayida
belirti: The dog followed
the fox's tracks into the
woods.|tyre tracks. in the
mud 2 kegi yolu, patika;
dar ve diizensiz bir yaya
yolu: a bicycle trackla
mountain track

s difficulties over this yan-ish fvzmf/ f {18} 1 ortadan yok olmak, gbzden

%aybolmak, kayiplara karigmak, kirklara karis-
mak, sira kadem basmak: With a wave of his hané,
the magician made the rabbir vanish 2 yok olmak, son
bulmak, silinip gitmek: Many species of animal have
now vanished (from the face of the earth)|My fears!
hopes vanished
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APPENDIX V -

'MONOLINGUAL DICTIONARY GLOSSAR

canister /kenista/, canisters. A canister is a yooynr
metal container. £c...a canister of shaving cream. ORNPaxy

companion /ko'mpznjon/, companlons. A com- ncount
panjon is someone who you spend lime with or
who you are travelling with. ec He saw Vita as the
companion of a lifetime._

controversial /kontrava:f>'l/. Someone or some- AbJQuALT
thing that is controversial causes a lot of discus-
sion, argument, and strong feelings of anger or
disapproval. s Many of the new taxes are contro-
versial... He Is a controversial politician.

corpse /kaps/, corpses. A corpse is a dead body, NcounT
especially the body of a human being. ___ -
discard /diska:d/, discards, discarding, dis- v+o
carded. If you discard something, you get rid of it
or leave it because it is 0ld, useless, or unwanted.
es Pull off and discard the outer leaves.
¢ discarded. 56 ...discarded newspapers. ¢ ADJ QASTF
elevation /eli'velfs'n/, elevations. 1 The eleva- »uncounr
tion of someone-or something is the act of raising ;:?:ax
them to a position of greater importance or higher
rank. ec ..the elevation of the standards of the
average man... ..his elevation to the peerage.

1 2 The elevation of a place is its height -above sea pcounr
level, g6 ...a fairly flal plateau at an elevation of Formal
about a hundred feel. : - L

enthusiast /’nfj'uzzszst/, enthusiasts. An en- noownr:
thuslast is a person who is very interested in a VU+s¥P
particular activity or subject. s ...a great soccer’
enthusiast. _ . e R
expedition /ekspi'difo’n/, expeditions. An woount
expedition is 1 an organized journey that is made
for a particular purpose such as exploration. ec
..lhe British expedition to Mount Everesl.. ... a
hunting expedition. 2 a short journey or outing that
you make for pleasure. ec...a shopping expedition.
exploit, explolts, exploiting, exploited; pro-
nounced /iksploil/ when it is a verb and /eksploit/
when it Is a noun. 1 If someone exploits you, they v+o
treat you unfairly py using your work or your ideas
and giving you very little in return. ec Adults
exploit children far too often. o exploitation o nuncount
/ekspiotterfa'n/. w6 ..fo protect the public from
commercial explojtation.

2 1f you explolt something such as a raw material v+o

or an idea, you develop il in order to make money

out of it ec Everyone is seeking to exploit opportu-

nities for improving efficiency. ¢ exploitation. rs ¢ NUNcOUNT
..the exploitation of the Earth’s resources. . —_— .
goggle /goga*l/, goggles, goggling, goggled. 1 1f v:on::ll

you goggle at something, you Stare at it with your Infor®

eyes wide open. 5 She goggled at the dreadful suit. .
- 2°Goggles are large glasses that fit closely {0 your NpLuRAL

face around your eyes lo prolect them [rom such

things as water, wind, or sparks. ec She was wear-

ing big green-tinted snow goggles. . .
gruesame {grusom/.” Somelhing hal 15 Brue- anjquaut,

- “some involves dealh or injury and is very unpleas- :

ant and shocking. g6 ..gruesome tales of child
murder. __ . e e e < it
imply /implay/, implies, implying, implied. 1 1f v+rerort
~ you imply that something is lrue, you suggest that ORY+e
it is true without actvally saying so. 6 Al one point
she implied she would marry me... In Malla this
gesture implies heavy sarcasm.
.implied criticism.
2 When one situation implies another, it suggests v+oor
ihat the second situation is true as a consequence gglm'}"
of the first one being true. ec All these require-
ments imply a reduction in government spending...
These discoveries imply that the sea-bed is rich in
- lossil fuels.

