T.C

BURSA ULUDAG UNIVERSITY

INSTITUTE OF EDUCATION SCIENCES

DEPARTMENT OF ENGLISH LANGUAGE EDUCATION

INVESTIGATING INTERCULTURAL COMMUNICATION SENSITIVITY OF

FRESHMEN AND SENIORS PRE-SERVICE ELT TEACHERS

M.A. THESIS

EMIN GURKAN

BURSA
2021






T.C

BURSA ULUDAG UNIVERSITESI
EGITIM BiLIMLERI ENSTITUSU
YABANCI DIiLLER EGIiTiMi ANA BiLiM DALI

INGIiLiz DiLi EGITIMI BiLIiM DALI

BIRINCi VE DORDUNCU SINIFTA INGILIZCE OGRETMENLIGIi OKUYAN

OGRENCILERIN KULTURLERARASI iLETiSIM HASSASIYETININ

ARASTIRILMASI

YUKSEK LiSANS TEZi

EMIN GURKAN

Danmisman

Dr. Ogretim Uyesi Cigdem KARATEPE

BURSA
2021



BILIMSEL ETiGE UYGUNLUK

Bu ¢alismada tiim bilgilerin akademik ve etik kurallara uygun bir sekilde
eldildiginibeyan ederim.

Emin GURKAN
26.01.2021



“(, UNIVE/?.S,

@@
I

"HER E\\S‘

EGITIM BILIMLER ENSTITUSU
YUKSEK LISANS INTIHAL YAZILIM RAPORU
BURSAULUDAG UNIVERSITESI
EGITIM BILIMLER ENSTITUSU
YABANCI DiLLER EGIiTiMi ANABILiM DALI BASKANLIGI’NA

Tez Bashig1 / Konusu: Birinci ve Dérdiincii Smifta Ingilizce Ogretmenligi Okuyan
Ogrencilerin Kiiltiirlerarasi iletisim Hassasiyetinin Arastirilmasi
Yukarida baslig1 gosterilen tez calismamin a) Kapak sayfasi, b) Giris, ¢) Ana bdliimler ve d)
Sonu¢ kisimlarindan olusan toplam 109 sayfalik kismina iliskin,26/01/2021 tarihinde sahsim
tarafindan Turnitin adli intihal tespit programindan asagida belirtilen filtrelemeler

uygulanarak alinmis olan 6zglinliik raporuna gore, tezimin benzerlik orant %6 bulunmustur.

Uygulanan filtrelemeler:
1- Kaynakga harig
2- Alintilar harig/dahil

3- 5 kelimeden daha az ortiisme igeren metin kisimlari harig

Uludag Universitesi Egitim Bilimleri Enstitiisii Tez Calismas1 Ozgiinliik Raporu Alinmasi ve
Kullanilmas1 Uygulama Esaslari’n1 inceledim ve bu Uygulama Esaslari’nda belirtilen azami



benzerlik oranlarina gore tez calismamin herhangi bir intihal icermedigini; aksinin tespit
edilecegi muhtemel durumda dogabilecek her tiirlii hukuki sorumlulugu kabul ettigimi ve

yukarida vermis oldugum bilgilerin dogru oldugunu beyan ederim.

Geregini saygilarimla arz ederim.

26/01/2021

Ad1 Soyadi: Emin Giirkan

Ogrenci No: 801610020

Anabilim Dali: Yabanci Diller Egitimi Ana Bilim Dali
Programi: Ingiliz Dili Egitimi

Statiisi: Yiksek Lisans

Dr. Ogretim Uyesi Cigdem Karatepe

26/01/2021



YONERGEYE UYGUNLUK ONAYI

“Investigating Intercultural Communication Sensitivity of Freshmen and Seniors Pre-Service
Elt Teachers” adl1 Yiiksek Lisans tezi, Bursa Uludag Universitesi Egitim Bilimleri Enstitiisii

tez yazim kurallarina uygun olarak hazirlanmigtir.

Tezi Hazirlayan Danigman

Emin Giirkan Dr. Ogretim Uyesi Cigdem Karatepe

Yabanci Diller Egitim ABD Baksani

Prof. Dr. Ziibeyde Geng



T.C.
BURSA ULUDAG UNIVERSITESI

EGITIM BIiLIMLERI ENSTUTUSU MUDURLUGUNE

Yabanci Diller Egitimi Anabilim Dali ‘nda 1008020 numara ile kayithh Emin
GURKAN’m hazirladigi , Birinci ve Dérdiincii Sinifta Ingilizce Ogretmenligi Okuyan
Ogrencilerin Kiiltiirleraras1 Iletisim Hassasiyetinin Arastirilmasi® konulu yiiksek lisans
caligmas1 ile ilgili tez savunma sinavi 16/02/2020 giinii 11:00-12:00 saatleri arasinda
yapilmig, sorulan sorulara alinan cevaplar sonunda adayin tezinin/calismasinin basaril
olduguna oy birligi ile karar verilmigtir.

Uye ( Tez Danismani ve Smav Komisyonu Bagskani )
Dr. Cigdem KARATEPE

Bursa Uludag Universitesi

Uye Uye
Dog. Dr. Levent Uzun Dr. Ogr. Uyesi Liitfiye Cengizhan
Bursa Uludag Universitesi Trakya Universitesi



Abstract

Author : Emin GURKAN
University : Bursa Uludag University
Field : Foreign Language Education
Branch : English Language Education

Degree Awarded: Master’s Thesis

Page Number : XVII + 123

Degree Date  : --/--/2021

Thesis . Investigating Intercultural Communication Sensitivity of Freshmen and
Seniors Pre-Service Elt Teachers

Supervisor : Dr. Ogretim Uyesi Cigdem KARATEPE

INVESTIGATING INTERCULTURAL COMMUNICATION SENSITIVITY OF

FRESHMEN AND SENIORS PRE-SERVICE ELT TEACHERS

Over the last decades, the world has become a global village with the effect of
developing technology and communication opportunities, and this intercultural
communication has increased the importance of the concept of sensitivity as never before.
However, when the literature is examined, the number of studies focusing on intercultural
communication sensitivity levels of ELT teachers, who are more exposed to cultural concepts,
is limited in relation to variables such as watching TV series, overseas experience and playing
online games. Therefore, the objective of the current study is to investigate pre-service ELT
teachers’ intercultural communication sensitivity depending on these variables. The universe
of the study comprises 210 freshmen and seniors; 114 of whom are freshmen, and 96 of
whom are seniors at ELT departments in Turkey. In this particular study, a mixed-method

design was adopted and therefore both quantitative and qualitative data were collected. To
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obtain quantitative data, an Intercultural Communicate Sensitivity Scale designed by Chen
and Starosta (1997) was administered. This scale includes five sub-dimensions involving
interaction engagement, respect of cultural differences, interaction confidence, interaction
enjoyment, and interaction attentiveness. Obtained results from the data indicate that
intercultural communication sensitivity levels of seniors is higher compared to freshmen. It
has been revealed that there is a positive correlation between time spent for watching foreign
TV series and ICS level of pre-service ELT teachers. These results underline that the level of
ICS can be improved by taking recent educational paradigms into consideration to provide
better culturally-loaded learning environments for ELT departments in Turkey.

Key words: culture, intercultural communication, communication sensitivity, English

language teachers, intercultural competence
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Son yillarda, gelisen teknolojinin ve iletisim firsatlarinin etkisiyle diinya kiiresel bir
koy haline geldi ve bu kiiltiirlerarasi iletisim hassasiyeti kavraminin 6nemini daha 6nceden
hi¢ olmadigi kadar arttirdi. Ancak, literatiir incelendiginde, ELT boliimiinde 6grenim goéren
ogrencilerin kiiltiirlerarasi iletisim hassasiyeti seviyesine, yabanci dizi izleme, yurtdisi
tecriibesi ve bilgisayar oyunlar1 oynama gibi degiskenleri dikkate alarak odaklanan
caligmalarin sayisi sinirlidir. Bu yilizden, bahsi gegen bu ¢alismanin amaci yukaridaki
degiskenlere bagl olarak Ingilizce dgretmeni aday1 olan dgrencileri arastirmaktir. Hedef
kitle, Tiirkiye’de ELT boliimiinde 6grenim goren 114’1 birinci sinif, 96’s1 dordiincii sinifta

olmak tizere toplam 210 katilimcidan olugsmaktadir. Bu ¢alismada, karma yontem metodu
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kapsaminda nicel ve nitel verilerlerden yararlanilmistir. Sayisal verileri elde etmek i¢in Chen
ve Stratosta tarafindan olusturulan Kiiltiirlerarasi Iletisim Olgegi uygulanmustir. Bu dlgek,
diger kiiltiirlere saygi, etkilesim giiveni, etkilesim dikkati, etkilesim hazzi ve etkilesim
baglhigini iceren 5 alt basliktan olusmaktadir. Elde edilen veri, dordiincii sinifta okuyan
Ingilizce dgretmeni adaylarinin kiiltiirlerarasi iletisim hassasiyetin birinci siniflardan daha
yiiksek oldugunu gdstermistir. Buna ek olarak, yabanc1 dizi izlemeye ayrilan siire ile ingilizce
ogretmenligi boliimiinde 6grenim goren 6grencilerin kiiltiirlerarasi iletisim hassasiyeti
seviyesi arasinda pozitif bir korelasyon oldugu ortaya ¢ikmistir. Elde edilen bu sonuglar,
Tiirkiye’deki ELT boliimleri icin daha iyi kiiltiirel yiikli 6grenme ortamlart saglamak
amaciyla giincel egitim paradigmalar dikkate alinarak kiiltiirlerarasi iletisim hassasiyeti

seviyesinin iyilestirilebileceginin altin1 ¢izmektedir.

Anahtar kelimeler: kiiltiir, kiiltiirlerarasi iletisim, iletisim hassasiyeti, ingilizce

ogretmenleri, kiiltiirlerarasi yeterlilik
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Chapter |

Introduction

This chapter of the study provides the background of the study, problem statement,
and purpose of the study, research questions and limitations.
1.1. Background of the Study

Intercultural communication has attracted a lot of attention with the advances in
transportation, communication and information technologies during the last two decades in
the areas such as finance, trade, politics and tourism. In order to become successful in
international trade, our workforce should have a sufficient level of intercultural
communicative competence and intercultural sensitivity. Having intercultural awareness,
intercultural sensitivity and related skills such as working together and living together has
never been felt so much globally. As a result many studies have been carried out in the
literature starting from 1990s (Canale and Swain, 1980; Chen and Starosra, 1997; Fantini,
2005; Hanley, 1999; Kim, 2005; Rengi and Polat, 2014; Taylor, 2012). People are always on
the go to work, live and travel. In particular, people who are in search of professional and
financial means have made efforts to gain professional advantages in economically advanced
countries or to attract investors from these countries to their own countries. With the increase
in communication facilities, this effort has increased even more, and the world has rapidly
become globalized.

However, despite making initiatives related to foreign language teaching in recent
years, it can be said that Turkey remains in the background in terms of foreign language and
culture education (Bal, 2020; Celik and Erbay, 2013; Karatepe and Yilmaz 2018; Onalan,
2005). Teachers play an essential role in foreign language teaching as in most points, but

whether teachers have acquired the concepts of intercultural communication or intercultural



communication sensitivity together with language is a major challenge in the Turkish EFL
context. It is not possible for a teacher to teach what s/he does not know sufficiently. From
this point of view, first of all, it is vital to raise the awareness of student teachers about the
concept of intercultural communication in order to enable Turkish youth to be a competent
player in the progressively globalizing world and to open new horizons for the education,
finance and services sectors (see also Karatepe 2019)..

Higher Education Council (YOK) is the sole authority that regulates teacher training
programs at both graduate and undergraduate levels in Turkey. The main focus of the study is
pre-service ELT teachers. When we look at the latest English language teacher training
programs which were released in 2018, we see that teaching cultural issues and pragmatics are
limited to a few elective courses (YOK, 2018). However, it is known that some universities
tend to not open these courses because they are elective. One reason for this maybe lack of
qualified lecturers to teach about such issues. Because teaching them requires lecturers to
have special expertise. As a result, some students are not able to directly receive tuition on
cultural issues. However, the course programme offers other courses on literature where
student teachers learn the concepts related to culture indirectly. Therefore, it is possible to
conclude that Turkish pre-service ELT teaching programmes do not seem to aim to raise
intercultural communication competence and intercultural sensitivity of student teachers
directly. It appears that this is expected to happen as a natural outcome of the entire course
programme. The present study aims to determine what extend the 4- year period has enabled
them to develop intercultural communication sensitivity of pre-service ELT teachers in
Turkey.

The main objective is to determine the extent to which there are differences between
the 1st year and 4™ year pre-service ELT students’ intercultural sensitivity levels. Although

many studies have been published on the intercultural sensitivity of ELT student teacher (Bal,



2020; Koroglu, 2009; Yetis and Kurt, 2016), none of them attempted to determine the impact
of the existing course programme on ELT student teachers’ intercultural sensitivity level.
However, some studies also report that lifestyle, hobbies and world view also play an
essential role in developing individuals’ intercultural communicative competence (Jacobone
& Moro, 2015; Muhamad and Yang, 2019; Sayoof, 2018; Tarchi et. al., 2019). So, the
purpose of the study is twofold; to check the effect of the ELT Programme on the teacher
trainees with regard to intercultural communicative competence, and the role of the hobbies
and lifestyle in terms of intercultural sensitivity. Some studies indicate that these can
contribute to the intercultural communicative competence of learners. However, these issues
have not been dealt with in such detail within Turkish ELT teacher training programmes.

In short, intercultural communication competence, which is defined as the ability to
communicate effectively, has a deep relationship with intercultural sensitivity (Fantini, 2006).
Intercultural communication competence develops in time. It is a gradual and lengthy process
and Chen and Starosta (1996) described its stages. One of the important stages is intercultural
sensitivity. This concepts is vital for some of the branches especially for English teachers. It is
important to enhance the intercultural communication sensitivity of the pre-service ELT
teachers. In this respect, focusing on the concept of intercultural sensitivity has of great
importance. As mentioned, the concept of intercultural communication competence does not
consist of only intercultural sensitivity stage. As Byram (1993) mentioned, it includes stages
such as knowledge, attitudes and skills of interpreting. However, when focusing on cultural
concepts, special attention should be paid to the intercultural sensitivity stage (Chen and
Starosta, 2000).

It has been emphasized that the concept of intercultural communication sensitivity has
vital importance for the success of intercultural communication in a effective way (Chen and

Starosta, 1996; Chen and Starosta; 2000). According to Chen and Starosta (1997),



intercultural sensitivity is an "individual's ability to develop emotion towards understanding
and appreciating cultural differences that promote appropriate and effective behaviour in
intercultural communication™ (p. 5). As in all other countries and cultures, scholars in Turkey
also works with relevant concepts such as intercultural communication and increased
awareness of the importance given to this concept. Bekiroglu and Balci (2014) presented that
Turkey has taken steps to express oneself point in the sure and stressed that these steps are
crowned by increasing the awareness of Turkish citizens’ intercultural communication. For
this reason, in this particular study, intercultural communication sensitivity was investigated
in the Turkish context.

1.2. Statement of the Problem

As Bennett (1998) stated, recent developments have increased the importance of
intercultural communication. Business at this point is the area most in need of communication
and intercultural sensitivity. At this point in Turkey and all over the world, the number of
multinational companies is increasing. This information states that workers now should have
the ability to communicate effectively with people from different cultures. The declaration of
2008 as the European Year of Intercultural Dialogue has further increased this importance
(European Council, 2008).

Giiven (2005) emphasizes the importance of the concepts of intercultural
communication and sensitivity in the field of education and states that multicultural countries
such as the USA, Australia and Canada attach great importance to the idea of intercultural
sensitivity and that since the preschool period, education that emphasizes anti-racism and
discrimination and tolerance has been included in the curriculum. The Council of Europe
(2008) is another institution that attaches importance to intercultural sensitivity. The Council
of Europe offers some suggestions to countries that are a member of EU and candidate

members like Turkey regarding humans' rights, enhancing global dialogue and being open-



minded to other cultures. For this reason, Turkey, as a country which tries to get European
citizenship, has to consider intercultural concepts. Exemplifying Turkey’s geophysical and
spiritual characteristics is essential for detecting the problem statement of this particular
study. Turkey has an important strategic position. The vast majority of its territory is in Asia,
but a significant part is in the European continent. Turkey has numerous tourist areas. Turkey
became a NATO member in 1952, and in that year, Turkey started to make arrangements to
join the European Union. Turkey's geopolitical and political position is increasing the chances
of its encounter with different cultures (Kirkgoz, 2005). According to Coskun (2006), Turkish
citizens should have the ability to communicate effectively with people from different
cultures due to the multiculturalism of Anatolia, Ottoman heritage in other countries, foreign
expansions and workforce. From this point on, strengthening cultural communication between
visitors from overseas countries and Turkish citizens is vital. On the other hand, Turkey
received approximately 3 million refugees from Syria due the civil war in that that country.
This massive migration have resulted with cultural problems. As stated by the Council of
Europe (2008), the curriculum's cultural concepts and the processing of these skills from an
early age are essential. In light of this information, teachers have a great duty and
responsibility in terms of intercultural communication sensitivity, and this situation
constitutes the problem statement of this particular study.
1.3. Purpose of the Study

This particular study attempted to identify intercultural communication sensitivity
levels of freshman and senior-level pre-service ELT teachers. It also investigates the
demographic structures of the participants. In this respect, gender differences were analyzed.
On the other hand, one of the fundamental aims of this particular study is to determine the
relationship between intercultural sensitivity levels and watching foreign TV series. Finally,

the relationship between gaming and intercultural communication sensitivity were aimed. In



this respect, investigating such variables ‘interacting with other gamers’ and ‘frequencies of
interaction with other gamers’ with intercultural communication sensitivity was aimed.
1.4. Research Questions
This current study wants to find answers to the research questions that follow:
1. How do freshmen and senior-level pre-service ELT teachers view the intercultural
communication sensitivity?
2. Is there any significant difference between these two groups of participants in Intercultural
Communication Sensitivity?
3. Does gender show significant difference among them?
4. Are there any correlational relationship between watching foreign TV series and ICS?
5. How does going abroad affect participants’ ideas about intercultural sensitivity?
6. Do playing computer games and having contact through games affect intercultural

communication sensitivity?

1.5. Significance of the Study

Thanks to its position, Turkey is hosting different cultural colours, but it is a
impeturbable society to foreign countries in general. Its geographical conditions, political
characteristics and belief style make Turkish citizens more cautious towards foreigners.
Various tools are needed to break this pre-judice. The focus is on pre-service English
teachers, mostly because they are more exposed to cultural norms. Besides, they are the most
effective tools to transfer this knowledge to students. Even though this issue is considered
necessary only in terms of the global economy, trade and tourism, the humanistic dimension
is also essential. Due to its geographical location, Turkey has received many immigrants and
refugees from a close war zone in recent years. Therefore, there are immigrants and refugee
students in nearly every school in Turkey. It is known that there are some disagreements

between Turkish society and foreigners, even if there are not deep conflicts. Building cultural
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bridges are essential for healthy dialogue, and teachers play a vital role in building these
bridges.

As Bennett (1998) and Chen and Starosta (1998) state, intercultural communication
sensitivity has become life-important concepts for our increasingly interactive and globalizing
world. Thanks to its geopolitical position and cultural values, Turkey is a country that has
often met people from different cultures. Therefore, it is necessary to explain concepts such as
respect for cultural differences, understanding different cultures and being open. Teachers
have a great responsibility in the acquisition of these values acquired from an early age.
Numerous studies about intercultural communication sensitivity concept were conducted in
Turkey (e.g., Akin, 2016; Giincii & Parker, 2015; Bekiroglu & Balci, 2014, Cubukcu, 2013;
Penbek, Yurdakul & Cerita, 2009; Color & Parker, 2014).

However, when the literature is overviewed, no study analyses the intercultural
communication sensitivity levels of first-year students and senior-level pre-service ELT
teachers by including variables such as overseas experience, gender difference, watching TV
series, playing games, and interacting with gamers. It has been stated in the literature that
these variables have a serious cultural significance, and there is no study in the literature
addressing these variables as a whole. At this point, this study is of great importance. In
addition, in recent days, as the worldwide Internet usage in Turkey has increased
dramatically. This situation has enabled people to turn to different platforms in the internet
environment. Online games and watching TV series are the most important of these new
opportunities. Thanks to online games, people can communicate with strangers one-on-one
and see their daily lives first hand with foreign TV series. For these reasons, online game and

TV series watching variables were included in the study.



1.6. Limitations of the Study

This particular study was administered with 210 freshmen and seniors pre-service ELT
teachers in different universities in Turkey. However, the study's findings are not
generalizable, which is one of the study's limitations. The reasons for this are two-fold:
firstly, due to extraneous circumstances resulting from Covid-19, we could not seek assistance
from a variety of universities. Therefore, the participants of the study do not fully represent
the entire Turkish pre-service-ELT student teachers. Secondly, the number of participants
could have been higher. The data was collected through social media platforms because of
Covid-19 restrictions. For future studies, it is advisable to have a more balanced participant
number in terms of university variety and gender. Furthermore, Increasing the university and
participants numbers will increase the study's validity. These points could be stated as the

limitations of this particular study.



