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Thesis: The Effects of Mother Tongue Grammatical Competence and Affective Factors
on the Acquisition of English by Turkish EFL Students

Supervisor: Assist. Prof. Ismet Oztiirk

THE EFFECTS OF MOTHER TONGUE GRAMMATICAL COMPETENCE AND
AFFECTIVE FACTORS ON THE ACQUISITION OF ENGLISH BY TURKISH EFL
STUDENTS

This study aims to figure out to what extent bias against learning a foreign language,
attitudes, sources of personal motivation, and L1 grammatical competence affect 9th grade EFL
learners' English acquisition. It was conducted through purposeful sampling and with 87 ninth
grade students from three different types of high schools in Bursa, in the 2018-2019 academic
year. An attitude scale, a personal information declaration form, a Turkish test, and an English
test were used to gather data. The data obtained were analyzed by using SPSS Statistics 17 and
content analysis. The findings of this study show that bias against learning a foreign language
and maternal education level of the participants affect their attitudes towards English. Sources of
personal motivation to learn English was found to be associated with academic success and the

Turkish grammatical competence was found to be positively correlated with L2 test scores. In
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the conclusion chapter, the pedagogic implications of the study were discussed and some

suggestions were made.

Keywords: bias, attitude, motivation, mother tongue

Ozet

Bu calisma 6n yarg1 ve tutumlarin, ingilizce 6grenme hedeflerinin ve anadildeki
yetkinligin lise 9. sinif lise 6grencilerinin Ingilizce 6grenimine ne derecede etki ettigini
aragtirmaktir. Calisma, amacli 6rnekleme yontemi kullanilarak, 2018-2019 egitim ve 6gretim
yilinda, Bursa'da yer alan 3 farkli okul tiiriinden, 9. sinif diizeyinde 87 6grenci ile
gerceklestirilmistir. Arastirmadaki veriler, tutum 6lgegi, bireysel durum formu, Ingilizce seviye
belirleme sinavi ve Tiirkge yeterlilik sinavi ile toplanmistir ve SPSS Statistics 17 programi ve
kapsam analizi analiz edilmistir. Elde edilen bulgular katilimcilarin yabanci dil 6grenimine karsi
onyargilarinin ve anne egitim durumunun Ingilizce dersine kars: tutumlarini etkiledigini
gostermektedir. Katilimcilarin Ingilizce 6grenmek icin motivasyon kaynaklarmin basari ile ilgili
oldugu ve anadildeki dilbilgisi yetkinliginin, ingilizce sinav basaris ile pozitif korelasyona sahip
oldugu goriilmiistiir. Sonug béliimiinde arastirmanin pedagojik etkileri tartisilmakta ve tavsiyeler
verilmektedir.

Anahtar kelimeler: 6n yargi, tutum, motivasyon, ana dil
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Chapter 1
Introduction

This chapter is set out to provide brief information about the effects of bias against
learning a foreign language, cultural background as well as negative attitudes and personal
motivation souces for EFL and, most importantly, L1 (mother tongue) grammatical
competence 1on Turkish EFL learners' L2 (target language) acquisition. This chapter gives a
brief overview of the recent history of effects influencing language learners in the background
of the study part. Afterwards, the statement of the problem and the purpose of the study will
be clarified. Research questions, the significance, and limitations of the study are also
presented in this chapter.

1.1 Background of the study

In recent years, there has been worldwide recognition of the problems associated with
language learning. While some recent studies have held psychological factors such as anxiety
and culture related bias against learning a foreign language for the failure in language
learning, some others have focused on inadequateness in L1 linguistic competence.

One well-known study that is often cited in research on anxiety is that of Horwitz's. In
his study, Horwitz (2001) claims that language anxiety is an important factor of differential
success in language acquisition. Whereas some studies (Hay, Ashman, and Van Kraayenoord,
1999; Huang, 2014; Urhahne, Chao, Florineth, Luttenberger & Paechter, 2011; Zare &
Riasati, 2012) discuss about learners' high and low self-concept, some others (Young, 1991,
Merc, 2011; Aydin, 2009) claim that foreign language anxiety may be classroom
environment, teacher or language testing related. On the other hand, there exists a
considerable amount of research claiming that cultural bias against learning a foreign
language affects language education (e.g. Ndura, 2004; Sherlock, 2016; Tanriverdi and Apak,

2008). There is a stream of researchers (Ajzen and Fishbein, 1972; Ekmekci, 1983: Guven,



2015) as well as the ones (Juanggo, 2017; Kormos, Kiddle and Csizér, 2011) focusing on the
purpose of language learning as well.

Several studies have shown that linguistic competence in L1 has also an effect on L2
acquisition. One of the most influential accounts of the effects of L1 linguistic competence on
L2 is that of Cummins' (1979,1981). According to him, the more proficient a learner in L1,
the probable for him /her to be successful in L2 acquisition. To further investigate the role of
literacy in L1, some other researchers (e.g. Chomsky, 1959; Sparks et al., 1997; Odlin, 1989)
have tried to demonstrate not only the problems faced in L2 learning but also the interaction
between L1 and L2. In this study, the effects of anxiety, bias against learning a foreign
language, personal motivation sources for EFL and, notably, the effect of L1 linguistic
competence on L2 acquisition will be investigated.

1.2 Statement of the Problem

There has been a number of studies on the approaches and methods of English
Language teaching. However, on most occasions, what is said in theory is not applicable to
classroom conditions and it ends up with ineffectualness in language learning (Bell, 2007)
Considering this fact, a number of researchers have conducted a great many studies on the
possible causes of failure in language learning.

In order to figure out why some learners were not successful in L2 acquisition some
studies on anxiety were conducted by a stream of researchers (Levine, 2003; Swain and
Lapkin, 2000). They claim that using L1 in the classroom to solve the anxiety problem to a
certain extent while others (Aydin, 2009: Fujii, 2015; Park and Lee, 2005; Young, 1991)
focus on low self-concept, teacher and classroom environment, test-based anxiety.

On the other hand, from a different point of view, Cummins investigated L1 effects on
L2 acquisition, as a cause of failure in language learning, and developed two theories, which

are Developmental Interdependence Hypothesis and Linguistic Threshold Hypothesis. There



have been several follow up studies on these two hypotheses, some of which have been
consistent with them while the others have not. Similarly, Chomsky's Universal Grammar
Hypothesis, have been tried to be refuted, contrary to others who are still in favour of it.

In other respects, many studies have tried to reveal potential interactions between L1
and L2. Indeed, they have managed to show that cross-linguistic influence exists to a certain
extent (e.g. Hulk and Miiller, 2000; Miiller & Hulk, 2001).

However, despite the abovementioned studies, the problem of not being successful in
English learning in Turkey still needs a solution and it seems that there has been no
improvement recorded in years regarding this problem. As a matter of fact, Turkey is among
the countries which need to have very strong communication skills with the rest of the world.
As well as its being the world's lingua franca of science, technology, and business, the
geopolitical and strategic status of Turkey makes the learning of English, particularly
important for Turkish citizens (Kirkgoz, 2005). Today, learning English as the main language
of international communication is considered to be of crucial importance as the country is a
member of the North Atlantic Treaty Organization (NATO) an associate member of the
European Union(EU). On an individual basis, learning English is essential for Turkish
citizens to keep up with the necessities of the time, develop social relationships as well as
being successful in education and business life. In today's world, as a result of the need for
qualified manpower, who speaks at least one foreign language, primarily English, has become
a must for foreign language classes to be compulsory in every stage of formal education
(Cimen, 2017; Tok, 2010). In Turkey, English as a Foreign Language (EFL) is a compulsory
course, but with different course hours depending on the type of school, from the 2nd grades
of primary school education to the 12th class of high school education (Republic of Turkey

Ministry of National Education, 2012). However, although a lot of effort is given, Turkey



does not seem to be successful in this area, despite the efforts given and some schools having
instructions in a foreign language (Oktay, 2015)

Yet, when the studies, most of which are for bilinguals, third language, and ESL
learners, are considered, it is seen that only few studies have considered the learning problems
from the EFL learners' point of view. The current study handles the widely seen problems
such as negative attitudes, anxiety, bias against learning a foreign language, and personal
motivation sources for EFL among Turkish ninth grade high school students as well as
investigating the effects of L1 grammatical competence on L2 acquisition. However, the
main focus of this study is on how L1 grammatical competence affects L2 acquisition, which
is a topic that has been widely researched in the grammatical area.

1.3 Purpose of the Study

This study attempts to investigate bias against learning a foreign language and anxiety
towards English as a result of fear for failure and cultural bias grounds as well as the effects
of L1 grammatical competence on L2 acquisition. It also focuses on how the personal
motivation sources for learning English affect the language learning process. The reading and
writing exams, both in Turkish and English, as well as the attitude scale and personal situation
declaration forms, are what the study is based on.

1.4 Research Questions
This study investigates the following research questions:
1. What is the effect of L1 grammatical competence on L2 acquisition?
2. How does bias against learning a foreign language affect the language learning process?
3. How do negative attitudes affect the language learning process?
4. How do personal motivation sources affect the language learning process?

1.5 Significance of the Study



As mentioned above, Turkey has long been in the pursuit of success in foreign
language learning. Most of the teachers have been trying to cope with negative learner
attitudes and ease the anxiety learners feel with their methods, which seem to be useless. On
the other hand, although the relationship between L1 and L2 has been studied by many
researchers so far, there seems to be very little or no cooperation between L1 teachers and L2
teachers in Turkey. Besides, what remains unknown is whether there is a difference between
ESL learners, bilinguals and EFL learners regarding the effects of psychological factors and
L1 grammatical competence. The main contribution of this study is to fill the gap between
studies on ESL learners, bilinguals as well as the third language learners and EFL learners by
shedding light on the influence of L1 grammatical competence and psychological factors on
Turkish EFL learners.

1.6 Limitations of the study

The application area of the study was state high schools and it was conducted with 87
ninth grade students from three different types of schools. For the benefit of the study, the
number of participants could have been increased. Besides, there are a number of students
who have been enrolled in different types of schools (e.g.Imam Hatip high schools, Science
high schools, and Open high schools) students of which were not included in the study. For
the contribution to the validity of the study, a certain number of students from these high
schools could have been included in this research.

The abovementioned factors may be listed as the limitations of this study.



Chapter 2
Review of Literature

In this section of the thesis, the effects of bias against learning a foreign language,
negative attitudes, personal motivation to learn EFL, and primarily, the effect of L1
grammatical competence on L2 acquisition are addressed. The section begins with a brief
overview of fear for failure and influences of affective factor as the reasons for bias against
learning a foreign language. Secondly, negative attitudes, resulting from bias against learning
a foreign language are examined. The third part deals with the impact of extrinsic and
intrinsic motivation on L2 acquisition. The remaining part of this section proceeds with the
effect of L1 grammatical competence on L2 acquisition.
2.1 Bias against learning a foreign language and reasons behind it

It has been argued that in Turkey, although learners spend many years to learn
English, they cannot be accurate and fluent enough. In the presence of this situation, negative
affective variables such as fear of failure and affective factors may be listed as the causes of
bias against learning a foreign language.

Bias may be defined as prejudice against somebody or something (Hahn &Harris,
2014). In her study, Cimen analyzed learners' demotivation, bias against language learning,
low proficiency, and lower living standards as the factors faced in EFL teaching. Among
these, bias against learning a foreign language is related to anxiety and sociocultural effects as
well as the other factors (Sadeghi, Mohammad, and Sedaghatghoftar, 2013; MacIntyre, Noels,
and Clément, 2002)

2.1.1Anxiety

Anxiety is such a complex issue that there is no agreement on a concise definition
among researchers. May's definition for it is “an emotional response to a threat to some value

that the individual holds essential to his existence as a personality” (May, 1977; p. 205).



However, another definition emphasizes the feelings arousing rather than their causes and
defines it as "the subjective feeling of tension, apprehension, nervousness and worry
associated with an arousal of the autonomic nervous system" (Spielberger, 1983; p.15).

As sources of anxiety, different conditions, feelings and environments have been
pointed at by the researchers. With regard to anxiety in language learning, Subasi (2010)
claims that negative evaluation is a source of anxiety. In a study with Japanese learners,
Kitano (2002), in line with Subasi, concludes that negative evaluation is one of the sources
which creates anxiety. On the other hand, in a study conducted with Japanese learners,
Horwitz, Horwitz, and Cope (1986) report that learners cannot express their idea and thoughts
because of their inadequate level of grammar and vocabulary. According to them, the fact that
learners are not self confident and certain about what they will say may arise anxiety as they
may be in fear of not giving a proper social impression and accordingly, they feel bias against
learning a foreign language. In the same line, Macintyre and Gardner (1991) propose that
language acquisition and the related skills with it are influenced by anxiety all the time.
Similarly, Huang (2014) concludes that the less anxious students are, the more probable for
them to be successful in language learning. In their study, Steinberg and Horwitz (1986)
suggest that anxious learners tend to use more concrete and general expressions comparing to
calm ones.

In their study, Horwitz, Horwitz, and Cope (1986) relate foreign language anxiety with
three performance anxiety types, which are 1) communication apprehension 2) test anxiety 3)
fear of negative evaluation. Among these, the first and the second ones mostly depend on the
characteristics of a learner, the third one, on the other hand, is associated with fear of negative
evaluation and it may appear not only during test taking but also in social environments.

According to them, these factors negatively influence the language learning process as



learners postpone their language courses until the last moment and, even, this situation results
in learners' changing their profession.

When these results are taken into consideration, it is quite possible for the students
with a tendency of worrying about negative evaluation to be ones who experience anxiety in
their language classes and as abovementioned, upon linking academic success with fear of
negative evaluation and anxiety, it may be concluded that anxious learners create bias against
language learning.

2.1.2 Affective factors

In most cases, when an individual identifies himself or herself, cultural identity is the
first frame to comes to mind. (Bilgin & Oksal, 2018). That is, most individuals tend to
identify occurrences, current affairs, their point of view over cultural identity. Cultural
identity is not static but it changes in time depending on time, environment and economic
conditions (Celik, 2012). Atay and Ece (2009) define this situation as individuals' endless
inquiry and reformulation of accomplishable ways for survival as a result of the changes in
every aspect of life. On the other hand, concerning the relationship between cultural identity
and language, Majidi (2013; p.36) states that "the speakers' outlook and value system which is
part of social value and system is the main determinant of language choice and influences
people's choice of which language to speak and which one to abandon™

Depending on the culture and society structure, some cultures see language acquisition
as an added value whereas some think that it causes a culture erosion and hence they are in
bias against language learning.

In her study, Lee (2003) states that there is a link between sociocultural identities of
Malaysian learners and English. According to the result of her study, the identity issues in the

country, which used to be a colony, are not only far more complicated than it had been



foreseen but also multilayered since the country is multicultural and in pursuit of belonging
and acceptance and experience identity shifts.

In his study, Kachru (1986, 1996) concludes that the spread of English is analyzed in
three branches, which are the inner circle, the outer circle, and the expanding circle. In terms
of language education, EFL countries generally exist in the expanding circle. That is, the use
of English is only for international communication or specific necessities such as following
the latest news in business life.

In their study on the cultural problems Turkish learners face during L2 acquisition in
Akdeniz University, llter and Giizeller (2000) report some interesting findings which indicate
cultural bias against learning a foreign language. From 150 learners from all regions of
Turkey, only 29,2 % think that different cultures improve their critical thinking while about
20% consider language learning as a threat to their cultural identity. In the same study, a
fourth of learners find foreign publications ignorant towards Turkish culture and elder
learners are found to be less tolerant towards different cultures.

Findings of another study (Atay and Ece, 2009), in which the participants were
prospective English teachers, are in line with the that of Ilter ve Guzeller (2000). The findings
show that participants are aware of their multiple identities but they express that their Turkish
and Muslim identities are above the others. Some criticize the way Western people live and
find this kind of lifestyle threatful for Turkish culture.

On the other hand, bias is observed not only among learners from countries in the
outstanding circle where English is taught in the EFL concept but also among the immigrants
in the English speaking countries. In a study, conducted with 4 families in two different states
of the USA, Schecter and Bayley (1999) found that families express that they tend to speak

Spanish, their L1, as this is the only way to survive their culture. These examples given above
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could explain why and how a foreign language exposure is considered as a threat from some
point of view.

The conclusion may be best summarized with the notes of Wang (1993). According to
her, as a consequence of the disturbance resulting from the difference between cultures,
learners may feel lonely, frustrated and unhappy. This psychology may trigger a sort of
rejection towards target language learning and learners in this mood are more probable to
become unsuccessful EFL learners.

2.2 The effect of negative attitudes on L2 acquisition

Gardner (as cited in Guven, 2015; p.27) defined attitudes as "individuals' evaluative
responses, which are in line with their beliefs, opinions, and values, to the situations.” On the
other hand, Fishbein and Ajzen (1975; p.216) describe it by saying that "a person's location
on a bipolar evaluative or affective dimension with respect to some object, action or event."
They claim that a person's negative or positive feelings towards somebody or something are
shown through attitudes. According to them, people develop positive attitudes towards
somebody or something which they have qualified as positive. As an instance, a baby
develops a positive attitude towards breast and the mother as it associates them with milk,
through which the mother feeds it. On the other hand, as the main component of attitude, the
salient beliefs of people are indicated.

Based on this information it may be concluded that in a situation where a learner
associates a foreign language with something or somebody negative or depending on the
salient beliefs, the bias against learning a foreign language appears. It can, therefore, be
concluded that these two factors, namely bias and attitude, are of crucial importance in the
language learning process.

A great many studies have shown that negative attitudes towards a language result

from prejudice about that language. Ekmekci (1983) suggests that parents' positive or
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negative attitudes towards a language and the society speaking it influence the child. It,
therefore, influences his or her language learning instinct negatively or positively. On the
other hand, Carroll and Sapon (1959), based on the results of the studies conducted in
Montreal and London, conclude that the success of the learners stems from either their
aptitude or their positive attitudes towards the language. The outcome of the abovementioned
conclusions is that learners' thoughts, shaped according to emotions or through the impact of
the family or environment may turn into bias and accordingly a negative attitude in time,
which is an important issue affecting the language learning process. In other words, a learner
raised in an unprejudiced society against a language may be assumed to form a positive
attitude toward that language and be successful in the language learning process. Cakici
(2007, p.23) draws the same conclusion, by saying that

"defined traditionally, attitude is a complex and durable tendency that predisposes the

individual to act in a certain way. As a sociopsychological factor, the role of attitude on

the language process should be taken into consideration. Attitudes of students towards

language are closely associated with the success or failure in language learning."

Similarly, Chambers (1999) proposes that when learners come to the classroom, they
are not blank pages. They bring some attitudes and thoughts, shaped by the effects of family,
friends, the media and experiences with them.
2. 3 Personal motivation sources for EFL
Turkey has an important place in international areas as a result of its strategic and

geopolitical location. Therefore, Turkish citizens learning English is of prime importance in
order to exist in global world communication (Kirkgoz). The results of the study by Atay and
Ece show that the necessity of learning English causes learners' to form intrinsic and extrinsic
motivation. According to them, Turkish learners' desire for learning English results from
either their goals of getting a good job in the future or being a better educated person.