o implled. o o apsoas

insatiable /inseifi*ab2*l/. A desire or greed thal is apyaasF
insatiable is very greal. g6 ..an insatiable curios-

ity.. ..an insatiable appetite [for power.

o Insatiably. ec She was insaliably curious. 0 ADV
nag /azg/, nags, nagging, nagged. 1 If someone v+oorv
nags you, they keep complaining to you in an
irritating way. ec He used to nag me endlessly

about money... Daddy, you dont have lo nag at me.

2 If a doubt or suspicion nags at you, you keep v+ar
thinking and worrying aboul it. ec Something that

" she had said had been nagging at him. o nagging. o an

ec | have a nagging suspicion that one of the wheels AT :
is loose... She had a nagging sense of inadequacy.

outrage /autreids/, outrages, oulraging, out-

raged. 1 If something outrages you, it makes you v+o
extremely shocked and angry. ec The idea out-

raged me.. One woman was outraged by this
response. o outraged. es ..the expression of ¢ apiquan
outraged dignity on his face.

2 Qutrage is a strong feeling of anger and shock. nuncount
£6 Benn shared this sense of ovtrage.

track /trzk/, tracks, tracking, tracked. 1 A woount
track is a narrow road or. path. ec I remember

riding along a dusty mountain track in Morocco. C
2 A track is also a piece ol ground, often shaped ncount
like a ring, which horses, cars, or athleles race

around. ec The recrealion ground had a proper

cinder track. ) ’ .- -
vanish /vaznif/, vanishes, vanishing, vanished. v

It something vanishes, 1 it disappears suddenly.

ec The car had vanished from sight.. Madeleine

- vanished without trace. 2 it ceases 10 exist. gc

...laws to protect vanishing American species.
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SEMIBILINGUAL DICTIONARY GLOSbARY

canister /kzmstal, canisters. A canister is a metal N COUNT .
container. “xmelal kutu, metal kap. £ ...a canister of ‘3*1;‘,,;’;‘”
shaving cream... He opened the lid of & camsfer : -
of tea. L
compamon Iks’mpznjsn), companions. ‘A com- N COUNT
panion is someone who you spend {ime with or who
you are travelling with. « arkadas, dost, 2hbap. ec He
saw Vila as the companion of 8 lifelime.
controversial /kpntrova:f2°l. 1 Something that is ADj Qu,u_n
controversial causes a lot of discussion and argu-
ment. « tarhsmah, ihtlifh. £c Many of the new’ Iaxes
are controversial. - .
2 Someone who is described as coutmveraml says’ AD] GUALIT
or does things that many people do not approve of, - = Provecative
% ibtil{ okaran, aplasmazhk m.bmm .,cHe is a cantm—
versxal polmczan

Corpse B _psl corpses. A corpse is a dead body N COUNT
especially the body of a human being. % kadavra, =bedy
cesel, ¥¢ In the narrow street- lay the tw;lcbmg
corpse of a young guerilla,

‘discard Kiska;d] discurds, discarding, discarded. V-0
\f you discard something, you get rid of it or leave ’d"‘"'
it because it is old, useless, or unwanted. * almak,
wskarlsve aksrmek. £c Pull off and discard the ouler .
legves. ®discarded. £G ...discarded newspapers. ®AD) CLASSIF _
elevafion /elitveif=®n/, elevations. 1 The elevation N UNCOUNT
of someone or something'is the act of raising them ;P05

" o a position of greater importance or higher rank.

% yikseltme. terfi etfirme =G...the elevation to the peer-
age... ...the elevation o[ the standards of the aver-
age man. .