Chapter 2

Literature Review

2.1. Culture

According to Kramsch and Hua (2016), English learning and teaching has gone
through various processes. English learners and people trying to jump the career ladder to
teach English have taken different approaches over time. The political and economic
limitations imposed by the world of the 1970s deeply affected the field of language learning
and teaching, as well as the whole area of life. During these cold war times, language was
used only for functional purposes. However, in the 1990s, the sharp political borders of the
world began to disappear. Thus, the language is no longer viewed only from a functional
perspective, but also from a communicative and cultural perspective. In other words, culture
has begun to become one of the basic building blocks of language. In addition, Baker (2012)
states that the world has become globalized more rapidly than ever before. Stating that
developing communication technologies facilitates human relations, Baker states that cultural
awareness has increased more than ever. He also claims that language and culture are
inextricably linked and that a focus on culture is vital for us to understand the structure and
function of language. These researches and these ideas put forward reveal the importance of
culture. In addition, the important relationship of culture and language is an undeniable reality
as mentioned above. Based on these expressions, it is important to understand what culture is
and how it is defined for the later stages of the research.

Throughout history, culture has been an important concept for societies and various
definitions have been made. According to the Oxford Dictionary, culture is beliefs, arts,
customs and a way of social order of a special group or country (Simpson, Weiner and Oxford
University Press, 1989). Culture shows itself on the ordinary behaviours and habits of that

people. Their morality, their religious beliefs and their attitudes towards each other are



embroideries of culture. Tylor (1920) states that the concept of culture is a complex and
highly interconnected phenomenon and includes common perceptions of society such as
knowledge, art, tradition, abilities, habits. Ozkalp (1993) assumes that culture is a social
heritage and this heritage influences the kind of person we are by learning from others. He
argues that the society in which a person lives deeply affects his personal characteristics. In
other words, in this definition, the phenomenon of environment comes to the fore. Giiveng
(2002) has brought a different dimension to cultural definitions. Giiveng has looked at culture
more anthropologically and stated that culture is one of the biggest phenomena that
distinguishes humans from animals, and revealed that it comes into being with life, experience
and knowledge. It is seen that natural effects are more pronounced in this definition.

Hanley (1999) gave the iceberg example while describing the culture and talking about
its features. According to this definition, culture is not just what is seen, but more of what
does not look like an iceberg. It emphasizes that culture is often overlooked in our lives and
business life. In addition, Hanley states that culture has an important relationship with
communication and argues that necessary research should be done without ignoring it. Figure
1 has some cultural features and cultural problems, and as you can see the parts that do not

appear like an iceberg are much more than the visible parts.
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CRITERIA FOR LEADERSHIP DECISION MAKING PROCESSES DEITIES DEATH
IDEAS OF CLEANLINESS LOCUS OF CONTROL THEORY OF DISEASE PHYSICAL SPACE
DEFINITION OF SANITY, FRIENDSHIP, LOVE, MURDER, LIFE, GENDER, FACIAL EXPRESSIONS
ROLES IN RELATION TO STATUS BY AGE, GENDER, CLASS, KINSHIP, OCCUPATION, RELIGION,
CONVERSATIONAL PATTERNS IN VARIOUS SOCIAL CONTEXTS, CONCEPTION OF TIME & SPACE
PREFERENCES FOR COMPETITION, COOPERATION, INDIVIDUALISM OR GROUP NORMS, SIN, GRACE
NOTION OF ADULTHOOD, NOTION OF LOGIC AND VALIDITY, PHYSICAL SPACE ARRANGEMENTS, LIFE
ODORS, HANDLING OF EMOTIONS, ACCEPTANCE OF FRUSTRATION OR PAIN, CONCEPT OF FAITH

Figure 1. Iceberg Model

As can be clearly seen in the figure, culture brings many concepts with it. Notions of
modesty, courtship practices, gender, love, acceptance of frustration or pain, kinship and
many other concepts constitute the invisible part of the iceberg at the point of culture. Culture
has been on the tables of many researchers as given some definitions above, and common
habits and beliefs have been similar expressions of most definitions.

One might ask, what is the relevance of culture to this research? Bada (2000) claims
that culture and language reflect each other and adds that they cannot be separated from each
other. He points that the language can be taught separately from the cultural values and social
characteristics of the target language, but under this condition, many facts will be incomplete.
This situation emphasizes that it will leave the person incomplete in learning the features of
the society from which they learn the language. In addition, Bada clearly indicates that
learning the culture of the target language does not mean that the person will be attached to
the target culture without question, in other words, he will be assimilated. He states that this
situation will make the person more universal, more sophisticated and freer from narrow

patterns.
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2.2. Multiculturalism and Interculturality

As mentioned above, the increase of innovations and improvement of technological
possibilities have brought a rapid change in people's living conditions and social status.
Definitions of culture were given above and its importance was mentioned. However, the
changes are not limited to the realization of the culture. Concepts such as multiculturalism and
interculturality have also entered life and have greatly influenced norms such as language and
education. Focusing on these definitions will help us to better understand educational and
linguistic concepts.

According to Taylor (1992), multiculturalism means the politics of identity,
recognition and awareness, and it aims to give back their rights to the groups who are
disadvantaged in terms of their cultures and lifestyles. Yoon, Song & Bae (2008) emphasize
that there are various cultures and cultural groups in the society and claim that these groups
should be accepted and settled. They argue that the claims and demands of people such as
language, race, sect, religion and nationality should be evaluated and thus a more peaceful
common mind can be developed. Fowers and Richardson (1996) point that multiculturalism
has attracted great attention in recent years and has begun to be studied in diverse sciences,
especially psychology and education. The American Psychological Association (APA, 2002)
put forward that multiculturalism has a very important place in the society and this
importance is reinforced day by day. On the other hand, APA suggests various definitions and
expressions for multiculturalism. In this context, multiculturalism is an important norm that
accepts diversity as a value. It is based on respect for all groups and subgroups and argues that
equal treatment should be essential.

According to Giil and Kolb (2009), multiculturalism is a kind of awareness. This
awareness includes differences such as language, religion, gender and social class. If people

accept that these differences exist and do not lose their cultural values while doing so, the
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concept of multiculturalism will come into being. In other words, people gain competence
over two cultures, themselves and someone else’s thanks to multiculturalism. Ozben (1991)
argues that different wishes in multicultural life should be together and under equal
conditions. Because communities have differences in their traditional, customary, political
and legal practices, behaviours and thoughts. It is aimed to create a common culture with
multicultural life and this is only possible by approaching the differences in society with
understanding and ensuring the equality of the differences. In other words, differences should
reach equality not only in a respectable sense but also in a legal sense. Finally, according to
Bauman (2006), demonstrates that multiculturalism is a puzzle and is waiting to be solved.
There are 3 parties in multiculturalism; those who seek their identity for traces of their
culture, those who believe in a monopolized national culture, and those who see their religion
as their own culture. These 3 parties are asking each other how to provide justice.
Multiculturalism comes into play here. Multiculturalism presents a very new, attributed and
pluralistic culture of old cultures.

Another expression related to the culture norm after multiculturalism is
interculturality. Interculturality is a series of processes, in which relationships between
different cultures are built. The ultimate aim here is to enable subgroups and individuals from
different cultures to establish connections with each other in a respectful manner, without
geopolitical and social differences (Leclercq, 2003).

Igus (2015) claims that the concept of interculturality implies that cultures that interact
with each other reveal new hybrid cultures and indicate new cultural encounters. However,
there is no mention of hegemony here, that is, the dominant culture's influence on the
minority culture contradicts the concept of interculturalism. On the contrary, a diversity of
colours, cultural diversity and tolerance are mentioned here. Mutual respect, meeting and

communication between cultures is a more accurate explanation than a culture destroying
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another culture completely or a culture that is a minority disappearing in a dominant culture.
Igus, from this point of view, reveals that the concept of interculturalism must be an inevitable
phenomenon and that there is a relationship between people from different and various
cultures. She points out that this necessity brings with it the norm of interculturality. She also
states that talking about intercultural relations can sometimes leads to complexities and
definition ambiguities. However, whichever definitions are used when talking about this
concept, interculturalism emphasizes that it necessarily involves interaction.

It is obvious that the concepts of multiculturalism and interculturalism, whose
definitions and explanations are given, emphasize different meanings, although they have
some similarities. There are some basic principles emphasized by the concept of
multiculturalism; The first and foremost principle is to share the same space and time, that is
to have the same geopolitical features. On the other hand, the second basic principle is that
individuals adopt a pluralist approach without losing their own culture while sharing the same
field. However, in another concept, interculturality, people can meet and interact with their
colleagues from different cultures. Interculturality points out exactly this interaction. The
main difference in multiculturalism is that many cultures live at the same time in the same
society, as in the USA, Canada, and various empires. In this environment, the legal struggles
given during life and the ambitions to reach the principles of equality are among the details of
the concept of multiculturalism. However, as mentioned above, there is a communication
between cultures. Unlike multiculturalism, people do not live at the same time with people
from many different cultures, but the attitudes and respect frames they display when they
come across express interculturality (Taylor, 2012).

Parekh (2002) reveals that societies have come to an interlinked form due to the rapid
globalization of the world and those societies can no longer be separated and isolated from

each other. The most important issue here is that societies should live with each other and
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with this global diversity. The suppression and hegemony of the cultural diversity and
differences existing in the world means the destruction and prevention of technology,
innovations, ideas, literature, art and beliefs. The spread of balance, harmony and tolerance in
society is possible with a deep understanding of these concepts.
2.3. Intercultural Communication

The phenomenon of intercultural communication have been talked about frequently,
but this concept started to gain importance academically after the Second World War, namely
in the 1950s and 1960s. After the WWII, the United States of America began to position as a
superpower and tried to prove its age worldwide by taking steps to establish the United
Nations. In the same period, the Cold War reigned and the countries that gained new
independence in Asia and Europe experienced very rapid change and development.
Meanwhile, the United Nations declared the 1960s as the "Decade of Development"”, and
McLuhan (1962) put forward the expression which accepted by all segments. McLuhan has
stated that the world has become a global village and the borders are only on paper. The USA
tried to spread the concepts such as idealism, human rights and optimism with The Peace
Corps founded by John F. Kennedy in 1961. Some researchers who were former members of
The Peace Corps have begun to acquire new interests. They focused on how cultures that do
not belong to Western societies realize their communication practices. Thanks to these
intercultural communication researches, the Speech Communication Association (now the
National Communication Association, or NCA) was founded in the early 1970s. This
association became a division in the 1980s and turned into the Intercultural Communication
Division. Thus, intercultural communication has become a livelier and more effective field of
study (Kim, 2005).

The transfer of symbols, meanings and norms in the historical process is a different

definition of culture. Based on this definition, emphasizing the symbols and the meanings

15



attributed to the symbols will remind us of communication and therefore intercultural
communication. Cultural communication provides the transfer of meanings. To put it more
briefly, culture is communication and communication is culture (Hall, 1980). These
statements emphasize the importance of intercultural communication in this literature review.
Kartari (2006) suggests that intercultural interaction is an interdisciplinary approach that
enables people from different cultures to communicate and convey meanings, to understand
foreigners more clearly and to explain cultural differences by taking into account.

According to Kim (2005), the work of people from different cultural and cultural
fields to transfer their experiences to each other is called intercultural communication.
Advocating that intercultural communication is a discipline, Kim focused on racial
communication. In addition, the intercultural communication discipline not only conducts
research on these areas of interest, but also tries to ensure that people meet in intercultural
dialogue. Selguk (2005) states that as long as people with different cultures do not know their
communication culture, they will interpret symbols and expressions according to their own
culture. Communication conflicts are common in intercultural communication. Matsumoto,
Yoo & LeRoux (2007) emphasized that there may be ambiguity and complexity of meaning
in intercultural communication. Culture has a great influence on communication, and this
effect prevents the same level of understanding of the message in two different cultures.
Conflicts and misunderstandings necessarily occur in intercultural communication. When
interacting with people from different cultures, their behaviour may not meet our expectations
or may go against our values. Together with the ambiguity and complexity of meaning, this
situation appears as a conflict. In order to prevent or minimize these conflicts, intercultural
communication discipline should be well predicted. Based on these statements, the Council of
Europe has defined intercultural communication as the exchange of views of persons

belonging to various cultural, ethnic, linguistic and religious circles and persons with different
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heritage, and added that these definitions are within the framework of respect and tolerance.
Intercultural communication, democracy and the rule of law, human and children’s rights also
serve universal concepts. To elaborate this, societies with intercultural communication and
dialogue will avoid attitudes that alienate, and marginalize (White Paper on Intercultural
Dialogue 2008: 17). However, Casse (1981) states that not having the same culture means not
having the same beliefs, feelings, behaviours and thoughts, and states that intercultural
communication is a very complex process. Nevertheless, even if problems are encountered,
intercultural communication becomes an integral part of our lives. The point that the world
has reached at the moment necessitates communication and dialogue. Breakthrough
innovations in communication and transportation technologies are being introduced, and this
confirms the global village prophecy. The changes that took place in the last 50 years of the
world do not allow any country to exist alone by isolating itself. Communication networks
reach everywhere, the world population is increasing rapidly, and student exchange programs
such as Erasmus are becoming widespread, political relations, tourism booms, and the
importance of intercultural communication is increasing day by day (Kartari, 2001). Finally,
this situation can be summarized as follows; How to establish communication with different
communities was only a question of high-ranking people until 20 years ago, this question is
now asked by every ordinary person (Bennett, 1998).
2.4. Language Competences

Intercultural competence and sensitivity to intercultural communication constitute the
basic principle of this study, but in order to understand what these concepts are and their
depth, it is necessary to focus on the notion of competence. Chomsky's book 'Aspects of the
Theory of Syntax’, published in 1965, was the first place where the notion of competence was
firstly introduced and became a fundamental phenomenon in linguistics. Competence has

attracted great attention and developed by experts after this process. Claiming that language is
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a perceptual process, Chomsky stated that performance is the use of linguistic codes of
language, and competence is a set of stored rules and information. In other words, he broke
new ground by introducing the concepts of performance and competence. There are a couple
of language related competences; linguistic competence, pragmatic competence,
sociolinguistic competence, communicative competence and intercultural communication
competence (Newby, 2011). It would be necessary to briefly mention these competencies for
the essence of the study.

To begin with, linguistic competence can be defined as having knowledge of the
language itself, its features and structure. Accurate is the knowledge and competencies
acquired to have language use features. This competence can be achieved by perceiving,
noticing and understanding the structures of the target language.

There are 2 important concepts for linguistic competence; recognize and produce
(Hymes, 1976). In addition, Zerey (2019) emphasized that when viewed from the Chomskian
perspective, researchers focus only on the structure of the language in linguistic competence
and exclude contextual and pragmatic concerns. For this reason, it is important to take a short
look at the pragmatic competence. Chomsky defines pragmatic competence as the attitude of
mastering the semantic framework of the language or using the language correctly (Bach,
2005). Cultural and social conditions are also included in the pragmatic competence norm.
People with pragmatic competence produce chunks in accordance with their own conditions.
If people have pragmatic combinations and produce language at an acceptable level, they
have this competence. In other words, the pragmatic competence is the use of the appropriate
context of the language, the recognition of illocutions and the knowledge of sequential aspects
of speech acts (Barron, 2003). As mentioned, social contexts and cultures have a great
influence on pragmatic competence. Therefore, a detailed sociolinguistic competence

definition has been proposed. It is not possible to explain these competences without the
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sociolinguistic competence. Sociolinguistic competence is the adaptation of people's speech
according to their social culture and social identity and their specific circumstances (Tarone &
Swain, 1995). Hymes (1972) emphasizes that it is not enough to have proficiency only
grammatically, that is, linguistically, and emphasizes that social and cultural situations should
be evaluated. In this respect, culture and sociological norms have a great influence on
language.

2.5. Communicative Competence

Although Chomsky's concept of competence was of great importance for applied
linguistics, it was criticized or developed by some researchers (Bachman & Palmer, 1996;
Canale & Swain, 1980; Hymes, 1972; Savignon, 1972; Van Ek, 1976; Widdowson, 1983).
Chomsky's handling of only linguistic competence in the use of language in his theories has
been a subject of great criticism. First, Hymes (1972) expanded on this subject, put forward
his communicative competence norm and gave a new perspective to the concept of
competence. In his definition, Hymes focused not only on grammatical terms but also
sociolinguistically in the use of language. He tried to explain exactly what people must do to
communicate. According to Hymes, communicative competence briefly knows what to say
and when. However, Savignon (1972) focused more on skills in terms of competence. During
the communicative exchange, a dynamic process is experienced and during this process,
language proficiency should adjust itself to informational input, interlocutors. The emphasis
here is that interaction and competence is a dynamic process.

Instead of describing communicative competence one by one, modelling has been
formed over time. Talking about these models helps us understand the concept of
communicative competence. Canale & Swain (1980) and Canale (1987) made these concepts,
which started with Chomsky and continued with Hymes, more systematic and schematic in

the following years. They emphasized that structure of skills and knowledge are necessary for
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communication and stated that they make a combination. Canale and Swain (1980) have been
influenced by previous research and the model they have put forward is much more detailed
than previous studies (Tas & Khan, 2020). In the first models they made, Canale & Swain
made 3 sub-competencies. These are grammatical competence, sociolinguistic competence
and strategic competence, respectively. However, Canale (1983) later upgraded this model by
adding the fourth sub-competence; the discourse competence. Discourse competence, which
was first under the title of sociolinguistic competence sub-competence, was later separated by
Canale in 1983. Tas & Khan (2020) states that this model is widely accepted due to its
detailed applications and suggestions in terms of syllabus design, teacher education, and
materials. With this model, it is aimed that people who use language reach communicative

competence through meaningful communication.

Communicative

Competence

| | | |
Grammatical Discourse Strategic Sociolinguistic
Competence Competence Competence Competence

Figure 2. Canale & Swain’s Communicative Competence Model

The competence that includes areas such as lexical knowledge, syntax, grammatical
understanding, and morphology rules is a grammatical competence, and this competence is
almost equivalent to the linguistic competence introduced by Chomsky (Coperias Aguilar,
2002). The competence that focuses on the socio-cultural rules that determine the
acceptability, the meaning integrity and internal consistency of the words is a sociolinguistic

competence. The sub-competence area that deals with the concepts of coherence and cohesion
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and examines their situation in large texts is discourse competence. As mentioned before,
some breaks or problems may occur during communication. People use some verbal or signic
strategies in order to prevent these breaks or miscommunication. The sub-competency area
that examines these strategies, which can be grouped under two headings as grammatical and
socio-grammatical strategies, is the strategic competence (Canale & Swain, 1980).

Bachman & Palmer (1996) included communicative competence in the communicative
ability model they developed. Referring to language ability first, Bachman & Palmer defined
this concept as the unification of language knowledge and metacognitive strategies. This
combination gives language users the ability to interpret discourse, relay information, and
respond to written and non-text tests or talks. Expressing language knowledge as a field for
interpreting discourse, Bachman & Palmer states that this domain is revealed by
metacognitive strategies. According to them, language knowledge consists of two main
groups; organizational knowledge and pragmatic knowledge. Organizational knowledge is the
information used to organize formal structures, in other words to control them. This
knowledge exists to produce grammatically and textually acceptable outputs. The
organizational knowledge, which consists of two areas as grammatical knowledge and textual
knowledge, can be detailed as follows; Knowledge of vocabulary, knowledge of syntax,
knowledge of phonology / graphology constitutes grammatical knowledge, while knowledge
of cohesion and knowledge of rhetorical or conversational organization constitute textual
knowledge. Pragmatic knowledge is the knowledge used to interpret discourse. Intentions,
utterances and sentences are the areas of interest of this knowledge. Pragmatic knowledge
consists of two areas as functional knowledge and sociolinguistic knowledge. Functional
knowledge (illocutionary knowledge) explains the implications of sentences, utterances and
texts. The heuristic, manipulative, ideational and imaginative functions of the language are

explained with this knowledge. Knowledge of dialect / varieties, register, natural or idiomatic
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expressions, cultural references and figures of speech are related to sociolinguistic knowledge.
Finally, metacognitive components or strategies, more terminologically speaking, strategic
competence is the competence that enables us to do cognitive management in language use
and consists of areas such as goal setting, assessment and planning. Figure 3 clearly shapes

the language ability model introduced by Bachman & Palmer.

Language Ability
Model

Language Strategic
Knowledge Competence

Organizational Pragmatic

Knowledge Knowledge Goal Setting

Grammatical Functional
Knowledge Knowledge

Assessment

Textual SociolinguisticKn

Knowledge owledge LG

Figure 3. Bachman and Palmer’s Language Ability Model

2.6. Intercultural Communication Competence

The rapid change of our age has led us to many innovations. The advantages of
technology have improved our communication possibilities and enabled us to interact more
with different cultures. Concepts such as interculturality and multiculturalism, whose details
are given above, have started to find more place in our lives and educational environments.
The main focus of this study is intercultural communication sensitivity, which has a deep
connection with culture. However, we need to analyze the intercultural communication

competence in order to better understand this concept. Because intercultural communication
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competence is a umbrella norm and includes intercultural communication sensitivity (Chen &
Starosta, 1996). Looking at its historical background, the concept of intercultural
communication competence first gained attention with the initiatives of the Peace Corps in the
1950s and 1960s. Cultural problems experienced in these years, when people or companies
started to interact with each other more, led to the consideration of these concepts. In the
1970s and 1980s, the content of this concept was further expanded, including factors such as
international trade, citizens living abroad, education abroad, and student exchange.
Researchers generally conducted studies under the name of intercultural communication
competence by keeping reports and making observations. The main objectives of these
researchers were to find the reasons for the failure of the seashore and to increase the success,
to determine what qualifications should be sought by selecting personnel, and to prepare
appropriate trainings for the guests, and these objectives remained limited. Today, however,
the reasons researchers focus on intercultural communication competence have changed and
expanded. This concept, which is needed in many areas from international schools to
residence permits, has gained an important place in our lives (Spitzberg and Changnon, 2009).