Likewise, Yurtsever and Arikan's study (2017) with 49 learners shows that their motivation

source is either extrinsic, that is pragmatic, or intrinsic. However, a number of studies (e.g.
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Wang, 1993; Wimolmas, 2013) conclude that, in general, learners tend to have extrinsic
motivation and associate it with the failure they experience. When learners motivation sources
are money or recognition, they become frustrated when they do not reach their goals. Tileston
(2010) argues that the learners who have been rewarded externally for a specific behaviour
formation may not be enthusiastic to have the joy of doing something just for themselves.
According to Dogancay-Aktuna and Kiziltepe (2005), as a result of the impact of social
media, the motivation source of most learners is to learn a language and live like wealthy
westerners as soon as possible, which shows the effects of extrinsic motivation. The fact that
learners’ motivation source for learning a language is a good job in the future is
understandable but its being the only target affects the language learning process negatively.
In her study, Wang, (p.5) makes a conclusion and says "instrumentally motivated EFL
learners cannot devote their time and energy to their learning. When they have some
difficulties in their language learning, they are likely to be downhearted or frustrated; thus
their language learning will be influenced"”. Similarly, Tileston (2010, p.9) expresses the
drawback of extrinsic motivation by saying that "there is nothing wrong with extrinsic
motivation itself: We all work for paychecks and for recognition, for example. The problem
with extrinsic rewards comes when it is the only or primary factor in motivating students to
learn.”
2.4 The effects of L1 grammatical competence on L2 acquisition

In order to ease the process of language learning, the effects of L1 linguistic
competence on L2 acquisition have been investigated since the 1970s. So far, there have been
a great many hypotheses, models, and studies, based on them.

Among the historiography of L1 and L2 relationship, perhaps the most well-known
work is that of Cummins (1979,1981) . In his study, formulated in the context of bilingual

education in the USA, he establishes a connection between L1 and L2 and puts forth a



13

hypothesis, the developmental interdependence hypothesis (DIH), on this topic. This
hypothesis proposes that certain L1 knowledge is effective at promoting proficiency in L2
knowledge, when intensive exposure to L2 begins and in a condition that there is sufficient
level of motivation and exposure to both either in formal or informal settings (Javadi-Safa,
2018). In other words, the better the L1 competence, the better L2 acquisition. Lasagabaster
(2001, p.310) explained this hypothesis by saying that
"therefore if the L1 is highly developed, this will positively affect the L2 learning.
However, if the L1's degree of development is low or inadequate to a particular
cognitive stage, the outcome will be difficulties on the part of the learner to attain an
adequate level of competence in the L2."

Based on DIH, a number of researchers have attempted to find out whether there is
such a link. Bild and Swain (1989) conducted a study with forty seven students, whose mother
tongues were English, Italian or non-Romance language, on the basis of their first language
and their French proficiency was measured. The results of the study are in line with the claim
of the developmental interdependence hypothesis. To be more exact, the students are found to
be excellent candidates for French immersion programs. The results of another research,
interesting as the mother tongue of participants was Turkish, show that in terms of pragmatic
skills, phonological skills, and literacy skills, positive evidence appears for the
interdependence in bilingual development. (Verhoeven, 1994). The relationship between L1
and L2 was studied as a part of their research on L2 learner variables and English
achievement by Wen and Johnson (1997) and they found out that L1 proficiency level has a
direct effect on English achievement.

In his study in 1984, Cummins gave a more specific information about the relationship
between L1 and L2 by saying that "grammatical knowledge showed minimal relationship

across English and Japanese, but significant relationships were observed for both literacy-

related knowledge (e.g., reading comprehension and vocabulary) and pragmatic dimensions of



oral language communicative style" (as cited in Cummins, 2005; p.7) and illustrated this

relationship with the dual iceberg representation of bilingual proficiency:

SURFACE
FEATURES
ofF L1

SURFACE
FEATURES
oF 1.2

The dual iceberg representation of Bilingual Proficiency

The Dual iceberg representation of bilingual proficiency is explained by Baker and
Jones (1998, p.82) by saying that "beneath the surface are storage, associations between
concepts, and representations (e.g. in words and images) that belong specifically and

separately to the two languages. There is also a common area where the two icebergs are

fused"

However, several unresolved issues about DIH arise as a result of some studies. For
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example, DIH is reported to be effective mostly in transferring L1 reading skills to L2 such as

in the research by Verhoeven. The study, the participants of which were 98 bilingual
Turkish/Dutch children born in the Netherlands, shows that although the transfer of
pragmatic, phonological, and literacy skills are interdependent, that of lexicon and syntax
skills is limited, "which also supports the argument that reading skills in a general sense are
interdependent and transferable between L1 and L2." (Jiang, 2011; p.179). Similarly, in a
later study, where interrelations between the language proficiencies and reading abilities of

children learning to read in either a 1st language or a 2nd language were investigated,

Bernhardt and Kamil (1995) point that L1 literacy contributes to L2 reading skills. However,

besides being in the same line, Grabe and Zhang (2016) also direct attention to the fact that
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writing ability does not transfer from L1 to L2 as easily as reading ability. Besides, several
other criticisms have been made on account of the fact that DIH lacks direct empirical
support, it takes only the cognitive factors into account or it is not appropriate for a late start
of English teaching (Baker, 1997; Fukushima 2009)

In his second hypothesis, the linguistic threshold hypothesis (LTH), Cummins claims
that in order to reach a high level of competence in L2, there are certain threshold levels in
L1, which need to be attained. Along with DIH, this hypothesis takes a stand on the
importance of learners' high L1 competence level and advocates that it is a prerequisite for
learners to reach a high level acquisition in L2. He points out the two thresholds, the first of
which is the lower threshold. According to him, this level of bilingual competence must be
attained to avoid any cognitive effects of L2 while the second threshold is essential to have a
positive transfer from L1 to L2. In short, depending on different levels of language
proficiency, cross language transfer differentiates.

In 1995, Bernhardt and Kamil carried out a study to interpret the question of whether
second language reading is a linguistic threshold or a linguistic interdependence. The results
are consistent with the assumptions of the hypothesis -in spite of not being wholly reflective-
but linguistic knowledge has turned out to be a more powerful predictor than the first
language literacy. Although LTH has been attracting considerable interest and there are a
number of supporting studies (e.g., Andreu & Karapetsas, 2004; Behjat & Sadighi, 2010;
Schoonen et al.,2003), the theory has also received some criticism from Takakuwa (2005) on
grounds that as a result of arbitrary, thresholds based on a variety of L1 and L2 proficiency
measures, there are countless threshold levels. MacSwan (2000) is also among the ones
criticizing the theory claiming it does not differentiate between oral language and literacy

skills.
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In the 1960s, linguists were concerned about a theory on grammar, which is called
Universal Grammar. What we know about Universal Grammar (UG) comes from Chomsky
(1966). Since he developed UG, it has been quite popular in linguistic studies. He objects to
Skinner's (1957) arguments that a child learns a language through imitating and tries to
explain language acquisition via UG. According to him, the ability of learning grammar is
already in the brain of a learner from birth, regardless of language, and every language is
subject to the same laws (Chomsky, 1980). Chomsky holds metaphorical "little box in the
brain", which he calls it as " language acquisition device (LAD)" responsible for language
learning. He claims that language is a process which starts in the womb and passes into
another stage after birth. UG consists of a set of principles that may be applied to all
grammars (Cook, 1985). In his study, Cook interrelates L1 and acquisition of L2 based on
UG. He concludes that during L2 acquisition, the learner might have access to UG directly or
indirectly by means of L1, and L2 is acquired as the case in L1.

However, although this hypothesis has generated an enormous amount of interest, it
has been receiving criticisms as well. Among the ones who disagree with UG is Lieberman
(2002) who advocates that a language is not an encoded instinct but a learned skill. Again,
contrasting with Chomsky, George Lakoff (1982) argues that factors such as semantics and
context depend on rules as well. Dgbrowska (2015), on the other hand, claims that “there is a
little agreement on what actually UG is. The arguments for its existence are either irrelevant,
circular or based on false premises”. Lin (2017) asserts that the method of UG is seriously
flawed regarding its parameters and subjacency.

Another hypothesis to throw light on the reasons for the problems in foreign language
learning is the Linguistic Coding Differences Hypothesis developed by Sparks, Ganschow,
and Pohlman (1989). According to the hypothesis, the main reason for unsuccessful L2

acquisition is on linguistic grounds (Sparks & Ganschow 1991,1995) and "both L1 and L2
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acquisition are based upon basic language learning mechanisms that are similar to both
languages.” (Sparks et al., 2009; p.205). They point out that L1 skills serve as a foundation for
L2 and conclude as a result of the researches made, that the learners having trouble in the
foreign language acquisition probably have typical problems in definite features of their L1
(Javadi-Safa, 2018).

However, in spite of the empirical research and their results which are in line with the
hypothesis, it has been criticized on grounds that the affective factors -anxiety in particular-
are the ones responsible from the problems faced during L2 learning and they influence
cognitive processing (Maclintyre 1995a, 1995b).

During the investigation of the relationship between L1 and L2, some of the
hypotheses mentioned above played a predominant role. However, these hypotheses, as well
as the ones not mentioned here must be considered together in order to see a see the big

picture, understand and interpret such a relationship.
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Chapter 3
Methodology

Chapter Il has sought to assess the effects of bias against learning a foreign language,
attitude, personal motivation sources for EFL and, primarily, L1 grammatical competence on
L2 acquisition by reviewing the related literature. The aim of this chapter is to describe the
method of the study. This is done by analyzing the research questions as well as giving
information about research design, participants, data collection tools, data collection
procedures, and data analysis.

3.1 Research Questions and Research Design

In this study, a mixed method research, which is defined by Creswell (1999) as the
organization of qualitative and quantitative data in a single study, has been used. Creswell
claims that this type of study gives a researcher an opportunity to figure out and explain the
phenomena both qualitatively and quantitatively.

Among the three models of mixed method research, the sequential model, in which
qualitative and quantitative data, or vice versa, are collected respectively and "two phases are
used with the second phase building on or extending the first phase of the research™ (Creswell,
1999, p. 463) has been used.

3.2 Participants

The participants of this study consisted of 9th grade students of three different types of
schools located in Bursa, which are an Anatolian high school, a Social Sciences high school
and a Vocational high school.

The research has been planned to be conducted based on a purposeful sampling
(Palinkas et al., 2015) In accordance with the aim of the research, so as to take one or a few
subsections of the universe as an example, rather than a representative sample of the whole

universe, 9th grade students of three different high school types have been involved in the
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study. Purposeful sampling means considering the most suitable part of the universe as an
observation subject (Luborsky and Rubenstein, 1995). According to this definition, the
students

* who did not start learning a language a short time ago,

* who have been taking regular English classes in line with the curriculum and,

* who are in the formal operational stage of cognitive development (Huitt and
Hummel, 2003) constitute the target participants of this research.

The most suitable participants for this description are thought to be the 9th grade
students studying at public schools.

As this study aims to measure the effects of bias against learning a foreign language,
attitude, personal motivation sources for EFL as well as L1 grammatical competence on L2
acquisition, participants were chosen from two public high schools which admit students
according to high school admission exam results and one public school admitting students
according to their place of residence.

The first school of the three public high schools is the one which admits students with
the highest exam results. The second one, again admits the students upon the exam results,
however, they may be ranked as middle achievers. Besides, the curriculum of the second
school is based mainly on social sciences. The third public high school is a Vocational high
school and, the students are admitted according to their place of residence and they may be
considered as underachievers. The number of participants from Anatolian high school was 36
while the ones from Social Sciences and Vocational high schools are 26 and 25, respectively.
Table 1

Participants' school types

School types of participants Frequency Percentage

Anatolian high school 36 41.4 %
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Social Sciences high school 26 29.9 %

Vocational high school 25 28.7 %

Participants consist of 87 high school students (49 female and 28 male) whose dates of
birth change between 2003-2005. Although all of the participants' place of residence was
Bursa, a considerable number of them were originally from the other cities of Turkey. If the
participants are categorized according to their family backgrounds, it is seen that the region
with the highest proportion was the Marmara (59.8 %), whereas the one with the lowest
proportion was the Black Sea region (3.5 %).

Table 2

Region of birth of the participants

Region of birth of the participants Frequency Percentage
Marmara Region 52 59.8 %
Egean Region/Mediterranean Region 17 19.5 %
Central Anatolia Region 11 12.6 %
East Anatolia Region/Southeastern Anatolia Region 4 4.6 %
Black Sea Region 3 3.5%
Total 87 100.0 %

Regarding their English learning background, 34.5 % of the participants stated a 3-4
year of English learning background while the proportion of 5-6 years and 7-8 years are 52.8
% and 5.7 %, respectively.

All the participants were informed about the aim and the procedure of the study before
the data collection tools were implemented and their parents' consent was requested through a

parents' consent form (Appendix A).
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The researcher, on the other hand, in order to avoid having a biased point of view, has
acted as a non- participant agent, and tried to collect data from the external sources, that is,
the learners. Again, due to the same reason, paricipants who are students in these three
schools and having been known or taught by the researcher, have been excluded from the
study even if they are in line with the criteria.

3.3 Data Collection Instruments

In order to find answers to the research questions given above, an attitude scale was
used to analyze the attitudes and, if there is, bias against learning a foreign language, a
personal situation declaration form to analyze the background and participants’ personal
motivation sources, reading and writing exams in both Turkish and English to figure out to
what extent L1 grammatical competence affects L2 acquisition.

Table 3.

The research questions and their data collection tool equivalent

Data Collection Instruments Research Question

Turkish reading and writing exam Research Question 1
English reading and writing exam Research Question 1
Attitude scale Research Question 2 and 3
Personal information declaration form Research Question 2,3 and 4

3.3.1 Quantitative Instruments

3.3.1.1 Turkish Reading and Writing Tests.

This test was developed by the Yunus Emre Institute to assess the Turkish literacy
level of foreign adults (Appendix D and E). The original test involves 4 sub-sections related
to all four skills but, in this study, only the reading and writing tests were used. As the main

focus of this study is the interaction between the grammatical features of Turkish and English,
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reading and writing skills were considered as more suitable than listening and speaking skills
to use the tests for educational purposes a consent letter was granted from the Institute via
mail (Appendix J).

The reading section of the exam consists of six medium-length reading passages, after
which 40 questions, either multiple choice or true/false, were asked to the participants and
they were requested to answer the question in 60 minute time.

In the first part of the writing section, participants were required to write an answer to
an e-mail consisting of at least 125 words, and in the second part they were asked to write is a
200 word essay on "health and time". The time allowed to the participants for these two
sections was 40 minutes.

3.3.1.2 English Reading and Writing Tests.

English reading and writing exam are made available for teachers under the name of
"free resources”, on the website of Cambridge English Language Assessment (Appendix F).

As the research was conducted with the 9th grade students of a public high school, a
Social Sciences high school, and a Vocational high school, A2 level was thought to be
suitable, in accordance with the English curriculum of the Ministry of National Education.

This test also consists of 4 sub-sections related to all four skills. However, in
accordance with the scope of the present research, only the reading and writing sections were
implemented.

In the reading section, based mostly on vocabulary and grammar knowledge,
participants were asked to answer 55 questions, in 8 sections. In the writing section, on the
other hand, participants were given a 25-35 word writing assignment on some information
about a sports club which had just been started. The time allowed to the participants for both

sections was 60 minutes.
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By using Turkish and English reading and writing tests, the researcher aimed to find
answers regarding RQ4

3.1.1.3 Attitude Scale.

Quantitative data relating to the part of second and third research questions were
collected from the learners via a five-point Likert-type questionnaire developed by Cihanoglu
(Appendix B).

The scale was developed by Cihanoglu (2008) and used in his doctoral dissertation.
According to what Cihanoglu says, after the trial implementation of his study, 4 of the items,
the variance value of which are under the reference value (0,50), were excluded from the
scale. As a result of this exclusion, a 13 item scale was used in his dissertation.

In this study, the scale was used without any change

The attitude scale was in the form of a five-point Likert-type scale with values ranging
from “totally agree” (5) to “totally disagree (1)”. It was aimed to collect data about the
attitudes of participants towards the English learning process. It is mainly concerned with
how learners feel themselves during the classes and while studying on their own.

3.3.1.4 Personal Information Declaration Form.

This form consists of 16 multiple choice questions, except for the one which is
optionally open ended, and has been developed by the researcher in order to collect data about
the gender, age, school type as well as the family backgrounds of the participants (Appendix
C). Moreover, questions regarding the education level of the parents and family income level
and household members were asked in order to determine parental influence factors, and to
what extent they could reach the language related sources, respectively. Furthermore,
participants were also asked their English learning background to assess their English exam

and their personal motivation sources for EFL to understand their motivation types.
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The researcher aims to collect data about second, third and fourth research questions
by using this form.

3.3.2 Qualitative Instruments

3.3.2.1 Semi-structured Interview with the learners whose data show extraordinary
results.

In this study, as previously mentioned, a sequential method, a type of mixed method
research, was used. In line with the guidance of this method, four types of quantitative data
collection tools were used in the first place, and it was seen that data of 4 participants had
extraordinary results. These results were categorized as the ones with an extreme level of bias
against learning a foreign language and those where English exam results were higher than
Turkish exam results. Two different interviews, consisting of two questions, first of which is
the same and the second one is different, were made with two participants from each group
(Appendix K and L).

3.3.2.1.1 Semi structured Interviews with learners having an extreme level of bias
against learning a foreign language.

In the scope of the interview, two questions were directed to the participants.

The first question was "Can you explain the English classroom environment,
atmosphere and the teacher in your prior language learning process?" This question was asked
to figure out whether the participant had been exposed to English or not, and whether the bias
stemmed from the classroom environment or the teacher.

By asking the second research question. which was " What are the reasons for your
thoughts against language learning?" the researcher aimed to figure out the basis of the reaction
of the student.

3.3.2.1.2 Semi-structured interview with learners whose L2 level is higher than L1.
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Another group of students with extraordinary results was the ones whose L2 exam
results were higher than that of L1. In order to find an answer to this situation, a semi structural
interview was implemented with two students from that group.

The first question directed to the participants from the second group was the same as the
one, asked to the participants of the first group, which was "Can you explain the classroom
environment, atmosphere and the teacher in your prior language learning process?" This
question was asked in order to understand whether the motivation source of participants was
the teacher or the classroom environment.

The second question in the scope of the interview was "What might be the reasons for
your lower Turkish score in comparison to your English score?" By asking this question, the
researcher attempted to find out motivating sources beyond the one asked in the first question.
3.4 Data Collection Procedure

The researcher used both qualitative and quantitative data collection instruments in
order to answer the research questions.