2 The slevation of & place is its height above sea

N COUNT

level. x yikesllil. rabum. £G...a fairly flat plateau st an ForRel
elevation of about a buudmd fest, . 4dspth

‘enthugiast /1?nfj%uzizst/, enthusinsts. An en- N COUNE
thusiast is a person who is very interested in a par- USU«+SUPP
=janatic
ticular activity or subject. % ..delisi, ...hastas:, atesh
taraitan, £c. -8 great soccer enthusiast,

tr:Dedrbon lakspx‘dljv"n! expeditions. An efpedi- N COUNT
ton is 1 an organized journey that is made for a
" particular purpose such as exploration. * lesif se-
leni, £c ...the British expedition to Mount Everest...
..the men were away on a hunting expedition. 2
a short journey or.outing that you make ior pleas-
ure.  pezi, gerinti. £G...2 shopping expedition.

exploit, explodts, explotiing, explotted; pmuounced
hxsplot when it is & verb and /eksploit/ when itis a
noun. 1 If someons exploits you, they treat you un-
fairly by using your work or your ideas and giving
you very little in return. % somirmek, ivi nivetini kotive
tullanmat istismar gtmek =6 Adults exploit children far
too often... Of course she's not exploiting me! B ex-
, ploitaton /eksplmtelfs®n/. es...to pmtect ths public
from commercial exploitation. ... -

"¢ you exploit somsthing such as a raw matenal
br an idea, you develop it in order to make monsy
Dut of it, % kullanmak, gelistirmek, islstmek. 8 Everyons
Is seaking to exploit opportunities for improving ~

V+0

tage of

V+0O

=egxcursion -

.

=taks sdvan ’

|g'ruesome /gru sam/. Somsathing that is griuesome Al) OUALIT

“involves death or injury and is very unpleasant and =#ritly
shocking. * iirkitich, korkune, tavler troerici, EG...grue-

some tales of child murder.

imply /impigy. implies. implying, impHed. 1 If you
imply that something is true, you suggest that it is
true without actually saying sa. * dolavis enlsimak. ia
etmek. ihsas etmek. ¢ At one point she implied she
would marry me... In Malla this gesture implies
hesvy sarcasm. ®implied. £c...implied criticism.
2 When one situation imphes another, it suggests
that the second situalion is true es a consaquence

of the first one being true. * anlamns geimet, . demet

_ wcin isareti olmak. 26 AU thess requirements imply &

reducnon in government spending...
jnsatiable /ms_jx":ba"ll A desire or greed that is AD] CLASSIF
imsatmble is' very great * dovmaz, dovmal bilmez. 56~ 0 .
.an insatiable appetile ’
Ior power. lmsabably G She” was_insatiably *ADV,
curious.
pag /nzg/, nags, nagging, nagged. 1 If someone V+0 OR v
nags you, they keep complaining to you in an ir-. " .
ritating way. % dirlanmak, dir dir etmek. hic rabst verme-

mek ..-in basmin etini vemek, £c He used to nag me end-

)ess]y about money:.. Daddy, you don't have to pag -

a! me. . .

2 If a doubt or suspxcxon nags at vou you keep Veat

thinking and worrying about it. s bevnini kemirmek.

devamh rahzlsu etmek: 5c Something that she had said

v.a.r_von
OR V-0
= fnt

= AD) QLSS

V-0 O0R
V. REPOIT
ONLY i2at

had been nagging at him. ®nagging. £c I have a " AD! ;;

5 - ; CLASSIF:
nagging suspicion that one of the wheels is loose... jrram
She had & nagging sense of madequacy =

She had niggling

——————p.

ontrage Iautrexdy ouirages. ouu-agmg, outraged.
~ 11f something outrages you, it makes you extreme- v+0

ly shocked and angry. * levkaldde kzdirmak. miithis /- ‘:ggfﬂﬁlk
Ielendirmek. clmna cevirmek. 56 The idee outraged me... -
One woman was oulraged by this response. Bout- = AD] QUALIT

raged. £G...the expressmn of outraged dignity on
. his face.
2 Outrnge is a strong feeling of anger and shock. N uNcounT -

+ bitvik bizgnht. miithis dlke cilona covirme. ¢ Her brow = @digpation

+ wrinkled with outrage. Bemz sbared this sense of

' putrage.
‘Tack lrzk, tracks, trackng, tmc.ad 1 A track is N counT
" 1.1 8 parrow road or path that has an unéven sur- =t
{a~e made of earth rather than of tarmac or graval

+ dar foorak vol. 86 ] remember riding along a dusty’
mountair track in Moroces... I covaered tho last ten )
rudes on 8 narrow bumpy track 1.2 a narrow path N COUNT .
that has begn meds by animels or people moving -
along it frequently. # led vl patila, £6...2 mountsin
treck... ... shssp track.