When the literature is analyzed, it is seen that the term intercultural communication
competence is used in different ways, and it appears most often as intercultural competence.
Fantini (2006) stated this clearly in his literature review and listed some terms used instead of
intercultural communication competence. Some of these terms are as follows; cross-cultural
awareness, international communication, cross-cultural adaptation, global competence,
ethnorelativity, biculturism, international competence, cultural sensitivity, intercultural
sensitivity. As can be seen, all these nomenclatures focus on the concept of globalism and
internationality. Chen & Starosta (1996) however criticizes this diversity; they state that they
have some differences even if they are close to each other, but the term intercultural

communication competence covers all of them. When the literature is examined in detail, it is
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seen that the term intercultural communication competence and the term intercultural
competence can be used interchangeably.

Numerous definitions and explanations have been given to the concept of intercultural
communication competence, or its other common name, intercultural competence. Kartari
(2006) defined the concept of intercultural communication competence as being able to
communicate effectively. This effective communication is realized by people who grew up in
different physical and symbolic environments. In addition, Kartari states that it has similar
features with its communication competence. Kartari says it is the most effective competence
to avoid conflicts and misunderstandings, and adds that thanks to this competence, people can
predict the behaviour of people who are not of their own culture and are not odd. This
prediction is very important during communication because possible predictions about the
culture of the other party are very comforting. Chen & Starosta (1997) prioritized tolerance
and positive attitudes in their recognition. If people can communicate effectively and
appropriately by using some of their skills in the different environment they are in, they are
capable of intercultural communication competence. Taylor (1994) briefly defines the concept
of intercultural communication competence as gaining a new perspective against the
counterculture. Lustig & Koester (1999) included a broader definition and explanation in their
Intercultural Competence: Interpersonal Communications Across Cultures books. They define
intercultural communication competence as a process, especially as a personal internal
process. According to other definitions, this definition is not result-oriented but process-
oriented. A person who has intercultural communication competence gains some cognitive,
affective and behavioural features. Some of these features are the ability to deal with
alternative views, empathy, and flexibility in behaviour, and interpersonal communication. In
other words, intercultural communication competence is a growth process and people can

reveal their implicit knowledge in this way. People do not only have these features, they can
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also have foreign language competence and technical knowledge thanks to this competence.
In addition, intercultural communication competence is contextual, meaning that there are
bonds between individuals and cultures as well as links within individuals.

Tamrakar (2007) mentioned three main components in his definition of intercultural
communication competence; knowledge (cognitive factors), motivation (attitude) and skills
(competence in social relations). He states that each component is tightly interconnected and
intercultural communication cannot be achieved without any of them. When the definitions
mentioned above are examined in general terms, it is seen that adapting to different cultures
or being successful in different cultural contexts is the basis. In addition, it has been clearly
emphasized that this competence is not a result, but a multi-element process, in other words, it
is a process of self-awareness.

As with language competence, various models of intercultural communication
competence have been proposed by researchers (Bennett, 1993; Byram, 2000; Chen &
Starosta, 1996; Dearforff, 2006; Fantini, 2006). Intercultural communication competence has
been developed and modelled by researchers in the historical process. Handling these models
in their chronological order provides us with more clear information about the details of the
development process. Firstly, Bennett (1993) developed a model under the name of the
Developmental Model of Intercultural Sensitivity (DMIS) and in this model; he grouped the
evolution of interaction into three ethnocentric stages and three ethno-relative stages.
However, detailing of DMIS is discussed in the following sections. Since it is closely related
to intercultural sensitivity, which is the focus of this particular study, it will be examined
under the subtitle Intercultural Sensitivity.

Byram (1993) emphasizes that intercultural communication should be handled with
social context in mind, and only in this way the non-verbal dimensions that constitute an

important part of communication and which are greatly influenced by traditions are taken into
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account. For this reason, Byram has developed a model which he stated that especially foreign
language education teachers, instructors and instructors can benefit from it. In this model, five
different factors are mentioned in order to achieve an effective communication and these
factors can be seen as follows; savoir (knowledge of one's self and other), savoir étre
(attitudes), savoir comprendre (skills of interpreting and relating), savoir apprendre / faire
(skills of discovering and / or interacting), and savoir s ‘engager (critical cultural awareness).
In this model, attitudes are defined as curiosity, readiness and openness, and they are
developed to avoid attitudes, mistrust and doubts towards other cultures. Byram states that
generally negative attitudes such as prejudice and stereotype should be prevented and more
positive attitudes such as curiosity and openness should be included. People should acquire
different thoughts and attitudes with different perspectives according to this factor. The
second factor, knowledge, is defined as knowing how social groups and identities function in
different cultures and in one's own culture. People acquire this knowledge through primary
socialization (in the family) and secondary socialization (in formal education). Byram talked
about various skills in the other stages of the model he created. Firstly, he introduced skills of
interpreting and relating, and according to these skills, people can examine, interpret and
associate events in different cultures from their own. In this way, people can compare the
facts with their own culture more easily and reach more tolerant results. In the skill of
discovering and interacting, people can discover norms in different cultures by
communicating and interacting. Finally, people develop critical cultural awareness. As can be
understood from its name, this factor indicates that people can get closer to different cultures

from different perspectives and evaluate them critically.
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Figure 4. Byram's Model of Intercultural Communication Competence

Fantini (2000) states that there are three basic themes in the concept of intercultural
communication competence: the ability to develop and maintain relationships, the ability to
communicate, the ability to attain compliance and obtain cooperation with others, and
effectively and appropriately with minimal loss or distortion. He claims that it includes not
only intercultural relations but also interpersonal relations. He adds, however, that relations
become more complex as commonality decreases at the intercultural level. From this point on,
Fantini mentions that both language and cultural elements are effective in the development of
the concept of intercultural communication competence. Language and culture are two
inseparable parts because people transfer their life standards, life styles, thinking structures,
that is, their culture, to another person through language. In addition to the three basic themes
mentioned above, Fantini also added three different areas; traits, five dimensions and
developmental process.

Traits deals with the attitudes that people should adopt in intercultural relations.

People should have traits such as empathic, flexible, respectable, caring, patient, open to
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innovations, motivated, and a sense of humour in order to communicate more effectively with

different cultures.

Figure 5. Fantini’s A+ASK quartet.

In the model developed by Fantini, there are five different dimensions in Intercultural
Communication Competence; awareness, attitudes, skills, knowledge (A + ASK), and
proficiency in the host tongue. As seen in the figure above, awareness is located in the middle
of the quartet because awareness is the basic building block of effective communication and
affects elements such as attitudes, skills and knowledge. To what extent and how we develop
awareness is vital to enhance the ICC concept. Finally, the developmental process area was
mentioned in this model. This concept expresses that ICC is a life-long and uninterrupted
development process. People may experience stagnations or slowdowns at this competence
point from time to time, but this development never stops completely.

Finally, Deardorff (2006) proposed a model of emergence in a panel where
internationally renowned intercultural scholars from one of the world's leading universities
presented to discuss intercultural communication competence. In today's world, where
internationalization efforts are accelerating, compilations have been made to measure the
intercultural competence of students. Deardorff calls this model the Pyramid Model of

Intercultural Competence. As mentioned above, the concept of ICC is used with different
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terminologies in the literature, and one of the most used among them is intercultural
competence. Deardorff (2006) points out that the model developed is a compilation of ICC
models, definitions and explanations that have been put forward by various researchers in
previous years. The ICC concept creates a framework according to this model, and different
levels can be added within this framework. To explain more clearly, the components at the
lower level of the pyramid develop the components at the upper level. In this model, the
attitude has been the basic starting point and this point progresses to the expected external
problems. Attitudes, behaviours and acquisition of knowledge are of great importance in
terms of the this particular model. Because attitude and understanding are the basic principles
in order to communicate with different cultures comfortably and effectively. Saying that it is
normal for some biases or negativities to occur, Deardorff emphasizes that people who
overcome these stages can reach the intercultural competence. In addition, as can be clearly
seen in Figure 6, there is a back and forth relationship between knowledge & comprehension
and skills factors. Finally, Deardorff clearly states that the ICC concept covers a very wide
area and cannot be restricted to this model alone.
2.7. Intercultural Sensitivity

Chen and Starosta (1996) state that the concepts of intercultural communication
competence and intercultural sensitivity are widely discussed. They point out that this
complexity stems from a misunderstanding of the concepts of intercultural awareness,
intercultural communication competence and intercultural sensitivity. Even if these concepts
are related to each other, they mean different things and the concept of intercultural
communication competence is the umbrella term in them. The concept of intercultural
communication competence is divided into three main groups as cognitive, affective and
behavioural ability. Cognitive aspect refers to cultural awareness, behaviour aspect refers to

intercultural adroitness, and finally affective aspect refers to intercultural sensitivity. The
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terms cultural awareness and cultural adroitness will be explained in the following sections.
Under this heading, the concept of intercultural sensitivity will be focused.

Terms, models and associations related to culture are explained in detail in the above
sections of this literature review. However, since this particular study focuses on intercultural
communication sensitivity, it would be appropriate to focus on this concept. When the
literature is examined extensively, it is clearly seen that there have been many studies related
to the concept of intercultural sensitivity (Chen & Starosta, 1996; Bhawuk & Breslin, 1992;
Chen, 2010; Bennett, 1996; Bennett, 2017 etc.) Chen and Starosta (1996) emphasizes that the
world has become a global community with the latest developments and they point five trends
which lead to this situation. According to Chen and Starosta, (1) people from different
cultures have gained the opportunity to communicate more frequently thanks to recent
technological developments, (2) the recent political and economic event has caused large
masses of people to migrate to different countries, thus making countries more cosmopolitan.
(3) globalization has affected not only people's communication but also the economy, and
firms sought employees from different cultures as the diversity of countries and firms with
which they had to compete increased, (4) the importance of nation states decreased, and (5)
diverse countries have begun to seek new workforce. Chan and Starosta illustrate these five
trends with striking examples. According to the numerical information given by them, 70% of
the immigrants living in the USA in 1940 were Europeans, but this figure has decreased to
15% in recent years and the rates of other continents have increased. Many students in US
schools have different skin colors, and the number of students who do not speak English has
approached 5 million in recent years. These examples say that focusing on cultural diversity
should be the norm, not the exception, in the globalizing world, especially in the USA.

The definition of the concept of intercultural sensitivity has been made by different

researchers. According to the Chan and Starosta (1997) intercultural sensitivity is an
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"individual's ability to develop emotion towards understanding and appreciating cultural
differences that promotes appropriate and effective behaviour in intercultural communication”
(p. 5). Gudykunsty and Kim (2002) describe intercultural sensitivity as the ability to have
positive emotions during, before and after communication. This skill brings people social
orientation and satisfaction later because people can interpret their counterparts’ feelings and
thoughts well.

According to another definition, intercultural sensitivity is the ability to be aware and
gain experience. Thanks to these abilities, people can get to know and reduce the culture of
the other party better (Hammer, Bennett & Wiseman, 2003). Bulduk, Tosun & Ardi¢ (2002)
defined intercultural sensitivity as an active desire. This desire provides motivations such as
accepting, understanding and appreciating different cultures. Bhawuk and Brislin (1992) state
that if people behave in a sensitive way to the perspectives of individuals from different
cultures, they reach intercultural sensitivity. Samover, Porter, and McDaniel (2010) defined
intercultural sensitivity as understanding the world view of others. When the above definitions
are examined in a general sense, it will be seen that all of them underlie the counterculture.

Although there are many definitions of the concept of intercultural sensitivity, Chen &
Starosta (1996) made the broadest definition and elaboration. Chen and Starosta define
intercultural sensitivity as a sub-dimension of intercultural communication competence. This
sub-dimension is a cognitive sub-dimension. On the other hand, they put forward four
qualifications of intercultural sensitivity; open-mindedness, self-concept, non-judgmental
attitudes and social relaxation. With the self-concept, it is expressed how people perceive
themselves. People can communicate and mediate with the world thanks to their self-concept
features. Self-esteem is an important factor at the point of self-concept. People with high self-
esteem understand other people better and are easily accepted by other people and are more

positive towards differences. With open-mindedness, it is meant that people are more open in
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terms of opinions when expressing their own opinions or hearing other opinions. People with
this trait have broader ideas and know well that the world is not centred around particular
views, and they are more enthusiastic in intercultural interactions. Non-judgmental feature
means not having prejudices. People with this feature provide a more comfortable atmosphere
to other people. Because the counterparts know well that they will not be judged or etherized
and thus they express their views more effectively. Finally, it emphasizes being comfortable
and not creating a tension-filled atmosphere during intercultural interaction with social
relaxation. These tensions can be experienced when different cultures first interact with each
other. However, socially comfortable people will instantly soften the environment and allow a
positive interaction. Having these features provides an overall enjoyment of communication,
and this is an extremely important element.

The concept of intercultural sensitivity is of great importance in many areas. Many
experts from fields such as Communication Studies, Psychology, International Business and
Education have focused on this subject (Moran, Harris & Morran, 2007). Many of these
experts state that intercultural sensitivity is vital for effective and productive communication.
Chen and Starosta (2000) adds that intercultural sensitivity includes features such as
interaction engagement, interaction confidence, respect for cultural differences, interaction
attentiveness and interaction enjoyment and emphasizes that these are essential for
intercultural communication.

One person who discusses the concept of intercultural sensitivity and put forward
models is Milton J. Bennettt (Bennett, 1986; Bennett, 2017). Bennett developed The
Developmental Model of Intercultural Sensitivity (DMIS) to explain intercultural sensitivity
and relates this model with constructivist perception and communication theory (Bennett,
1986). With DMIS, Bennett has examined and classified individuals who have reached the

competence of intercultural communication. Seeking an answer to the question "what to do
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next" in intercultural education programs, Bennett determined the stages of the acquisition of
competence and then modelled it as a structure. Bennett argues that perception is the biggest
factor in people's sensitivity and integration to new cultures. He emphasizes that people or
children are more adaptive when perceiving things relevant to them. Bennett explains this
with the example of pasta (Bennett, 2017). Pasta for Italian children is the relevant category
but not for American children. While Italian children can easily perceive which shape of pasta
and which sauce is more effective, this definition will be meaningless for American children.
What is meant here is that the culture brings us distinctions and is an important factor
in establishing new structures. When the Bennett's model is examined in general terms, it is
seen that it consists of two stages (Bennett, 1986). The first stage is the ethnocentric stage and
the second is the ethnorelative stage. There are three more stages in the content of each stage.
In the ethnocentric section, there are denial, defence and minimization stages, while the
ethnorelative section includes the stages of acceptance, adaptation and integration. Bennett
emphasizes that people who progress between stages can eventually reach intercultural
sensitivity. Movement between stages is inevitable. There is no rule that persons who reach a
separate stage will definitely progress to a higher stage. People cannot easily proceed from
ethnocentric stages to ethnorelative stages. However, they can easily regress from the next
stage to the previous stage (for example; from minimization to defence) and this model is one-
sided. DMIS is a model that includes all cultures, that is, establishing in one culture indicates

that it can be applied to all cultures.

33



Experience of Difference

Minimization =~ Acceptance Adaptation

Figure 6. Bennett’s Developmental Model of Intercultural Sensitivity Stages

The first stage of the ethnocentric division is denial. Bennettt also calls this stage
default condition. People at this stage deny the existence of other cultures, other thoughts.
They describe others as "foreigner” or "minorities". They may even go further and emphasize
that they are not even human. People can enable genocide by exhibiting hostile attitudes.
Defense appears as the second stage. At this stage, people gradually begin to realize that
different cultures take place in the world. This is often the case when a refugee community
enters the community. The distinction between "us" and "them" is palpably large. At this
stage, people deny with stereotyped ways and can interpret different cultures as a disease of
society. Different cultures are inferior while their own culture is superior to them. However,
denial can also occur in the opposite way, i.e., "them" superior "us" may be inferior. Here, the
situation of seeing one's own culture inferior and romanticizing another culture takes place.
Minimization is the last phase of the ethnocentric period. In this period, people develop a little
more acceptance, but only superficial issues such as food culture. In this period, people stop
humiliating people, but they minimize cultural differences, that is, they standardize them by
reducing them to their own views. People argue that their experiences are experienced by all
people and emphasize that their beliefs are the same. Bennett stated that the first phase of the
ethnorelative period was acceptance. People realize many points at this stage, that is, they

accept that cultural diversity is equal, but that there are differences in form. However, this
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situation is not always positively expressed. People can negatively judge different cultures. In
the acceptance phase, people start to become more curious about different cultures. The
second phase is adaptation and, in this phase, people start to think differently from their own
cultural context. People can act as if they are attached to a different culture, and this usually
occurs in situations that require living abroad. People begin to gain cultural empathy and start
to adopt other people's perspectives. The last stage is integration; people who have reached
this stage can now interpret behaviour from many different cultural perspectives, and for these
people there is no longer a single right or a single mistake. To summarize, people move from
a stage in which they ignore cultures in the ethnocentric period to an ethnic relative stage,
where they enjoy cultural differences. Bennett shed new lights on the definition of the concept
of intercultural sensitivity with DMIS. The definitions provided by this model are supported
by the results of Chen (2010). Chen defines ethnocentrism as a person's strong attachment to
their own culture and ethnic ties and their pride of them. Ethnicist people set their own criteria
within the framework of their own culture and judge other cultures using these standards
when evaluating other cultures. Chen's research indicated that people with high levels of
intercultural sensitivity were less ethnocentric.

Brislin (1981) mentioned that intercultural sensitivity is being developed with training
programs such as T groups, case studies, cultural orientation programs and role playing. This
expansion has occurred with the increasing importance given to the concept of intercultural
sensitivity in the globalizing world (Chen, 1997). In other words, the concept of intercultural
sensitivity is also integrated into training programs in many areas. The purpose of these
trainings is to increase the intercultural sensitivity by increasing awareness and trying to avoid
misunderstandings. Gudykunst, Ting-Toomey & Wiseman (1991) mention that there are six
general categories of intercultural training programs to increase intercultural sensitivity;

cognitive training, affective training, area simulation training, behavioural training, self-
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awareness training and cultural awareness training. The training given to try to increase the
sensitivity and motivation of people while communicating with people from different cultures
is called affective training. Cognitive training is given to understand cultural differences.
Behavioural training is in a way skill training and it is taught how people behave during
interaction. The training in which people spend some time in the target culture to get real life
experiences is area simulation training. Cultural awareness training is given to teach that
cultural norms are universal. Finally, self-awareness training is given so that people can
understand their own emotions, thoughts and prejudices.
2.8. Intercultural Adroitness and Intercultural Awareness

As mentioned above, intercultural communication competence is an umbrella concept
and has three sub-dimensions: cognitive, affective and behavioural (Chen & Starosta, 1996;
Chen, 2010). Intercultural adroitness is related to the behavioural part of these sub-
dimensions. People engage in certain behaviours when interacting between cultures, but these
behaviours can be desired or unwanted. At this point, minimizing unwanted behaviours and
increasing desired behaviours is explained with this sub-dimension. As people develop
positive communication behaviours, they are able to fulfil their communicative goals more
effectively. Communication skills, communication channels, verbal and non-verbal
communication ways are related to this sub-dimension. Cognitive sub-dimension deals with
the concept of intercultural awareness. Thanks to this sub-dimension, people gain the ability
to distinguish between similarities or differences that cultures have. Individuals with high
self-awareness know themselves better and this gives them the opportunity to understand
others better and thus communicate better with different cultures. Likewise, this situation can
be mentioned in a cultural sense. To explain in more detail, people with cultural awareness
can interpret the characteristics, thought and life style given to them by their own culture and

thus they can understand the opposite culture (Kartari, 2003).
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2.9. Studies on Abroad About the Intercultural Sensitivity

Intercultural awareness concept has been the subject of numerous studies in Turkey
and abroad. Intercultural sensitivity and the factors affecting it have been tried to be
understood through researches. In this part of the study, studies conducted abroad on
intercultural sensitivity will be included. Anderson, Lawton, Rexeisen & Hubbard (2005)
conducted a longitudinal study to investigate the development process of intercultural
sensitivity. Students with an average age of 21 who study at private universities are the
participants of the study. There are 2 foreign students in the study and 10% of the students are
student of colour. Using The Intercultural Developmental Inventory (IDI) in their research,
Anderson et al. conducted two tests, a pre-test and a post-test after the 4-week abroad travel of
the students. According to the research, even for a short term, travels abroad affected their
intercultural sensitivity. Compared to pre-test results, post-test results are higher, meaning
students' intercultural sensitivity has increased.

Straffon (2003) conducted a study to measure the intercultural sensitivity of high
school students attending international schools. 450 participants from 40 different countries
and studying at an international school were included in the study. By comparing quantitative
and qualitative data, Straffon obtained valuable data in the field of intercultural sensitivity.
The results of the study showed that studying in an international school increases cross-
cultural sensitivity. According to the results, most of the students took part in Adaptation and
Acceptance stages. In addition, a statistically significant relationship was discovered between
students' time spent at international school and their intercultural sensitivity. So the more time
students spend in this school, the more intercultural sensitivity they had.

Williams (2005) investigated the effect of studying abroad on intercultural sensitivity
in his study. In this study, in which 92 students participated in total, 44 students spent one

semester abroad. 48 students stayed on campus. According to the results of the study, students
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who spent their semesters abroad made a great improvement in terms of intercultural
sensitivity. In addition, the results indicated that exposure to different cultures significantly
affected communication skills. Sarwari and Wahab (2017) examined the relationship between
intercultural awareness and intercultural communication competence in their work. 108
international postgraduate students from 17 different countries participated in the study. The
results of the research showed that the concepts of intercultural sensitivity and intercultural
communication competence are vital for effective intercultural communication. It was
observed that students with higher intercultural sensitivity were able to communicate more.

Another study dealing with intercultural sensitivity is the one by Roh (2014). Roh,
who measured the intercultural sensitivity of 450 Korean middle and high school students,
included individual differences of students such as gender, location, age and level of
multicultural experience. Students generally showed an above average level of intercultural
sensitivity. However, according to the results, students with more multicultural experiences
showed a more significant difference. These students were more sensitive than others. The
study emphasized that individual differences are an important factor in intercultural
sensitivity.