In this study, the aim was to collect data from the students of three different types of
public high schools. The researcher managed to collect data from 90 students and a 30 student
proportion for each school type was reached.

3.4.1 Quantitative Data Collection Procedure

The quantitative data were collected during the second term of the 2018-2019 school
year. The participants were assured about the confidentiality of data and they were informed
that they were free to learn the results after the analysis process of data was completed. The
researcher visited the schools four times as the data collection tools implemented were quite
time consuming. The attitude scale and the personal information declaration form were filled
during the first visit. The second and the third visits were paid for the Turkish exam and the

fourth for the English exam. Each session lasted 40 minutes.
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The data collected via the attitude scale, personal information declaration form and
English and Turkish tests were compared with one another through a chart to check whether
they were consistent or not.

3.4.2 Qualitative Data Collection Procedure

After the analysis of quantitative data, as previously mentioned, it was seen that the data
from two groups of participants showed some extraordinary results. In order to shed light on
this situation, two participants from each group were asked for an appointment and they were
interviewed. The interviews were made during the summer holiday period.

3.5 Data Analysis Procedures

3.5.1 Analysis of Turkish and English Tests

In order to answer the first research question, Turkish and English Exams were
analyzed through Brown-Forsythe, Tamhane, F tests and finally a T test for Pearson
correlation was used.

For the marking of the English reading and writing exams, the answer key given in the
Cambridge Handbook for Teachers was used. However, the point scoring system was
changed as the listening and speaking parts were excluded.

Turkish reading and writing exams were assessed by using the answer key prepared
for these exams by the Yunus Emre Institute. Yet, again, the point scoring system was revised
as the listening and speaking parts were excluded since they were not tools of the data
collection procedure of this thesis.

3.5.2 Analysis of Attitude Scale and Personal Information Declaration Form

The data obtained by means of the attitude scale were analyzed through SPSS
Statistics 17. Descriptive statistics such as range, mean, and standard deviation were
calculated for the demographic information of the participants and for the attitude scale in

order to answer RQ 2.
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After the analysis of the attitude scale, the information obtained from the personal
information declaration form was categorized to answer the second, third and fourth research
questions. Finally, the data in the scale and those which were obtained from the personal
information declaration form were combined for each student to determine their possible
effects on the results of the exams in L1 and L2.

3.5.3 Analysis of the Interviews

Regarding the qualitative data, they were gathered from interviews with 4 participants
who had two different kinds of extreme and rare answers. The recordings of the interviews
were transcribed and content analysis was done. During the analysis process of the qualitative
data, an associate professor from a state university helped during the coding and identification

process.
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Chapter 4
Findings and Discussion
The aim of this chapter is to present the findings of the data analysis process. The
qualitative findings of each research question, obtained as a result of the analysis made via
SPSS Statistics 17.0, will be presented in the order of the research questions. Afterwards, the
results of qualitative analysis, where the rare and extraordinary results are analyzed through
content analysis, will be discussed. In order to provide a more clear understanding, the
research questions will be handled one by one and analysis presentation part of each RQ will
be followed by a discussion part aiming to compare the findings of this study and the other
ones in the area.
4.1 The effect of L1 grammatical competence on L2 acquisition

The first research question in this study was " What is the effect of L1 grammatical
competence on L2 acquisition?", which was the main question to investigate in this study.

As mentioned before, students of the three high school types were chosen as the
participants of this study. Prior to the investigation, it was estimated that the results will be in
line with the success rate of the schools.

After the English and Turkish tests were administered, in order to analyze the test
results, the homogeneity of the variances was checked. However, the results showed that the
homogeneity of variance of the data is not valid. For this reason, to see whether there is a
meaningful difference among groups or not Brown Fortsyte test was used for both tests.
Afterwards, Tamhane, not Tukey as the variances are not homogeneous, and F tests were used
to understand the amount of difference among schools and what exactly the differences were,
respectively.

4.1.1 Turkish test scores
Table 4

Brown- Fortsythe test for the Turkish test scores
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Robust Tests of Equality of Means
Turkish test scores

Statistic? dfl df2 Sig.
Brown-Forsythe 77,522 2 43,832 ,000

a. Asymptotically F distributed.
*s1g <0.05
In Table 4 the sig. value is less than 0.05, which shows that there is a meaningful

difference among the Turkish exam scores of the school types.
To understand the amount of difference among schools Tamhane was used (Table 5).
Table 5

Tamhane test for the Turkish test scores and the school types

Multiple Comparisons
The Turkish test scores

Tamhane
Mean Difference 95% Confidence Interval
sl (@J)s1 (1-J) Std. Error Sig. Lower Bound  Upper Bound
1,00 2,00 7,15842" 1,90918 ,002 2,4046 11,9122
3,00 34,31111° 3,19710 ,000 26,2043 42,4179
200 1,00 -7,15842" 1,90918 ,002 -11,9122 -2,4046
3,00 27,15269" 3,47670 ,000 18,4603 35,8451
3,00 1,00 -34,31111" 3,19710 ,000 -42,4179 -26,2043
2,00 -27,15269" 3,47670 ,000 -35,8451 -18,4603
*. The mean difference is significant at the 0.05 level.
*s1g.<0.05

As the sig. value is less than 0.05 for all comparisons, it is assumed that there is a
meaningful difference among all school types. However, the biggest difference is between the
Anatolian high school and the Vocational high school with 34,3111. This result was in line
with what was expected. On the other hand, despite not as much as the previous pair, there is
a meaningful difference (7,15842) between the Social Sciences high school and Anatolian
high school. Lastly, a difference (27,15269) between the Social Sciences high school and the

Vocational high school exist as well.
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In order to verify these data, an F test was used to compare the Turkish test results
among the three high schools. According to the results of the F test (Table 6), the Anatolian
high school is the most successful among the three schools with a mean value of 85,341. The
second school was the Social Sciences high school with 78,1827 while the third and last
school is the Vocational high school with 51,0300.

The results obtained were in line with the expectations. However, when Table 6 was
analyzed there were two surprising results. Firstly, nobody, even the most successful student
could score 100 points although Turkish was their mother tongue. For the same reason, it is
hard to understand the minimum score, which is 26 points as well.

Table 6

F test for the Turkish test scores and school types

Descriptives
Turkish test scores

95% Confidence Interval

- for Mean
Std. Std. Lower Upper
N Mean Deviation Error Bound Bound  Minimum Maximum
1,00 36 85,3411 5,65875 ,94312 83,4265 87,2558 68,50 95,00
2,00 26 78,1827 8,46421 1,65997 74,7639 81,6015 60,25 94,00
3,00 25 51,0300 15,27411 3,05482 44,7252 57,3348 26,00 76,25
Total 87 73,3423 17,63621 1,89080 69,5835 77,1011 26,00 95,00

4.1.2 English test scores

The same procedure was followed for the English test scores as well. Variances were not found

homogeneous and Brown and Fortsythe test (Table 7) was used to understand whether there

was a meaningful difference among three school types in terms of English test scores

Table 7

Brown- Fortsythe test for the English test scores
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Robust Tests of Equality of Means
English test scores

Statistic? dfl df2 Sig.

Brown-Forsythe 87,460 2 70,068 ,000

a. Asymptotically F distributed.
* sig < 0.05

As the sig value is less than 0.005 in Table 7, the difference among the three high
schools was found meaningful.

Tamhane multiple comparison test was used so as to understand to what extent three
different high school types were different from one another. The difference between the
groups is as shown in Table 8.

Table 8

Tamhane test between the English test scores and school types

Multiple Comparisons
Eng. test score

Tamhane
Mean Difference 95% Confidence Interval
Hsl (@)s1 (1-J) Std. Error Sig. Lower Bound  Upper Bound
1,00 2,00 23,98130°  4,77736 ,000 12,2000 35,7626
3,00 55,17861"  3,62447 ,000 46,2610 64,0962
200 1,00 -23,98130°  4,77736 ,000 -35,7626 -12,2000
3,00 31,19731°  4,21235 ,000 20,6816 41,7130
3,00 1,00 -55,17861"  3,62447 ,000 -64,0962 -46,2610
2,00 -31,19731°  4,21235 ,000 -41,7130 -20,6816

*. The mean difference is significant at the 0.05 level.

* s1g. <0.05

Similar to Turkish test scores in Table 5, the mean difference is meaningful among the

three schools. However, when the figures are analyzed, it is seen that the amount of mean

difference between the Anatolian high school and Social Sciences high school, which was
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7,15842 for Turkish test scores, has risen more than three times and reached 23,98130. This
increase may be interpreted as the participants from the Anatolian high school are much more
advanced than the participants from the Social Sciences high school in English in comparison
with Turkish. An increase is seen in the mean difference between the Social Sciences high
school and the Vocational high school as well as the Anatolian high school and the Vocational
high school. The former from these two has increased from 27,15269 to 31,19731 and the
latter from 34,31111 to 55,17861. However, as mentioned above, the most apparent increase
is observed between the Anatolian high school and the Social Sciences high school mean
difference.

When the English test scores of three types of high schools are compared (Table 9) the
mean differences of all schools are observed to have fallen, which is normal as English is not
their first language. However, the difference between all school types seems to have widened.
Besides, what is more interesting is that the maximum score possible, 100 points, was reached
although it was not the case for the Turkish test. Moreover, the minimum point scored is 6,
which means that the participant could not answer almost any of the questions.

Table 9

F test for English test scores and the school types

Descriptives
Eng. test score

95% Confidence Interval for

o Std. Std. Mean

N Mean Deviation Error  Lower Bound Upper Bound Minimum Maximum
1,00 36 72,7986 18,10770 3,01795 66,6718 78,9254 31,50 100,00
2,00 2648,8173 18,88366 3,70339 41,1900 56,4446 10,50 83,50
3,00 2517,6200 10,03590 2,00718 13,4774 21,7626 6,00 43,50

Total 87 49,7759 28,07046 3,00947 43,7932 55,7585 6,00 100,00
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The highest Turkish and English test scores are those of the participants from the
Anatolian high school, which may be defined as a foreign language intensive high school
compared to the other two. On the other hand, the lowest test score belongs to the VVocational
High school, which is not surprising as the English class hours are fewer and students are not
selected according to their entrance exam results.

4.1.3 Comparision of the Turkish and English test scores

Ranking among the three types of high schools is clearly seen from the results of the
Turkish and English tests. A Pearson correlation test (Table 10), based on the results of both
language tests, was used to find out whether there is a relationship between Turkish
grammatical competence and English academic success.

As it is seen in Table 10, sig. value is less than 0.05, which means there is a
meaningful difference between the variances. While interpreting the Pearson table, it must be
known that for a correlation to be strong, the coefficient must be at least at 0.6 level. In case
of a lower coefficient, the relationship between variances is interpreted as either at the
medium or the low level. The fact that the coefficient is 0,8 between the English test scores
and the Turkish test scores may be interpreted as there is a very strong correlation between
two variances. In other words, the higher the Turkish grammatical competence of a
participant, the higher his English test score. Accordingly, the main research question of this
study may be assumed to be answered. That is, L1 linguistic competence affects English
acquisition considerably.

Table 10

T test for Pearson Correlation between the Turkish and English test scores
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Correlations

Turkish test score  English test score

*x

Turkish test score  Pearson Correlation 1 ,813
Sig. (2-tailed) ,000
N 87 87
English test score  Pearson Correlation ,813™ 1
Sig. (2-tailed) ,000
N 87 87

**_Correlation is significant at the 0.01 level (2-tailed).

This finding seems to be completely in line with DIH of Cummins' (1979, 1981). In
this hypothesis, certain L1 knowledge is a prerequisite. Should the Turkish exams are
accepted as the indicator of that kind of knowledge, participants from the Anatolian high
school are the ones who are the best in terms of Turkish knowledge. The second condition of
the hypothesis, which is the requirement of intensive exposure to L2 in both formal and
informal settings is the case at the Anatolian high school as well. As well as the English class
hours, more in comparison with other high school types due to selective classes, almost all
students have been observed to watch foreign series and listen to music in English. As a
result, the participants from this high school type may be assumed to be exposed to English
intensely. These properties of the participants may be the reason for the strong correlation
recorded between their L1 and L2 test scores, which would be verification for Cummins'
hypothesis. There are a number of researchers who share similar results (e.g. Bild and Swain,
1989; Kocak, 2016; Verhoeven, 1994; Wen and Johnson; 1997 and others)

On the other hand, although the influence of L1 on L2 has long been debated, the
exact role of L1 has not been a common expression. While some of the studies conducted in
the field show similar results with the current one, some others mention partial

correspondence (Eubank, 1993: Proctor, Harring and Silverman, 2017: Vainikka and Young-
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Scholten,1994). As well as the claim of partial influence, there are some different ideas as
well. For instance, Prevoo, Malda, Emmen, Yeniad and Mesman (2015) claim that the
interaction between languages occurs depending on the context, while some others underline
the importance of parental support (Daller and Ongun, 2017)

In conclusion, although the findings of research question 4 appear to be in line
Cummins' DIH, considering other findings in the area, it would not be wrong to say that the
interaction between L1 linguistic competence and L2 acquisition is still debatable. Further
studies may also investigate the interaction between two languages since a consensus has not
been reached on the exact effect of one another.

4.2 The effect of bias against learning a foreign language on the language learning
process

The second research question of this study was "How does bias against learning a
foreign affect the language learning process?”. The two of the many causes of bias against
learning English were thought to stem from anxiety and affective factors. Accordingly, the
analysis of the data of research question 1 will be presented under two subtitles.

4.2.1 Analysis of the data related to anxiety

The 12th, 15th and 16th questions in the attitude scale, posed to the participants, were
aimed at analyzing the effect of anxiety on the language learning process. All three questions
were analyzed through the crosstabulation test of SPSS. Participants were asked to answer the
question by choosing an option between 1 (I totally disagree) and 5 (I totally agree).
Participants who took 50 points and above from the English test were admitted as successful
and numbered with 1, while the ones whose scores were under 50 points were numbered with
2 as unsuccessful ones. The findings related to the three questions on the attitude scale are
given in Table 4 below.

Table 11
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Crosstabulation results of the comparison between the 12th question and the English test results

English test success

Total
1,00 2.00
Count 8 0 8
Lo % within as12 100,0% 0% 100,0%
’ % within
. 195% 0% 20
Englishtestresults 9:5% 0% 9.2%
Count 28 23 51
2 00 % within as12 549%  45.1% 100,0%
' % withi
/o within 68.3%  50.0% 58,6%
Englishtestresults
As12
Count 3 9 12
200 % within as12 250%  75.0% 100,0%
’ % withi
/o within 73%  19.6% 13,8%
Englishtestresults
Count 2 14 16
4,00 % within as12 125%  87.5% 100,0%
! 0 - -
o within 49%  30,4% 18,4%
Englishtestresults
Count 41 46 87
% within as12 471%  52.9% 100,0%
Total
% withi
b within 100,0%  100,0% 100,0%

Englishtestresults

Regarding the relationship between question 12 in the attitude scale ( I feel nervous

when | start studying English) and English test results, a significant difference was found

(p<0.05). The results show that 16 participants out of 87 feel nervous while studying English

(represented with 4 in Table 11 ) and only the 2 of them seem to be successful in the English

test. On the other hand, the rate of success of 8 students, who completely disagreed with the

question is 100%. However, those who only agreed are the most in number, 51, and only

54,9% of them were successful.

Table 12
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Crosstabulation results of the comparison between the 15th question and the English test results

Eng test sc.
Total
1,00 2,00
Count 5 1 6
1.00 % within as15 83,3% 16,7% 100,0%
’ % withi
/o within 12.2%  2.2% 6,9%
Englishtestresults
Count 28 17 45
500 % within as15 62,2% 37,8% 100,0%
! 0 - -
Yo within 68,3% 37,0% 51.7%
Englishtestresults
Asl15
Count 7 10 17
3.00 % within as15 41.2% 58,8% 100,0%
' % within
; 17,1% 21,7% 19,5%
Englishtestresults R en i 9,5%
Count 1 18 19
4.00 % within as15 53% 94,7% 100,0%
' % within
] 2,4% 1% 21,8%
Englishtestresults b 39.1% 8%
Count 41 46 87
% within as15 47.1% 52,9% 100,0%
Total
R
o within 100,0% 100,0% 100,0%

Englishtestresults

The relationship between the participants' answers given to question 15 (I feel relieved
when the English class is over) in the attitude scale and their English test scores is presented
in Table 5. There is a meaningful difference between participants' English test results and
their answers to question 15 as the p value is lower than 0.05. Besides, the difference between
the English exam scores of the participants who answered the question by saying "l totally
agree" and the ones who marked "I totally disagree" is noteworthy as well. To be more
specific, out of the 16 participants who stated that they feel relieved when the English class is

over, only 1 was able to score over 50 in the English test. Whereas 69,2 % of the ones who do
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not agree with the statement in the question were able to score high enough to be admitted as
successful.
Table 13

Crosstabulation results of the comparison between the 16th question and the English test

results.
Eng. test sc.
Total
1,00 2,00
Count 1 15 16
500 % within As16 6,3% 93,8% 100,0%
' % within
. 2,4% 2,6% 18,4%
Englishtestresults ° 32,6% 84%
Count 5 12 17
3.00 % within As16 29,4% 70,6% 100,0%
’ % withi
/o within 122%  26,1% 19,5%
Englishtestresults
As16
Count 26 15 41
4.00 % within As16 63,4% 36,6% 100,0%
’ % withi
/o within 634%  32,6% 47.1%
Englishtestresults
Count 9 4 13
5 00 % within As16 69,2%  30,8% 100,0%
! 0 - -
Yo within 220%  87% 14,9%
Englishtestresults
Count 41 46 87
% within as16 47.1% 52,9% 100,0%
Total
% withi
b within 100,0%  100,0% 100,0%

Englishtestresults

When the answers of question 16 ( | feel comfortable during the English classes) in the
attitude scale and English test results are analyzed with a chi-square test, similar to the
previous two questions, a significant difference was found between them (p<0.05). As seen in

Table 6, the more the participants feel themselves comfortable in the English classes, the
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more probable they are to be successful at English tests. To be more specific, there was no
participant choosing "l totally disagree" option. Out of the 16 participants who chose "I
disagree" option only 1 was able to score over 50. The success rate of the participants
choosing "l am neutral™ and " | agree" options are 29,4 % and 63,4%, respectively. The
highest success rate was those of the participants who chose " | totally agree™ option with
69,2%.