2 A *rock is also a piece of gmund often shaped N counT

=N UNGOUN’ﬂ lz,e a ring, which horses, cars, or athletes race

eround. = pist, kosu yolv. ¢ The recreaticn ground
b.,d a propsr cinder track... The highlizht of the
fifth day of competition in ths Asian Games was
a world record on the cycls track.
vanigh jvzmfl, vanishes, vanishing, vanished. if v °
something vanishes, 1 it disappsars suddenly. % su- «dna; ppear

sfficiency. ®exploitation. 55.. .the exploitation of =N UNCOUNT, 2 lzdem basmak, birden gizden kavbolmsat. air oimak, kavmlam

_ths Barth's resources, __.
goggle fgoga’V, goggies, goggling,
- goggle at something, you stare at it with your eyes
: wide open. + gouerini faltag mbi acp bekmak. 6 She
: goggled at the dreadful suit. . .

! 2 Goggles are large glasses that fit closely to your N PLURAL
“face around your eyes to protect them from such

{ things as water, wind, or sparks. * koruyucy gzlik

 kruma gozliiFi. dalpe p8zlofd. G She was wearmg big
gresn-tinted snow gosgles.

gogeled. 1 {f you vari=ai

Inbrmal
= [eps

»

Yansmak. 2 The car had vanished from sight...
Susan vanished without trace. Z it ceases to exist. zdie’
% yot olmak silinip gtmeh EG.. laws (o pmlecl vanigh- disspposr

- ing Turkish spacies.
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APPENDIX X

THE READING COMPREHENSION TEST

Okududunuz metne gére asagidaki sorularmn dodru cevap secenedini isaretieyiniz.
1. 30 years later two climbers ......

a) got lost in Mount Everest, t00.

b) could not succeed in reaching the summit.

¢) found out something about Mallory and Irvine.

d) were believed to manage to reach the summit.

2. A team of mountaineers climbed Everest to find an answer for the question .........
a) if Mallory and Irvine really got lost.

b) if they can manage to reach the summit.

¢) if Mallory and Irvine had necessary equipment they were supposed to carry with them.

d) if Mallory and Irvine could’ve reached the top of Mount Everest before disappearing.

3. Some climbers discovered ........

3) Irvine's dead body and one of his tools.

b) Mallory's dead body and one of Irvine’s tools.

¢) Irvine and Mallory's dead bodies.

d) A tool that befong to Mallory and Irvine's dead body.

4. Which sentence is TRUE about the text?

a) A British guide found Mallory’s dead body.

b) The climber team became famous for their dangerous trips to mountains.

c) The climber team is good at finding new routes in the mountains,

d) The climber team discovered new things that belong to Mallory and his friend.

5. According to the latest discoveries, .......c....

a) itis possible that Mallory and Irvine had reacheid the top of the mountain before they died.
b) itis unlikely that they could reach the summit.

¢) there is no doubt left that they succeeded in reaching the summit.

d) the climber team were unable find any clues to answer the mysterious question.

6. The reason that some people are angry with the American guide, Simonson, is

a) hetold a lie about his discoveries.

b) he showed Mallory’s photographs to his 4 years old son.

¢) he directed the media wrongly.

d) he let the media show and use Mallory’s worrying photos

7. Alpine Club members try t0 ...ccccorerccnrsne

a) argue against the use of unpleasant details of evants for profit by the press.
b) help people who are in danger of losing their lives

¢) support the media in their work.

d} have prestige in the media world.
T.C. YOKSEKOERETIM KURULD

DOKUMANTASYON PIERJELS