Holm, Nokalainen & Tirri (2009) discussed the role of gender and academic
achievement in intercultural sensitivity in their work. The researchers, who included 549
participants in their studies, used the Intercultural Sensitivity Scale Questionnaire (Bennett,
1993). The results of the study indicated that women have higher intercultural sensitivity than
men. In addition, students who were successful academically had a higher level of
intercultural sensitivity than those who were unsuccessful.

Morales (2017) measured the intercultural sensitivity of third culture kids in his study.
139 international high school students participated in the study. Of these participants, 43 were

Korean and 96 were non-Korean students. In addition, 81 participants were male and 58
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participants were female. The results of the research showed that there is no difference in
terms of intercultural sensitivity between women and men. However, non-Korean students
who were exposed to more cultural diversity showed higher intercultural sensitivity than
Korean ones.

The literature shows that the relationship between intercultural sensitivity and gender,
achievement and overseas experience is not the only subjects that have been studied. For
example, Pandey (2011) examined the relationship between the use of movies as learning
tools and intercultural sensitivity in his research. In the study with 14 participants, students
were given an elective course called "managing cross-cultural issues”. In addition, students
were shown two films, Outsourced and My Big Fat Greek Wedding, in connection with this
elective course. The reactions of the students while watching these films were observed. The
students stated that these and similar films are of great importance in understanding
intercultural differences. In addition, after the test, it was understood that the students showed
higher intercultural sensitivity after taking this elective course associated with movies. Pandey
suggested that films and some special cultural-related elective courses can be of great help to
students in issues such as intercultural sensitivity and communication.

Chao (2013) investigated the cultural effects of movies and television series in his
research. In the study, in which 52 EFL university students from Taiwan participated, he
examined the opinions of the students at the end of a course they had taken. Students attended
a special course that foreign films used as an instructional tool and received intercultural
competence training. According to students' opinions at the end of the course, the course was
very effective in understanding and developing intercultural differences and sensitivity. Chao
emphasizes that such courses should be added to the curriculum.

Coffey, Kamhawi, Fishwick & Henderson (2013) measured the effect of the virtual

environment and the Web environment on the intercultural sensitivities of the participants
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using the Intercultural Sensitivity Scale of Chen and Starosta. In the study with 159
participants, emphasis was placed on new media environments. According to the results of the
research, willingness and effort toward understanding an intercultural interaction (interaction
attentiveness) have the most important effect on intercultural sensitivity. In addition, this
effect was seen mostly in the virtual environment channel. Research results also showed that
men felt more enjoyment and women felt more attentiveness.

Soyoof (2018) examined the cultural impact of video games. He stated that video
games can be an important resource for experiencing cultural differences. Soyoof, who
interviewed 6 students who were very good with games in his research, reached important
results. The students stated in the interviews that games are the main factor for their
intercultural views. The students emphasized that thanks to the cultural differences they
encountered in the games, they became less prejudiced in real life. The results indicate that
video games can be used as a new method to overcome cultural shock.

Degens, Hofstede, Beulens, Krumhuber & Kappas (2016) emphasize that digital
intercultural training tools can be very important factors to improve intercultural sensitivity
today. They developed new tools by using experiential and story-based approaches in their
work. Researchers who plan fictional events with virtual characters have observed cultural
experiences in their experiments. According to the results of the research, this tool plays an
important role in improving people's intercultural sensitivity.

Based on the idea that the games can be used not only for entertainment purposes, but
also for cultural training, Muhamad & Yang (2019) conducted a study to moderate the
intercultural sensitivity of the participants. They conducted an experimental study of three
stages as game, reading and control and examined the effect of the game called BAFA on
intercultural sensitivity. They say that the video game called BAFA is a role-playing game

and people are exposed to different cultures with simulations. 31 participants took part in the
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game section, 32 participants in the reading condition and 30 participants in the control group.
Important data were obtained in this study in which a balanced distribution of participants was
observed. According to the results of the study, games are of great importance for

intercultural sensitivity. Participants who played BAFA showed higher intercultural
sensitivity also in real life.

Jacobone & Moro (2015) investigated the impact of participating in student exchange
programs on people’s intercultural sensitivity. 505 students participated in the study and 257
of them were in the observation group and 258 in the experimental group. The students in the
experimental group were those who participated in the Erasmus student exchange program.
The students stated that Erasmus was a very valuable exchange program for them and added
great value to them culturally. In addition, Jaconone & Moro emphasized that the hypothesis
that the student exchange program is very effective in developing students' personalities is
confirmed. Finally, it was seen that the students participating in the Erasmus student exchange
program were statistically significant different in terms of intercultural sensitivity.

Tarchi, Surian & Daiute (2019) also examined the relationship between student
exchange programs and intercultural sensitivity. 60 students who came to Italy for educational
purposes participated in this research. 32 of these students came from America and 28 of them
came through Erasmus Program. According to the results of the research, students who came
to Italy with the Erasmus program showed higher levels of ethnorelative orientations. Stating
that the Erasmus student exchange program is a program in the European continent and
covers a large number of countries and cultures, Tarchi et al. claimed that these results were
expected.

2.10. Studies About Intercultural Sensitivity on Turkey
Intercultural sensitivity is a concept became a research agenda in many countries, and

Turkey is also one of those countries. Firstly, Cubukgu (2013) measured the intercultural
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sensitivity of English language teacher trainees in his study. In this study involving 65
volunteer Turkish students, two different intercultural sensitivity scales were used. The results
showed that students were enthusiastic about cultural issues and argued that culture-oriented
courses should be added to the curriculum. Teacher trainees have been found to have
attitudinal knowledge, tolerance, empathy and sympathy towards different cultures.

Arslan, Giincavdi & Polat (2015) investigated the effect of the Peace Education
Program (PEP) on intercultural sensitivity in their study. They stated that the PEP university
curriculum contains an elective course and cultural teachings. 25 students from Kocaeli
University participated in this study and Chen and Starosta’s Intercultural Sensitivity Scale
were administered as a pre-test and a post-test. The results of the study showed that there was
a statistically significant difference in cross-cultural sensitivity between pre-test and post-test.
After the course, the students showed more intercultural sensitivity, interaction attentiveness
and interaction engagement. However, no significant difference was found as a cultural
difference.

Penbek, Yurdakul & Cerit (2009) examined the relationship between intercultural
sensitivity levels and contributions of education and intercultural experience on the formation
of intercultural communicative competence. A total of 2000 students from Dokuz Eyliil
University and Izmir University of Economics participated in the study. According to the
results of the study, it was learned that the students had some views. Accordingly, the
students; They emphasize that cultural simulations, some non-academic programs, student
exchange programs and internship experiences in university education are important in
developing intercultural sensitivity. It was observed that the respect, sensitivity and empathy
of the students increased as they participated in international interactions.

Rengi & Polat (2014) conducted a study to investigate the intercultural sensitivity of

primary school teachers and what they see as intercultural differences. Chen and Starosta's
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Intercultural Sensitivity Scale was used in this study, in which 286 primary school teachers
participated. In addition to the scale, teachers were asked "What do you think about your
students as cultural difference?" According to the results of the research, it was observed that
primary school teachers generally approached cultural differences positively. It was seen that
the most encountered one among the teachers' perceptions of cultural differences was
"cultural differences related to language”. In addition, no findings were found regarding
gender roles. In addition, it has been proven with the findings that primary school teachers
have high intercultural sensitivity levels.

In their study, Abasli & Polat (2018) examined the views of 337 Turkish and foreign
students at three state universities on intercultural sensitivity and cultural intelligence. The
results of the research showed that the intercultural sensitivity of the participants was
moderate. The study revealed that students make an effort to understand and empathize with
different people. Aksoy (2016) claimed that the importance of intercultural communication
has increased in recent years and that it has begun to be included in the curriculum of
university education. In her study with 42 students studying at the Faculty of Communication
of Izmir University of Economics, she organized an in-class activity based on the Bennett's
DMIS and analyzed the texts written by the students. The analysis made revealed that the
students saw themselves in the acceptance stage and had hesitations about the adaptation
stage.

Another study that has an importance in the field of intercultural sensitivity in the
Turkish concept is the study conducted by Bekiroglu & Balci (2014) with the students of
Selcuk University Faculty of Communication. Chen and Starosta's Intercultural Sensitivity
Scale was used in this study, in which 302 students participated. It was observed that 4 factor
groups emerged from the 5 factors of the scale. Responsibility and attention, self-confidence,

enjoyment of interaction, and respect for cultural differences were the factors in interaction. In
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addition, the relationship between some variables and intercultural sensitivity was examined
in the study. According to these results, it was determined that there is a positive relationship
between the frequency of following the media of foreign countries, the desire to benefit from
Erasmus exchange programs, the frequency of communicating with different cultures on
social media, the level of foreign language knowledge and the desire to live in a country with
different cultural norms and intercultural sensitivity.

Bulur, Usta & Dinger (2017) examined the intercultural sensitivity of the students
studying at the health vocational school and the factors affecting this. In the study, which has
229 participants, the level of intercultural sensitivity was below the middle. When the sub-
factors were examined, it was seen that respecting cultural differences in interaction and
responsibility in interaction got medium scores. However, the factors of self-confidence in
interaction, enjoying the interaction, and being careful in interaction remained low. It has
been observed that students who know foreign languages, communicate with other cultures
and perceive communication with different cultures positively have a higher level of
intercultural sensitivity.

In his study, Akin (2016) examined the relationship between the intercultural
sensitivity of the students of the Turkish language teaching department and the variables of
classroom, parent education, gender and socioeconomic level. 220 students from Siirt
University participated in the study. According to the analysis, it was seen that the
intercultural sensitivity of the students was at a medium level. It was found that there was no
relationship between intercultural sensitivity and variables such as gender, parental education
level, and having friends from different cultures. However, a negative relationship was
observed between socio-economic level and intercultural sensitivity. In addition, it was
observed that as the grade levels of the students increased, their intercultural sensitivity

increased.
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Koroglu (2009) aimed to analyse ICS level of 61 freshmen from the department of
ELT at Gazi University. She used Chen and Starosta’s ICC scale. 51 of the pre-service teacher
candidates were female and 10 of them were males. Results suggested that being aware of
differences between cultures increased their willingness to ICS. Furthermore, she found that
freshmen have quite high interaction confidence with the percentage of 93%. Lastly, she
stated that mean rank of respect of other cultures is above the average. As it can be
understood from her study, freshmen at Gazi University have high level of ICS.

In her study, Bal (2020) has investigated ICS level of preparatory class students in
Ankara. The universe of the study was 113 English language teacher candidates. Most of the
participants’’ age were between 18 and 22. As a total conclusion, she emphasized that level of
ICC of EFL learners was above average. In terms of interaction enjoyment, the study revealed
that participants feel quite happy whenever they had a chance to spend time a person from
other cultures. She concluded her study by presenting some specific implications such as
providing workshops related to ICS for learners and adopting cultural elements to the syllabus
to increase ICC level of EFL teacher candidates.

Yetis and Kurt (2016) conducted a study to investigate level of intercultural sensitivity
of pre-service foreign language teachers consisting of freshmen, sophomore, junior, and
seniors studying at different departments such as English, German, and French. The number
of their participants was 1049, 494 of whom were ELT pre-service teachers. Results obtained
from their study indicated that English foreign language teachers have high level of ICS.
However, they also stated that interaction confidence and interaction attentiveness had the
lowest level. To increase two sub-categories, they suggested that learners could be
encouraged to attend exchange programs. Also they found that seniors studying at ELT

departments had higher level of ICS compared to freshmen.
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A similar study was employed by Arcagok and Yilmaz ( 2020) in order to understand
perceptions of pre-service-EFL teachers studying at Canakkale 18 Mart University. The
population of the study was composed 91 seniors. Mixed method design was used to obtain
more reliable and valid results. According to data derived from their study participants who
worked in social organizations had higher level of ICS compared to others

Mighani and Moghadam (2019) set forth a study in which they wanted to see whether
interactive culture focused tasks could enhance EFL teacher candidates’ level of intercultural
sensitivity. The number of the participants was 31 pre-service EFL teachers as juniors at
Farhangian University in Tehran. Findings claimed that speaking tasks including cultural
element had a very important role in ICS level. Furthermore, they also emphasized that
interaction engagement of the participants raised thanks to these activities. As an implication,

they recommended that using culture-loaded speaking activities affects ICS level positively.
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Chapter 111
Methodology

This part presents information about the research methodology used in this research.
Some detailed information will be presented about research design, participants, data

collection tools, and data collection procedures.

3.1. Research Questions

This study aims to find answers to the following research questions.
1) How do freshmen and senior-level pre-service ELT teachers view the intercultural
communication sensitivity?
2) Is there any significant difference between these two groups of participants in terms of
Intercultural Communication Sensitivity?
3) Does gender show significant difference among them?
4) Are there any correlational relationship between foreign TV series and ICS?
5) How does going abroad affect participants’ ideas about intercultural sensitivity?
6) Do playing computer games and having contact through games affect intercultural

communication sensitivity?

The coming sections present information on data collection tools, procedures, and

analysis have been reported in a detailed way.

3.2. Research Design

This particular study has been conducted with mixed-method design to examine the
intercultural communication sensitivity levels of first-year students and seniors and their
demographic variances. Qualitative and quantitative methods have some advantages and
disadvantages (Cohen, Manion and Morrison, 2007). Nonetheless, Ma (2015) suggested that
quantitative and qualitative studies’ problems can be eliminated by preferring a mixed-method

47



research design. In this method, both qualitative and quantitative research are combined in
this way a triangulation is provided.. In this mixed-method research, particularly explanatory
sequential design was used. Creswell & Clark (2017) stated that in explanatory sequential
design, the first-time researcher collects quantitative data through scales or questionnaires.
After that, the researcher gathers qualitative data through interviews to explain quantitative
results. It is vital to present that each participant perceived as an equal individual to prevent

bias.

In the study, snowball sampling under the title of non-probability samples has been

used. Cohen et al. (2007) stated;

In snowball sampling researchers identify a small number of individuals who
have the characteristics they are interested in. These people are then used as informants
to identify, or put the researchers in touch with, others who qualify for inclusion and
these, in turn, identify yet others — hence the term snowball sampling. This method is

useful for sampling a population where access is difficult (page 116).

3.3. Participants

Population for this research was first and fourth ELT students studying at different
universities in Turkey. Besides, first graders are called as freshmen and fourth graders are
called as a senior. There were 66 participants from Bursa Uludag University, 41 participants
from Edirne Trakya University, 61 participants from Sakarya University, 24 participants from
Istanbul Kiiltiir University, and 18 participants from Kayseri Erciyes University in Turkey

(Table 1).
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Table 1

Demographics of Participants: University

University N
Universities of Participants Bursa Uludag University 66
Edirne Trakya University 41
Sakarya University 61
Istanbul Kiiltiir University 24
Kayseri Erciyes University 18

The sample group consisted of 114 first-year students and 96 seniors. The universe of
this study is composed of 79 male and 131 female students. All the participants were willing

to take part in the study.

Due to Covid-19 pandemic, it was really hard to carry out the survey to all the target
people in a defined society. Thus, a group of people who reflects characteristics of other
groups in terms of their gender, education level, age, etc. has been chosen and were asked to
recommend someone appropriate for the study. To specify, it enables the audience to get
reliable information by using non-probability sample since it represents the population.
However, it is evident that there were some drawbacks to the study. That is, the sample

group's composition may not reflect the rest of the target group.

3.4. Data Collection Tools

In this part, two different data collection tools are presented. That is to say, the
Intercultural Sensitivity Scale has been chosen as quantitative data collection tool, and the
semi-structured interview has been carried out to support quantitative findings with qualitative

data collection tool.
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3.4.1. Quantitative Data Collection Tools. A questionnaire designed by Chen and
Stratosta (2000) was used to get quantitative results about research questions after some
adaptations. Some words and sentence structures have been slightly modified according to
the experts’ evaluation. it was not possible to translate some sentences directly into Turkish.
For example, the phrase “culturally-distinct counterpart™ can be perceived as a confusing
word since most participants have no idea about the meaning of this expression. Instead of
using this expression, experts suggested using the phrase “people from different cultures”.
Also, the questionnaire has been translated into Turkish to enable students to understand each

item clearly.

The Intercultural Sensitivity Scale consisted of 24 items. The first part included
demographic items which aim to determine learners’ gender and grade, watching foreign TV
series and overseas experience. Intercultural Sensitivity Scale was a Likert-type instrument
which provides five different responses: (1) Strongly Disagree, (2) Disagree, (3) No opinion,
(4) Agree, (5) Strongly agree. The reliability has been calculated by SPSS Package Program
V. 23. The value of Cronbach's Alpha is 0.89, which means that the survey is highly reliable
for the current research. Chen & Starosta (2000) found with the factor analysis that 24 items

used in Intercultural Sensitivity Scale had high factor loadings in the total 44 items.

Moreover, Wang & Zhou (2016) conducted a study for validating Chen & Starosta’s
Intercultural Sensitivity Scale. Their research indicated that the Intercultural Sensitivity Scale
showed significant reliability and validity and acceptable internal consistency. They also
stated that this scale was suitable for cross-cultural research settings with limited time
constraints. Also, this questionnaire was chosen as a data collection tool because it covers

most of the main features of intercultural communication sensitivity.
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The study participants have indicated their opinions on the issues expressed in twenty-
four items related to five different sub-categories of intercultural sensitivity. These are
“’respect of cultural differences, interaction enjoyment, interaction attentiveness, interaction
confidence, and interaction engagement’’. The items including 5, 8, 9, 10, 11, 12, are related
to ‘respect of cultural differences’. Furthermore, 17, 19, 20, 21, 22, 23, 24 items refer to
‘interaction engagement’. ‘Interaction confidence’ consists of 1, 2, 3, 4, and 18. While 6, 7,
15 items reflect characteristics of ‘interaction enjoyment’, the items 13, 14, 16 are concerned
with ‘interaction attentiveness’. The questionnaires were typed in the form of Google
document, and they were posted online. The participants were contacted through social

networks such as student Whatsapp groups.

3.4.2. Qualitative Data Collection Tools. In addition to quantitative survey data,
semi-structured interviews were conducted to obtain more detailed information. As a first
stage, ten students from each grade were asked if they would volunteer for the
interview. Indeed, they are encouraged to volunteer by assuring confidentiality of the data.

The interviewees were asked three questions. (See Appendix B)

1) What are your opinions on the concept of intercultural communication sensitivity?”

2) Is there a relationship between watching foreign TV series and sensitivity to intercultural

communication?

3) Do you think online gaming and communicating with other players affect the sensitivity to

intercultural communication?
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3.5. Data Collection Procedure

This part will present detailed information about data collection procedures. First of
all, how the quantitative data have been collected will be explained. Then, details of the

interview protocol will be given.

Generally, an Intercultural Sensitivity Scale was distributed to the participants. After
the data was collected, an interview was conducted by asking three questions related to the
intercultural sensitivity, watching foreign TV series and playing online games. To gather
more reliable data, five experts were involved in the adaptation process of this scale. Two of
whom were instructors at state universities, one of whom was a PhD student at a private
university, and two English teachers who had Master’s Degrees were determined. An

effective communication was established between the experts to provide good feedback.

3.5.1. Quantitative data collection procedure. In the pilot study, the researcher
conducted a study with 20 students; 10 of whom were freshmen and 10 of whom were
seniors at Bursa Uludag University during the fall semester 2020-2021 academic years. The
number of male and female participants was equal. All the participants have been informed
about the questionnaire. The participants who were not included in the main study's
universe were willing to take part in piloting. In the light of numeric data, The Cronbach

Alpha value has been found as 0.84 in the study.

To conduct the main study, consent was requested from the University’s Research
Ethics Committee. After the consent was approved, all the procedures were planned. It took
ten days to distribute and collect numerical data. Students were not forced to give some
specific information such as name, surname, and phone number as data to make the
participants feel more comfortable. In other words the participants were allowed to take the

questionnaire anonymously. Following the pilot study, 210 students filled in the online
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survey in the form of Google documents. The alpha value was 0, 89. Former procedures

have been followed respectively.

3.5.2. Qualitative data collection procedure. An interview protocol with 20
participants provided the qualitative data similar to the survey data collection procedure; the
participants were interviewed via online APPS and phone calls due to some limitations
imposed on us by the unprecedented circumstances. The interviewees were asked three
questions and conversation was performed in Turkish. Then, the participants were given
information about the procedure, and they were assured that their responses would not be
shared or used with third parties, and the data would only be used for academic purposes.
The interview process was audio recorded, and some notes and keywords were composed
by utilizing from participants’ responses. Following that, qualitative data was coded to

reach both reliable and valid analysis of the study.

3.6. Data Analysis Procedure

The data was analyzed with SPSS Package Program V. 23. For the first step of the
analysis, a test of normality was computed in SPSS to find out if the data distributed
normally. This specific test was used to apply an appropriate test in the program. In the
normality section examination, Kolmogorov-Smirnov test’s result indicated that data derived
from Chen & Starosta’s Intercultural Sensitivity Scale was not normally distributed (p=.000 <
p=0.05). Because of this, non-parametric tests of SPSS 23 were applied such as the Kruskal
Wallis tests for variables that include three or more sub-groups and the Mann Whitney U tests
for variables which include two sub-groups such as gender and grade level (freshmen and
senior levels). Besides, the Pearson correlation coefficient was computed to analyze the

correlations relationship between ICS and other variables. All of the results were presented
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based on the research questions. Moreover, qualitative data obtained from interviewees were

presented accordingly.