The analysis made to identify the link between the attitude scale and English test
results show that the anxiety level of the participants affects their academic success
negatively. This conclusion is in line with the study of Horwitz, Horwitz, and Cope (1986)
who claim that there is a negative relationship between anxiety and test performance.
Similarly, in his study, Philips (1992) concludes that the more anxious a student is, the lower
his or her test scores are

However, there are some other studies showing contrasting results. Chastain (1975),
reports that, in contrast with what is generally thought by many language teachers, learners
who have higher anxiety levels are more probable to achieve higher scores. Kleinmann
(1977), in a similar manner, claims that students having facilitative anxiety tend to get use
more structural patterns. That is, they tend to be more successful than the less anxious learners
On the other hand, according to some other studies, English academic success has nothing to
do with the anxiety level of the learners. In his study In'nami (2006) claims that listening test
performance is not affected by any of the anxiety factors. This finding of his is in line with
those of Javanbakht and Hadian (2014) who suggest that on reading comprehension tests, test
anxiety does not correlate with performance.

4.2.2 Analysis of the data related to affective factors

While an answer to the first research question was being sought, affective factors were

thought to be another reason for bias. In order to verify this assumption, the relationship
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between the first question in the attitude scale (I like studying English) with questions 4, 8 and
9 in the personal information declaration form (questions about the birth region and the
educational level of parents) were analyzed.

The relationship between the first question of the attitude scale and the fourth
question( birth region of the participants) in the PIDF was analyzed by usiing ANOVA (One-
Way Analysis of Variance). Participants were categorized according to their birth regions.
Participants were asked the fourth question in the PIDF in order to analyze whether the
different upbringings affect the language acquisition process or not. Participants were asked
to choose one as a birth region from the 5 categories ( 1= Marmara Region, 2= Eagan and
Mediterranean Regions, 3= Central Anatolia Region 4= Eastern and Southeastern Anatolia
Regions, 5= Black Sea Region). According to the comparison of this categorization and the
answers the participants gave to the first question (I like studying English) in table 7, learners'
bias against learning English does not stem from their birth regions as all the data in the mean
value column ( data of the first question in the attitude scale) is bigger than 3, which means
that the attitude of participants towards studying English is closer to the positive side, and the
data of all regions are close to each other (Table 14).

Table 14

The relationship between the participants’ birth regions and their attitudes towards studying

95% Confidence Interval

for Mean
— N Mean S_td'_ Std. . Max
Deviation Error Lower Upper Min
Bound Bound
1,00 52 3,6538 90499 12550 3,4019 3,9058 1,00 5,00
2,00 17 3,5882 1,17574 28516 2,9837 41927 2,00 5,00
3,00 11 3,9091 94388 ,28459 3,2750 45432 2,00 5,00
4.00 4 4,2500 ,50000 ,25000 3,4544 5,0456 400 5,00
5,00 3 3,3333 1,15470 ,66667 ,4649 6,2018 2,00 4,00

Total 87 3,6897 ,95613  ,10251 3,4859 3,8934 1,00 5,00
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Table 15

Test for the homogeneity of variances

Levene
Statistic dfl df2 Sig.
1,763 4 82 144
Table 16

The relationship between participants' birth region and their English test scores

ANOVA
Sum of Mean
Squares Df Square F Sig.
Between Groups 2,408 4 ,602 ,648 ,630
Within Groups 76,213 82 ,929

Total 78,621 86

When the findings are expressed more quantitatively, as the sig value is bigger than
0.05, variances are homogeneous (Table 8). However, as sig. is bigger than 0.05 in Table 9, it
may be concluded that there is no meaningful difference between the groups compared. That
is, the birth regions of the participants do not cause any bias against learning English to form.

On the other hand, although many studies (Gayton, 2010; Khansir, Jaferizadegan and
Karampoor, 2016; Kormos and Kiddle, 2013; Poyraz, 2017; Salameh, 2012) in the literature
show that socioeconomic status of the parents are influential on the language learning process,
there are very few (Jia and Bayley, 2008) about the influence of birth regions. The
socioeconomic status of the participants' families was aimed to be learnt via the 10th question
asked in the PIDF, but only 2 participants out of 87 expressed that income levels of their

families are in low income group, whereas the other 85 identified theirs as middle income



42

group. For this reason, it was thought that the educational level of their parents are influential
on participants' having bias against learning a foreign language and to verify this assumption,
the eighth and ninth questions in the PIDF were posed to the participants. As a result of the
ANOVA analysis of these questions, some interesting findings were obtained. According to
the findings, there is a relationship between maternal education level, not the paternal, and
learners' attitude towards studying English

Chi-square tests of paternal and maternal education levels are as follows. In paternal
education level sig. value was bigger than 0,05 with 0,573, which means that there is no
relationship On the other hand, the sig. value for maternal education is 0,029, which skows
the meaningful difference between participants’ level of maternal education and their positive
attitudes towards studying English (Table 17 and 18).
Table 17

Chi-Square test for paternal education

Value Df Asymp. Sig. (2-sided)
Pearson Chi-Square 2,9132 4 573
Likelihood Ratio 2,830 4 ,587
Linear-by-Linear Association 1,183 1 277
N of Valid Cases 87
Table 18
Chi-Square test for maternal education

Value Df Asymp. Sig. (2-sided)
Pearson Chi-Square 10,7632 4 ,029
Likelihood Ratio 11,302 4 ,023
Linear-by-Linear Association ,141 1 ,708

N of Valid Cases 87
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The relationship between maternal education level and the attitude towards studying English

Asl
2,00 3,00 5,00 Total

ys8 2,00 Count 8 2 14 24
% within ys8 33,3% 8,3% 58,3% 100,0%

% within yytl 50,0% 12,5% 25,5% 27,6%

3,00 Count 3 12 28 43

% within ys8 7,0% 27,9% 65,1% 100,0%

% within yytl 18,8% 75,0% 50,9% 49,4%

5,00 Count 5 2 13 20

% within ys8 25,0% 10,0% 65,0% 100,0%

% within yytl 31,3% 12,5% 23,6% 23,0%

Total Count 16 16 55 87
% within ys8 18,4% 18,4% 63,2% 100,0%

% within yytl 100,0% 100,0% 100,0% 100,0%

In Table 19, maternal education level is categorized into three groups ( 2= illiterate

and primary school graduate, 3= secondary or high school graduate, 5= graduate or

postgraduate). Participants’ attitudes towards studying English are expressed in three groups

as well. (2= 1 totally disagree or | disagree, 3=1 am neutral, 4= | totally agree or | agree).

When the two tables are examined, it is seen that participants' desire for studying English is

higher on condition that maternal education is over illiterate or primary school graduate.

However, this is not the case for paternal education. According to Table 20, there is no

meaningful difference between paternal education and participants' desire to study English.

Table 20

The relationship between paternal education level and attitude towards studying

English
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As 1
2,00 3,00 5,00 Total
ys9 2,00 Count 3 3 4 10
% withinys9 30,0  30,0%  40,0% 100,0%
% within 18,8%  18,8% 7,3% 11,5%
yytl
3,00 Count 7 8 27 42
% withinys9  16,7%  19,0%  64,3% 100,0%
% within 438% 50,0% 49,1% 48,3%
yytl
5,00 Count 6 5 24 35
% withinys9  17,1% 14,3%  68,6% 100,0%
% within 375% 31,3%  43,6% 40,2%
yytl
Total Count 16 16 55 87
% withinys9  18,4%  18,4%  63,2% 100,0%
% within 100,0% 100,0% 100,0% 100,0%
yytl

The findings of the research question 2 are consistent with the many others in the area.
In their study, Kesgin and Arslan (2015) conclude that mothers' level of education is strongly
related to their children’s attitudes towards the English language. Likewise, Duncan (2017)
states that there is a correlation between the level of maternal education and L1 and L2
development of children.

In fact, as well as Magnuson, Sexton, Devis-Kean and Huston (2009), many others
(e.g. Hoff et. al., 2018; Rojas, Iglesias, Bunta, Goldstein, Goldenberg & Reese, 2016;
Rydland, Grever and Lawrance, 2013) state that children”s language development benefit
from maternal education.

However, there is also a stream of researchers stating different findings. In their study,
Hupp, Munala, Kaffenberger and Wessell (2011) claim that children having parents with

heterogeneous education levels (only one with a university degree) tend to be more productive
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in language comparing to ones with parents, both of whom have a university degree.
Rindermann and Baumeister (2015), on the other hand, advocate that what is more important
than the level of parents' education is the level of their educational behaviour. Another
interesting finding is that of Hart and Risley's study (1995), which argues that, rather than
parents' level of education, language production is in a relationship with the socioeconomic
status and, accordingly, the time spent productively with children, When it comes to paternal
education, there is almost no study in the area focusing specifically on fathers' level of
education.

As mentioned previously, some participants' answers or data results were rare and
extraordinary In order to understabd the underlying reasons, the participants who are
extremely biased against English were asked two questions and the content analysis was made
per question.

Table 21

Interview Question 1: Participants' feelings about their current and former English classes

Interview Questions Theme Code

The teacher speaks English
mostly/Turkish rarely.
Can you explain the English
classroom environment, . . | don't understand.
Feelings about English
atmosphere, and the teacher
. . classes
in your prior language
learning process?

| feel irritated.

Noisy.

As Table 21 indicates, the participants are observed to have difficulties in
understanding the classroom language in English. They expressed the feeling of irritation and
the other codes show that they do not feel comfortable during the Engish classes as well. One
of the participants expressed an interesting point of view by saying "when the teacher speaks

English it sounds as if the made up songs by spoilt children, | feel irritated”. Along with the
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feeling of irritation, participants' complaining about noisy classrooms is an example of a
negative classroom environment, which adversely affects the language learning process.

In their study, Patrick, Ryan, and Kaplan (2007) claim that learners' perception of
classroom has a direct impact on their motivation. Burnett (2002), in the same line, underlines
the importance of a positive classroom environment. He suggests that the formation of
negative attitudes is related to the classroom environment as well as the teacher-student
relationship. He maintains that while gender differences are not associated with the classroom
environment, significant age is. On the other hand, Obaki (2017) suggests that social
behaviours of learners may be negatively affected by the classroom environment and team-
work is a must to be learnt by the students.

Regarding the L2 use, both of the participants mentioned that they did not understand
what the teacher said as he or she spoke English frequently. The use of English what is to be
done in an English class. However, should the language background of the learners is not at
the desired level, they are likely to have difficulties during the classes, which may result in
negative attitudes.

Schweers (1999) draws attention to the use of L1 in L2 classroom and suggests L1 use
must be used in the classroom to a certain extent, awareness of teachers must be raised about
this topic. Turnbull (2001), despite agreeing on the use of L1 to a certain extent, is against
teachers' using it extensively. Cook (1999) agrees with Turnbull, yet draws attention to the
point that too much restriction for L1 use may have an adverse effect on learners' against L2.
Table 22

Interview Question 2: Participants' reasons for bias against learning English

Interview Questions Theme Code

What are the reasons for | feel irritated.

your thoughts against
language learning?

Reasons for bias against
learning English Why do we have to learn
English?
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Unnecessary.
We speak Turkish.

It is against our culture

When the participants were asked reasons for their negative feelings, the word "
unnecessary" was the one which was pronounced more than 8 times and it was generally said
just after another frequent answer, actually a question, "Why do we have to learn
English?"(Table 22).

As discussed in the literature review section, bias against learning a foreign language
may result in negative attitudes towards L2, which seems to be the case for these two
participants. The studies show that learners may have bias against learning a foreign language
and see it as a threat to their own culture ( llter and Guzeller, 2000). However, as Newman,
Hartman, and Taber (2012) concludes it is English teachers who could get over this problem
and who teach that a language is not a threat to another. On the other hand, Gonen and
Saglam (2012) claim that the bias against learning a foreign language could only be
eliminated through the integration of culture into curriculums.

4.3 The effect of negative attitudes on the language learning process

The third research question of this study was "how do negative attitudes affect the
language learning process?". In order to find an answer to this question, the first question,” |
like studying English”, in the attitude scale and participants’ high school types were compared
with Post Hoc Tests. Then, the association between their English test scores and attitudes
towards studying English was analyzed.

As the first step, Levene's test was applied to the data (table 21). Since the sig value is
bigger than 0.05, it was concluded that variances are homogeneous. Afterwards, three high

school types (1=Anatolian High School, 2= Social Sciences High School, and 3=Vocational
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High School) were compared with one another (Table 22). As the variances are homogeneous,

Tukey HSD data were taken into consideration. According to the data in Table 22, the sig

value is less than 0.05 only in the comparison of 1 and 3, that is, the Anatolian high and the

Vocational high school. In other words, there is a significant difference between the attitudes

of the participants from those two high schools towards studying English but there is no

meaningful difference between 1 and 2 or 2 and 3.

Table 23

Levene's test results for the homogeneity of the attitudes of the participants three different high

school types

Test of Homogeneity of Variances

Asl

Levene Statistic

dfl

df2

Sig.

,301

84

741

Table 24

Multiple comparisons of school types regarding attitudes towards studying English

Dependent Variable: As 1

95% Confidence Interval

(1) s1 (J) s1 Mean Difference (I-J) Std. Error Sig. Lower Bound Upper Bound

Tukey HSD 1,00 2,00 ,40812  ,21647 ,149 -,1084 ,9246
3,00 1,13889"  ,21896,000 ,6164 1,6613

2,00 1,00 -,40812  ,21647 ,149 -,9246 ,1084

3,00 ,73077°  ,23559,007 ,1687 1,2929

3,00 1,00 -1,13889"  ,21896 ,000 -1,6613 -,6164

2,00 -,73077" 23559 ,007 -1,2929 -,1687

Tamhane 1,00 2,00 ,40812  ,21382 ,173 -,1176 ,9338
3,00 1,13889"  ,22166,000 ,5930 1,6848

2,00 1,00 -,40812  ,21382,173 -,9338 ,1176

3,00 73077 ,22343 ,006 ,1783 1,2833

3,00 1,00 -1,13889"  ,22166 ,000 -1,6848 -,5930

2,00 -, 73077 ,22343,006 -1,2833 -,1783
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As can be seen in Table 23, findings suggest that two subsets may be formed regarding
the attitudes of participants towards studying English. While the first subset includes
participants from the Vocational high school, participants from Social Sciences high school,
and Anatolian high school were placed in subset 2. This grouping means that the attitudes of
the members of subset 1 are different from those of subset 2. However, the attitudes of
participants in subset 2 may be considered as similar.

Table 25

Subset formation of the high school types

Asl
Subset for alpha = 0.05
sl N 1 2
Tukey HSD#® 3,00 25 3,0000
2,00 26 3,7308
1,00 36 4,1389
Sig. 1,000 ,168

While analyzing the relationship between the participants' answers to the first question
of the attitude scale and their English test scores, firstly a chi-square test was administered to
see whether there is a meaningful difference between these two variances (Table 24).

Table 26

Chi-square test for the English test results and pariticipants’ attitudes towards studying English

Chi-Square Tests

Asymp. Sig. (2-

Value Df sided)
Pearson Chi-Square 31,5882 4 ,000
Likelihood Ratio 36,730 4 ,000
Linear-by-Linear Association 28,400 1 ,000

N of Valid Cases 87




The results of the chi-square test show that the difference is meaningful as sig. value

50

less than 0.05. As the second step, the crosstabulation test was applied to two variances (Table

25). As stated above, participants whose score is at least 50 points were categorized as

successful (numbered as 1) and the rest admitted as unsuccessful and numbered as 2. When

Table 18 is analyzed, it is seen that 41 participants out of 87 are successful. What is more

significant is that 37 of these 41 participants answered the 1st question in the attitude scale by

choosing either "I totally agree™ (5) or "l agree™ (4) option. On the other hand, out of 46

unsuccessful students, the rate of marking the 4th ( | disagree) or 5th (I totally disagree)

options is only 18. However, although 17 students expressed that they liked studying English,

they were unable to score 50 from the English test. Besides, despite expressing negative

attitudes towards studying English 4 participants were able to score over 50 in the English

test, which is quite interesting.

Table 27

Crosstabulation of the English test results and participants' attitudes towards studying English

Crosstabulation

As Q1
1,00 200 300 400 500 Total
Eng. test 1,00 Count 0 1 3 21 16 41
scor. % within Eng. test 0% 24% 73% 512% 39,0% 100,0%
SCOr.
% within As Q1 0% 10,0% 14,3% 553% 94,1% 47,1%
2,00 Count 1 9 18 17 1 46
% within Eng. test 22% 19,6% 39,1% 37,0%  2,2% 100,0%
scor.
% within As Q1 100,0% 90,0% 857% 447%  59% 52,9%
Total Count 1 10 21 38 17 87
% within Eng. test 1,1% 115% 24,1% 437% 19,5% 100,0%
SCOr.
% within As Q1 100,0% 100,0% 100,0% 100,0% 100,0% 100,0%
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As a conclusion, it may be assumed that those who like studying English tend to have
higher academic success although there are a few contradicting results.

The results of this analysis are in line with most of the studies in the area. That is,
there are quite a number of studies (e.g. Brown, 2000; Gomleksiz, 2010; Holmes, 2000;
Nyamubi, 2005) which advocate that there is a positive correlation between positive attitudes
about studying English and academic success. Furthermore, this common idea is not only the
case for English but also for other languages, as the findings of Mapunda's study (2013) show.

Yet, there are some other researchers who claim different ideas as well as agreeing on
the fact that positive attitudes correlate with academic success. As an example, in his book
Ellis (1994) claims that no matter how negatively learners feel towards a language, if they feel
an obligation to learn it, these negative attitudes affect the learning process positively.
Similary, Buyukkarci (2016) claims that academic success is not affected by the negative
attitudes of learners. He explains that in his study that almost all participants were anxious to
a certain extent, yet a negative correlation between anxiety, and negative attitudes as a result,
and academic success does not exist.

To sum up, the findings of this study related to research question 3 are in line with the
previous research, which claims positive attitudes of learners contribute to academic success
and language learning process. However, regarding the assumption that negative attitudes do
not affect academic success, no finding was obtained.

4.4 The effect of learners’personal motivation on the language learning process

The fourth research question was "how does learners’personal motivation affect the
language learning process?". The 16th question in the PIDF was posed to participants to
understand whether participants’ motivation sources for learning English affect their
academic success. Participants were asked to choose one of the 5 alternatives as a motivation

source to learn English. Two of these alternatives (the 1st; "to learn another culture” and the
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4th, "to live in abroad™) were defined as intrinsic motivation causes while the other three as
causes of extrinsic motivation causes. In case the participants had any other reasons to learn
English, a sixth, open ended option was offered to them as well.

The answers the participants gave and their English test scores were compared with
SPSS Crosstabulation. However, the number of participants who chose the intrinsic
motivation causes were few as was expected. For this reason, they were grouped in a single
category and numbered as 1. Besides, 2 participants answered the question by writing their
own reasons, both of which were " for self improvement". These two answers were admitted
as intrinsic motivation causes.

As may be seen in Table 26, the sig value was less than 0.05, which may be
interpreted as the difference between the two variances is meaningful.
Table 28
Chi-Square tests for the relationship between the motivation causes of the participants and their

English test scores

Chi-Square Tests

Value Df Asymp. Sig. (2-sided)
Pearson Chi-Square 31,4452 4 ,000
Likelihood Ratio 40,091 4 ,000
Linear-by-Linear Association 024 1 877
N of Valid Cases 87

The analysis of the answers given to the 16th question and their comparison with
English test scores are as in Table 29.