Some items have been reversed in order to analyze and make a comment on the data
collected through questionnaire. These items are 2, 5, 6, 7, 9, 12, 15, and 23. Aiming to
measures the findings, a scale has been conducted (Table 2). By considering this scale, mean
scores ranged from 1 to 5. The scores between 1 and 2.75 were accepted as “’low’’. What’s
more, mean scores of 2.76 and 3.75 were considered ‘’moderate.”’ Mean scores from 3.76 to

5.00 were regarded as “’high’’.

Table 2

Interval scale of Intercultural Communication Sensitivity in the scale

Intercultural Communication Sensitivity

Level Mean

Low level 1.00- 2.75
Moderate level 2.76-3.75
High level 3.76-5.00
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The quantitative results were summarized in a detailed way in the findings part, and
several meaningful implications were suggested. To interpret the mean scores clearly a
scheme was used as Table 2 shows. In order to analyze the qualitative data, content analysis
technique was utilized by the administrator of the study. All of the participants’ responses
were coded by considering some dominant features, such as keywords. Cohen et al. (2007)
stated that one of the effective methods of presenting an analysis of qualitative data is by
research question since it enables to put together all the relevant data to reach the purpose of
‘closing the loop’. As well as the first coding, the other two researchers have made coding to
increase the study's inter rater reliability. Following that, all of the results have been compared
with each other and the final coding accepted. After finishing coding, they were presented

with an organization schema separately.
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Chapter 1V

Results
4.1. How do freshmen and senior-level pre-service ELT teachers view the intercultural

communication sensitivity?

This research question aimed to find statistical evidence about general intercultural
sensitivity levels of freshmen and senior pre-service ELT teachers. According to the mean
scores, (4.14) (see Table 3 below), pre-service ELT teachers had a very high level of
intercultural communication sensitivity. This questionnaire had five sub-groups; “’interaction
engagement, respect of cultural differences, interaction confidence, interaction enjoyment,

and interaction attentiveness.”’

When the mean scores of the responses to the statements in these sub-groups were
calculated, results show that four of these sub-groups had very high mean scores. As Table 3
shows mean scores of pre-service English teachers’ interaction engagement (Mean= 4.20),
respect of cultural difference (Mean=4.20), interaction enjoyment (Mean= 4.36), and
interaction attentiveness (Mean= 4.35). The score for interaction confidence was lower than

others with a mean score of 3.82.

Table 3

General and sub-group’s intercultural communication sensitivity levels.

N Mean
General Intercultural Communication Sensitivity Level 210 4.14
Interaction Engagement 210 4.20
Respect for Cultural Differences 210 4.20
Interaction Confidence 210 3.82
Interaction Enjoyment 210 4.36
Interaction Attentiveness 210 4.35
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For better interpretion, the results were shown in two separate tables. Table 4 and
Table 5's mean scores of the pre-service ELT teachers’ responses to the items were presented.
Scores for sub-categories were ordered from the highest one to the lowest. It was clearly
shown that most of the items had high mean scores, and only some had moderate levels.
According to the results, participants showed high respect (95.2%) to the values of people
from different cultures (Item 10). They respected (93.8%) the behaviours of people from
different cultures (Item 11). Participants were eager to (92.4%) get information about other
cultures (Item 13), and they were open-minded (91.4%) about them (Item 19). They liked to
be (90.5%) with people from different cultures, and they accepted (90%) their opinions (Item
5 and Item 12). They did not feel that they were useless (83.3%) when interacting, and they
were willing to (85.3%) to use verbal and nonverbal cues while communicating (Item 7 and
Item 20). It also resulted in highly observant (79.5%) in terms of cultural differences (ltem
16). They gave positive responses (81%) to their culturally distinct counterparts during their
interaction, and they were not discouraged (76.2) among them (Iltem 17 and Item 6). They
were also confident (77.6%) and social (67.1) in terms of cultural differences (Iltem 18 and

Item 4).

Additionally, some statistical evidence indicated that pre-service ELT teachers had
some hesitations (54.8%) about what to say while interacting with culturally distinct
counterparts (Iltem 3). Half of them thought their culture was superior (52.4%) among other
cultures (Item 9). Only half of them (47.2%) tented to wait before forming an impression of a

culturally-distinct counterpart (Item 24). Lastly, it was obtained that only 40% of participants
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could tell when they upset their culturally-distinct counterpart during their interaction (Item

8).

Table 4

Participant’s general intercultural communication sensitivity levels (part 1)

Items Disagree Undecided Agree Mean SD
(%) (&) (%)

10. | respect the values of people from 1.4 3.3 952 4733 .5913

different cultures.

1_1. | respect the ways people from 2.4 3.8 93.8 4657 6893

different cultures behave.

13. I try to obtain as much information 0.5 7.1 92.4

as | can when interacting with people 4.629 .6378

from different cultures.

22. 1 enjoy interacting with people 2.4 9.0 88.5 4576 7555

from different cultures

19. | am open-minded to people from 1.9 6.7 91.4 4571 7035

different cultures

5: | don't like to be with people from 3.4 6.2 90.5 4567 8459

different cultures.*

12. 1 would not accept the opinions of 3.3 6.7 90 4567 8172

people from different cultures.*

7. 1 often feel useless when interacting 8.5 8.1 83.3

with people from different cultures.* 4.348  1.0527

21. | have a feeling enjoyment towards 2.9 13.8 83.4

differences between my culturally- 4.348 .8404

distinct counterpart and me.

20. | often show my culturally-distinct 2.4 12.4 85.3

counterpart my understanding through 4324 .8184

verbal or nonverbal cues.

16. 1 am very observant when 3.8 16.7 79.5

interacting with people from different 4.267 .9204

cultures

15. | get upset easily when interacting 6.2 15.2 78.5 4210  1.0090

with people from different cultures.*

* The items which were reversed in terms of meaning for clearer comments.
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Table 5

Participant’s general intercultural communication sensitivity levels (part 2)

Items Disagree Undecided Agree Mean SD
(%) (%) (%)

17. 1 often give positive responses to 4.8 14.3 81.0

my culturally different counterpart 4.210 .8606

during our interaction.

6. | often get discouraged when | am 9.5 14.3 76.2

with people from different cultures* 4.186  1.0621

14. 1 am sensitive to my culturally 3.9 16.7 79.5

distinct counterpart's subtle meanings 4171 .9378

during our interaction.

18_.. | feel confldent_when interacting 6.6 15.7 77.6 41152 9662

with people from different cultures.

23. | avoid those situations where 1 will ~ 11.9 16.2 71.9

have to deal with culturally-distinct 3.995 1.1260

persons.*

1. I am pretty sure of myself in 9 22.4 68.5

interacting with people from different 3.952 1.0155

culture.

4. | can be as sociable as | want to be 14.7 18.1 67.1

when interacting people from different 3.890 1.1543

cultures.

2.1 find it very hard to talk in front of 27.6 10 62.4 3567 1.3369

people from different cultures*

3. I always know what to say when 21 24.3 54.8

interacting with people from different 3.538 1.1158

cultures.

9. I think my culture is better than other  23.8 10 52.4 3448 13729

cultures.*

24. | tend to wait before forming an 19.1 33.8 47.2

impression of culturally-distinct 3.429 1.1396

counterpart.

8. I can tell when | have upset my 22.9 37.1 40

culturally-distinct counterpart during

: : 3.229 1.2238
our interaction.

* The items which were reversed in terms of meaning for clearer comments.

On the other hand, to provide qualitative data for this research question, an interview
was conducted with 20 students (10 of whom were freshmen and 10 of whom were seniors)
by asking “What are your opinions on the concept of intercultural communication

sensitivity?” A content analysis was done and results were obtained. According to the
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responses, all of the participants had positive thoughts about the intercultural communication
sensitivity. Researcher provided some extracts from the content analysis (Table 6). They
mentioned the importance of this concept by giving some examples. To give an example
response, P11 said;
| think it is very important to respect different cultures, understand them, and
communicate because now people can meet each other everywhere. For example, |
live in a village in Burdur, | met a foreigner last summer, and | helped him. Tourists
pleased that | was respectful and sensitive to him, and we are still in contact
(Participant 11).
Also, P18 stated the importance of the ICS like this;
| think people should be respectful of different cultures and different beliefs. | believe
that the reason for many conflicts in the world is the lack of sensitivity to intercultural
communication. Sensitivity will bring understanding, understanding will get respect,
and disputes will stop (Participant 18).
However, P3 focused on the different lifestyles among people like this;
Intercultural communication sensitivity is very important to me. Yes, the lifestyle of
people from different cultures may not be suitable for me and my spiritual views, but
being respectful of their culture, beliefs and thoughts will increase their respect for me
(Participant 3).
Other participant related English learning with ICS;
Learning different cultures provides us with new perspectives. For example, we can
evaluate daily events in various aspects. Also, if we learn about other cultures,
especially English, we can learn and teach English easily. Thus, ICS is an important

element for pre-service ELT teachers (Participant 5).
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Lastly, another participant pointed another angle of thought;
Of course, culture is a very broad term. But i if we think relationship culture and
English teaching, | can list some items. For example, if we know culture differences,
we can use correct structures in daily dialogues. On the contrary, if we do not know,
we misinterpret some words. Therefore, the importance of ICS should be taught every
student (Participant 1).

Table 6

Interviewees’ thought about ICS

Interview question Theme Student Comment

What are your opinionson  ICS’s I think it is very important to respect

the concept of intercultural ~ importance different cultures, to try to understand them
communication sensitivity? and to communicate because now people

can meet each other everywhere.

I think that the reason for many conflicts in
the world is the lack of sensitivity to
intercultural communication.

ICS is very important for being respectful
for others.

Learning different cultures provides us new
perspectives.

Being Yes, the lifestyle of people from different
cautious cultures may not be suitable for me and my
about ICS spiritual views

We should be careful about other cultures
because we may assimilate.

Although communicating with people from
different cultures is important, we must be
cautious.
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4.2. Is there any significant difference between these two groups of participants in terms

of Intercultural Communication Sensitivity?

To find whether the time the participants spent in the English language teaching
department has helped them gain intercultural sensitivity, first-year students and seniors were
considered separately. The data has been analyzed by using the Mann Whitney U test from
the nonparametric tests of SPSS 23. The results of the analysis were presented in Table 7
below. As it can be perceived from statistical data, there was a statistically significant
difference between time spent in ELT department and ICS level (p=.001 < p=.05). In
addition, mean ranks were clearly given in terms of grades. While the mean rank of first first-
year students was 92.57, seniors’ mean rank was 120.86. Findings revealed that ICS of

seniors was higher than first-year students.

Table 7

General ICS levels of freshmen and seniors pre-service ELT teachers.

Grade N Mean Rank  Sig.
General ICS Level Freshmen 114 92.57

Seniors 96 120.86 0.001

Total 210

The second research question aimed to determine whether there was any significant
difference between freshmen EFL teacher candidates and senior EFL teacher candidates in
terms of ICS. To get more detailed statistical evidence, five different subgroups; interaction
engagement, respect of cultural differences, interaction confidence, interaction enjoyment,
and interaction attentiveness were compared with the time spent in the ELT programme. It

has been found that there was no statistically significant difference in terms of interaction
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engagement and time spent in ELT department (p=.168 > p=.05). It is also evident that
freshmen and seniors appear to have a similar perception in terms of interaction engagement

(MR=100.21 and MR=111.78)

Table 8

Interaction engagement and period of the study

Grade N Mean Rank  Sig.
Interaction engagement Freshmen 114 100.21

Seniors 96 111.78 0.168

Total 210

Mean scores for respect for different cultures are presented in Table 9. The results were
calculated via the Mann Whitney U test since there was no normal distribution. The mean
scores illustrate that both groups have approximately the same mean rank (MR=102.61 and
MR=108.93). That is to say, it has been seen that there was no statistically significant

difference between two groups (p=.450 > p=.05).

Table 9

Respect of cultural differences and period of the study.

Period of N Mean Rank  Sig.
the study

Respect of Cultural Differences Freshmen 114 102.61
Seniors 96 108.93 0.450
Total 210
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Table 10 presented information on the question of whether there was a statistically
significant difference between interaction confidence and time spent in the ELT department.
It is obvious that the period of the study may positively affect intercultural sensitivity of pre-
service ELT teachers and there is a statistically significant difference between them (p=.000
< p=.05). Following that, interaction confidence of the seniors was higher (MR=132.28) in

comparison to that of the freshmen was low (MR=82.95).

Table 10

Interaction confidence and period of the study

Grade N Mean Rank  Sig.
Interaction confidence Freshmen 114 82.95

Seniors 96 132.28 0.000

Total 210

The mean scores for the relationship between interaction enjoyment and time spent in
ELT were presented (Table 11). As it can be derived from the Mann Whitney U test,
interaction enjoyment of seniors was higher level (MR=114.77'), similarly, interaction
enjoyment of freshmen could be accepted as low (MR=97.70). In the light of the numeric
data, it is possible to deduce that there was a statistically significant difference between

interaction enjoyment and time spent in ELT programme (p=.034 < p=.05).
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Table 11

Interaction enjoyment and period of the study

Grade N Mean Rank  Sig.
Interaction enjoyment Freshmen 114 97.70

Seniors 96 114.77 0.034

Total 210

Table 12 showed the time spent in the ELT department could contribute to the
learners’ interaction attentiveness (Table 12). The results offered that there was no
statistically significant difference between the period of the time spent in ELT department and
interaction attentiveness (p=.160 > p=.05). Besides, mean ranks followed a similar line for

freshmen and seniors (MR=100.21 and MR=111.78).

Table 12

Interaction attentiveness and period of the study

Grade N Mean Rank  Sig.
Interaction attentiveness Freshmen 114 100.21

Seniors 96 111.78 0.160

Total 210

4.3. Does gender show significant difference among them?

This particular research question aimed to find the effect of gender on the pre-service
EFL teachers’ ICS levels. Gender differences were the first demographic variable in the
questionnaire. As typically happened in language study departments, our sample had more
number of female participants (n=131) than male participants (N=79). Since particular data

was not distributed normally, the Mann Whitney U test was calculated and results were
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obtained (Table 13). According to the results there was no statistically significant difference

between male and female participants in terms of ICS levels (p=.982 > p=.05).

Table 13

Gender and intercultural communication competence

Gender N Mean Rank  Sig.
Gender and ICS Female 131 105.43

Male 79 105.62 982

Total 210

To gather more detailed answers for this question, items were analyzed on by one
since there was no statistically significant difference in general meaning (Table 14).
According to the results, five items showed statistically significant difference in terms of
gender and intercultural sensitivity level (Item 8, Item 10, Item 11, Item 14, and Item 22).
According to the results, male participants appeared to more aware about knowing the exact
time when they felt upset their culturally distinct counterpart (Mean rank= 119.49, p=.007 <
p=.05). However, the female participants appeared to show more ‘respect to values of people
from different cultures’ than the male participants (Mean rank= 119.49, p=.010 < p=.05).
The female participants, on the other hand, appear to have higher tendency to show respect to
peoples’ behaviors who are from different cultures (Mean rank=113.13, p=.002 < p=.05).
The female participants seemed also more sensitive to their culturally-distinct counterpart’s
subtle meanings during their interaction than male participants (Mean rank=113.15, p=.011
< p=.05). Lastly, the female participants seemed to show higher tendency to use any
opportunity where they would have to deal with culturally-distinct persons when compared to

the male participants (Mean rank= 111.68, p=.044 < p=.05). When these items were
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overviewed generally, in the four items (Item 10, Item 11, Item 14, and Item 23) females
showed more mean ranks than males and in one item (Item 8), male participants showed more

mean ranks thank female participants.

Table 14

Items that show significant difference between gender and ICS

Item Gender N Mean Sig.
Rank
8. I can tell when | have upset my culturally- F 131 97.07 .007

distinct counterpart during our interaction.

M 79 119.49
10. | respect the values of people from different F 131 11143 .010
cultures.

M 79 95.67
11. I respect the ways people from different F 131  113.13 .002
cultures behave.

M 79 92.85
14 | am sensitive to my culturally distinct F 131 113.15 011
counterpart's subtle meanings during our
interaction.

M 79 92.81
23. | avoid those situations where | will have to F 131  111.68 .044
deal with culturally-distinct persons.

M 79 95.25
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4.4. Is there any correlational relationship between foreign TV series and ICS?

This research question aimed to find out whether watching foreign TV series has a
direct impact on ICS of participants. The results have been analyzed via the Kruskal Wallis
test under the title of nonparametric tests of SPSS 23 in order to reach more reliable results
(Table 15). Obtained results illustrates that there was a statistically significant difference
between watch TV series and intercultural communication sensitivity (p=.000 < p=.05).
Also, mean ranks were given according to time spent on watching. Mean rank of ’I don’t
watch”’ was the lowest (MR=84.72). Following that, it was clearly understood that mean rank
of the learners who say ’1-3”” hour is also accepted as low (MR=87.59). Moreover,
participants who spend 3-8 hours watching foreign TV series were moderate (MR=105.11).
Finally, as it can be benefitted from Table 15, watching foreign TV series more than 8 hours

increased learners’ ICS (MR=131.84).

Table 15

Watching foreign TV series and ICS level.

Frequency N Mean Rank  Sig.
ICS Level and Foreign TV Series I don’t watch. 18 84.72

1-3 Hour 72 87.59 .000

3-8 Hour 56 105.11

More than 8 Hour 65 131.84

Total 210
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Table 16 aimed to reveal whether there is a correlation between watching foreign TV
series and ICS level. Results gathered from the numeric data have revealed that there was a

statistically significant positive correlation between these two elements.

Table 16

Correlation between watching foreign TV series and ICS level.

ICS Level Watching
Foreign TV
Series
ICS Level Correlation 1 31
coefficient
Watching Foreign TV Series Correlation .31 1
coefficient

The correlation is significant. p<.01 (two-tailed).

To provide qualitative data for this particular research question, an interview was
conducted with 20 participants by asking "Is there a relationship between watching foreign
TV series and sensitivity to intercultural communication?" Responses were collected and
analyzed (Table 17). According to the responses obtained, many participants state that
watching TV series can increase the sensitivity of intercultural communication. P1 found that
watching foreign TV series is beneficial by stating that “I think watching TV series is very
important for learning culture because we see their lifestyle in the TV series. Thus, our ICS
may increase (Participant 1).” Some of the participant were focused on the watching foreign
TV series in terms of not only ICS concept but also English proficiency; “In my opinion, level
of ICS can be high thanks to TV series. For example, we learn the most common used phrases
during Tv series (Participant 13).” Additionally, another participant focused that “Watching

TV series is essential for ELT teachers because if we want to teach English, we should also
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teach culture if they learn other cultures, ICS will be high (Participant 10).” P2 mentioned
that for Turkish citizens TV series are great opportunities for getting know the target culture;
I think the best way to understand foreign cultures for Turkish people is to watch
foreign TV series because the possibility of coming together with foreigners for Turks
is quite low due to economic conditions. To deal with this problem, they can watch
TV series from Netflix and thus their ideas about ICS can change (Participant 2).
It was clearly understood by the responds that participant thought that Turkish citizens had high
level of prejudice; “Watching TV series can break prejudices against different cultures, but can
also create negative thoughts. | think Turkish citizens have a great prejudice against foreigners,
I think this should be overcome (Participant 15).” It was also clear from the responds that P4
had negative thoughts about watching foreign TV series;
Watching TV series can also create bias in people because the TV series sometimes do
not focus on every aspect of life, and the fact that some TV series emphasize sexual

elements creates negative attitudes for conservative Turkish people. (Participant 4).
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Table 17

Interviewees’ thoughts about watching foreign TV series and ICS

Interview question Theme Student Comment
_ ~ Positive | think watching TV series is very important
Is there a relationship effect of for learning culture because we see their

between watching foreign foreign TV lifestyle in the TV series. Thus, our ICS may
TV series and sensitivity to series on ICS increase

intercultural

communication?

In my opinion, the level of ICS can be high
thanks to TV series.

Watching tv series is essential for ELT
teachers because if we want to teach English

Negative Watching TV series can also create bias in

effect of people because the TV series sometimes do

foreign TV not focus on every aspect of life, and the fact

serieson ICS that some TV series emphasize sexual
elements creates negative attitudes for
conservative Turkish people.

Watching TV shows from different cultures
can lead to misunderstandings.

4.5. How does going abroad affect participants’ ideas about intercultural sensitivity?

This research question has attempted to find information on the influence of pre-
service ELT teachers’ overseas experience on their ICS level (Table 18). The Kruskal Wallis
test from non-parametric tests has been utilized and findings indicated that having been spent
time in various countries lead to a statistically significant difference in the ICS level of pre-

service ELT teachers (p=.002 < p=.05). Moreover, mean ranks were presented in a detailed
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way. The universe of the study was 210. The number of learners who have never been abroad

was 133; that’s why, it had the lowest mean rank (MR= 94.18). In contrast, the participants

who stayed abroad between 1 and 6 months had the highest mean rank (MR= 134.87). It was

also seen that the number of participants and mean rank decreased provided that period of

staying in different countries increased gradually (MR= 112.40). Lastly, mean rank of the

participants who say ‘’6-12 months’’ was mentioned (MR= 114, 61)

Table 18

Overseas experience and ICS level.

Frequency N Mean Sig.
Rank
Staying in foreign countries I have never been in 133 94.18
abroad.
1-6 months 42 134.87 .002
6-12 months 14 114.61
More than 12 months 21 112.40

Total 210

Purpose of the researcher was to find whether there was a considerable correlation

between going abroad and ICS level (Table 19). According to the results obtained from

quantitative data, it has been underlined that there was a positive correlation staying in

different countries and ICS level.
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Table 19

Correlation between overseas experience and ICS level.

ICS Level Overseas
experience.
ICS Level Correlation 1 14
coefficient
Overseas experience. Correlation .14 1
coefficient

The correlation is significant. p<.01 (two-tailed).

4.6. Do playing computer games and having contact through games affect intercultural

communication sensitivity?