As mentioned before, the participants who took 50 points or over were admitted as
successful and numbered with 1. The rest, unsuccessful ones, were numbered with 2.

When Table 29 is analyzed, it is clearly seen that although there are participants who

were successful among those who chose the 2nd,3rd and 5th alternatives for the 16th
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question, all the participants who expressed their peromal motivation sources to learn English
by choosing the 1st and 4th alternatives were able to score over 50 points in the English test.
Moreover, both of the participants who expressed that they wanted to learn English for self-
improvement were successful as well. It would not be wrong to interpret these findings by
concluding that those who have a broader point of view are academically more successful. In
other words, learners having intrinsic motivation may be successful just because they do
something for their own sake, not with an expectation of a reward.

Table 29

Crosstabulation of the participants' answers to the 16th question and their English test scores

Crosstabulation

16th question
1,00 200 3,00 400 6,00 Total

Eng. test sc. 1,00 Count 12 1 19 7 2 41
% within Eng. test sc 29,3% 2,4% 46,3% 17,1% 4,9% 100,0%
% within 16 th question 100,0% 5,3% 43,2% 70,0% 100,0% 47,1%

2,00 Count 0 18 25 3 0 46

% within Eng. test sc ,0% 39,1% 54,3% 6,5% ,0% 100,0%

% within 16 th question 0% 94,7% 56,8% 30,0% ,0% 52,9%

Total Count 12 19 44 10 2 87

% within Eng. test sc 13,8% 21,8% 50,6% 11,5% 2,3% 100,0%
% within 16 th question 100,0% 100,0% 100,0% 100,0% 100,0% 100,0%

When participants’ average Turkish And English tests scores are calculated according
to the alternatives they chose, it is seen that they are consistent with the crosstabulation
results. That is, participants who had chosen the 1st, 4th or the 6th alternatives- considered as
having intrinsic motivation- scored higher in both tests in general comparing to the ones who
had chosen the other options.

Table 30
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Avarage success rates according to the options

Opt.  Numb of partc. Av. Turk.t.sc.  Num. Of suc. part. Num. Of Avrg Eng t Num. Of Num. Of

unsuc. part. SC. suc. part.  unsuc. part.
1 12 86,9 12 0 80,2 12 0
2 19 65,1 15 4 65,1 1 18
3 44 77,4 36 8 58,2 19 25
4 10 80,1 10 0 65,3 7 3
5 . ey
6 2 88,9 2 0 82,3 2 0

The findings are similar to those of Gottfried, Fleming and Gottfried (1994), who
claim that academic achievement correlates positively with intrinsic motivation and
emphasizes its importance. Likewise, Ryan and Deci (2000) define intrinsic motivation as the
main motivator of the learning process. From a more critical point of view, Brown (1990)
accuses the traditional educational system of diminishing intrinsic motivation and leading
learners become reward-oriented people. In their study, Noels, Clément, and Pelletier (1999)
underline the importance of intrinsic motivation and claim that positive outcomes are
associated with intrinsic motivation.

However, Dornyei (1994) claims that extrinsic motivation may be turned into intrinsic
motivation in time on condition that the autonomy of learners is encouraged. In their study,
Lepper, Corpus, and lyengar (2005) share the same point of view and advocate that intrinsic
and extrinsic motivation are not the opposite concepts, On the contrary, they are complements
of each other. This view is shared by Harter and Jackson (1992), who suggest that learners
may benefit from both motivation types.

To sum up, the research in the literature shows that as a result of the reward-oriented

education system and sociocultural environment, learners may be goal-oriented and
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extrinsically motivated. However, a combination of both motivation types during classes may
not only lead success in academic life but also contribute to personal improvement, as an
individual with intrinsic motivation would feel happier and more satisfied.

On the other hand, a stream of participants scored higher points in the English test than
they did in the Turkish test. 2 of these participants were chosen to interview as not only the
underlying reason for this situation but also the researcher would not like to exclude some
participants from the study.

Table 31

Interview Question 1: Participants' feelings about current and former English classes

Interview Questions Theme Code

Can you explain the English
classroom environment,
atmosphere, and the teacher
in your prior language
learning process?

| like/liked it.
Feelings about English
classes It is/was fun.

When the second group of participants, whose data showed extraordinary results, were
interviewed, it became clear that both of them had positive attitudes towards English. They
describe their current and former classes with the word "fun" and stated that they liked them.
Moreover, their feelings for their teachers were completely positive.

As previously mentioned, the research in the area emphasizes the importance of
positive attitudes. Some researchers (e.g. Carroll and Sapon; Cakici, 2007) suggest that
positive attitudes and academic achievement positively correlate with each other. Some others
(e.g.Ellis, 1994; Biiyiikkarci, 2016), deal with the problem from another aspect and claim that
positive attitudes do not guarantee academic success. However, although there may be a
margin of error for the assumption of a direct proportion between positive attitudes and L2
acquisition, the teachers' impact on the formation of attitudes is an irrefutable fact (Peterson,

Mark and Clark 1978; Qin, 2007).
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Table 32

Interview Question 2: Participants' reasons for their extraordinary results

Interview Questions Theme Code
Turkish test was boring
Reasons for higher English Turkish test was very long.
test results

Too many details

What might be the reason for
your lower Turkish grades?

Feeling of satisfaction
The ways used to improve Series
the level of English

Music

Practice with foreigners

The second question of the interview was about the possible causes of the higher
English test scores comparing those of the Turkish test and the underlying reasons for it. Both
students were surprised when they learned their Turkish scores. They stated that a possible
cause for it may be the long, boring and detailed texts in the Turkish test. Moreover, when
they were asked how they improved their level of English, both answered the question by
saying the same things; foreign music, foreign series and practice with foreigners.

Although there are some studies on the effects of songs on learners' langiage skills,
there is no study about the series in the area. In her study, Shen (2009) claims that using songs
in the classroom improves awareness of language. Likewise, Boothe and West (2015) suggest
that songs are effective in cognitive and linguistic awareness. Gadani (2015), on the other
hand, maintains that songs are rich sources of vocabulary and structures. Safranj (2013)
categorizes watching movies and practicing the language with foreigners as the functional
strategies of learning a language and maintain that learning strategies contribute to learners'

language learning process.
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Levene Statistics, Descriptive Statistics, One way Anova, crosstabulation, chi-square
test, Tukey and Tamhane test properties of SPSS Statistics 17 were used to analyze the data of
this study. The next chapter will comprise the conclusion of the study.

As a result of the data analysis, it was found that positive attitudes towards learning is
not gender, birth region but school type and maternal education level related. Besides, those
who have the intrinsic motivation to learn English are probable to achieve academic success
in English. Most of all, a strong correlation was found between the test results of L1 and L2,

which may be interpreted as L1 grammatical competence is effective on L2 acquisition.
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Chapter 5
Conclusion

In this chapter, a short review of this study and its findings will be presented in general
terms. After the conclusions are shared, some suggestions will be made for further studies.
5.1 Summary of the findings

This study aimed to find out the effects of bias against learning a foreign language,
anxiety, participants’ motivation sources and mainly L1 grammatical competence on L2
acquisition of EFL learners. In order to answer the research questions an attitude scale, a
PIDF, a Turkish and an English test were used to gather quantitative data. After the analysis
of the quantitative data, extreme and extraordinary findings were analyzed through a content
analysis, which means both quantitative and qualitative data were used in this study. With the
participation of 87 students, from three different school types, the following research
questions were aimed to be answered.

Research Question 1. What is the effect of L1 grammatical competence on L2 acquisition?
Research Question 2. How does bias against learning a foreign language affect the language
learning process?

Research Question 3. How do negative attitudes affect the language learning process?
Research Question 4. How do personal motivation sources affect the language learning
process?

A negative correlation was found between the anxiety levels of participants and their
English test scores. Participants who were anxious were found to be less successful. On the
other hand, whether the participants had a bias against learning a foreign langiage or not was
tried to be analyzed through the data about their birth regions and the educational level of
their parents. It was found that while the birth regions did not act as a an affective factor to

have a bias against learning a foreign language, maternal education level was.
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A positive correlation was found between the attitudes of the participants and their
English test scores. A meaningful difference was obtained from the analysis made between
school types and participants' attitudes. From the three high school types, while the Anatolian
high school and Social Sciences high school were grouped as one subset, the VVocational high
school was in another subset.

All of the participants having intrinsic motivation types were observed to be successful
in the English test. However, despite not completely, some participants who were extrinsically
motivated were unsuccessful.

As was expected, participants' Turkish and English test score was directly proportional
to their schools' success rates. A positive correlation was found between the Turkish and
English tests. However, some students having rare and extraordinary results were interviewed
in order to clarify the underlying causes. These were categorized into two groups, which were
the participants having an extreme level of bias against learning English and the participants
whose data showed extraordinary results.

The findings obtained as a result of the analysis interviews made with the first group
of students showed that those extremely biased against learning English, had negative
attitudes towards it. Secondly, from their point of view, English is unnecessary, a threat to the
Turkish culture.

The analysis of the interviews made with the participants who had extraordinary test
results showed that they had positive attitudes towards English. Moreover, these two
participants considered watching foreign series, listening to foreign music and talking to
foreigners as the causes of their high level of English.

5.2 Implications of the study
The current study has a number of implications for parents, EFL teachers, and EFL

policymakers. Each of these will be discussed respectively.
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5.2.1 Implications for parents

The findings of this study show that cultural bias against learming a foreign language
affects the language learning process negatively. As previously mentioned, bias against
learning a foreign language stems from not only the person, himself but also from the family
and environment. As Forey, Besser, and Sampson (2016) suggest, parents, in cooperation with
teachers, should teach their children to embrace cultural differences. Besides, parents should
be aware of the fact that teaching a language is quite different from teaching other disciplines.
Considering the fact that it takes almost a year for a child to be able to pronounce words,
teaching a whole language in a classroom setting on one hand, motivating the learners on the
other is a demanding job.

5.2.2 Implications for EFL teachers

As the findings of this study suggest, negative attitudes were found to have a strong
impact on academic success. The study of Horwitz, Horwitz, and Cope (1986) shows that
negative feelings may result in changing a profession, which is a very important decision for
one's life. Teachers, taking this possibility into account, should teach culture by using a cross-
cultural approach in order to prevent bias against learning a foreihn language.

On the other hand, considering the fact that today's teachers frequently choose their
professions thanks to the positive impact of their own teachers, classroom atmosphere, a
teacher in a friendly manner and enjoyable activities mean a lot for students while shaping
their lives.

The main findings of this study, which are in line with a great many studies in the
field, show that L1 linguistic competence positively correlates with L2 academic success.
Considering, this fact, learners may take a great advantage from the cooperation of the

teachers of Turkish and English. Besides, as Krashen (1981) suggests, language input is a
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must for language acquisition. Teachers may seek ways to facilitate the classrooms with
authentic materials and they may integrate songs to the lessons.
5.2.3 Implications for policymakers

As mentioned in the "statement of the problem™ part, the Turkish education system's
teaching English problem has been going on for years. As learning is associated only with
teachers in general, English teachers are the ones held responsible for this problem. However,
it should not be forgotten that language learning is a lifetime process and 2 or 4 hours of
language class a week is not enough for a student to learn a language. Besides, it is almost
impossible for learners who are given no chance of exposure to the language except for the
teacher talk, to learn the language in an environment where the books have a number of
spelling mistakes and schools which are not equipped with enough number of language
materials. Policymakers should try to find out the real causes of the problem in cooperation
with the educators.
5.3 Suggestions for future research

In this study, although the problem of bias stemming from affective factors against
learning a foreign language was handled, culture teaching and its effects on learners were not
investigated. Researchers can approach the influences of affective factors in foreign language
learning process under the title of teaching culture. Besides, using the listening and speaking
tests along with reading and writing tests would give a broader point of view about the effect
of a foreign language on the mother tongue. Finally, in order to have a more clear opinion,

students from more school types may be included.
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APPENDIX A.

VELI ONAM FORMU
Sayin veli,

Bu form, Uludag Universitesi ingilizce Dili Egitimi Yiksek Lisans ogrencisi Zehra Deniz Kutlu
tarafindan, velisi bulundugunuz 6grencinin ylksek lisans tez arastirmasina katilmasina onay vermeniz
icin hazirlanmistir. Formu imzalayarak, velisi bulundugunuz 6grencinin arastirmaya katilmasina ve
toplanan verilerin arastirmaci tarafindan kesin gizlilik cercevesinde kullanilmasina izin vermis
sayilirsiniz. Ana dildeki yetkinligin ve kiiltirel altyapinin Tirk 6grencilerin ingilizce 6grenimine
etkisidir. Arastirma siiresince velisi bulundugunuz 6grenciye bir defa Tiirkce bir defa ingilizce yeterlilik
degerlendirmeleri uygulanacaktir.

Bu ¢alismaya katiimak tamamen géniilliiliik esasina dayanmaktadir. Ogrenci, ¢alismaya katilmama
veya katildiktan sonra herhangi bir anda ¢alismadan ¢ikma hakkinda sahiptir. Bu ¢alismada elde
edilecek veriler tamamen arastirma amaci ile kullanilacak, baska bir kaynak ile paylasiimayacaktir.



APPENDIX B.

ATTITUDE SCALE

INGILIZCE’YE YONELIK TUTUMUNUZ

82

TUmiyle katiliyorum

Katiliyorum

Kararsizim

Katilmiyorum

Hic¢ katilmiyorum

[E

. Ingilizce galismay1 seviyorum.

2. Odevleri severek yapiyorum.

w

. Bos zamanlarimda ingilizce okumaktan hoslanirim.

ol

. Ingilizce derslerinde mutlu oluyorum.

~

. Ingilizce calisirken zaman su gibi akyor.

8. Ingilizce yerine Tiirkge okumay: tercih ederim.

9. Ingilizce derslerinde zaman gegmek bilmiyor.

10. ingilizce’yi 6grenmek bana zor gelmiyor.

12. ingilizce calismaya basladigimda kendimi gergin hissediyorum.

15. ingilizce dersi bitince rahatlarim.

16. ingilizce dersinde kendimi rahat hissederim.

19. ingilizce dersine galismak beni dinlendirir.

20. Ingilizce dersine sinav zamanlarinda bile isteyerek galismam.




APPENDIX C.

BIREYSEL DURUM FORMU

1. Okudugunuz okulun tiirii nedir ?

a . Anadolu Lisesi b. Sosyal Bilimler Lisesi
2. Cinsiyetiniz :

a. Kiz b. Erkek

3. Dogum Yiliniz :

a. 2000 ve alti b. 2001

4. Dogum Bolgeniz :

a. Marmara b. Ege / Akdeniz c. i¢ Anadolu
5.Dogum Yeriniz:

a. Koy b. ilge

6. Ailenizdeki gocuk sayisi kagtir ?

a. 1 b.2

7. Ailenizdeki kaginci gocuksunuz ?

a. 1l b.2
8. Annenizin 6grenim durumu :

a. Okur yazar degil

[on

. Okur yazar / ilkokul

(@]

. Ortaokul / Lise

o

. Yuksekokul / Fakulte
e. Lisansustu

9. Babanizin 6grenim durumu :

Q

. Okur yazar degil

[on

. Okur yazar / ilkokul

. Ortaokul / Lise

(@]

o

. Yuksekokul / Fakulte

e. Lisansustu

c. Kiz Meslek Lisesi

c.2002 d. 2003 ve Ustl

d. Do gu / Giiney Dogu Anadolu

c. Sehir

e. Karadeniz

d. Blyiik Sehir

d. 4 ve Ustd

d. 4 ve Usti
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10. Gelir Diizeyinizi nasil tanimlarsiniz?
a. Ust diizey gelir grubu

b.Orta dizey gelir grubu

c. Alt diizey gelir grubu

11. Yabanci bir Gilkede mektup / e-posta ya da iletisim halinde oldugunuz arkadasiniz var mi ?
a.Evet b.Hayir

12. Onceki dil egitiminizi aldigimz okul tiirii :

a. Ozel ilkokul ve Ortaokul

b. Devlet ilkokulu ve Ortaokulu

c. Ozel ilkokul ve Devlet Ortaokulu

d. Devlet ilkokulu ve Ozel Ortaokul

13. Onceki egitimini aldiginiz dil tiirii : a. ingilizce b. Almanca c. Fransizca d. Arapca e.Diger
14. Onceki dil egitiminizi kag yil aldimiz? a. Hi¢ b. 1-2 yil c. 3-4 yil d.5-6 yil e.7-8 yil
15. Bulundugunuz evde kiminle yasiyorsunuz ?

a. Sadece anne  b. Sadece baba c. Anne-baba  d. Anne-baba ve kardesler

e. Anne -baba ve aile blykleri f.Diger

16. ingilizce 6grenmenin sizin igin en dnemli sebebi asagidakilerden hangisidir ?

a. Farkh bir kiilttria 6grenmek icin

b. lyi bir meslek sahibi olmak igin

c. GlUnumuzde her alanda lazim oldugu igin

d. Yabanci bir tilkede yasamak icin

e. Turistlerle konusmak igin

bl

Diger (Lutfen kisaca aciklayiniz)
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APPENDIX D.

Tiirkge Yeterlik Sinavi

YAZMA -1
&5

ADI : ADAY NUMARASI :

SOYADI

imza

Yaz tatilini Ulkenizde gecirmek isteyen yakin arkadasiniz Bilge’den bir e-posta aldiniz. Buna gére,
arkadasinizdan gelen asagidaki e-postay1 okuyunuz. Arkadasiniza lilkenizde gecirecegi tatille ilgili
sorularina cevap veren ve onerilerinizi iceren en az 125 kelimelik bir e-posta yaziniz.

(Bu soru 10 puan degerindedir. Cevaplama siiresi 20 dakikadir.)

Yeni Mesaj — ke XK
Kime

Konu

Merhaba.

Nasilsin? Umarim her sey yolundadir. Uzun zamandan beri llkene gelmeyi istedigimi biliyorsun. Su an yogun bir
is temposu icerisindeyim ama agustosun ilk haftasi on giinligiine ailemle Ulkeni ziyaret edecegim. Daha 6nceki
gorlismemizde, o tarihte 6nemli bir toplantiicin yurt disina ¢ikacagini sdylemistin. Maalesef, senin gibi bir rehberle
gezemeyecegim icin Gzullyorum. Orada olmayacaksin, ama en azindan bir gezi plani yapmamda bana yardimci ola-
bilir misin? Nerede kalabiliriz, nerelerde yemek yiyebiliriz? Gezebilecegim tarihi ve turistik yerler, mizeler hakkinda
bilgi verebilir misin? Arkadaslarima hediyeler almak istiyorum. Neler almami 6nerirsin? Hediyelik esyalari uygun
fiyata nerelerden alabiliriz? Gezi sirasinda araba kiralamamiz sence uygun mu? Yoksa baska bir 6nerin var mi? Beni
bu konularda bilgilendirirsen ¢ok sevinirim.