Since playing computer games was one of the most preferred daily activities by
freshmen and seniors, the researcher tried to find out playing computer games and having
contact with other people through games affect learners’ ICS level. The Kruskal Wallis test
was computed to find the most reliable and valid results for the research question (Table 20).
At first glance, the results derived from the data demonstrate that there was no statistically
significant difference between playing computer games and ICS level of participants level (p=
409 > p=.05). It is also clear that mean ranks had a similar level. Participants who say “I
don’t play computer games” were the highest (N=100). Its mean rank was low (MR=102.34).
Furthermore, the mean rank of playing computer games 1 or 3 hours in a week had the highest
mean rank (MR=114.67). Findings have also shown that the mean rank of playing computer
games between 4 and 8 hours in a week was average (MR=110.22). Lastly, the mean rank of

‘more than 8 hours’ was 92.30 with 25 participants.
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Table 20

Playing computer games and ICS level.

Frequency N Mean Sig.
Rank
Playing computer games I don’t play games. 100 102.34
1-3 hours a week. 55 114.67 409
4-8 hours a week 30 110.22
More than 8 hours 25 92.30
Total 210

Objective of Table 21 was to reveal whether there was a statistically significant

difference between ICS and choosing gamers to communicate with. As it can be understood

from the table, choosing gamers to communicate with created statistically significant

difference level (p=.001 < p=.05). However, the number of participants who say “’I don’t

consider this” was 108 with the lowest mean rank (MR=96.14). In addition, the mean rank of

participants who say ‘’Sometimes’” was moderate (MR=98.94). On the other hand, the mean

rank of the participants who choose other people to communicate with was the highest

(MR=136.27).
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Table 21

ICS levels and those who choose to communicate privately with the gamers.

Frequency N Mean Sig.
Rank
Participants’ choosing gamers to  Yes 45 136.27 .001
communicate with.
Sometimes 57 98.94
I don’t consider this. 108 96.14

Total 210

To seek better answers for whether playing computer games and having contact

through games, the relationship between ICS and frequency of having contact with foreign

people through games has been demonstrated (Table 22). In the light of the results gained

from quantitative data, there was a statistically significant difference between ICS level and

frequency of having contact with other people (p=.043 < p=.05). Mean ranks were calculated

in order to determine the effect of frequency of having contact while playing online games on

ICS level. Participants who choose ’More than 3 times’” had the highest mean rank

(MR=120.63). It was also inferred that mean rank of participants who say ‘* 1-3 times a

week’’ was above average (MR=115.92). Lastly, the number of participants who prefer not

contacting other people was high; nevertheless, their mean rank was the lowest (MR=96.30).
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Table 22

Relationship between ICS level and those who contact with gamers.

Frequency N Mean Sig.
Rank
People that choose to contact | don’t contact with 118 96.30 .043
with gamers. gamers.
1-3 times a week. 65 115.92

More than 3 times. 27 120.63

Total 210

As it can be deduced from the results indicated below, frequency of having contact
with foreign people through games may affect participants’ ICS level (Table 23). Spearman’s
rank correlation results illustrated that there was a positive correlation between ICS level and
frequency of having contact with foreign people. It can be concluded that ICS increases

depending on frequency of communicating with other people.
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Table 23

Correlation between foreign contact frequency and ICS level.

ICS Level Contact
frequency with

other gamers

Contact frequency with other Correlation 1 A7

gamers coefficient

ICS Level Correlation .17 1
coefficient

The correlation is significant. p<.01 (two-tailed).

On the other hand, an interview was conducted with 20 participants to gather
qualitative data for this research question by asking “Do you think online gaming and
communicating with other players affect the sensitivity to intercultural communication?”
According to the results most of the participants had positive attitudes towards online gaming
(Table 24) and its benefits about ICS. P2 gave a detailed example to state the importance of
gaming and communicating with other gamers about ICS;

I can communicate with people from all over the world in online games. | can ask

them how they lived, what they ate, and their important days. Sometimes they cannot

enter the game when | ask questions to find out why, they say that they celebrate their
special days. Thus, I can obtain information about their culture and act more precisely

(Participant 2).

Also, P7 stated this;
| am not a person who plays games very often, but since | am in the English

department, when | play, | can communicate effectively with other people and
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question their lifestyle. I think online games are great opportunities to learn about
different people and different cultures. Most of them are free (Participant 7).
According to another example games are good ways to gain ICS;
ICS and playing computer games have strong relationship. For example, my friends
contact with other people through games and they give me interesting examples about
different cultures. As it can be seen, playing game and communication affects ICS
positively (Participant 10).
P13 stated that online games would be beneficial for understanding other cultures;
Now, regardless of men or women, many people play games and even form a team
and chat with them. People can get very good friendships thanks to games. For
example, | have a friend from Indonesia and he is Muslim. | compare their lifestyle
with the lifestyle of the Turks and | can break my prejudices against them (Participant
13).
However, some participants didn’t have positive attitudes toward online games in terms of
ICS concepts; “Games can be important for communication and cultural knowledge, but I
think people can swear or be angry because of their ambition to win in the game. I think this

prevents us from getting to know the counterculture (Participant 18).”
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Table 24

Interviewees’ thoughts about playing online games.

Interview question Theme

The impact of
Do you think online gaming online games on

understanding other
and communicating with other cultures
players affect the sensitivity to

intercultural communication?

Negative

Student Comment

| can communicate with people
from all over the world in online
games. | can ask them how they
lived, what they ate, and their
important days.

| can communicate effectively with
other people and question their
lifestyle.

ICS and playing computer games
have strong relationships.

Now, regardless of men or women,
many people play games and even
form a team and chat with them.
People can get very good
friendships thanks to games.

I think people can swear or be
angry because of their ambition to
win in the game.

| think this prevents us from
getting to know the counterculture

79



Chapter V

Discussion
In this chapter, the research provides the findings of the study obtained by qualitative
and guantitative data by corresponding with each of the research questions. In light of
previous research from the related literature, statistical findings were discussed, implemented
and illustrated. Nonetheless, possible reasons behind the statistical findings were tried to find
out by abstaining from clear-cut or absolute answers since it would affect further studies in
negative way. To make it more reader friendly and to make a clear framework, discussion

chapter was organized in order of the research questions.

5.1 How do freshmen and senior-level pre-service ELT teachers view the intercultural
communication sensitivity?

The first research question was about intercultural communication sensitivity of
freshmen and seniors. Results propound that students have a very high level of ICS with the
mean score of 4.14. Secondly, Intercultural Communication Scale (Chen & Starosta, 2000)
was used. The Means scores of its sub-dimensions (interaction engagement, respect of
cultural differences, interaction confidence, interaction enjoyment, and interaction
attentiveness.) were calculated (Table 3), and it was found out that all of these sub-dimensions
had very high-level mean scores (respectively M=4.20, M=4.20, M=3.82, M=4.36, and
M=4.35). Lastly, an interview was conducted with 20 participants to gather qualitative data
for this research. According to the qualitative data analysis, all of the participants had positive
thoughts about intercultural communication sensitivity. They pointed out that intercultural
communication sensitivity was quite crucial for the understanding of people from different
cultures. They also stressed that respecting the culture of others would increase the prestige of
their own culture. However, it was surprising that participants viewed their culture superior to

other cultures. It might be due to the pressure of the Turkish culture.

80



Generally speaking, the freshmen and seniors pre-service ELT teachers appeared to
have a high level of intercultural communication sensitivity (Table 3, Table 4 and Table 5).
This result showed a resemblance to some studies in the literature. First of all, Anderson et al.
(2005) conducted a study with college students, and they found out that students had a high
level of intercultural sensitivity. Roh (2014) also conducted a survey of 450 Korean middle
and high school students. Results of the study indicated that middle and high school students
had a high level of ICS. This study was in line with Roh’s research in a better way. In the
Turkish context, this study also showed some resemblance to other studies. For example,
Cubukgu (2013) conducted a study to measure 65 volunteer ELT teachers' ICS level.
Participants had a high ICS level, which indicated that this study was in line with Cubukg¢u’s
research.

Additionally, Rengi and Polat (2014) conducted a study with 286 primary school
teachers. According to the results, primary school teachers approached cultural difference
positively. This study had similarities with Rengi and Polat’s survey because of similar results
and using the same scale (Intercultural Communication Sensitivity). Lastly, Balcioglu &
Bekir’s (2014) study revealed that Selcuk University, Faculty of Communication students
showed high mean scores in ICS. Balcioglu and Bekir computed a factor analysis and results
indicated that 4 of 5 different sub-dimensions had a high level of factor loading at above the
moderate level. In this particular study, factor analysis was not a computer; however, students
had high levels of means scores at these same five-dimensions; interaction engagement,
respect of cultural differences, interaction confidence, interaction enjoyment, and interaction
attentiveness.

Apart from similarities, this particular study has shown contradiction with some other
studies on the literature. Bulur et al. (2017) conducted a survey with 229 health vocational

school students to measure the intercultural sensitivity levels. The study results indicated that
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students' intercultural sensitivity levels were below moderate, contrary to the current study.
Akin’s (2016) review was another example that shows contraction with this study. Akin
conducted a 220 Turkish language teaching department student in Siirt province of Turkey.
According to the obtained results, students had a medium level of intercultural sensitivity. As
Bennettt (2017) suggested, ICS was a key concept for understanding other cultures. Acquiring
ICS would bring people to communicate without contradictions, which enable a more
beneficial interaction.

In some of the studies mentioned above, participants have moderate or low-level
intercultural communication sensitivity. When these studies are examined, it can be seen that
the participants have less chance of communicating with people from different cultures
because of their low proficiency in English. However, the pre-service ELT teachers in this
study naturally have more opportunities to interact with different cultures because their ability
to interact in English is better than from students studying in other departments. . For
example, Akin (2016) reported that the students of the Turkish Language Teaching
Department had low ICS. This difference may be due to the difference in cultural exposure.
To have a contact with people from other cultures, one needs to speak English or another
foreign language . When s/he cannot speak English, exposure to other cultures remains

unlimited.

2. Is there any significant difference between these two groups of participants in terms

of Intercultural Communication Sensitivity?

This research question was one of the main objectives of the current study. The
researcher wanted to reveal that period of the study affects ICS level of pre-service ELT
teachers; freshmen and seniors positively. To reach this certain objective, mixed method
design was employed. As a first step, the data indicated that there was a statistical difference

between the time spent in ELT department and ICS level (p=.001 < p=.05). It can be
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concluded that interaction confidence increases depending on the period of the study (Table
7). Yetis and Kurt conducted a similar study in 2016. Yetis and Kurt (2016) also used the
Kruskal Wallis test from nonparametric tests. Given results obtained from their research
indicated that seniors had a higher level of ICS than first-year students. According to the
results found in the previous studies, time spent in ELT affects pre-service ELT teachers’ ICS

level positively.

Additionally, the current research question also aimed to determine differences
between the study period and sub-categories; interaction engagement, respect of cultural
differences, interaction confidence, interaction enjoyment, and interaction attentiveness. That
is to say, how freshmen and seniors studying ELT departments perceived these elements. As a
first analysis, the level of interaction engagement was investigated. Obtained data via the
Mann Whitney U test showed that there was no statistically difference between the period of
the study and interaction engagement (p=.168 > p=.05) by depending on freshmen and
seniors mean rank (MR=100.21 and MR=111.78). On the contrary, numerous studies have
focused on the same issue. Mighani and Moghadam (2019) stated that the pre-service EFL
teacher's interaction engagement level was low at the beginning. They proposed that culture-
loaded speaking tasks raised participants ICS level at the end of the study, especially

interaction engagement.

Following that, the researcher investigated whether there was a statistical difference
between respect of other cultures and the ELT department's time. Results demonstrated that
both freshmen and seniors had a similar respect for other cultures (MR=102.61 and
MR=108.93). Depending on the current results, it is possible to say that freshmen and seniors
respect other cultures and enjoy communicating with people who have different values and
lifestyles. Moreover, the findings of the current study are congruent with previous studies

implemented by other researchers. For example, Koroglu (2009) and Arcagok and Yilmaz
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(2020) examined ICS level of pre-service EFL teachers. In their study, Arcagok and Yilmaz

(2020) found that respect for other cultures had the highest level than other sub-categories.

Another sub-category analyzed in the study was interaction confidence (Table 10). A
lot of studies have focused on interaction confidence in the literature so far. Koroglu (2019)
wanted to measure ICS level of pre-service EFL teachers at Gazi University. The number of
participants was 61. As a general finding, she underlined that freshmen had a high level of
ICS. Also, interaction confidence has the highest mean rank compared to other sub-categories.
In contrast, the current study demonstrated a statistical difference between the period of the
study and interaction confidence (p=.000 < p=.05). In other words, seniors had a higher
level of interaction confidence than freshmen. Results gained from the data indicated that
freshmen have difficulty in speaking with other people from other cultures and do not know
what to say in some circumstances. Yetis and Kurt (2016) came up with similar results in their
study in which they investigated ICS of pre-service foreign language teachers from different
departments. They stated that interaction confidence had the lowest percentage. That is, it

was difficult to speak in front of other people from different cultures.

Interaction enjoyment was another sub-category in Intercultural Communication Scale
composed by Chen and Stratosta (2000). Chen and Stratosta (2000) underlined that interaction
enjoyment covers the participants' moods and attitudes when they join the intercultural
environment or have contact people from other cultures. The obtained result from the current
study emphasized a statistically difference between interaction enjoyment and the study
period (p=.000 < p=.05). In other words, interaction enjoyment of seniors was higher than
freshmen (Table 11). As a result, it can be said that the time spent in ELT department is an
essential factor on ICS level of pre-service ELT teachers, especially interaction enjoyment.

Bal (2020) searched ICS of pre-service EFL teachers at Gazi University. The results

84



recommended that participants feel confident and happy when interacting with other people

from other cultures. Thus, the level of their interaction enjoyment was above average.

Lastly, interaction attentiveness was examined via the Mann Whitney U test by the
researcher (Table 12). Given data from the study indicated that the study period does not have
a major impact on interaction attentiveness. Therefore, there was no statistically significant
difference between interaction attentiveness and the time spent in ELT department (p=.160 >
p=.05). As it can be deduced from the results, both freshmen and seniors would like to learn
new things and observe people from different cultures. As opposed to the current study, Yetis
and Kurt (2016) found that interaction attentiveness level of pre-service foreign language
teachers was the lowest level compared to other sub-categories such as interaction
engagement or respect of other cultures.

As not only the current study but also former studies, emphasized, period of the study
is an important factor affecting pre-service EFT teachers’ ICS level. The longer time they
spend in the ELT department, the higher ICS level they improve
5.3. Does gender show significant difference among them?

For this, a Mann-Whitney U test was computed to examine the gender effect on
intercultural communication sensitivity. There were 131 female participants and 79 male
participants. The study results revealed no statistically significant difference between male
and female participants in terms of intercultural communication sensitivity (p=.982 > p=.05).
Items were analyzed separately, whether there is any difference between male and female
participants. According to the results, there was a statistically significant difference between
male and female participants regarding intercultural communication sensitivity on five items
(Item 8, Item 10, Item 11, Item 14, and Item 22). To expand this, female participants are more
respectful of people's values and behaviours from different cultures (Item 10 and Item 11).

They are also more sensitive to subtle meanings, and they don’t avoid being at the same place
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with culturally-distinct persons. However, male participants are more aware of whether their
counterpart is upset or not during their communication.

This study showed some resemblance with other studies on the . Morales (2017)
conducted a study of 139 international high school students to measure ICS. There were 81
male participants and 58 female participants in that study. Results revealed no statistically
significant difference between male and female participants in terms of ICS, which shows that
this study is in line with Morales’ research. Rengi & Polat (2014) conducted a survey of 286
primary school teachers and indicated no findings regarding gender roles. Lastly, Roh’s
(2014) study showed no connection between gender and ICS, which is in line with this study.

On the other hand, this study has shown some contradiction with other studies on
literature. Firstly, Holm et al. (2009) surveyed with 549 participants using Sensitivity Scale
Questionnaire (Bennett, 1993). They discussed the role of gender, and they found out that
female participants have higher ICS than male participants. Akin’s (2016) study with 220
Turkish language teaching department students showed that females had more ICS than male
participants.

As mentioned above, it was seen in this study that gender did not affect ICS, and this
result is similar to some studies but contradicts with some studies. In ELT department in
Turkey, it is known that female pre-service teachers are more numerous than male
participants (Kirkgoz, 2005). This may cause inequality in terms of gender distribution on
studies about ELT departments. In this study, women were more than men in terms of
number. Generalization cannot be made due to available number of participants, but different
results may be obtained with a more balanced gender distribution. For this reason, a value that
is far from being significant such as .982 may have been obtained. When the items were
examined separately, it was seen that women were more respectful of the behaviors and

values of people from other cultures and were more sensitive to subtle meanings. This may be
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because women may differ from men in terms of personality or emotionality. However, in this
case, a sexist interpretation should be avoided. In addition, according to the results of Item 8,
it was observed that the men were more aware of when they upset the other party. Item 8 is in
line with the items above mentioned in which women are superior. It was surprising for the

researcher that men gave different answers than women in this item.

4. Is there any correlational relationship between watching foreign TV series and 1CS?

In this research question, the researcher aimed to find out whether watching foreign
TV series increases ICS level of pre-service ELT teachers. To answer this question
appropriately, the Kruskal Wallis test was used for analysis. Chao carried out a similar study
in Taiwan by taking students a process in which they were exposed to both films and movies,
including cultural elements. Chao (2013) underlined that integrating cultural elements into the
lessons, especially movies, inevitably improved students’ ICS. Furthermore, this study
followed the same path as Chao’s study. That is to say, results obtained from the data
proposed that watching foreign TV series affect pre-service ELT teachers’ ICS. A statistically
significant difference was found between ICS and watching foreign TV series. (p=.000 < p=
.05). Results have also shown that those who spend more than 8 hours watching TV series had
the highest ICS (Table 15). As can be deduced from the findings, it is quite possible to assume
that learners’ intercultural communication sensitivity enhances depending on watching

foreign TV series.

Besides quantitative data, qualitative data was gathered via interview to determine how
watching foreign TV series can affect the ICS. At this point, positive and negative ideas were

uttered by freshmen and seniors during the interview (Table 17). To give an example;

I think the best way to understand foreign cultures for Turkish people is to watch

foreign TV series because the possibility of coming together with foreigners for Turks
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is quite low due to economic conditions. To deal with this problem, they can watch

TV series from Netflix and thus their ideas about ICS can change (Participant 2).

Qualitative results state that spending time watching foreign TV series is one of the easiest
ways of acquiring other cultures. On the contrary, P4 claimed watching foreign TV series
may affect ICS negatively; ¢ * Watching TV series can also create prejudice in people because
the TV series sometimes do not focus on every aspect of life, and the fact that some TV series
emphasize sexual elements creates negative attitudes for conservative Turkish people.

(Participant 4).”

Additionally, Pandey (2011) investigated the relationship between movies and ISC of
participants. He emphasized that using films or movies as a material increase learners’ ICS
level. Also, this current study has come up with some common results. To illustrate, one of
the pre-service ELT teachers emphasized the importance of integrating cultural elements into
the lessons to teach English effectively. “Watching TV series is essential for ELT teachers
because if we want to teach English, we should also teach culture if they learn about other
cultures, ICS will be high. In order to reach this goal, we can use films or short videos related
to the target culture (Participant 10).”

By considering the current study and other research conducted by different scholars,
watching foreign TV series or movies broaden students’ horizon in terms of intercultural
communication. By depending on that, most of the researchers recommended that adding

these kinds of materials to the syllabus can provide new perspectives.

5. How does going abroad affect participants’ ideas about intercultural sensitivity?

Over the past decades, a number of studies have been employed to investigate the

relationship between going abroad and ICS level of students in different countries. As a first
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example, Jacobone & Moro (2015) aimed to determine whether taking part in exchange a
program, especially Erasmus has a positive effect on ICS. In their study, the universe of the
study was 505. According to the results obtained their research, it was seen that the ones who
participated in exchange programs had a higher level of ICS as well as their personal
development. A similar result was found in the current study. Results indicated that there was
a statistically significant difference between going abroad and ICS level (p=.002 < p=.05).
That is, even though the number of pre-service ELT teachers who travelled to different
countries was low, the mean rank was the highest (MR=134.87). As it can be concluded
from the results spending time in foreign countries has an important role in pre-service ELT
teachers’ ICS level. Therefore, it would be appropriate for teachers to encourage their students
to visit different countries and contact new people.

In addition, a positive correlation was found between time spent abroad and ICS. To
put it in other words, the ones who stayed abroad more than six months have the highest ICS
compared to ones who have never been abroad. Tarchi, Surian & Daiute (2019) implemented
a similar study to find out how exchange programs may increase ICS level of participants. In
their study, they focused on ethno relative orientations. They concluded their study by stating
that the ones who took part in Erasmus programs have A higher understanding of ICS.
Meanwhile, at the light of the results gained via data analyzed with the Kruskal Wallis test,
the number of pre-service ELT teachers who stayed abroad between 1 and 6 months was 42. It
was the highest preferred option. This may suggest that most of the participants have been
abroad thanks to the Erasmus program. Another study was carried out in Turkey. Penbek,
Yurdakul & Cerit (2009) examined 2000 students from Izmir Dokuz Eylul University.
Findings derived from the study indicated that students were quite satisfied since they had a
chance to take part in exchange programs and non-formal programs. They also stated that

their intercultural communication sensitivity increased thanks to these programs. A similar
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conclusion was proposed in the current study. One of the seniors emphasized importance of
exchange programs during the interview;
| think having an idea about different cultures offers people new opportunities. For
example, I went to Poland last year via an exchange program called Erasmus. During
this period, | learned many new things about polish culture and had a chance to
compare two cultures. After the Erasmus program, | realized that | had positive
attitudes about other cultures which improved my ICS (Participant 19).
As it can be deduced from the previous studies, ICS level of a person could depend on
whether he/she has been abroad before. To explain, it is quite possible to say that learners will
be good at coping with since they are exposed to countless cultural elements when they have

overseas experience.

4.6. Do playing computer games and having contact through games affect intercultural

communication sensitivity?

In this particular study, participants have answered some questions about online
gaming and communicating with other gamers such as “How many hours do you play online
games in a week?”, “Have you chosen to communicate privately with the individuals you play
with?” “Do you communicate with the individuals you play with, and if so, how many times a
week?” These questions were asked in the scale for the sake of answering the research
question “Do playing computer games and having contact through games affect intercultural
communication sensitivity?” To get statistical evidence for this research question, the
Kruskal-Wallis test and Spearman’s rank correlation were computed, and results were
obtained. It is clear from statistical evidence that playing computer games affected the
sensitivity of intercultural communication. Since the p-value was .40, it was observed that
there was a significant difference between playing computer games and weekly playing time

and ICS. It was found that those who played 1-3 hours a week had more ICS levels. However,
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this may be due to the unbalanced distribution of the responses. According to the answers
given, 100 participants who never played computer games, 55 people who play 1-3 hours a

week, 30 people who play 4-8 hours and 25 people who play more than 8 hours.

As another, the effect of participants' choosing to communicate with computer players
on ICS was investigated. Statistical tests performed in this context reveal a significant
difference with .001 significance value (Table 21). Studies have shown that those who have
contact other gamers have a higher level of intercultural sensitivity than those who choose to
communicate sometimes consider this issue (MR = 136.27).

In the light of the above information, in order to better interpret the relationship
between playing games and ICS, the relationship between the frequency of playing games and
ICS was investigated, and a significant difference was found (p = .043). It is clear that those
who communicate more than 3 times a week have higher ICS levels (MR = 120.64). A
correlational analysis was performed to determine this relationship, and a positive relationship
was found. Finally, according to the results of qualitative data, the relationship between ICS
and online games was tried to be determined more clearly. According to participants’
answers, most of the participants emphasized that playing games positively contributed to
ICS. Stating that they can communicate with people from all over the world without time and
space limitations, the participants said that they could compare their own lives and those of
people from other cultures better and they can empathize better. However, some participants
did not agree with this. P18 stated that people who play games could act differently than they
do because of their ambition and anger, and this situation may create prejudice for the-other
gamers (Participant 18). According to Bennettt's (2017) Developmental Model of
Intercultural Sensitivity Stage, people move from ethnocentric stages to ethno relative stages

in order to reach ICS, but this progress is not easy. People sometimes experience regression
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depending on the situations they encounter. Interviewee's answer given above may provide an
example of the situation Bennettt has mentioned.

In general, it can be said that there is a positive relationship between ICS and online
games based on the above statistical data, and these results are similar to some studies in the
literature. Coffey et al. (2013) used the Intercultural Communication Sensitivity Scale to
examine the effects of virtual and Web environments on ICS. According to the research
results , virtual environments significantly increased the participants’ ICS levels. Ttherefore
this study is in line Coffey et al.’s study. Sayoof (2018) conducted a study investigating the
cultural impact of video games. In the interviews, the participants stated that the games
contribute a lot to them regarding cultural respect and tolerance. In addition, the participants
suggested that games can be used to prevent cultural shock. In this study’s qualitative data,
the participants gave similar examples like Sayoof's study. They stated that games add
meaningful values in terms of empathy, respect, tolerance and ICS, and clearly show
similarities between these two studies. Degen et al. (2016) prepared a digital tool in their
experimental study and concluded that this tool played an important role in the emblem of
ICS. Finally, Muhamad and Yang (2019) developed a game called BAFA in their
experimental study. Thanks to this game, experimental group students were shown
simulations from different cultures and role-playing was done. The results obtained
emphasized that this game visibly improved the students in terms of cultural sensitivity. As
can be seen above, this study bears similarities with some studies in the literature. This
situation explains the relationship between game and culture more clearly and opens the way

for more detailed studies.
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Chapter VI

Conclusion

6.1. Summary

The world is advancing day by day in areas such as communication, technology and
transportation, and innovations are constantly emerging. Thanks to these innovations, the
interaction and encounter between cultures has become more possible than ever before. This
situation has positive effects as well as problems. The lack of people to understand each other
caused conflicts (Yetis & Kurt, 2016). According to the text published by the Council of
Europe (2008), education should be equipped with cultural elements, and cultural sensitivity
should be given importance for a more livable society. At this point, ELT teachers have an
important role to play since they can be more exposed to different cultural norms. In the light
of this information, this particular study aims to measure the intercultural communication
sensitivity of freshmen and seniors pre-service ELT teachers and compare this with variables
such as watching foreign TV series, experience abroad and playing online games.

This study has attempted to shed some light on the issues of pre-service teacher
trainees’ intercultural sensititvity and some variables related with students’ life style and
hobbies (Chen & Starosta, 2006; Kartari, 2006; Kim, 2005; Selguk, 2005). Many definitions
and researches have been made about intercultural communication sensitivity (Chen &
Starosta, 1996; Bhawuk & Breslin, 1992; Chen, 2010; Bennett, 1996; Bennett, 2017). Chen
and Starosta (1997) define intercultural communication sensitivity as understanding their
behaviours, feelings, thoughts and beliefs and empathize with people from different cultures
while communicating. In addition, Chen & Starosta (2000) emphasized that the concepts of
intercultural communicative competence and intercultural communication sensitivity should
not be confused or used interchangeably. Because the concept of intercultural communicative

competence is an umbrella term that includes intercultural communicative sensitivity, at this
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point, Chen and Starosta (2000) stated that there are five different subgroups on the 24-item
scale they developed; interaction engagement, respect of cultural differences, interaction
confidence, interaction enjoyment, and interaction attentiveness.

The study’s main focus is the concept of intercultural communication sensitivity,
which has been studied from different angles by scholars. Some researchers have examined
methods to increase ICS levels and the overall ICS levels of participants (e.g., Arslan et al.,
2015; Anderson et al., 2005; Cubukcu, 2013; Penbek et al., 2009 Straffon, 2003; Williams,
2005). Some researchers have focused on the relationship between gender difference and ICS
(e.g. Akin, 2016; Morales, 2017; Holm, 2009; Rengi et al., 2014). Others have focused on the
impact of virtual environments and movies (Degens et al., 2016; Jacobone and Moro, 2015;
Muhamad and Yang, 2019; Tarchi et al., 2019).

There are six research questions in this study as follows: (1) How do freshmen and
senior level pre-service ELT teachers view the intercultural communication sensitivity? (2) Is
there any significant difference between these two groups of participants in terms of
Intercultural Communication Sensitivity? (3) Does gender show significant difference among
them? (4) Is there any correlational relationship between watching foreign TV series and ICS?
(5) How does going abroad affect participants’ ideas about intercultural sensitivity? (6) Do
playing computer games and having contact through games affect intercultural
communication sensitivity?

RQ1, “How do freshmen and senior-level pre-service ELT teachers view the
intercultural communication sensitivity?”” aimed to find general levels of freshmen and seniors
pre-service ELT teacher’s intercultural communication sensitivity. It also aimed to analyze
the means of the subgroups. The btained finding suggested that first-year students and seniors
pre-service ELT teachers had A very high level of intercultural communication sensitivity

(Mena= 4.14). There were five subgroups in scale that administered in this study. The
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findings were listed in this way; interaction engagement was 4.20, respect of cultural
differences was 4.20, interaction confidence was 3.82, interaction enjoyment was 4.36, and
interaction attentiveness was 4.35. To triangulate the quantitative data, an interview was held,
and results show that participants have positive thoughts about ICS. These findings concurred
with other studies on literature (e.g. Balcioglu and Bekir, 2014; Cubukgu, 2013; Rengi and

Polat, 2014; Roh, 2014).

RQ2: ¢’ Is there any significant difference between freshmen and seniors in terms of
Intercultural Communication Sensitivity?’’ aimed to determine whether the period of the
study has an impact on ICS level of pre-service ELT teachers. Results stated that there was a
statistically significant difference between the time spent in ELT department and ICS level.
To exemplify, seniors’ level of ICS is higher than freshmen. Also, when the sub-categories
were analyzed, 1t was found that interaction confidence of first-year students had the lowest
mean rank. From this point of view, the results are congruent with other studies in the
literature, especially Yetis and Kurt (2016). Lastly, respect of different cultures had the

highest mean rank as it was found in Arcagok and Yilmaz (2020).

RQ3, “Does gender show significant difference among them?” aimed to explain the
gender effects on intercultural communication sensitivity. Results indicated no statistically
significant differences between male and female participants in terms of intercultural
sensitivity (p=.982 > p=.05). On the other hand, items of the scales were analyzed separately.
Results show that in five items there were statistically significant differences (Item 8, Item 10,
Item 11, Item 14, and Item 22). It is clear that female participants were more respectful than
males towards the behaviors and thoughts of the people from other cultures when the items
were analyzed one by one. These results showed A resemblance with other studies on the

literature (e.g., Morales, 2017; Rengi and Polat, 2014; Roh, 2014)
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RQ4, ¢’ Is there any correlational relationship between foreign TV series and ICS?”’
attempted to reveal watching foreign TV series could increase ICS of pre-service ELT
teachers. Obtained results indicated a positive correlation between watching foreign TV series
and ICS level of participants. In other words, the ones who spend much more time watching
have a higher level of ICS. By depending on that, they are quite happy in culture-loaded
environments. As it was found in the previous studies; Pandey (2011) and Chao (2013),
findings of the current study also emphasized that integration of foreign TV series involving
cultural elements that help pre-service ELT teachers increase ICS level was one of the
prominent key features. Moreover, it was found that the more time they spend watching

foreign TV series, the higher ICS level they will have.

RQS5, ©” How does going abroad affect participants’ ideas about intercultural
sensitivity?’’ intended to reveal whether going abroad affects freshmen and seniors’ ICS.
Results gathered from both quantitative and qualitative data demonstrated that there was a
statistically significant difference between joining exchange programs and ICS level. Similar
results have been found in the previous studies, especially the study of Tarchi, Surian &
Daiute (2019). Furthermore, findings proposed a positive correlation between time spent
abroad and ICS level of participants. As it can be deduced not only previous studies but also
the current study, going abroad, especially exchange programs are a good opportunity for pre-
service ELT teachers in order to increase their ICS level.

RQ6, “Do playing computer games and having contact through games affect
intercultural communication sensitivity?”” aimed to find out whether there is any relation
between intercultural sensitivity and online games, choosing online games as an interaction
way and time spent to communicate with other gamers. According to the results, there were
no statistically significant differences between playing online games and intercultural

communication sensitivity levels (p=.40 > p=.05). Another variable’s results indicated a
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statistically significant difference between choosing online games as a communication

method and ICS levels. Participants who choose games as a communication method had
higher levels of ICS. Lastly, time spent to communicate with other gamers showed A
statistically significant difference with ICS levels. Participants who communicate more than
three times with other gamers had higher levels of ICS. To triangulate the quantitative data, an
interview was held, and results indicated that gaming is a positive effecting factor for ICS.
Their findings concur with other studies on the literature (e.g. Coffey el. al., 2013; Muhamad

and Yang, 2019; Sayoof, 2018).

6.2. Implications

The results of the study have proposed some implications for English teachers,
policymakers, and authorities. Kilig (2013) claimed that it is essential for people to think
globally and act locally by mainly depending on the profound influence of globalization. In
order to sustain global thinking, intercultural communication sensitivity should be
considered by English teachers.

Results derived from both quantitative and qualitative data indicated that there was a
statistically significant difference between time spent in ELT department and ICS level of
pre-service ELT teachers. To exemplify, seniors appear to have A higher level of ICS than
freshmen. They are more willing to take part in culturally-loaded environments and have a
quite high tendency to communicate with people from different cultures. However, it was
also found that while some subcategories are quite high, interaction confidence was
determined as the lowest mean rank for freshmen. In this respect, some innovative
regulations should be done by English instructors to boost their interaction confidence. Itis
also apparent that there is no a compulsory course introducing the target culture in ELT

departments in Turkey. Although some elective courses are offered, this number is small.
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For this reason, it is of vital importance for ICS that YOK introduces compulsory culture
courses to ELT departments.

The findings of the study showed that there was no statistically significant difference
between ICS level and gender. Nevertheless, when the items were examined separately, it was
noticed that the female participants appear to have a higher level of ICS than male
participants. To make it more concrete, female participants tend to respect people from
different cultures during an interaction. In this respect, materials can be adopted by taking
female participants’ needs since the number of female pre-service ELT teachers is much more

than male pre-service ELT teachers.

In addition, the current study indicated that there is a significant difference between
watching foreign TV series and ICS level of participants. The ones who spend much more
time watching foreign TV series have higher level of ICS compared to other participants.
Moreover, a positive correlation was determined between time spent on watching foreign TV
series and ICS. From this aspect, English teachers need to be encouraged their students to
watch foreign TV series. Also, it is essential for them to design their lessons by integrating
TV series or short movies in which ICS elements are taken into account. Lastly, it would
worth stating that policymakers need to update programme by considering results of such
kind of studies.

As it is clearly stated in the results, a statistically significant difference was found
between overseas experience and ICS level. That is, participants who have been abroad
before have positive thoughts about intercultural communication compared to ones who have
never been abroad. For example, they appear to show more willingness to take part in
culturally-loaded environments where intercultural communication is the main focus. From
this point of view, pre-service ELT teachers could be encouraged to participate in exchange

programs by their instructors. However, there is a drawback blocking this issue. To
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exemplify, the number of students who are allowed to join exchange programs is limited. In
order to find a permanent solution for this problem, the Higher Education Council may
offer new regulations.

The particular study has revealed that playing computer games do not have a direct
impact on ICS level. Nevertheless, there was a statistically significant difference between
ICS and choosing other gamers to communicate with during the game. In other words,
participants who interact with people from different cultures tend to show more positive
towards ICS. Besides, results indicated that the frequency of having contact with other
gamers increases ICS level of participants. At this point, English teachers may create a
stress-free environment in which students can comprehend intercultural communication
elements through contacting with other people from many cultures. As a result, decision-
makers need to redesign programme by considering new trends into account.

Finally, factors affecting level of intercultural communication sensitivity of pre-
service ELT teachers was discussed in a detailed way. Some variables such as spent time in
ELT department, gender, watching foreign TV series, overseas experience and frequency of
having contact with other people from different cultures have been taken into account. It
was also seen that overseas experience and watching foreign TV series increased ICS level
of pre-service ELT teachers. It would be recommended that instructors organize tasks in
which freshmen and seniors are exposed to cultural elements that help them have high level
of ICS to be more successful in certain contexts. In addition, it is necessary for the Higher
Education Council to increase the number of courses that pay attention to intercultural

elements at universities.

6.3. Suggestions for Further Research
The current study consisting of research questions, methods and findings, has been

conducted at several universities in Turkey. Due to the fact that the number of participants is
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214, this particular research can be admitted that it has some drawbacks. Moreover, only five
universities are integrated into the study. By depending on these limitations, it is quite
difficult to make generalizations. For the upcoming research, it is highly suggested that
increasing the number of not only universities but also participants can enable to researchers
to reach more extensive results. Furthermore, as it can be deduced from the findings,
watching TV series and visiting different countries have positive impact on intercultural
communication sensitivity of learners. Hence, various materials focusing on cultural elements
can be adopted by English language teachers in order to increase learners’ intercultural
communication sensitivity. Finally, adding new variables may help researchers comprehend

the current subject from different perspectives.

100



References
Abasli, K. & Polat, S. (2019). Ogrencilerin kiiltiirleraras1 duyarlilik ve kiiltiirel zekaya iliskin
goriislerinin incelenmesi. Anemon Mus Alparslan Universitesi Sosyal Bilimler

Dergisi, 7(1), 193-202.

Ak, E. (2016). Tiirk¢e 6gretmen adaylarinin kiiltiirlerarasi duyarliliklarinin ¢esitli
degiskenler acisindan incelenmesi (Siirt Universitesi drnegi). Turkish Studies, 11(3),

29-42.

Aksoy, Z. (2016). Kiiltlirlerarasi iletisim egitiminde 6grencilerin kiiltlirleraras1 duyarlilik

gelisimi 6z degerlendirmeleri {izerine bir inceleme. Selcuk Iletisim, 9 (3): 34-53

Anderson, P. H., Lawton, L., Rexeisen, R. J., & Hubbard, A. C. (2006). Short-term study
abroad and intercultural sensitivity: A pilot study. International Journal of

Intercultural Relations, 30(4), 457-469.

APA. (2002). Guidelines on multicultural education, training, research, practice, and
organizational change for psychologists. Washington, DC: Author. American
Psychologist, 62, 271-286.

Arcagok, S. & Yilmaz, C. (2020). Intercultural sensitivities: A mixed methods study with pre-
service EFL teachers in Turkey. Issues in Educational Research, 30(1), 1-18.

Arslan, Y., Giingavdi, G., & Polat, S. (2015). The impact of peace education program at

university-on-university students’ intercultural sensitivity. Procedia-Social and

Behavioral Sciences, 174 (2015), 2301-2307.

Avrupa Konseyi. (2008). White book for intercultural communication. Strazburg: Avrupa
Konseyi.

Bach, K. (2005). Semantics vs. pragmatics. England: Oxford University Press

101



Bachman, L. F., & Palmer, A. S. (1996). Language testing in practice: Designing and

developing useful language tests (Vol. 1). England: Oxford University Press.

Bada, E. (2000). Culture in ELT. Cukurova University Journal of Social Sciences, 6(1), 100-

110

Baker, W. (2012). From cultural awareness to intercultural awareness: Culture in ELT. ELT

journal, 66(1), 62-70.
Barron, A. (2003). Acquisition in interlanguage pragmatics. Amsterdam: Benjamins.

Baumann, G. (2006). Cok kiiltiirliiliik Bilmecesi: Ulusal, Etnik ve Dinsel Kimlikleri Yeniden

Diistinmek. (Cev: I. Dermirakin). Ankara: Dost Kitabevi

Bekiroglu, O., & Balcy, S. (2014). Kiiltiirlerarasi iletisim duyarliliginin izlerini aramak:
Tletisim fakiiltesi 6grencileri rneginde bir arastirma. Tiirkiyat Arastirmalar: Dergisi,

35, 429-460.

Bennettt, M. J. 2017. Developmental model of intercultural sensitivity. In The International

Encyclopedia of Intercultural Communication, edited by Y. Kim, 1-10. Wiley.

Bennettt, Milton J. 1998. Intercultural Communication: A Current Perspective. Basic
Concepts of Intercultural Communication: Selected Readings. USA: Intercultural

Press.

Bhawuk, D. P. S., & Brislin, R. (1992). The measurement of intercultural sensitivity using the
concepts of individualism and collectivism. International Journal of Intercultural

Relations, 16, 413-436.

Brislin, R. W. (1981). Cross-cultural encounters, face-to-face interaction (No. 94). New

York: Pergamon Press.

102



Bulduk, S., Esra, U. S. T. A., & Dincer, Y. (2017). Kiiltiirleraras1 duyarlilik ve etkileyen
faktorlerin belirlenmesi: Bir saglik hizmetleri meslek yiliksekokulu 6rnegi. Diizce

Universitesi Saglik Bilimleri Enstitiisii Dergisi, 7(2), 73-77.

Bulduk, S., Tosun, H., & Ardig, E. (2011). Tiirkge kiiltiirler aras1 duyarlilik 6l¢eginin
hemsirelik 6grencilerinde dlgtimsel 6zellikleri. Journal of Medical Ethics, 19(1),

25-31.

Canale, M. (1983). From communicative competence to communicative language pedagogy.
In Richards, J. C., & Schmidt, R. W. (Eds.), Language and Communication, 2-27.

London: Longman.

Canale, M. (1987). The measurement of communicative competence. Annual review of

applied linguistics, 8, 67-84.

Canale, M., & Swain, M. (1980). Theoretical bases of communicative approaches to second

language teaching and testing. Applied linguistics, 1(1), 1-47.
Casse, P. 1981. Training for the Cross-Cultural Mind. USA: SIETAR.

Cetin Koroglu, Z. (2016). Measuring english language teacher candidates’ intercultural
sensitivity: A key element to foster intercultural communicative competence.
International Online Journal of Education and Teaching (I0JET), 3(1). 43-52.

Chen GM, Starosta W. (2000). The development and validation of the intercultural sensitivity

scale. Human Communication. 3(1): 2-14.

Chen, G. M. (2010). The impact of intercultural sensitivity on ethnocentrism and intercultural

communication apprehension. Intercultural Communication Studies, 19(1), 1-9

103



Chen, G. M., & Starosta, W. J. (1996). Intercultural communication competence: A

synthesis. Annals of the International Communication Association, 19(1), 353-383.

Chen, G. M., & Starosta, W. J. (1997). A review of the concept of intercultural sensitivity.

Human Communication, 1(1), 1-16.

Chen, G. M., & Starosta, W. J. (2005). Foundations of intercultural communication. MD:

University Press of America.

Coffey, A. J., Kamhawi, R., Fishwick, P., & Henderson, J. (2013). New media environments’
comparative effects upon intercultural sensitivity: A five-dimensional

analysis. International Journal of Intercultural Relations, 37(5), 605-627.

Cohen, L., Manion, L., & Morrison, K. (2017). Research methods in education. UK:

Routledge.

Coperias Aguilar, M. J. (2002). Intercultural communicative competence: A step beyond

communicative competence. ELIA, 3, 85-102.