Cevabini dort gozle bekliyorum.

Sevgiler...

Bilge

> %




Tiirkge Yeterlik Sinavi

ADI

YAZMA -1

SOYADI

ADAY NUMARASI :
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imza




Tlirkge Yeterlik Sinavi

YAZMA - 2
87

ADAY NUMARASI :

ADI

SOYADI : iMZA

insanin en degerli hazinesi saghgi ve zamanidir. Kisinin, saghgini korumasi ve zamanini verimli bir
sekilde kullanmasi i¢in yapmasi gerekenler nelerdir?

Bu konuyla ilgili diisincelerinizi belirten, mantikli gerekcelerle desteklenmis en az 200
kelimeden olusan bir kompozisyon yaziniz.

(Bu soru 15 puan degerindedir. Cevaplama siiresi 40 dakikadir.)




Tiirkge Yeterlik Sinavi

ADI

YAZMA - 2

SOYADI

ADAY NUMARASI :
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imza




APPENDIX E.

Tirkge Yeterlik Sinavi A
OKUMA -1 (1-10. sorular) 89

KITALARI KAVUSTURAN PROJE: AVRASYA TUNELI

istanbul Bogazi'nda diinyanin en iyi miihendislik ve en yenilikgi ulagim projelerinden biri gerceklesiyor: Avrasya
Tuneli. Asya ve Avrupa kitalari, Avrasya Tineli'yle ilk kez denizin altindan birbirine (1) . Deniz seviyesinden
106 m asagida yapilan, 14,5 km uzunlugundaki tiinelden gtinde 2 milyon kisinin yararlanmasi (2) . Istanbul
Bogazi’'nin iki yakasi arasinda 100 dakikaya (3) ulasim suresi, Avrasya Tlneli sayesinde 15 dakikaya
iniyor. Boylelikle yakit tasarrufu saglanirken havaya (4) zehirli gazlarin miktari da azalmis oluyor.
Tilneldeki glvenlik énlemleri ise en Ust (5) . Tunel, bu 6zelliklerinin yaninda 7,5 siddetindeki sarsintilara
bile (6) olarak tasarlandi, olasi tsunami dalgalarindan da (7) Ozellikte insa edildi. Avrasya
Tuneli, bu (8) nitelikleriyle Avrupa imar ve Kalkinma Bankasinin “En iyi Cevresel ve Sosyal Uygulama
Oduli’nii (9) insaat sektdriiniin en énemli yayinlarindan olan Uluslararasi ingaat Dergisi (10)

belirlenen “2012 yilinin en iyi 100 projesi” arasinda da 10. siraya yerlesti.

Metinde bos birakilan yerlere gelebilecek uygun sézciik ya da ifadeyi isaretleyiniz.

1. A) baglaniyor B) dolaniyor C) geciyor D) giriyor

2. A) biliniyor B) bekleniyor C) soéyleniyor D) rastlaniyor

3. A) dusen B) gelisen C) varan D) kavusan

4. A) bulasan B) sardlen C) savuran D) karisan

5. A) seviyede B) yukseklikte C) mesafede D) yénde

6. A) kullanigl B) basarili C) dayanikli D) guglu

7. A) hissedilmeyecek B) etkilenmeyecek C) bilinmeyecek D) yayillmayacak

8. A) Ustlin B) etkin C) fazla D) blyik

9. A) Ustlenirken B) bulurken C) secerken D) alirken

10. A) tarafindan B) bakimindan C) nedeniyle D) hedefiyle
4

Diger sayfaya geciniz.



OKUMA - 2 (11-16. sorular) 90

ICILEBILIR KITAP

GunUmuzde kiresel boyutta ciddi bir problem olan temiz icme suyuna erigim
konusunda her gecen giin farkli projeler gelistiriliyor. Ancak temiz su sikintisi yasayan
Ulkelerde, insanlarin alim gictndn dusidk olmasi ve devletlerin alt yapi ¢alismalari
icin gerekli kaynaklari saglayamamasi, arastirmacilari maliyeti dusitk projeler
gelistirmeye yoénlendiriyor. Bunlardan belki en ilginci “Su Yasamdir” adli bir kurulus
tarafindan geligtirilen, dustk maliyeti ve kolay kullanimiyla devrim niteligi tasiyan bir
arain: “igilebilir Kitap”. Siradan bir kitap gériinimiindeki “icilebilir Kitap™ta, temiz su
kullaniminin dnemi, suyun neden aritilmasi gerektigi ve bunun nasil yapilabilecegi ile ilgili bilgiler bulunuyor. “Bunun
neresi ilging?” diyebilirsiniz. Ancak kitap, tahmin edilmesi zor bir amag icin kullaniliyor! Kitabin sayfalar 6zel bir
kagittan olusuyor. Bu 6zel k&git, icerigindeki bakir ve giimas parcaciklari sayesinde filtre gérevi gériyor. Yani kirli
suyu kitabin sayfalarina yavasca déktiigiiniizde su, sayfalardan siiziiliirken bakterilerden de arinmis oluyor. “igilebilir
Kitap” en kotu kosullardaki sulari bile etkin sekilde filtreleyerek icilebilir musluk suyu seviyesine getirebiliyor.

Kitabin bir sayfasi 100 litre suyu bakterilerden temizleyebiliyor ve kitabin tamami bir insanin 4 yillik temiz
su ihtiyacini karsilayabiliyor. “icilebilir Kitap”tan siiziilen suya, sayfalarin iceriginde bulunan bazi giimis ve bakir
parcaciklari karissa da bunun insan saghgi icin tehlikeli bir durum olusturmayacag: belirtiliyor. igme suyu sikintisi
cekilen bdlgelerden alinan yogun bakteri iceren sular Uzerinde yapilan testlerde kitap, bakterileri yok etmede %99
basari sagliyor. Kitabin, hastaliklara sebep olan viriis ve parazitler Gizerinde de test edilmesi bekleniyor. Simdilik elle
iretilen “igilebilir Kitap”in yakin zamanda fabrikalarda makineli tretime gecilmesiyle milyonlarca insanin temiz icme
suyuna erisim derdine ¢are olmasi bekleniyor.

Okudugunuz metne gore asagidaki ifadelerin dogru olup olmadigini isaretleyiniz.
11. “icilebilir Kitap”in Gretim maliyeti dusiktir.
Dogru Yanhs

12. Yapilan testlerde kitap, virus ve parazitlerin yok edilmesinde basarili oimustur.

Dogru Yanhs

13. Kitaptan siuiziilen su, musluk suyu kadar icilebilir hale gelmektedir.

Dogru Yanhs

14. Fabrikalarda Uretilen “igilebilir Kitap”, milyonlarca insana ulasmaktadir.

Dogru Yanhs

15. Bir “icilebilir Kitap”, 100 litre su filtreleyebilme 6zelligine sahiptir.

Dogru Yanhs

16. Suzulen sudaki bakir ve gimus parcaciklari insan saglhgini tehdit etmeyecek seviyededir.

Dogru Yanhs

Diger sayfaya geginiz.
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OKUMA - 3 (17-22. sorular) 91

FINDIK

Findik deyince aklimiza ceviz, badem veya fistik gibi bir kuruyemis tirG gelir. Ancak findik; hayvancilik, makine
ve otomotiv sanayi, kozmetik vb. alanlarda da kullanilan, tarimi ve ticareti yapilan bir bitkidir.

Arkeolojik kazilara gére findik, MO 8000’lerde insanoglunun tarimi kesfetmesiyle yetistiriimeye baglanmistir.

Kimi kaynaklarda findigin, Orta Asya’dan Turkiye’ye geldigi ve buradan tim dinyaya yayildigi belirtilse de anavatani
hakkindaki ortak gorts Turkiye'dir.

Findik, farkl kiltirlerde kutsal olmasi bakimindan da ézel bir bitki. Ornegin; Eski Tiirklerde findik, barisin ve
saghgin semboli sayilirdi. Dogu toplumlarinda ise elinde findik dali bulunan bir kimsenin kétiliklerden korunacagina
inanilirdi. Avrupalilarda da findik kutsaldi: ingilizlerde bayram sofralarini findik dallariyla siislemek gelenekti. italyanlar
icin findik o kadar kutsaldi ki findik turlerine dini liderlerinin adlarini verirlerdi.

GiUndmuizde ise findik dnemli bir besin kaynagidir. Vicudumuz icin gerekli olan, metabolizmayi diizenleyen ve
hizlandiran B grubu vitaminleri bakimindan zengindir. Vicudu kuvvetlendirerek yorgunlugu giderir.

Findik cikolata, bisklvi ve tatl yapiminda yardimci gida olarak
kullanilir. Findikta ortalama %60 oraninda yag bulunur. Findik yagi gida
sektdériinde, yem sanayisinde ve eczacilikta énemli bir ham maddedir.
Hatta son zamanlarda findik yaginin motorlu tasitlarda da alternatif yakit
olarak kullanimina yénelik ¢alismalar surmektedir. Findigin kabugu da
kullanilir. Findik kabug@u, cabuk ates almasi ve disariya uzun sure isi
vermesi nedeniyle degerli bir yakacaktir.

80%
70%
60%
50%
40%
30%
20%
10%
0%

Findik; thman ve nemli iklimi sever, nemli ve serin topraklarda 6-7
metreye kadar biyuyebilir. Yeterli bir gelisme saglayabilmesi icin bélgeye
disen yillik yagisin 750 m3ten az, 1400 mten fazla olmamasi gerekir.

Yillik ortalama sicakhgr 13-16 °C arasinda olan yerler, findik Gretimi icin
olduk¢a uygundur.

Turkiye'nin Karadeniz Bélgesi dinyada en fazla findigin Uretildigi
bdlgedir. Karadeniz Bdlgesi'ni, makineli tarima ¢ok fazla ihtiya¢c duymayan
findik yetistiriciligine yonlendiren en 6nemli etken ise bdlgenin engebeli
olmasidir. Iklim agisindan findik yetistirmek i¢in uygun kogullara sahip olan
Grafik-1: 2014 Vil Diinya Findik ihracatinin Karadeniz Bolgesi'nde, findik fabrikalarinin dogal deng.er?m _pg;glmasma

o . - yol acacak atiklar ortaya cikarmamasi da findik yetistiriciliginin tercih
Ulkelere Gére Dagilimi (%) . . . Y .
edilme nedenlerindendir. Ayrica e@imli arazilerde findik tariminin
yapilmasi erozyon tehlikesini de en aza indirir.

600 bin hektar findik arazisiyle dinya findik Gretiminin yaklasik yuzde %75'i Turkiye’de yapiimaktadir. Dinya
findik ihracatinin buydk bdlimind de elinde bulunduran Trkiye disinda ltalya, ABD, Azerbaycan ve Ispanya findik
Uretimi ve ihracatl yapan diger énemli Glkelerdir.
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Grafik-2: 2011-2014 Yillari Arasinda Ulkelerin Yillik Findik Uretim Miktari (1000 ton)
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Asagidaki sorulari okuyunuz ve dogru secenegi isaretleyiniz.

17. Grafik-1’deki bilgilere gére 2014 yili diinya findik ihracati ile ilgili asagidakilerden hangisi dogrudur?

A) %9 ile ABD ihracatta ikincidir.

B) Turkiye ihracatta birinci siradadir.

C) Azerbaycan’in ihracat orani %2’dir.

D) ispanya’nin ihracati italya’dan fazladir.

18. Grafik-2’deki bilgilere gére asagidakilerden hangisi dogrudur?

A) ABD, 2011°de findik Gretiminde ikinci siradadir.

B) 2013'te 40 bin ton findik Ureten iilke ispanya’dir.

C) italya’nin 2014’te rettigi findik miktari 80 bin tondur.

D) 2012’'de Azerbaycan’da Uretilen findik miktari 16 bin tondur.

19. Findik yetistirmeye uygun bir bélgenin sahip oldugu 6zelliklerle ilgili metinde asagidakilerden hangisine
deginilmemistir?
A) Egim yuzdesine
B) Yagis miktarina
C) Toprak yapisina
D) Sicaklik deg@erlerine

20. Karadeniz Bolgesi’nde findik yetistiriciliginin yaygin olmasinin temel nedeni asagidakilerden hangisidir?

A) Bolgenin engebeli olmasi

B) Yagis miktarinin yeterli olmasi

C) Bolgede erozyon tehlikesinin olmasi

D) Findik fabrikalarinin gevre dostu olmasi

21. Metinde asagidaki sorulardan hangisinin cevabi yoktur?

A) Findigin insan sagligina ne gibi yararlari vardir?

B) insanoglu findig1 hangi tarihte yetistirmeye baglamistir?

C) Turkiye’de ne kadar alanda findik tarimi yapiimaktadir?

D) Findik yagi araclarda ne zaman yakit olarak kullanilacaktir?

22. Metne gore asagidakilerden hangisi yanlistir?

A) Findik kabugu yakacak olarak kullanilir.

B) Farkli kilttrlerde findigin manevi deg@eri vardir.

C) Findik yag ila¢ yapiminda kullanilan bir maddedir.
D) Findik tatli sektériinde ham madde olarak kullanilir.
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GOKYUZzU TARLALARI

Cagimizda yeni tarim devriminin tohumlari, kirsal bélgelerde degil; blytk
sehirlerin kalbinde, gbkdelenleri andiran “dikey ciftlik’lerde atiliyor. Dev bir
tarlay bir binaya sigdirdiginizi; bir katta piring, bir katta domates yetistirdiginizi
disiinebiliyor musunuz? iste “dikey ciftlik” tam olarak bu!

Cok katli bina seklinde yapilan ve her turli bitkinin yetistirilebildigi bu
ciftliklerde, glines panellerinden ve rlzgar tirbinlerinden yararlaniliyor.
Bitkiler, en Ust kattan en alt kata rayli bir sistemle hareket ettiriliyor, bdylece
hem tim katlar esit dlctide giines aliyor hem de hasat kolay oluyor. Dikey
ciftlikte genellikle toprakli tarim tercih edilmiyor. “Topraksiz bitki yetisir
mi?” demeyin. Yetisir. Nasil mi? Havada asili tutulan ekinlerin acikta kalan
kdklerine besin bakimindan zengin maddeler puskurtilerek. Olumsuz hava
sartlarindan etkilenmeyen bu ciftliklerden yil boyunca Urin alinabiliyor.
Ayrica, geleneksel tarimda rastlanan hastaliklar en aza indirildiginden ilag
kullanimina gerek kalmiyor ve bdylelikle Grtnler organik yetistiriliyor. Motorlu
tarim araclarinin kullaniimadigi bu ciftlikler, yakitlardan kaynaklanan hava
kirliliginin azalmasina da yardimci oluyor.

Dlnyamiz; nufus artigi sonucu kentlesme ve sanayilesmenin hizlanmasi,
yanlis tanim uygulamalari ve dogal olaylar nedeniyle tarim alanlarini giderek
kaybediyor. Bundan 50 yil sonra, insan nufusunun yaklasik 3 milyar daha
artacag@ belirtiliyor. Buglnku tarim ydntemlerinin devam etmesi hélinde,
insanlarin gida taleplerini karsilamak igin 10 milyon km? yeni tarim arazisine
ihtiyac duyulacagi gercegi ortaya c¢ikiyor. Ylzyilin alternatif tarim projesi dikey ciftliklerin bu soruna ¢6ziim olmasi
hedefleniyor. Clinkii geleneksel tarim alanlarinda bes km?den alinan (riin, dikey ciftliklerde bir km?den alinabiliyor.
Ornegin; 12 kath bir dikey ciftlikten yaklasik 50.000 kisinin gida ihtiyaci karsilanabiliyor. Ayrica yapay gibre ve
ilag kullanimi, yanlis sulamadan kaynaklanan su kaynaklarinin azalmasi gibi geleneksel tarimin ekosisteme verdigi
zararlar, bu ciftlikler sayesinde en aza indiriliyor. Ayni zamanda tarim arazisine dénustirmek icin orman alanlarinin
yok edilmesinin de 6éniine gegiliyor.

Dikey ciftliklerin kurulumu seralara gére olduk¢a maliyetli. Ancak enerji tasarrufu sayesinde seralarin aksine
ciftliklerde Uretim sirasinda yiksek paralar harcanmadigindan Urinler tiketiciyle daha ucuza bulusuyor. Her iki
sistemde Uretilen Grlnler lezzet ve tazelik ydbnunden ayni olsa da insanlar ucuz olani yani dikey ciftlikte Uretileni tercih
ediyor.

ik olarak Japonya, Kore ve ABD’de &rneklerini gérdiigiimiiz ciftliklerin sayisi giderek artiyor. Diinyanin
faaliyete gecen ilk ticari dikey ciftligi ise Singapurda. Ciftlikte glinde yarim ton sebze Uretilip marketlere satiliyor.
Turkiye’de ise Sakarya ilinde blyUk bir dikey ciftlik projesi gerceklestiriliyor. Genis bir arazi lizerinde yapilacak
birbirinden farkh ciftliklerde sebze ve meyve bdlimlerinin yani sira balik havuzlari, ari kovanlari ve kiimeslerin
kurulmasi da hedefleniyor.
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Asagidaki sorulari okuyunuz ve dogru secenegi isaretleyiniz.

23. Metne gore dikey ciftliklerle ilgili asagidakilerden hangisi yanhstir?

A) Bitkiler besin degeri yliksek toprak icinde Uretilir.

B) Enerji kaynagi olarak guines ve rizgardan yararlanilir.

C) Katlar arasindaki rayli sistem urln toplanirken kolaylik saglar.
D) Uretimde giines panelleri ve riizgar tiirbinlerinden faydalanilir.

24. Metinde dikey ciftliklerle ilgili asagidakilerden hangisine deginilmistir?

A) Hangi tur bitkilerin hangi katlarda yetistirildigine
B) Diinyadaki érneklerinin kag kath olduguna

C) Kurulum maliyetinin ne kadar olduguna

D) Uriinlerin ne zaman alindigina

25. Asagidakilerden hangisi dikey ciftliklerin yararlarindan biri degildir?

A) Dar alanda daha fazla Urin yetistiriimesi

B) Tarnim arazilerinin azalmasinin énlenmesi

C) Kimyasal ila¢ ve gibre kullaniminin azalmasi
D) Ormanlarin tahrip edilmesinin éniine gecilmesi

26. Metne gore asagidakilerden hangisi yanlistir?

A) Japonya, Kore ve ABD dikey ciftlik projesinin énculeridir.

B) Dikey ciftlik ve sera Urlnleri nitelik bakimindan farkhdir.

C) Singapur'daki dikey ciftlikte Gretim ticarete dontsturiimustir.