Celik, S., & Erbay, S. (2013). Cultural perspectives of Turkish ELT coursebooks: Do
standardized teaching texts incorporate intercultural features?. Education &

Science/Egitim ve Bilim, 38(167), 336-351

Coskun, H. (2006). Tiirkiye 'de Kiiltiirleraras: Egitim. Tiirkiye’de Egitim Bilimleri: Bir
Bilan¢o Denemesi. Ankara: Nobel Yayin Dagitim.
Council of Europe (2008). White Paper on Intercultural Dialogue. “Living Togeth- er As
Equals in Dignity”. Launched by the Council of Europe Ministers of Foreign Affairs

at their 118th Ministerial Session.

104



Creswell, J. W., & Clark, V. L. P. (2017). Designing and conducting mixed methods research.

London: Sage publications

Cubukcu, F. (2013). Pre-service English teachers’ intercultural sensitivity. Journal of Human

Sciences, 10(1), 832-843.

Deardorff, D. K. (2006). Identification and assessment of intercultural competence as a
student outcome of internationalization. Journal of studies in international

education, 10(3), 241-266.

Degens, N., Hofstede, G. J., Beulens, A., Krumhuber, E., & Kappas, A. (2015). Don't be a
stranger-designing a digital intercultural sensitivity training tool that is culture

general. IEEE Transactions on Learning Technologies, 9(2), 120-132.

Fantini, A. E. (2000). A central concern: Developing intercultural competence. SIT

occasional papers series, 1, 25-42.

Fowers, B. J., & Richardson, F. C. (1996). Why is multiculturalism good?. American

psychologist, 51(6), 609.

Gedik Bal, N. (2020). Intercultural Sensitivity of EFL Learners at a State University. The
Journal of Language Teaching and Learning, 10(2), 1-19.

Ghasemi Mighani, M., & Yazdani Moghadam, M. (2019). Building Intercultural Sensitivity
in Pre-Service EFL Teachers through Interactive Culture-Focused Speaking
Tasks. International Journal of Society, Culture & Language, 7(2), 27-39.

Gudykunst, W. B., & Kim, Y. Y. (2002). Communicating with strangers: An approach to

intercultural communication. New York: McGraw-Hill.

105



Gudykunst, W. B., & Nishida, T. (2001). Anxiety, uncertainty, and perceived effectiveness of
communication across relationships and cultures. International Journal of

Intercultural Relations, 25, 55-72.

Gudykunst, W. B., Ting, Toomey, S., & Wiseman, R. L. (1991). Taming the beast: Designing

a course in intercultural communication.

Gil, V., Kolb, S. (2009). “Almanya'da yasayan gen¢ Tiirk hastalarda kiiltiirel uyum, iki

kiiltirliliik ve psikiyatrik bozukluklar”, Tiirk Psikiyatri Dergisi, 20(2):138-143.

Giiven, D. (2005). Egitim Uzerine Yinelenen Elestiriler, Alternatif Oneriler. Pivolka, 4(17),
6-8.

Giiveng, B. (2002). Kiiltiiriin abc’si (7. bs.). Istanbul: Yap: Kredi Yayinlari.
Hall, Edward T. (1980). The Silent Language. Westport: Greenwood Press.,

Hammer, M., R., Bennettt, M. J., & Wiseman, R. (2003). Measuring intercultural sensitivity:
The intercultural development inventory. International Journal of Intercultural

Relations, 27(4), 421-443.

Hanley, J. (1999). Beyond the tip of the iceberg. Reaching today’s youth. The Community

Circle of Caring Journal, 3(2), 9-12.

Holm, K., Nokelainen, P., & Tirri, K. (2009). Relationship of gender and academic
achievement to Finnish students’ intercultural sensitivity. High Ability Studies, 20(2),

187-200.
Hymes, D. (1976). Towards linguistic competence. Sociologische gids, 23(4), 217-239.

Igiis, E. (2015). Kiiltiirlerarasilik, 19. Yiizyilda Londra’da basilan Osmanl

albimleri. Cedrus, 3, 365-378

106



Jabeen, F., & Shah, S. K. (2011). The role of culture in ELT: Learners’ attitude towards the
teaching of target language culture. European Journal of Social Sciences, 23(4), 604-

613.
James, M. (2007). Interculturalism: Theory and policy. UK: The Baring Foundation

Karatepe, C. (2019). Syrian refugees in Turkey and intercultural sensitivity: Stretching health
care and education services to their limits. In Elagoz, I, Gezer, A., Yilmaz, A. &
Erdogan, G. (Eds.) (2019). Social, Human and Administrative Research Papers (pp.

49-61) Ankara: Gece Akademi yayinlari. 978-625-7958-29-5

Karatepe, C. & Yilmaz, D. (2018). Teaching culture in EFL context: Student teachers’
perspective, Turkish Studies- International Periodical for the Languages, Literature

and History of Turkish, 19(1), 823-839. Do0i:10.7827/TurkishStudies.13373
Kartari, A. (2001). Farkliliklarla Yasamak. Kiiltiirleraras: Iletisim, Ankara: Uriin Yay.
Kartar1, A. (2006). Farkliliklarla Yasamak: Kiiltiirleraras: Ietisim. Ankara: Uriin.

Kilig, S. (2013). English Lecturer’s Beliefs Regarding Intercultural Competence. Journal of
Hasan Ali Yiicel Faculty of Education, 10(2), 47
Kim, Y. Y. (2005). Inquiry in intercultural and development communication. Journal of

communication, 55(3), 554-577.

Kirkgoz, Y. (2005). English language teaching in Turkey: Challenges for the 21st
century. Teaching English to the world: History, curriculum, and practice, 159-175.
Kramsch, C., & Zhu, H. (2016). Language and culture in ELT. UK: The Routledge handbook

of English language teaching

107



Kuusisto, E., Kuusisto, A., Rissanen, 1., Holm, K., & Tirri, K. (2015). Finnish teachers’ and

students’ intercultural sensitivity. Journal of Religious Education, 63(2-3), 65-77.

Leclercq, J. M. (2003). Facets of interculturality in education (Vol. 2). EU: Council of

Europe.

Lustig, M. W. & Koester, J. (1999). Intercultural competence: Interpersonal communication

across cultures. New York: Longman.

Ma, F. (2015). A review of research methods in EFL education. Theory and Practice in

Language Studies, 5(3), 566-571.

Matsumoto, D., Yoo, S. H., Hirayama, S., & Petrova, G. (2007). Development and initial
validation of a measure of display rules: The Display Rule Assessment Inventory

(DRAI). Emotion, 5(1), 23-40.
McLuhan, M. (1962). The Gutenberg galaxy. New York: New American Library

Morales, A. (2017). Intercultural Sensitivity, Gender, and Nationality of Third Culture Kids
Attending an International High School. Journal of International Education

Research, 13(1), 35-44.

Moran, R. T., Harris, P. R., & Moran, S. V. (2007). Managing cultural differences: Global

leadership strategies for the 21st century. New York: Elsevier.

Muhamad, J., & Yang, F. (2019). Cross-Cultural Learning in Game play: BAFA BAFA,
Persuasive Technology, and the Exploration of Intercultural Sensitivity. Simulation

& Gaming, 50(6), 848-859.

Newby, D. (2011). Competence and performance in learning and teaching: theories and

practices. Selected papers on theoretical and applied linguistics, 19, 15-32.

108



Onalan, O. (2005). EFL teachers' perceptions of the place of Culture in ELT: A survey study

at four univiersities in Ankara/Turkey. Dil ve Dilbilimi Calismalar1 Dergisi, 1(2),

215-235.

Ozben, S. (1991). Yurt Disindan Dénen Is¢i Cocuklarinin Uyum Problemlerinin Okul
Basarilarina Etkisi ve Tiirkiye 'de Yetisen Ogrencilerle Karsilastirilmasu.
(Unpublished doctoral dissertion) Dokuz Eyliil Universitesi, Sosyal Bilimler

Enstitiisii, Izmir.
Ozkalp, E. (1993). Davranis Bilimlerine Girig (Vol. 1355). Eskisehir:Anadolu Universitesi.

Pandey, S. (2012). Using popular movies in teaching cross-cultural management. European

Journal of Training and Development, 36(2/3), 329.

Penbek, S., Yurdakul Sahin, D., & Cerit, A. G. (2012). Intercultural communication
competence: A study about the intercultural sensitivity of university students based
on their education and international experiences. International Journal of Logistics

Systems and Management, 11(2), 232-252.

Rengi, O. & POLAT, S. (2014). Simf 6gretmenlerinin kiiltiirel farklilik algilari ve
kiltlirleraras1 duyarliliklari. Zeitschrift fiir die Welt der Tiirken/Journal of World of

Turks, 6(3), 135-156.

Roh, S. Z. (2014). A study on the factors affecting the intercultural sensitivity of middle and
high school students in Korea. Advanced Science and Technology Letters, 47, 266-

269.

Samovar, L.A., Porter, R.E., & McDaniel, E. R. (2010). Communication between cultures.

Belmont, CA: Wadsworth/Cengage Learning.

109



Sarwari, A. Q., & Abdul Wahab, M. N. (2017). Study of the relationship between intercultural
sensitivity and intercultural communication competence among international
postgraduate students: A case study at University Malaysia Pahang. Cogent Social

Sciences, 3(1), 1310479.

Savignon, S. J. (1972). Communicative competence: An experiment in foreign-language

teaching (Vol. 12). UK: Marcel Didier.

Selcuk, A. (2005). Kiiltiirlerarasi iletisim Acisindan Giindelik iletisim Davranislari. Sel¢uk

Universitesi Sosyal Bilimler Enstitiisii Dergisi, 13: 1-17.

Simpson, J. A., Weiner, E. S. C., & Oxford University Press. (1989). The Oxford English

Dictionary. Oxford: Clarendon Press.

Soyoof, A. (2018). Video Game and Culture: A Case Study of EFL Student Players’ Views
on Their Acquisition of Cultural Knowledge and Sensitivity. International Journal of

Pedagogies and Learning. 13(2), 91-102.

Spitzberg, B. H., & Changnon, G. (2009). Conceptualizing intercultural competence. CA:

SAGE.

Straffon, D. A. (2003). Assessing the intercultural sensitivity of high school students
attending an international school. International journal of intercultural

relations, 27(4), 487-501.

Tamrakar, B. (2008). Intercultural Competencies in eLearning. Modern Approaches to Digital

Learning—DLL project’s results, 63. 65-80.

110



Tarchi, C., Surian, A., & Daiute, C. (2019). Assessing study abroad students’ intercultural
sensitivity with narratives. European Journal of Psychology of Education, 34(4),

873-894.

Tas, T., & Khan, O. (2020). On the Models of Communicative Competence. International

Conference on Education. Turkey: Technology and Science.

Taylor, C. (1992). Multiculturalism and “the politics of recognition”: An essay by Charles.

NJ: Taylor. Princeton.

Taylor, C. (2012). Interculturalism or multiculturalism? Philosophy & social criticism, 38(4-

5), 413-423.

Taylor, E.W. (1994). Intercultural Competency: A transformative learning process. Adult

Education Quarterly, 44(3), 154-174.

Tylor, E. B. (1920). Primitive culture: researches into the development of mythology,

philosophy, religion, art, and custom. London: John Murray.

Wang, W., & Zhou, M. (2016). Validation of the short form of the intercultural sensitivity
scale (ISS-15). International Journal of Intercultural Relations, 55, 1-7.
Widdowson, H. G. (1983). Learning purpose and language use. UK: Oxford University

Press.

Williams, T. R. (2005). Exploring the impact of study abroad on students’ intercultural
communication skills: Adaptability and sensitivity. Journal of studies in

international education, 9(4), 356-371.

111



Yetis, V. A., & Kurt, C. (2016). Intercultural Sensitivity Levels of Turkish Pre-Service
Foreign Language Teachers: Examples from Education Faculties of Two Universities in
Turkey. Educational Research and Reviews, 11(17), 1719-1730.

YOK. (2018). Ingilizce ogretmenligi lisans programi. Ankara: YOK

Yoon, . J.,, Song, Y. H., & Bae, Y. J. (2008, August). South Koreans’ attitudes toward

foreigners, minorities and multiculturalism. In American Sociological Association

Annual Conference, Boston, MA (pp. 1-4).

Zerey O. (2010). Exploring pragmatic competence of preschool children with a specific
reference to the speech act of apology in Turkish (Unpublished doctoral dissertation).

Cukurova University Social Studies Institute: Adana.

112



Appendix A

Dear Participant,

I need your valuable opinions for my upcoming study. This survey is one of the stages of my Master thesis. The
questionnaire is composed of two parts. In the first part, demographic information is presented and items are
provided related to Intercultural Communication Sensitivity in the second part. First, read the judgments
carefully given below on this subject. Mark one of the five opinions in the right column, to what extent you
agree with them or not. The opinions are "strongly disagree"”, "disagree"”, "undecided", "agree" and "strongly
agree". Please choose the right option that you want to express your thoughts and feelings in the best way. This
is not a test and we will not share your answers with third parties without your permission. Please be sure to give
your answers sincerely. Thank you for sparing your precious time. The questionnaire lasts between five and ten

minutes.

Emin Giirkan

Dr. Ogretim Uyesi Cigdem KARATEPE
Bursa Uludag University

Faculty of Education

English Language Education

Bursa

PART 1
Gender: Male (.....) Female (....... )
Grade: 1.Grade: (....) 4. Grade: (.....)

How many hours do you watch foreign TV series in a week?
I don’t watch (.....)

1-3 hours in a week (.....)

4-8 hours in a week (.....)

More than 8 hours in a week (.....)

How long have you been abroad?

I have never been abroad (....)

| have been 1-6 months (....)

| have been 6-12 months (....)

I have been more than 12 months (....)
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Please write the name of the countries that you have been. If you are not, you can pass

this part.

How many hours do you play online games in a week?
I don’t play games (.....)

1-3 hours in a week (.....)

4-8 hours in a week (.....)

More than 8 hours in a week (.....)

Have you chosen people that you play with to contact especially in English?
Yes (.....)

Sometimes (.....)

I don’t consider this (.....)

Do you communicate with other gamers?

I don’t communicate (.....)

| communicate 1-3 times in a week (.....)

I communicate more than 3 times in a week (.....)

PART 2

Intercultural Sensitivity Scale

c

2
=>4 8 £ >
o o o ® =) ®
cC g (o)) c
sd 2| S| 5| g 5
ng A zZ < n <

1 | I am pretty sure of myself in interacting with | 1 2 3 4
people from different cultures.
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| find it very hard to talk in front of people from
different cultures.

| always know what to say when interacting
with people from different cultures.

| can be as sociable as | want to be when
interacting with people from different cultures.

| don't like to be with people from different
cultures.

| often get discouraged when | am with people
from different cultures.

| often feel useless when interacting with people
from different cultures.

I can tell when | have upset my culturally-
distinct counterpart during our interaction.

I think my culture is better than other cultures.

10

I respect the values of people from different cultures

11

I respect the ways people from different cultures behave.

12

I would not accept the opinions of people from different
cultures.

13

I try to obtain as much information as | can when
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interacting with people from different cultures.

14

I am sensitive to my culturally distinct
counterpart's subtle meanings during our
interaction.

15

I get upset easily when interacting with people from
different cultures.

16

| am very observant when interacting with
people from different cultures.

17

I often give positive responses to my culturally
different counterpart during our interaction.

18

| feel confident when | have contact with people
from other cultures

19

| am open-minded to people from different
cultures.

20

| often show my culturally-distinct counterpart
my understanding through verbal or nonverbal
cues.

21

| have a feeling enjoyment towards differences
between my culturally-distinct counterpart and
me.

22

I enjoy interacting with people from different cultures.

23

| avoid those situations where | will have to deal
with culturally-distinct persons.
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24

| tend to wait before forming an impression of
culturally-distinct counterpart.
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Appendix B

Sayin Katilimeilar,

Gergeklestirecek oldugum arastirmada, degerli goriislerinize ihtiyacim bulunmaktadir. Bu anket
yiksek lisans tezi ¢alismasinin bir parcasidir. Anketimiz 2 kisimdan olusmaktadir. 1. kisimda
demografik bilgiler sorulmaktadir. 2. kisimda ise kiiltiirlerarasi duyarlilik hassasiyetiyle alakali
yargilar bulunmaktadir. Oncelikle bu konu hakkindaki asagida verilen yargilar1 dikkatlice okuyun.
Sagdaki siitunda verilen bes goriisten birini, bu goriislere ne 6l¢iide katilip katilmadiginiz1 isaretleyin.
Goriigler "kesinlikle katilmiyorum", "katilmiyorum", "kararsizim", "katiliyorum" ve "kesinlikle
katiliyorum" seklindedir. Liitfen diisiincelerinizi ve duygularimizi en iyi sekilde ifade ettigini
diisiindligiiniiz dogru secgenegi isaretleyin. Bu kesinlikle bir sinav degildir ve cevaplariniz sizlerin
istegi olmadan {iglincii kisilerle paylasilmayacaktir. Degerli vaktinizi ayirdiginiz icin tesekkiir ederim.
Anketimiz yaklagik 5-10 dakika siirmektedir.

Emin Giirkan

Dr. Ogretim Uyesi Cigdem KARATEPE (Danisman)
Bursa Uludag Universitesi

Egitim Fakiiltesi

Ingiliz Dili Egitimi ABD

Bursa

1. KISIM
Cinsiyet: Erkek () Bayan ()
Simf : 1.Smf () 4. Smf ()

Haftada Kag¢ Saat Yabanci Dizi izlersiniz:
Yabanci Dizi Izlemem (...)

Haftada 1-3 saat ()

Haftada 4-8 saat ()

Haftada 8 saatten fazla ()

Yurtdisinda Ne Kadar Siire Bulundunuz?:
Hi¢ Yurtdisinda Bulunmadim( )
1-6 Ay Bulundum ( )

6-12 Ay Bulundum ( )
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12 Aydan Fazla Bulundum( )

Liitfen yurtdisinda bulundugunuz iilkeleri belirtiniz. Eger yurt disinda bulunmadiysaniz bu
kismi bos birakabilirsiniz.

Haftada Ka¢ Saat Oyun Oynarsimmz?
Oyun Oynamam ( )

Haftada 1-3 Saat ( )

Haftada 4-8 Saat ( )

Haftada 8 saatten fazla ()

Oyun oynadigimz bireyleri ozel olarak ingilizce iletisim kurmak igin sectiginiz oldu
mu?

Evet ( )

Bazen ( )

Bu konuyu g6z 6niine almam. ()

Oyun oynadigimiz bireylerle iletisim kuruyor musunuz?
Iletisim kurmam( )

Haftada 1-3 kez iletisim kurarim( )

Haftada 3’ten fazla iletisim kurarim. ()

2.KISIM

Kiiltiirlerarasi iletisim Hassasiyeti Olgegi

Kesnlikle
Katilmiyoru
Fikrim Yok
Katihyorum
Kesinlikle

Latihivoyrnm
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Farkli kiiltiirlerden insanlarla etkilesim iginde
oldugumda kendimden olduk¢a eminim.

Farkl1 kiiltiirlerden insanlarin 6niinde konusmay1
¢ok zor bulurum.

Farkli  kiiltiirlerden  insanlarla  etkilesimde
bulundugumda her zaman ne sdyleyecegimi
bilirim.

Farkli  kiiltiirlerden  insanlarla  etkilesim
halindeyken olmak istedigim kadar sosyal
olabilirim.

Farkli kiiltiirlerden insanlarla birlikte olmay1
sevmem.

Farkli  kiiltiirlerden insanlarla  birlikteyken
cogunlukla cesaretim kirilir.

Farkli  kiiltiirlerden  insanlarla  etkilesimde
bulundugumda genellikle kendimi ise yaramaz
hissederim.

Etkilesimimiz sirasinda, kiltlirel agidan farkli
insanlar1 ne zaman iizdigiimii soyleyebilirim.

Kiltirimiin ~ diger kdltirlerden daha iyi
oldugunu diisiiniirtim.

10

Farkl kiiltiirlerden insanlarin degerlerine saygi duyarim.

11

Farkli kiiltiirlerden insanlarin davranis bigimlerine saygi
duyarim.
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12

Farkl kiiltiirlerden insanlarin fikirlerini kabul etmem.

13

Farkl1 kiiltiirlerden insanlarla etkilesim kurarken
elimden geldigince ¢ok bilgi edinmeye caligirim.

14

Etkilesimimiz sirasinda kiiltiirel olarak farkl
insanlarin ifade ettigi ince anlam yikli
ifadelerine kars1 duyarliyim.

15

Farkli  kiiltiirlerden  insanlarla  etkilesimde
bulundugumda kolayca tiziiliyorum.

16

Farkli kiltiirlerden insanlarla, etkilesimim
sirasinda ¢ok gozlemci olurum.

17

Etkilesimimiz sirasinda, kiiltiirel olarak farkli
insanlara siklikla olumlu tepkiler veriyorum.

18

Farkl1  kiiltiirlerden  insanlarla  etkilesimde
bulundugumda kendimi 6zgiivenli hissederim.

19

Farkl1 kiiltiirlerden insanlara acik fikirliyim.

20

Kiiltirel acidan farkli insanlara, anlayisimi
siklikla sozlii olarak veya viicut dili ile ifade
ederim.

21

Kiiltiirel agidan farkli insanlarla benim aramdaki
farkliliklardan hoslanirim.

22

Farkli kiiltiirlerden insanlarla etkilesim kurmaktan zevk
alirim.
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23

Kiltirel agidan farkli kigilerle ugrasmak zorunda

kalacagim durumlardan kagmirim.

24

Kiiltiirel agidan farkli bir kisi izlenimi olusturmadan 6nce

bekleme egilimindeyim.
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Appendix C

Interview Questions:

1) What are your opinions on the concept of intercultural communication sensitivity?”

2) Is there a relationship between watching foreign TV series and sensitivity to intercultural

communication?

3) Do you think online gaming and communicating with other players affect the sensitivity to

intercultural communication?
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