D) Tuketiciler dikey ciftlik Griinlerini ucuza alma imkani bulmaktadir.

27. Asagidakilerden hangisi metinde tarim alanlarindaki azalmanin nedenleri arasinda gésterilmistir?

A) Hava kirliliginin artmasi

B) Hatali tarim uygulamalari

C) Bitkilerde gorilen hastaliklar

D) insanlarin gida ihtiyaclarinin degismesi

28. Metinde Sakarya’daki dikey ciftlik projesiyle ilgili asagidaki sorularin hangisinin cevabi vardir?

A) Projede kag ciftlik olacaktir?

B) Ne zaman tamamlanacaktir?
C) Ciftlikte neler yetistirilecektir?
D) Kurulacagi alanin él¢isi nedir?

Diger sayfaya geginiz.



Tiirkge Yeterlik Sinavi A
OKUMA - 5 (29-34. sorular) 95

EV OKULU

(P1) Benjamin Franklin, Einstein, Louis Armstrong ve
daha nice sanatgi, sporcu, bilim adami... Yetenekleri diginda ortak
bir 6zellikleri var: Ev okullu olmalari. Ev okulu, gocudu sistemli bir
sekilde evde egitmeyi amaclayan bir uygulama. Ev okulunda, 6érgin
egitim ¢agindaki cocuklarin egitimleri ev ortaminda, ebeveynler veya
ebeveynlerin belirledigi kisiler tarafindan yuratuliyor. Cocugu belli bir
dini veya felsefi yaklagim dogrultusunda egitme istegi, okuldaki egitimin
nitelikli olmadigi dusuncesi, ¢cocugun normal okula gitmesine engel
olacak bir hastaliginin olmasi ve gelisen uzaktan egitim teknolojileri gibi
nedenlerden dolayi bir¢ok aile icin ev okulu, alternatif bir egitim modeli.

(P2) Ev okulu modelinin ilk &rnekleri, Amerika’da 18.
ylzyilda okulu olmayan kdylerde birkac¢ ailenin birleserek cocuklar
icin 6gretmen tutmak mecburiyetinde kalmalariyla olustu. Ev okulunun
dinya genelinde bir egitim modeli olarak popller hale gelmesi ise
1960’lar buldu. Ev okulu, 1993’te ABD’nin 50 eyaletinde yasal olarak
tanindi. Bugin ABD, ev okullu 2 milyon 6grenci sayisiyla bu alanda lider durumda. ABD'yi, 6rglin egitimin yasal
olarak zorunlu olmadigi kimi Avrupa ve Uzak Dogu Ulkeleri takip ediyor. Bu uygulamada en ¢cok merak edilen ise evde
egitim géren cocugun sosyallesme ve akademik basari durumu. ABD’de 2000 yilinda yapilan bir arastirmada; 1-4.
sinif diizeyindeki ev okullu olan ve érgln egitim gdren 2000 ¢cocugun egitim seviyeleri akademik ac¢idan karsilastirildi.
Arastirmaya katilan ¢ocuklar ekonomik, sosyal ve kdltirel agidan farkli ailelerden segcildi. Sonug, sasirtici: Ev okullu
olan cocuklarin akademik basarilarinin érgin egitimdeki yasitlarina gdre bir yil ileride oldugu goéraldd. Yine ayni
arastirmada ev okullu ¢cocuklarin okuldaki yasitlarina gére daha az televizyon seyrettigi, daha fazla sosyal etkinlige
katildigi ve dogal oyun ortamlarinda daha uyumlu sosyal davranislar sergiledigi gézlemlendi.

(P3) Ev okulunda 6gretmenlerin genelde ebeveynler olmasi, onlarin ekonomik, sosyal, kiltirel ve pedagojik
anlamda donanimli olmalarini gerektiriyor. Ebeveynler; Waldorf basta olmak Uzere, Montessori, ¢oklu zeké
gibi egitim yéntemlerinden yararlanarak kendi ders planlarini olusturuyor ve uyguluyor. Bu slrecte 6rgln egitim
programlarindan, materyallerinden ve uzman 6gretmenlerden de yardim alabiliyor. Son 20 yilda ev okuluna ilginin
artmasinda internetin payi sUphesiz buyuk. Dinya genelinde internet kullanicilarinin artmasi, kullanim fiyatlarinin
ucuzlamasi, telefon, tablet gibi hareketli iletisim araclarinda internetin kullanilmasi daha fazla ebeveyni ev okuluna
ybnlendiriyor. internet sayesinde aileler, gevrimici ders materyallerine daha kolay erisim imkani bulurken benzer
durumdaki ebeveynlerle internet ortaminda bir araya gelerek dayanisma halinde olabiliyor. Gérlinen o ki ev okulu ile
okul binasi denen fiziksel yapinin duvarlari yavas yavas ortadan kalkiyor.
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Asagidaki sorulari okuyunuz ve dogru secenedgi isaretleyiniz.

29. Metne gére ev okulu modeliyle ilgili asagidakilerden hangisi yanlistir?

A) 1993’ten bu yana ABD’de resmi bir egitim modelidir.

B) Genis kitleler tarafindan taninmasi 1960’lari bulmustur.

C) GUnimizde uygulandigi Ulkelerdeki 6grenci sayisi 2 milyondur.
D) ilk 6rnekleri 18. ylizyilda bir zorunluluktan dolayi ortaya ¢ikmistir.

30. Ev okulu egitim modeliyle ilgili asagidakilerden hangisine metinde deginilmemistir?

A) Hangi derslerin 6gretildigine

B) Kullanilan egitim yéntemlerine

C) Egitimin kimler tarafindan verildigine

D) Egitimde kullanilan yardimci kaynaklara

31. Metne gbre asagidakilerden hangisi ev okulu modelinin tercih edilmesinin nedenlerinden biri degildir?

A) Gelisen teknolojilerden gocugu uzak tutmak

B) Ailelerin okullarda verilen egitimi kalitesiz bulmasi

C) Cocugu belli bir inang ve fikir cevresinde yetistirmek

D) Cocugun 6rglin egitime engel bir saglik sorununun olmasi

32. ikinci paragrafta gecen ABD’de yapilan arastirmayla ilgili asagidakilerden hangisi dogrudur?

A) Akademik bagari yénunden iki grup arasinda esitlik gézlenmigtir.
B) Sosyallesme sirecinde ev okullularin geride oldugu géralmustar.
C) Cocuklar benzer 6zellikteki aileler arasindan secilmistir.

D) 1-4. sinif seviyesindeki 6grenciler arasinda yapilmistir.

33. Metinde ev okuluna ilginin artmasinda internetle ilgili asagidakilerden hangisinin etkili olduguna deginilmemistir?

A) Fiyatlarinin ucuzlamasi

B) Baglanti hizinin artmasi

C) Kullanici sayisinin artmasi
D) Mobil cihazlarda kullaniimasi

34. Metinde ev okulu modeliyle ilgili asagidaki sorulardan hangisinin cevabi vardir?

A) Egitim suresi ne kadardir?

B) Hangi Avrupa Ulkelerinde uygulanir?

C) Uzak Dogu ulkelerindeki 63renci sayisi kagtir?
D) Ebeveynler hangi alanlarda donanimli olmalidir?

11
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YILDIZLAR KAYMASIN!

Temmuz ayinin berrak gecelerinden biriydi. Mert’le terasta uzanmig, gokytzina izliyorduk. Mert:
— Abi, gokte herkesin bir yildizi varmig, senin de var mi?

— Benimki su Coban Yildizi. Sana da bir yildiz segmemizi ister misin?

— Harika olur!

Uglincii sinifta yildizlarla ilgili 6grendiklerimi unutmamistim, yildizlarin nasil meydana geldigini anlattim, yildiz
gruplarinin isimlerini s@yledim Mert'e. En ¢ok BlyUk Ayryl sevdi. Coban Yildiz’'nin garip dykisuni de anlattim.
Saskinlikla dinledikten sonra, Kutup Yildiz'ni géstererek:

“Iste bu!” diye bagirdi. Yildizina kendi isim koysun diye onun Kutup Yildizi oldugunu séylemedim. Derken bir
yildiz kaydi. Mert:

— Aaa, yildiz kaydi. Yildizlar neden kayiyor abi?

— Bilmiyorum ama yildiz kaydiginda o yildizin sahibinin basina iyi seyler gelmez derler.
Mert GzUIdU:

— Bakmayalim abi. Olur ya belki yine kayar.

Sabah evde bir telas... Almanya’dan dayim geldi. Ne is yapiyordu bilmem ama cok parasi olacakti ki bana
bisiklet getirmisti. Biz varlikli degildik, bisiklet alamamisti babam. Mahalledeki ¢cocuklarin eski plski bisikletlerinin
arkasindan kosardim hep.

Artik benim de bisikletim vardi. 3 vitesli, kirmizi bir bisiklet... Butin ¢ocuklarin gézi Ustlindeydi, hicbirini
dokundurmazdim bisikletime. Mert’in bile binmesine izin vermezdim. Herkesten sakindigim bisikletimin bir glin lastigi
patlamisti da ne ¢ok Gzulmugstim. “Oh olsun!” demisti Mert, “Beni bindirmezsen bdyle olur!”

Bir gece su icmek icin uyandim. Mert'in yatagi bostu. Odalara baktim, bahceye ciktim, yoktu. Bisiklet de yerinde
degildi. Hemen annemi uyandirdim. Bir siire sonra “Meeert!” sesleri mahalleyi sarmisti. Firinci Ahmet Amca, gece
dikkana giderken bisikletli bir cocuk gérmus. Babam “Ah, o Mert'tir!” diyerek jandarmaya haber verdi. O giin annem,
babam, mahalleli ve jandarma sabaha kadar Mert’i aradi. Benimse evde, ondan gelecek haberi beklerken icim icime
sigmiyordu. Ah, keske bisiklete onu da bindirseydim; o da hevesini alsaydi!

Safak s6bkmek Uizereydi, hala kimse ddnmemisti. Yorgun bedenim dayanamamis olacak ki dalmisim. Riyamda
terastaydim. Eyvah! Mert'in yildizi kayiyordu! Hizla indim terastan. Yildizin pesinden kosuyordum. Bir caminin
bahgesine gelince yildiz agir agirinmeye basladi. Ellerimi uzattim, avucuma kondu. Dismekten kurtarmistim Mert’in
yildizini. Bitan gucumle Gfledim sonra. Havalandi, gokytziindeki eski yerine ulasti, oradan bana tesekkir eder gibi
g6z kirpti. Riyamin etkisiyle yatakta Mert’i disindrken zilin calmasiyla sicradim, kapiya kostum. Allah’im, Mert
babamin kucagindaydi; evin yolunu bulamayinca iki mahalle 6tedeki bir caminin bahgesinde sabaha kadar beklemis
yaramaz. Sabah camiye gelenler karakola gétirmuis. Gllerek “Kayboldum ben abi!” dedi. Boynuna simsiki sarilip
hungur hinglr agladim.
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Asagidaki sorulari okuyunuz ve dogru secenegi isaretleyiniz.

35. Metinde yazarla ilgili asagidakilerden hangisine deginilmistir?

A) Nerede yasadigina

B) Dayisinin meslegine

C) Kacinci sinifta olduguna
D) Ailesinin maddi durumuna

36. Yazar, terasta g6kytiziinii izlerken kardesine asagidakilerin hangisinden s6z etmemistir?

A) Yildizlarin nasil olustugundan

B) Yildizlarla ilgili batil bir inangtan
C) Mert’in sectigi yildizin isminden
D) Coban Yildiz’nin hikayesinden

37. Metinde asagidaki sorulardan hangisinin yaniti yoktur?

A) Mahalledeki cocuklarin bisikletleri nasildi?
B) Yazarin bisikletinin lastigi neden patladi?
C) Yazarin bisikletinin &zellikleri nelerdi?

D) Yazara bisikletini kim hediye etti?

38. Metne gore yazarin séyledigi “icim icime sigmiyordu.” sézii hangi ruh hali icinde oldugunu géstermez?

A) Kaygili

B) Sabirli

C) Merakli
D) Heyecanl

39. Metne gore asagidakilerden hangisi dogrudur?

A) Sabah saatlerinde Mert'i eve jandarma getirmistir.

B) Yazar, ailesiyle beraber Mert'i aramaya ¢ikmistir.

C) Mert, kayboldugunu anlayinca bir camide sabahlamistir.

D) Firinci, gece Mert'i gérdiginde jandarmaya haber vermistir.

40. Alti cizili “sigramak” s6zcugii asagidakilerin hangisinde metindeki anlamiyla kullaniimistir?

A) Magctaki gerginlik saha disina sigradi.

B) Ders caligirken korna sesiyle si¢radi.

C) Yoldan gecerken Gzerime ¢amur sigradi.
D) Topu yakalamak icin tim gtictyle sigradi.

13
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Part 1
Questions 1-5

Which notice (A — H) says this (1 - 5)?

For questions 1 — 5, mark the correct letter A — H on your answer sheet.

Part 2
Questions 6 — 10

Read the sentences about going camping.
Choose the best word (A, B or C) for each space.

For questions 6 — 10, mark A, B or C on your answer sheet.

Example:
Example:
0 We can sell you a ticket if you want to go to ABCDETFLGRH
a concert. Answer: | 0 OOoOOoOoOOoms 0 Adrian and Martin ............ their school holiday last week.
A opened B joined C began Answer:| 0 él 5 ;
1 If you want to learn to play this, call this A MUSIC SHOP
number. New and used CDs — great for the car! 6 They ............ to go camping for their holiday.
A decided B thought C felt
2 Buy these herg and listen to them while Play the Guitar
you are travelling. B cl _y—f hildn d adul
asses qr children and adults 7 They wanted to ............ somewhere near the sea.
Beginners welcome
3 You do not have to pay to go to these A stand B put C stay
concerts. Pop group needs new singer
¢ oggusgzgygggz 8 .... three hours to drive to the campsite.
4 You will learn about the history of music
in this class. B took C got
7 N
b Live music here every Friday -
5 Your age is not important for these get your free ticket today! 9 They put theirtentina............ of the field.
lessons. \ /
A centre B corner C back
PIANO FOR SALE
E LOOKS AND SOUNDS BEAUTIFUL — . .
ONLY £300 10 They ............ some postcards to their friends.
A bought B chose C sent
Piano lessons
F (only for people who can read music)
Phone 020 4998 3664
G Buy concert tickets here -
Pop, Rock - even classical piano!
H New Course!
1000 years of Music

12.30, Mondays and Wednesdays
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Part 3

Questions 11 - 15

Complete the five conversations.
For questions 11 — 15, mark A, B or C on your answer sheet.

Questions 16 — 20

Complete the conversation between two friends.
What does Anita say to Kim?

For questions 16 — 20, mark the correct letter A — H on your answer sheet.
Example:

Kim: What are you going to do at the weekend, Anita?

Anita: 0 ... H . Answer: | 0

0 Where do you
é come from? B School
A B C
Answer: | 0 mOO
11 I'm sorry we don’t have your size. A What a pity!
B | hope so.
C I'll take it.
12 How long are you going to stay in Bangkok? A For another three weeks.
B For the last three weeks.
Cc It took three weeks.
13  See you tomorrow. A That'’s all right.
B | can’t see.
(o3 Don’t be late.
14 Canl leave early? A Before 4.30.
B Yes, that’s fine.
C Not at all.
15 | don't like this programme. A I'll turn it on.
B Let’s turn it off then.
o3 You didn’t take it off.

Kim: Well, I'm going to go to London. Would

you like to come as well? A Me, too. | need some books for school and
a pair of shoes.
Anita: 16 ............
B  Yes, | have to work on Saturday.
Kim: Yes. | need to study on Sunday.
Great! It'll be good to go together. C I'dlove to. | suppose you want to go on
Saturday?
Anita: 17

D Fine. Do we need to book tickets?
Kim: First, I'd like to go shopping.

E | have some money for a new jacket.
Anita: 18 ...
F  What do you want to do there?
Kim: Oh, | can help you choose them. Is
there anything else you want to do? G  Yes, I'd like to go to a cinema afterwards.
Anita: 19 H | don't know.
Kim: OK. There’s a good one in Oxford
Road. It always has the newest films.
Anita: 20 ............
Kim: I'm not sure, but I'll phone and ask.
| know we’ll have a good day.
5 Turn over »
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Part 4
Questions 21 - 27

Read the article about a sailing trip.
Are sentences 21 — 27 ‘Right’ (A) or ‘Wrong’ (B)?
If there is not enough information to answer ‘Right’ (A) or ‘Wrong’ (B), choose ‘Doesn’t say’ (C).

For questions 21 — 27, mark A, B or C on your answer sheet.

Example:

0

Before their trip, Jonathan and Claire Spencer spent a lot of time working.

A Right B  Wrong C Doesn'’t say Answer:

Round the World

Jonathan and Claire Spencer both had very busy jobs
and didn't have enough time to spend with their young
children. They wanted to change this and, because their =
hobby was boats, they decided to sail round the world
together.

It took six years to prepare everything for the trip. First, they bought a new boat.
Then, both adults had to take advanced sailing lessons and learn all about the sea and
the weather. Jonathan also did several courses in repairing engines and Claire spent an
hour in a restaurant learning to cut up fish.

In October, they took a one-year break from their jobs and sailed away from England
with their two children. The next year, in August, their long journey ended in Australia.

The boat was quite small, but Jonathan and Claire took a teacher for the children with
them. None of them found the trip boring because there were three computers, many
CDs, a television and a DVD player on the boat.

The family loved being at sea and seeing the stars in the sky. But, most of all, Jonathan
and Claire enjoyed spending time with their children while they were still young.

21

22

23

24

25

26

27

The Spencers were soon ready to travel round the world.

A Right B Wrong C Doesn'’t say

Jonathan learnt to do the work of a mechanic.

A Right B Wrong Cc Doesn'’t say

Claire knew a lot about cooking before the trip started.

A Right B  Wrong C Doesn’t say

The trip took longer than twelve months.

A  Right B  Wrong [ Doesn’t say

When the trip ended, Jonathan and Claire decided to stay in Australia.

A Right B  Wrong C Doesn'’t say

There was a lot for the children to do on the boat.

A Right B  Wrong C Doesn’t say

For Jonathan and Claire, the best part of the trip was being with their family.

A Right B  Wrong C Doesn'’t say

Turn over »

01



@ Jaded ajdwes | Sun pue Suipeay

Part 5
Questions 28 — 35

Read the article about penguins.
Choose the best word (A, B or C) for each space.

For questions 28 — 35, mark A, B or C on your answer sheet.

PENGUINS
There (0) ............ seventeen different types of penguins. |
They can be (28) ............ forty centimetres to more than

one metre tall. They all (29) ............
the world. In winter, they swim (30)

In spring, (31) ............ penguins come together on the beaches of Antarctica. The
female penguin has one or two eggs. She puts (32) ............ eggs on the ground and
sits there to keep (33) ............ warm. But she doesn't sit all the time because

penguins can move with one egg between their legs.

(34) .o the female penguin is sitting on the eggs, the male penguin brings her
food. He also (35) ............ this after the baby penguins are born.
8

Example:
A B C 1

0 A s are C be Answer: 0 | O
28 A from B by between
29 A lives B live lived
30 A one B the a
31 A lots B much many
32 A her B hers she
33 A it B them their
34 A When B How Who
35 A does B do doing

9 Turn over »
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Part 6 Part 7
Questions 36 — 40 Questions 41 - 50
Read the descriptions of some words about families. Complete the email.
What is the word for each one? Write ONE word for each space.
The first letter is already there. There is one space for each other letter in the word. For questions 41 — 50, write the words on your answer sheet.
For questions 36 — 40, write the words on your answer sheet.
Example: 0 has
Example:
0 This person is your father's or mother’s sister. a___
From: | Jessie
Answer: | 0 aunt To: | Carmen
Thanks for your email.
36 A married man is called this by his wife. h
This month (0) ............ been quite boring for me. | haven’'t had the time to do any
(41) .cooeenns the things | like. Our new teacher gives us too (42) ............ homework and the
37 You can learn from these people in your family because 9 ___ weather's been terrible (43) ............ the weekends. | haven't played tennis (44) ............
they are much older than you. .
y " you three weeks now! But (45) ............ is some good news! | can come and stay (46) ............
you in the summer. Mum and Dad have said yes! | (47) ............ so pleased.
38 This is what you are before you get married. s _____
The best time for me is (48) ............ second half of July. (49) ............ this okay? Please
39 If you have any children, the girl is called this. d__ ask (50) ............ mum and dad and email me back. Then | can get my plane ticket.
40 This is written on your passport and is usually the same s

for one family.

10 1 Turn over »
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Questions 51 — 55

Read the advertisement and the email.
Fill in the information in Sam’s notes.

Part 8

For questions 51 — 55, write the information on your answer sheet.

EASTON HALL
Concerts in the Park

17 June  MYRA
Tickets: £12.50
£11.00 students

24 June  SONEX
Tickets: £10.00
£8.50 students

From: | | Helena
To: | Sam

Can you book two tickets — one each — for
a concert at Easton Hall? I'm busy on 24

June - it'll have to be the weekend before.
Remember we get in cheaper because

we’re at university. We won’t need any
food, but it may get cold so bring a jacket.

Sam's Notes

CONCERT
Place: Easton Hall
Date: ‘ 51 | ‘
Name of band: ‘ 52 | ‘
Number of tickets: IE' |
Price of my ticket: ‘ 54 | £ ‘
Take: ‘ 55 | ‘
12

Part 9
Question 56

You have started going to a new sports club. Write an email to your English friend, Pat.

Tell Pat:

e where the club is
e what sport you do there

e how much it costs.

Write 25 — 35 words.
Write the email on your answer sheet.

13
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APPENDIX G. Egitim Bilimleri Enstitiisit Miidiirlugi

Say1:  20585590-302.14/2432 21/10/2016
Konu: Zehra Deniz KUTLU’nun Tez Konusu Onerisi

YABANCI DILLER EGITiMI ANABILIM DALI BASKANLIGINA

Ilgi : 04.10.2016 tarihli ve 56643073-300/2240 sayil1 yazimz.

Enstitlimiiz Yo6netim Kurulunun 18.10.2016 tarih ve 2016/23-03 sayil1 karar1 ile Anabilim
Daliniz Ogretim Uyesi Yrd. Dog. Dr. Ismet OZTURK'iin damigsmani oldugu 801410005
numarali Yiiksek Lisans dgrencisi Zehra Deniz KUTLU nun “U.U. Lisansiistii Egitim ve
Ogretim Yoénetmeligi“nin 55/3 maddesi uyarinca "Ana Dildeki Dilbilgisi Yetkinliginin ve
Kiiltiirel Altyapmin Tiirk Ogrencilerin Ingilizce Ogrenimine Etkisi" konulu tez ¢aligmasina
baslamasinin uygun olduguna karar verilmistir.

Bilgilerinizi ve konunun Danisman Ogretim Uyesine bildirilmesi konusunda geregini rica
ederim.

AAPAT, /
P4

Prof. Dr. Seref KARA
Miidiir

U.U. Egitim Bilimleri Enstitiisii Miidiirliigii Gériikle Kampusu 16059 Niliifer / BURSA  Ayrmtili Bilgi

Telefon : 0224 2940978 Faks: 0224 2940975 Filiz D. Memur
e-posta : egtbil@uludag.edu.tr Elektronik Ag : http://egitimbilimleri.uludag.edu.tr/
Bu belge UDOS ile hazirlanmustir. Teyit i¢in: https://udos.uludag.edu.tr/teyit/?a66 CBtGh40K ctSPU3UuUxw
RUBURSA
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BURSA ULUDAG UNIVERSITESI
ARASTIRMA VE YAYIN ETIK KURULLARI
(Sosyal ve Beseri Bilimler Arastirma ve Yaym Etik Kurulu)
TOPLANTI TUTANAGI

OTURUM SAYISI

KARAR NO 44 : Egitim Bilimleri Enstitiisii Mitdiirliigii'nden alman Yabanci Diller Egitimi
Anabilim Dali Yiiksek Lisans 6grencisi Zehra Deniz KUTLU'nun “Ana Dildeki Yetkinligin
ve Kiiltiirel Altyapinn Tiirk Ogrencilerin Ingilizce Ogrenimine Etkisi” konulu tez galigmast
kapsaminda uygulanacak Slgek, test ve sorularin degerlendirilmesine gegildi.

Yapilan goriismeler sonunda; Egitim Bilimleri Enstitiisi Yabanci Diller Egitimi
Anabilim Dali Yiiksek Lisans dgrencisi Zehra Deniz KUTLU'nun “Ana Dildeki Yetkinligin ve
Kiiltiirel Altyapimin Tiirk Ogrencilerin Ingilizce Ogrenimine Etkisi” konulu tez galigmasi
kapsaminda uygulanacak 6lgek, test ve sorularin, fikri, hukuki ve telif haklart bakimindan
metot ve lgegine iliskin sorumlulugu bagvurucuya ait olmak iizere uygun olduguna oybirligi

ile karar verildi.

Prof. Dr. Abamiislim AKDEMIR
Uye

Prof. Df. Ayse OGUZLAR
Uye

Uye

Yoh\mad
Prof. Dr. Abdgrrahman KURT
Uye

Prof. Dr. Alev SINAR UGURLU
Uye
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BURSA VALILIGI
[ MiNT Egitim Midirlddi

Savi :86896125.605.01-E.15199102 23.08.20t9
Konu : Zehra Deniz OZEN'in Aragtirma izni

MUDURLUK MAKAMINA

ligi : Milli Egitisn Bakanhf'mn Araytima, Yangma ve Sosyal Etkinlik lzinteri konulu 22:08/2017
tanrthli ve 20177225 sayili Genelgesi.

Uludag Universitesi Egitim Bilimleri Enstitiisii Yabancr Diller Egitimi Anabilim Dah viiksck
lisans Sfrencisi Zehra Deniz OZEN'n "Ana Dildeki Yetkinlifin ve Kiéltlirel Aliyapimn Tirk
Ogrencilerin Ingilizee Ogrenimine Etkisi™ konulu arastsma istegi Zehra Deniz OZEN'in 3060772019
tarihli dilekgesi ile bildirilmektedir.

Uludag Universitesi Egitim Bilimleri Enstitiisd Yabanc: Diller Egitimi Anabilim Dal yiiksek
lissns dgrencisi Zchra Deniz OZEN'in "Ana Dildeki Yetkinligin ve Kiiltired Aliyapinin Tiirk
Ogrencilerin ingilizce Ogrenimine Etkisi” konulu aragtirmasii Bursa Anadolu Lisesi. Qsmangazi
BTSO Ali Osman Sonmcz Sosyal Bilimler Liscsi ve Osmangazi Ziibeyde Hamm Mesicki ve Teknik
Anadolu Lisesinde belittilen okullarda uygulama yapma istegi ilimizde olugturulan “Arasurma
Dcgerlendinne Komisyonu™ tarafindan incclemerek degerlendirilmigtic. Aragtioma ile ilgili ¢calismanin
okullardaki epitim dgretim faalivetleri aksatitlmadan, aragirma formlarimin ash ekul
miidiirliiklerince  gorilerck  ve  goniillitik csas1 ile  okul  madurliiklerinin - gdectim  ve
sorumlulugunds  ilgi  Genelge ¢ergevesinde  uygulanmas)  ayrica  araytirma  sonuglarunn
Midirlidgdmiz ile payvlagiimas) komisyonumuzca wygun gorulmektedir.

Makamlaninizca da uygun goriilmesi halinde olurlanmza arz cderim.

Ekrem KOZ
iIMilli Egitim Mudir Yarduncis:

OLUR
23.08.2019

Uygar UMUT
I Milli Egitim Madir V.

Adres : 1tocabisan Mh. Hkbabr Cixl. Noc3s Bikgi IGin . Esta CIVAN
( Yeni Hokumes Konafe A Blok) 16050 Osmengari BURSA Ritgissyur fskemeni
Telefoa NoAD124) 445 1600 Fax: d45 18 10 (0224) 215 25 39

E-heota: arpel 6z ynch. govtr [nlerint Adevsi: Mipdsbursameb.gon.tr

Ba evrak plvenli ehebtronik imeaile mmabmsste. hinps ) eveabsoogu meh gov.ir aadresinden da31-3290-33f8-abdd-ad3f aodeite eyt oilchilin
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YUNUS EMRE ENSTITUSC
(Simav Merkezi Birimi)
Say1  : 32834557-199-2018/E.23682 25.12.2018

Konu : Tirkge Yeterlilik Sinavi Kullanun
izni

Zehra Deniz KUTLU'ya

ilgi 13.12.2018 tanhli ve 2018/40174 sayih yazimz.

figi yazidaki, Enstitimiizan Tirkge Yeterlik Sinavi omegini akademik galigmamzda
kullanmamaa yénelik talebiniz degerlendinilmis ve uygun butunmugtur. Siirece iligkin
Enstitiimiiziin Sinav Merkezi ile gorigiilebilecegi hususunu bilgilerinize rica ederim.

? E-imael)
Prof. Dr. Seref ATES
Bagkan V.
Anafot@ar Mahallesi Atstisk Bulvan No : 11 06050 Ulus / ANKARA Aynanh bilgi iis otiar
Telefoa: 0312 309 11 88, Faks: 0312 309 16 15, htp:/iwurw.yec.org. W/ ilcasim@yce org tr Almct HATTATIOGLU,

bt haoasogh@yee BT

5070 say¥ Elederonik lmza XKanunu'na uygun olarak Givensi Bektronik hrza fle Gretimistis. evrak teyidi Mtp://ewsksorgulz yee org tr
sdresinden 1F3FC69B.11C0-492F-9D1B-81ADEZBEZZRA kodu Be yapdabilir.
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INTERVIEW 1

Int: Bana ingilizce sinifin1, smif ortamini, énceki Ingilizce derslerini agiklayabilir misin
nasildilar ?

Stu: Ben lisede 6grenciyim. Bu sene 10. smiftayim. Ingilizce dersleri zevkli gegiyor bizde.
Kimse bir sey anlamiyor zaten. Hoca da derste epey ingilizce konusuyor. Oyle takiliyoruz biz
arkadaslarla, anlamiyoruz ki. Bazen tavuga ¢iktigimda yorgun oluyorum. Kafami koyup
uyuyorum. Hoca bir sey demiyor.

Int: Tavuga ¢ikmak?
Stu: Tavuk fabrikasina gidip yardim ediyorum. Tir falan bosaltiyoruz.
Int: Anladim, peki sinif arkadaglarin da senin gibi mi?

Stu: Cogu benim gibi. Onlerde caliskan birkag tip var tabii. Miihendis olacaklarmus.
(gliliiyor) onlar ¢ok calisiyorlar, ¢cok dinliyorlar da bir halta yaramayacak calistiklari, kolay
sanki mihendis olmak. Biri zaten yanliglikla gelmis. Bir onlar var iste.

Int: Onceki yillarda Ingilizce dersleri nasildi? sen basarili miydin?

Stu: Ortaokulda ¢ok hoca degistirdik biz. En kaliteli hocalar gittiler okuldan bir sene, neden
bilmem. Kimyaci, Ingilizceci, Matematikgi filan hep gitti. Yerine baska bir kiz geldi
Ingilizcecinin, onu da miidiir kovdu, 6grencilere sigara veriyormus. Iyi oldu ama ¢ok
sinirliydi.

Int: Peki basarili miydin?

Stu: Gegtik cok siikiir, basariliydim herhalde.

Int: Ne hatirliyorsun mesela o derslere dair?

Stu: Sayilar falan, kahvalti. Art1 eksi atardi hoca. benim eksim ¢oktu ama severdi beni.
Int: Sen onu sever miydin?

Stu: Severdim, balina filmi vardi bir tane onu izletmisti bize 6. sinifta.

Int: Peki o niye seni severdi?

Stu: O ¢ok kizardi sese. Ben derste hi¢ ses etmezdim. Bazen bas bas bagirirdi, ama bana hig
bagirmadi. Sonra okuldan birini attirmist1 dersi bozuyor diye. Korkardik hepimiz.

Int: Anladim. Cevaplarinda Ingilizceden hi¢ hoslanmadigini belirtmissin. Bu diisiincenin
sebebi nedir?
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Stu: Ben anlamiyorum Ki higbir sey. Hoca 6yle konusunca hani ¢ocuklar uyduruktan yabanci

sarki sdylerler ya, Oyle geliyor. finarik simarik, gicik oluyorum Hem niye 6greniyoruz ki,
ben metalciyim. kap1 yapip saticam. ne isime yarayacak Ingilizce.

Int: Belki yurtdisina satarsin, yurtdisinda ¢ok degerli boyle seyler.

Stu: Yurtdisina satacagim zaman dgrenirim o zaman. Hem burada Bademli var. Bizim hoca
bir kap1 yapti, bes bine sattt Bademliye. Ayda iki kap1 yapsan, sandalye, masa falan. Tamam
iste.

Int: Ingilizceden hoslanmamanin baska sebebi var m1?
Stu: Gereksiz bence. Mis gibi Tlrkge var, ne gerek var gyle antin kuntin
Int: Peki tesekkiirler

Stu: Birsey degil
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INTERVIEW 3
Int: Bana ingilizce smifindan, sinif ortamindan, nceki Ingilizce derslerinden bahseder

misin?
Stu:Sinif diizeyinden mi bahsedeyim?

Int: Ortam nasildi1? Sinif ortami.. Ogretmenin iyi miydi? Ogretmenini sever miydin?

Stu: Ogretmenim cok iyiydi. Bize kendi hayatindan anlatiyordu Ingilizce, ¢ok hosumuza

gidiyordu.Eglenceli gegiyordu yani seviyordum.
Int: Ders ortami nasildi? Mesela sinifta giiriiltii var mrydi?

Stu: Giirtiltiilitydii ama hep birlikte konusuyorduk, herkes kendi arasinda degil de siif¢a

konusuyorduk, dersle ilgili yani.
Int: Ogretmenine dair bir sikayetin var miydi?

Stu: hayir yoktu.
Int: Senin Ingilizce notun oldukca yiiksek, tam puan. Bu nasil boyle oldu?

Stu: Yani, anlayarak yaptim ben sorulari. Seviyorum ben Ingilizceyi

Int: Ne yapiyorsun Ingilizce adina, yani mesela bos zamanlarinda Ingilizce mi galistyorsun?

Stu: Dizi, dizi izliyorum bos zamanlarimda Ingilizce. Bazen Ingilizce alt yazili izliyorum.

eger bir boliim hosuma gitmisse, tekrar seyrederken Ingilizce altyazili izliyorum. Bazen

durdurup kendi kendime tekrar ediyorum hosuma giden yerleri.
Int: Bagka?

Stu: Yabanci miizik dinliyorum.

Int: Diziler ve yabanci miizik sayesinde mi ingilizcen iyi seviyede?



Stu: Ya bilmiyorum ama ben ortaokuldayken Malta'ya gitmistim. 3 sene dnce, dil
okuluna. Boyle ¢ok hosuma gitmisti. Ingilizcem ¢ok kotiiydii yani az biliyordum. Ama
konustugumda herkes anliyordu. Bir sekilde anlatabiliyordum kendimi. Mesela bir
arkadasim vardi onun da ayni diizeydeydi, ¢ok hosuma gitmisti. Cok giizel
konusuyorlardi. Ben de kendimi anlatabildigim zaman ¢ok mutlu hissediyordum.

Giizeldi yani. Az kaldim orada ama 3 hafta falan.

Tatile falan yurtdisina gittigimizde yabancilarla tanistyorum ve ¢ok etkileniyorum.

Ingilizce konusan arkadaslarimdan da ¢ok etkileniyorum.

Bir keresinde kuzenim bir sey izliyordu telefonundan. Yanma gittim Ingiliz youtuber

izliyor yabanc1 dilde ama alt yazisiz. Anliyor musun dedim. "Evet" dedi. Cok 6zendim.
O ylizden ¢ok istiyorum ¢ok iyi konugmay.
Int: Peki Tiirkge testinin Ingilizceye gore daha diisiik olmasinin sebebi ne?

Stu: bilmiyorum ki. Sorular ayr1 cevaplar ayr1 yerdeydi. Ben zimbalarini ¢ikartip yan
yana koyup da yaptim.

Int: Bunun disinda bir neden goériiyor musun?
Stu: Sikiciydi. Ardi ardina bir siirii okuma. O yilizden yanlis olmus olabilir bazi sorular.
Int: Peki tesekkiir ederim.

Stu: Ne demek

112
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TEZ COGALTMA VE ELEKTRONIK YAYIMLAMA IZIN FORMU

Yazar Adi Soyad: Zehra Deniz Ozen

Tez Adi Ana Dildeki Dilbilgisi Yetkinliginin ve Duyugsal Faktorlerin
Turk Ogrencilerin Ingilizce Ogrenimine Etkisi
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Anabilim Dali Yabanci Diller Anabilim Dali

Tez Tiiril Tezli

Tez Danigman(lar)i Dr. Ogretim Gorevlisi Ismet Oztlrk

Cogaltma (Fotokopi Cekim) izni |[ ] Tezimden fotokopi ¢ekilmesine izin veriyorum

[X] Tezimin sadece igindekiler, 6zet, kaynakga ve igeriginin
% 10 boliimiiniin fotokopi ¢ekilmesine izin veriyorum

[] Tezimden fotokopi ¢ekilmesine izin vermiyorum

Yayimlama izni [<] Tezimin elektronik ortamda yayimlanmasina izin
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sakli kalmak tizere Uludag Universitesi Kiitiphane ve Dokiimantasyon Daire Bagkanlig:
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